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Introduction
Latham (2002) describes language development as the need for continuous conversational opportunities and is a combination of cognitive processes where environmental interaction is key.  She explains that oral work can support progressive writing skills as well as developing speaking and listening skills through drama, storytelling and group discussion which all contribute to developing imagination and providing valuable knowledge. Kuhl (2011) supports these thoughts by explaining that daily reading out loud books of interest to children will encourage listening skills and aural comprehension and encouraging adults to read with their children from birth, especially those from lower socioeconomic backgrounds, can improve language and social skills (Brown, Gillon and Westerveld, 2017). According to Bhamani (2017) in vitro experiences from the 2nd trimester carry through to post birth and exposure to social interaction through non-verbal gestures and tracking an adult’s gaze allow for greater learning (Kuhl, 2011). The following is an analysis of two different types of storytelling sessions highlighting positive and negative points of both. 



Analysis
Knowledge of the interests of the audience enables the storyteller to choose the correct book so that they are more likely to be attentive and join in (Davies, 2007).    Dyma Nhw Popi a Macs (Gardiner, 2001) is full of vibrant pictures, limited text but unlimited opportunities for audience participation.  It is a short story just long enough to maintain engagement, containing characters that are of interest to the children which then makes the experience more pleasurable (Dunst, Hamby and Simkus, 2012).  Creating this kind of atmosphere during reading can create good literacy habits and form positive memories that children will connect with in the future (Ramos, 2012). An interactive rather than adult only traditional reading method was chosen as a comparison study carried out by Simsek (2017, cited in Altınkaynak, 2019, p.89) found that there was an increase in vocabulary after interactive sessions as opposed to e-books and traditional adult read. This follows the theory of Jerome Bruner who believed children acquire language as a combination of innate ability and interaction with those around them (Tomasello, 2012, p. 31).
[bookmark: _Hlk85567355]During the interactive story telling the storyteller draws the attention of the children to the patterns on the first two pages before posing the question about the animals in the plants. This together with eye contact, use of voice and rhetorical questioning encouraged curiosity and interest (Björk-WillénGoodwin and Cekaite, 2018). In the digital storytelling, the pages were shown but the link to the animals was not. By panning around to the animals, the children watching could have been given the opportunity to make predictions on the contents of the story, however the reader did pose the conundrum as to the reasons for the patterns therefore encouraging intrigue.
 Both the interactive and the digital story were read with enthusiasm and the storyteller attempted to make the experience fun, enjoyable and interesting through praise and humour, attempting to stand on one leg, which actively engages the children in the reading experiences that will encourage them to become increasingly enthralled by books and stories in the future (Dunst, Hamby and Simkus, 2012). Both stories were told using the pictures with emphasis on the illustrations more than the words. There was, however, importance placed on certain words or phrases particularly nouns and verbs for instance ‘llamu fel llewpart’ and drawing the children’s attention to the stripes on the tiger as children often mistake a tiger for a lion, then relating this back to the pictures.  The aim of the session was not to improve reading ability or skills directly but to expand vocabulary and develop understanding. Schwartz and Sparks (2019) explain that describing what is in a picture is not reading although according to Altınkaynak (2019)  pointing at words during the reading stage does encourage the children to look at the book for longer resulting in improved language and writing skills. Davies (2007) however, explains that oral storytelling does contribute to the development of reading skills along with semantics by attending to the storyteller as a role model and using the combination of actions, pictures and spoken words to make sense of the underlying theme of the book.  The storyteller in the interactive video did point to the words occasionally and this is particularly useful if some children are becoming less attentive.  

[bookmark: _Hlk85358315]Bruner (Tomasello, 2012, p. 31) explained that language acquisition depends on formats that require repetition, role reversal, anticipation and differences in intonation. Children will mimic intonation and rhythm, facilitating engagement by encompassing them in the story (Brouillette and Greenfader, 2013). The story followed a repetitive theme of mimicking the animals that activated the interests of the children (Dunst, Hamby and Simkus, 2012) and the reader altered their intonation, pitch, and pace to build excitement and suspense prior to turning the pages by posing predictive questions such as ‘Beth sy’n nesaf, tybed?’ to guess the next animal.  Including questions, commentary, animation, and intonation will improve and develop receptive and expressive language and being aware of non-verbal responses shows engagement and understanding (Bartram et al. 2021).  Florrie et al (2014) explained that questioning during reading can lead to the creation of skills that enable children to co-construct the story with the adult, resulting in them creating independent stories in the future.  
Questioning can also improve a child’s thinking skills and support them in connecting prior experiences to aide comprehension (Nirmala, Phee and Yu, 2020).  There was no reference to personal experiences, but including this could support advancement in the children’s comprehensive skills. Blank’s levels of questioning (Wise Words Australia, 2016) is a model adapted from work by James Moffett by Marrion Blank to promote thinking and literacy skills as well as attaining knowledge through oracy and encourages the questioner to adapt the questions to match the literacy or experience level of the children. Open questioning was used throughout the interactive recording along with a lighthouse gaze to ensure eye contact with each of the children to capture any non-verbal responses (Björk-WillénGoodwin and Cekaite, 2018). Involving children in the story time will facilitate the opportunities to incorporate higher cognitive level questioning that can be differentiated depending on the age or literacy level of the child.  

