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1. Overview and Context


As part of studying a photography course, all students must be able to experience, 

become familiar with and utilise the processes and ways of creating that exist in the 

darkroom. This is because of how the camera, and the development of taking a 

photograph was born, and so learning the fundamentals of the history of photography is 

important. This specific curriculum entails a 10 week course that will assist full-time 

students on their innovative techniques and theoretical thinking when it comes to applying 

it to their work. Undergraduate students, specifically 2nd years on the photography 

department will benefit from this due to the more advanced approach to the processes and 

concept, but also they will have background knowledge and insight. This will commence 

and run throughout 1 semester, and will be a 20 credit module that will go towards their 

2nd academic year, which is at Level 6 of education. 


This curriculum includes a selection of alternative processes such as; cyanotypes, 

photograms, lumen printing etc, and a selection of photographers from various 

backgrounds, that will be randomly handed out to students, leaving them with a process 

and a practitioner in hand. They will then need to take ideas, use their inspiration and 

creativity to create a series of photographs or pieces that utilises both concepts. Merging 

the experimental process and the ideology and theoretical aspect from the photographer 

or their work, will help develop the student’s thinking when applying it to their own pieces, 

‘Appropriate methods for teaching, learning and assessing in the subject area and at the 

level of the academic programme’, (K2, (UKPSF) | Advance HE, 2019).


The concept and way of creating their pieces will be entirely up to them. It can be based 

on the photographer’s connection to the subject or camera, what their work entails, or their 

developments. Either way, students must use the process given, and find inspiration 
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through their given artist, apply it to their own work and create a series. This curriculum will 

be based and taken place at Swansea College of Art at the Photography Department. This 

is because of the technology, equipment and facilities provided, and additionally the 

experience and knowledge from staff to assist. Ideally, this curriculum will be conducted on 

Mondays, 1 day a week to give students a chance to create and research throughout the 

week. Each session will preferably last for up to 2 hours, depending on the subject of the 

session as it could either be workshops or a lecture/seminar. However, overall 1 session a 

week for 10 weeks will provide students with enough time to research, create, experiment 

and finalise their concepts and pieces. This will additionally give opportunities for them to 

participate in workshops, visit exhibitions for research if needed and to utilise the facilities 

such as the library, ‘How students learn, both generally and within their subject/disciplinary 

area(s)’, (K3, (UKPSF) | Advance HE, 2019). At the end of the course, students will be 

required to submit a visual diary that will be produced throughout their developmental 

process, and an exhibition to show and display their photographs - this will be their 

summative assessment. 


2. Rationale


As a photographer and practitioner that has studied in the field for many years, I have 

learned overtime that utilising and developing knowledge on the history and older 

photographic techniques of photography is vitally important. It supports the artist’s 

progression throughout their praxis and ways of thinking as their skills and theoretical 

perspectives enhance. As stated in an article on Museum of Modern Art under The 

Photographic Record, it states, “Photographs can provide glimpses into lives past, long-

ago events, and forgotten places. They can help shape our understanding of culture, 

history and the identity of the people who appear in them”, (The Photographic Record, 

Museum of Modern Art). Learning about it’s history and the advancement to today, will 
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shape students perspectives and broaden their skills and knowledge on the subject as a 

whole. 


Although the use of technology and digital equipment within the photographic and arts field 

is as useful and more convenient for today’s society, utilising the processes and ways of 

creating artworks from it’s history is just as important. Every artist and practitioner should 

learn about the fundamental aspects of photographic history, it’s pioneers and how it has 

developed overtime. Before digital technology, there were ways of creating imagery that 

involves sunlight, chemicals and mirroring. At the Royal Academy of Arts, they have a 

short course that entails experimenting with alternative photographic processes, 

“particularly the themes of contemporary arts practice, which often seeks to interrogate the 

past’’, (Royal Academy of Arts). The majority of photography courses have at least aspects 

of the history of photography and it’s processes, as it helps establish the students 

pedagogy for the course itself, but also their development as a practitioner through their 

praxis, which is similar to, ‘The subject material’, (K1, (UKPSF) | Advance HE, 2019).