[bookmark: _Hlk85568735][bookmark: _Hlk85568672]Both versions encouraged the children to take part through copying the actions of the characters in the story.  Introducing drama through games or acting out a story plays an important part in acquiring language in context (Beauchamp, Kalogirou and Whyte, 2019).  Beuchamp, Kalogirou and Whyte (2019) explained that using Vocabulary Acquisition via Drama, children are introduced to the story baseline and can then act out the story themselves using props or musical instruments.  The interactive storytelling could become a platform for children to extend their vocabulary by using musical instruments to mimic the animal’s sounds or movements and give the children the responsibility for the direction of the story. They could improvise using their own movements which would lead to a greater understanding of vocabulary and incorporating a child’s own experiences (Brouillette and Greenfader, 2013). Brouillette and Greenfader (2013), explain that children begin to empathize with the characters therefore encouraging the use of all senses and integrating drama, in this case acting out the actions of the animals, that emphasises oracy provides a sound basis for future literacy.  
The interactive nature of the two recordings would give children the opportunity to improve their oracy skills by voicing their opinions on the movements and sounds of the animals and taking part in a dialogue of their own personal experiences.  This would have been impossible in the digital version unless the class teacher paused the video and interacted with the children. Oracy learnt through the medium of drama and movement contributes to positive self-confidence, improved academic and social skills, and gives children the opportunity to experience theory of mind where they understand that the perspective of others can be different to their own (Stinson, 2015). Lennerberg (1964) explains that some children who are not able to express themselves orally can still acquire language regardless of a lack of motor speech skills by playing to their strengths and therefore need to be given the opportunities to express themselves in a multimodal way. Digital literacy can play its part when it becomes interactive.  In the traditional story telling recording, children can express understanding through movement and the use of props. There was less opportunity for feedback on the amount of interaction in the digital recording however post story. This can be extended through use of an interactive digital storyboard which will allow children to recreate the story or to partake in a dialogue by answering questions which can confirm acquisition of new vocabulary (Kalantari et al., 2020). 
According to Kuhl (2011) a lack of social interaction limits a child’s ability to learn more complex language structure but does not seem to affect the acquirement of more simple statistical learning and that face-to-face interaction is essential when acquiring language as opposed to watching a TV or computer screen. Involving children in becoming familiar with the book combined with reading out loud has a positive effect on comprehension, listening and writing skills (Aytes, Cetinkaya and Yildrim, 2019), as well as receptive language (Altınkaynak, 2019). Altinkaynak (2019) explained that being read to along with participation opens channels of learning with regards to phonic awareness and links between written and spoken language.  This was evident in both recordings.  The storyteller attempted to involve the children and in the digital version, and the actions were shown in full to ensure that the children could always see the non-verbal expressions.  Awareness of how to handle a book, turn pages and understand the information on the cover is a positive during interactive reading.  This was demonstrated and emphasised in the traditional story, but children are unable to experience this during the digital performance, however there are applications that mimic page turning such as the Rapid Reading e-books (Pearson Education, 2020). As a result of a study carried out by Bowcutt (2013) the use of e-books during certain developmental stages were found to limit the opportunities to use kinethesia however the animation and interactive elements of e-books can help to develop curiosity and language acquisition providing they do not distract from the aim of developing literacy skills.
  Kinethesia is a crucial part of many developmental areas including writing.  In both videos the children were able to practice forming shapes with their body without relying on feedback from visual sources, a key element in developing fluent writing skills (Addy, 2014).  According to Addy (2014), improving kinaesthetic perception develops the ability to feel the movement of the body and create mental images of actions that will result in a child being able to automatically adjust and adapt the fine and gross motor skills needed for writing. Victoria State Government (2020) explain that storytelling and written work can be connected through creating storyboards or comic strips and children can begin to extend their language skills by adding written descriptions to their drawings.   Scaffolding helps progress these stages alongside the opportunities to see examples of adult writing among interactive displays (Byington and Kim, 2017). This approach is used by Victoria State Government (2020) to extend a child’s writing skills as well as the use of multimodal resources to create representations of drawings or texts including modelling clay, music and electronic devices.  

 Including digital storytelling and creating digital stories will encourage children to become familiar with new technology, its endless possibilities will meet the requirements of the Digital Competency Framework (Welsh Government, 2020).  Combining pictures and text helps children to comprehend the content of the story and to connect advance their vocabulary through matching words and objects (Robin, 2008).  During the digital reading the storyteller referred to the animals and actions and summarised by reminding the children of the different animals they had met.  The technological content of the digital recording was basic and adapting the story to include animation will engage children’s curiosity, create interest, and provide opportunities for discussion (Robin, 2008). Digital stories can be used as a basis to spark imagination for a particular classroom theme or provide ideas and information to enable the children to create their own stories (Houser et al. 2018), to target specific areas of personal difficulty or to address a particular personal problem (Brockman et al., 2015). They can access information in the form of text, graphics, or pictures from a variety of sources and use numerous tools in which to portray it (Houser et al., 2018).  Traditional means are somewhat limited in comparison; however, overuse of digital technology can have a detrimental effect on social interaction (Plowman, McPake and Stephen, 2008).  



Conclusion 
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Digital storytelling has its place alongside more traditional means however the interactive aspects that are crucial to physical and cognitive development are somewhat subdued during the digital storytelling due to the lack of human interaction.  Oral storytelling in whatever form, however, fires the imagination of the children. They become more focused and engaged and are more likely to react to the tone of voice and actions of the storyteller. Exposure to oral interactive storytelling develops their language and motor skills and opens the potential for development in other skill areas.
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