The curriculum itself needs to exist due to what it entails and involves; a range of skills, 

experiences, experimenting with new materials, new resources and also curating an 

exhibition that will present and display their work. Throughout the curriculum, students will 

continuously engage themselves and their creativity in numerous ways to develop their 

project. This is through their photographs and body of work, their visual diaries and the 

exhibition itself. The focus is to expand, develop and deepen their knowledge, experiences 

and ways of creating for further projects, adhering to, ‘Engage in continuing professional 

development in subjects/disciplines and their pedagogy, incorporating research, 

scholarship and the evaluation of professional practices’, (A5, (UKPSF) | Advance HE, 

2019).
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Additionally, with any project within the artistic and photographic field of education, 

students will always have freedom to explore any interests, concepts and subject matters 

that they wish. This means that any work that students produce with a respecting message 

behind it is always considered. In the book, The Curriculum: Theory and Practice, (Kelly, 

2009), p. 8, it states, “an education curriculum at all levels should be concerned to provide 

a liberating experience by focusing on such things as the promotion of freedom and 

independence of thought, of social and political empowerment, of respect for the freedom 

of others… regardless of class, race or creed”. Giving opportunities and freedom to 

students to explore without the feeling of judgement or prejudice allows them to flourish 

and to pursue their ideas and learn to their full potential, adhering to, ‘Respect individual 

learners and diverse learning communities’, (V1, (UKPSF) | Advance HE, 2019).


The curriculum is designed to push students within their theoretical thinking, their skills and 

adapting to additional process and ways of creating. From discussing curriculum and what 

it entails, it would be classed as both the official curriculum and also the curriculum as 

experienced. The official curriculum is due to the scheduled course of study, and 

throughout, it entails a week by week plan that builds to a summative assessment. It 

includes and clearly states the curriculum context, why it is needed and what the aims and 

objectives are, which is similar to, ‘Appropriate methods for teaching, learning and 

assessing in the subject area ad at the level of the academic programme’, (K2, (UKPSF) | 

Advance HE, 2019). It provides students with structure, and as the weeks go on 

throughout the module, students will progress with their skills, theoretical knowledge and 

additionally includes activities and workshops. As for the curriculum as experienced, 

students will connect with their studies as they will be creating work and photographs that 
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are personal or inspire them. Although a set list of photographers and processes are given, 

they will still add their own personal flare, and this is through their own developments.


3. Curriculum Aims and Learning Outcomes


The curriculum aims to achieve that students investigate and discover new ways of 

creating work, essentially pushing themselves out of their comfort zone. The aims for this 

curriculum is for students to expand their skills and theoretical knowledge, to push their 

boundaries within the photographic realm by undergoing a practical module. As stated in, 

‘Reflective Teaching in Higher Education’, (Ashwin, 2020), p.84, it says, “programmes that 

we teach need to be explicitly designed to engage our students with valuable knowledge… 

we need to know what we expect students to gain from our teaching and how we have 

designed our teaching to achieve this”. Setting aims for the curriculum gives both teacher 

and student an insight into the end goal and what students are set out to achieve. 


Learning outcomes however, entails more specific objectives that will help students reach 

their aims, these include; to adapt to new ways of creating photographs through alternative 

processes, expand their research on photographers and it’s history and to involve 

themselves in workshops and activities. Both aims and the learning outcomes are set out 

and designed for student’s progression with their academia and their subject, similar to 

‘Design and plan learning activities and/or programmes of study’, (A1, (UKPSF) | Advance 

HE, 2019).


The programme seeks to achieve that students explore their interests whilst also using a 

new way of experimenting, combined with influences from an artist practitioner. This 

curriculum is designed for students to research, take part in activities, develop a diary that 

entails their development of research and ongoing ideas to curate and exhibit their final 
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piece in an exhibition. It’s a practical module combined with theoretical thinking through 

pedagogy and research outside of their studies, that will hopefully push their artistic 

interest and praxis for the future as alumni students. 


Referring back to the book above, (Ashwin, 2020) p.56, it displays and refers to a model of 

reflection titled, ‘The Learning Milieu’, (adapted from Boud and Walker, 1990). This shows 

that prior to practice, during practice and following practice are linked and essentially 

develops through the student in their academic studies. This model links to the students 

development though the curriculum as they will use their previous knowledge and skills, 

reflect on their strategies and work, intervene through tutorials and then re-evaluate 

experience. The model is essentially an evolution of the students adaptation and growth to 

the curriculum and their own personal subject, which is similar to ‘How students learn, both 

generally and within their subject/disciplinary area(s), (K3, (UKPSF) | Advance HE, 2019). 

The curriculum, given to 2nd year photography undergraduates, seeks to achieve an 

advanced progression of both combined concept and practical skills and to improve their 

developments of visual diaries, whilst also experiencing the professional aspect of a 

collaborative exhibition.


4. Professional Standards/Benchmarking Statements 


Setting benchmarks within the curriculum for higher education ensures that students are 

measured to the standards that are set, but additionally to observe their progressions. 

According to the Academic Benchmarks, (Top Hat, n.d.), it states, “setting measurable 

standards for evaluating one’s learning… may be set for individual students or for 

institutions when ranking themselves against others. Benchmarks are used to assess 

progress towards year-end goals”. Laying out benchmarks for students in HE implies an 

ideal aim for the end of the academic year in which they should have either achieved, or 

work towards.


1701611 7



From investigating further into benchmark statements, more specially into the subject field 

of Photography and the Arts, QAA Membership has a document that refers to specific 

measurable benchmark statements, and additionally goes into depth with details referring 

to curriculums in education, and the subject matter. Under part 5.3, (QAA MEMBERSHIP 

Subject Benchmark Statement Art and Design, 2019), it says, “Art and design courses are 

designed to support individual development as creative practitioners as well as the 

progressive acquisition of independent learning skills. Course coherence is achieved 

through modules or units, with specified learning outcomes articulating progression at 

each level”. This implies and supports my statement, that one act stage, students will be 

given a benchmark to achieve throughout their artistic academic studies. 


Continuing to analyse the QAA document, (QAA MEMBERSHIP Subject Benchmark 

Statement Art and Design, 2019), and under the section titled, ‘Benchmark Standards’, 

6.3, it says, “At the threshold standard, an honours degree in art and design confirms that 

the holder has acquired technical knowledge and practical skills, The graduate is able to 

use materials, media, techniques, methods, technologies and tools associated with the 

discipline(s) studies, and is familiar with good working practices”. From this, students must 

adapt and excel with their learning throughout HE to achieve the benchmarking standers 

that have been set. The degree, and additionally the curriculum, has aims that is for 

students to progress and develop with their learning, but also as practitioners.


The UK Professional Standards Framework, (UKPSF), (Advance HE, 2019), is set out for 

teachers to support and improve their students learning through their experience and 

pedagogy. Throughout the framework, there are numerous dimensions that apply to the 

module and its subject matter of photography. Firstly, Areas of Activity is applied to many 

aspects due to the core subject matter but additionally to how it’s affecting their learning 
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experience. For instance, ‘Design and plan learning activities and/or programmes of 

study’ (A1, (UKPSF) | Advance HE, 2019), applies due to the amount of workshops and 

practical tasks that students will be involved in, such as; cyanotype and lumen printing. Of 

course, lectures and seminars are included, through either digital innovative technology or 

presentations. Also, you could also say that ‘Teach and/or support learning’, (A2), is linked 

as there is already learning activities and sessions planned, which is delivered through 

teaching and received with learning. As mentioned previously, assessments throughout the 

curriculum is important to observe student’s progression, and so, ‘Assess and give 

feedback to learners’, (A3), applies due to the regular sessions of either tutorials, 

discussions, questions, advice, support and both formative and summative assessments. 

Throughout the course, students will have continuous support and guidance throughout 

their developments. 


Moving onto Core Knowledge, this section is links heavily to the curriculum as it entails 

notions of the material, methods of teaching, evaluating students progression, and the 

students learning. Sections such as, ‘How students learn, not generally and within their 

subject/disciplinary area(s)’, (K3), ’The use and value of appropriate learning 

technologies’, (K4), and ‘Methods for evaluating the effectiveness of teaching’, (K5). These 

all correlate towards the aims and objectives of the curriculum and what it sets out to 

achieve with students. 


Professional Values considers students through support, respect, diversity and 

acknowledgement. Within this section, several of the elements in the framework applies. 

These include; ‘Respect individual learners and diverse learning communities’ (V1), 

‘Promote participation in higher education and equality of opportunity for learners’, (V2), 

and ‘Acknowledge the wider context in which higher education operates recognising the 
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implications for professional practice’, (V4). These standards pulled from the UKPSF 

document, (2019), strongly applies to aspects of the curriculum due to their links to 

teaching, the subject, assessment, participations, inclusivity and support/guidance. 

Following these and implementing it through practice benefits both teacher and student as 

it provides a strong and positive outlook on their academia, giving them opportunities to 

flourish.


5. Timetable for the Curriculum


The curriculum itself, will be delivered through a week by week process, expanded over a 

10 week course, that entails a minimum of a 2 hour session each Monday. The way the 

module is developed could be considered sequenced such as; theory/practice, logical, 

familiarity, opportunistic and through the theme of ‘must know, should know and could 

know’. In regards to teaching and delivery structure, there are ways of alternative methods 

that will engage students to participate but to mainly learn. This is through styles such as; 

lectures, group work, workshops/practical sessions, digital based learning through 

technology, tutorials and engaging through professional practice in an exhibition. The use 

of many styles can keep the engagement and interest high, which in turn can have a 

significant impact on students learning, adhering to, ‘Design and plan learning activities 

and/or programmes of study’, (A1, (UKPSF) | Advance HE, 2019).


As stated, the course will run at the Photography Department at Swansea College of Art, 

and will be taught to undergraduate 2nd year students. This department has facilities that 

can support students interests along with the availability of staff. Resources are at their 

disposal. 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TITLE LESSON AIMS TOPIC OF SESSION ACTIVITIES RESOURCES

WEEK 1
Introduction 
to the 
Module

Introducing students 
to the curriculum, 
outline the purpose 
and what is 
expected at the end 
for the assessment. 
Have students 
become familiar with 
the module.

A powerpoint presentation that 
entails details of the 
experimental process and 
developing a body of work. 
Additionally outlining the key 
features that is the random 
process and photographer 
given to each student and 
reviewing the timetable for the 
whole semester.

Discussions with the 
group. Handing out a 
process and 
photographer to each 
student and 
conversing on their 
pieces.

Projector, 
laptop and a 
screen.

WEEK 2 Processes & 
Practitioners

Introducing students 
to presentation, that 
discusses the basics 
of each process and 
practitioner that was 
handed out to 
students the week 
prior. Students 
should become 
familiar with their 
process and 
photographer, in 
preparation for the 
research 
development.

Discussing all processes and 
practitioners in detail through 
each slide for all students to 
articulate and grasp a piece of 
history and view the artists 
work. Additionally, students will 
have the chance to view their 
process and learn about the 
standard principles of the 
process.

A short seminar - a 
group task that asks 
each student to write 
down 5 key words 
about both of their 
given pieces to start 
generating ideas. 
Then to further 
discuss with the 
group.

Projector, 
laptop, a screen 
and paper.

WEEK 3 Methods of 
Making

Students should 
become familiar with 
knowing how to 
create and develop a 
body of work 
through a visual 
diary, but this 
session entails a 
deeper look into the 
many ways of 
experimenting and 
curating.

A powerpoint presentation that 
entails a stronger look into the 
alternative ways of creating a 
project, looking to; processes, 
research, exhibitions and 
influences. Each aspect can 
divert or change the ways of 
thinking.

A seminar using 
Padlet (a digital online 
tool), that students 
will collaborate and 
gather research and 
ideas to their group. 
Generating a large 
body of notes for 
others to take away 
from.

Projector, 
laptop, a screen 
and students to 
use their own 
technology (for 
Padlet).

WEEK 4
Workshops - 
Cyanotype & 
Pinhole 
Camera

Students will learn 
and adapt to 2 of the 
most popular 
analogue ways of 
creating imagery. 
The cyanotype 
process and using a 
pinhole camera.

Both sessions will include a 
workshop handout, support and 
guidance from the staff and 
health & safety. Students will 
learn the ways of creating 
photographs through 2 of the 
processes that is a part of the 
module. They need to discover 
the analogue processes as they 
will be their main way of 
creating.

2 workshops, 
cyanotype and 
pinhole. Both 
conducted in SCA, 
Photography 
Department. Facilities 
are provided.

Cyanotype 
chemicals, 
paper, clamps, 
objects for 
transfer, MDF 
board, glass 
perspex, 
pinhole, 
cardboard box, 
black paint, 
masking tape, 
workshop 
handouts.

WEEK 5

Refresher 
Workshop - 
Film 
Developing 
& Darkroom 
Printing

Students should be 
able to remember 
and become familiar 
to developing film 
and creating prints 
as this is a standard 
skill.

Both refresher workshops will 
entail a quick step by step 
through both processes. Black 
and white and colour film 
developing, and printing images 
through an enlarger in the 
darkroom.

2 workshops; film 
developing and 
printing. Both 
activities are 
conducted with 
additional staff at 
SCA. Facilties are 
provided.

Film (35mm or 
120mm), film 
chemicals, 
photographic 
paper, objects 
for transfer, 
printing 
chemicals, 
enlarger, 
scissors, film 
sleeves, 
workshop 
handouts.
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Overall, the curriculum timetable outlines a great structure that develops from the basics to 

the most intricate, ranging from seminars, the use of a digital tool, tutorials, workshops and 

exhibition sightings. Throughout the module, students are tasked to use their past 

knowledge, and current skills to develop their theory and strategies that will push their 

photographic practice for the future. Referring back to the QAA Subject Benchmark 

Statement in Art & Design, it says in section 4.1, “The principal aim of undergraduate 

education in art and design is to facilitate acquisition of appropriate knowledge and 

WEEK 6 Group 
Tutorials

A form of 
assessment to 
witness how the 
students are 
progressing. 
Observe and go 
through their visual 
dairies.

By discussing and conversing 
with students on their ongoing 
ideas or concepts in groups, I'm 
able to support and direct them 
with their research and 
strategies, essentially a rolling 
crit. Formative Assessment

Discussions and 
conversations through 
students as a group 
can direct them in 
new avenues and 
additionally help other 
students with ideas.

Laptop, 
student's visual 
diaries or prints 
to show.

WEEK 7 Exhibition 
Viewings

For students to view 
exhibitions in person. 
Paying attention to 
sequencing, 
formatting, themes, 
placement of work 
and how the pieces 
themselves discuss 
the concepts.

A day out with students as a 
group to visit a few galleries 
around Swansea. This gives 
students the opportunity to see 
first-hand and become familiar 
with the different techniques of 
displaying work.

A field trip around 
Swansea with 
students visiting 
exhibitions.

None.

WEEK 8 Individual 
Tutorials

For students to have 
confidence with their 
ongoing projects, 
and to hopefully 
leave the session 
with ideas for 
presenting their 
work.

Tutorial sessions with each 
student individually that will 
assist them with their pieces. By 
now, students will have their 
research, but the tutorials are 
for selecting their pieces and 
possibly offering assistance for 
any future adjustments. 
Formative assessment.

Review of visual diary 
and their 
photographic pieces.

Visual diaries 
and 
photographs 
from students.

WEEK 9 Reviewing 
Final Pieces

This session is for 
students to select 
and finalise their 
photographs for 
submission and 
exhibition.

Reviewing through the 
photographs that students with 
to propose and submit. Thinking 
about sequences, layouts, 
themes and what they discuss. 
Additionally talking about 
preparation for the upcoming 
exhibition and the theme.

Laying out all 
photographs from 
students to organise 
into sequences and 
see if they fit with one 
another.

Photographs 
and final 
submission 
imagery from 
students.

WEEK 
10

Exhibition 
Preparation 
& Opening


Submission 
of Visual 
Diary

Aim is for students to 
prepare and be 
involved in the 
curation of the 
exhibition. All 
students must 
participate and put 
up their photographs 
in the designated 
spots on the 
department.

All students need to bring their 
pieces and ways of instalments 
to the department. The session 
is for all 2nd year 
undergraduates to install their 
own pieces and collaborate with 
one another on the exhibition. 
Summative assessment.

Installation and 
curation of the 
exhibition. Health & 
safety is considered.

Tools, 
photographs for 
the show, 
installation 
resources, 
name tags.
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understanding, development of the necessary personal attributes, and application of the 

skills”, (QAA MEMBERSHIP Subject Benchmark Statement Art and Design, 2019).


6. Assessment Strategy


Throughout the curriculum, there will be a range of assessments taking place that will help 

myself, as the teacher and also students to see the progression and understanding of the 

module. In the Assessment 2020 document, (Assessment 2020 Seven propositions for 

assessment reform in higher education, Boud & Associates, 2009), it states under section 

2.i, “students benefit from, clear and helpful feedback on their learning… This places 

responsibility on staff to plan assessment in order to (a) develop their own skills in 

providing quality feedback.” It’s important for students to feel acknowledged and 

understood throughout their academia, and as their teachers, we should provide as much 

feedback and guidance as we possibly can. This improves their overall learning and 

development.


As stated, in the curriculum it includes different types of assessment to encourage and 

support students. In regards to the group and individual tutorials, they are classed as a 

formative assessment as students will be evaluated and observed on their ongoing project. 

These take place in the middle and towards the end of the curriculum. In addition, the key 

term feedforward could also be classified under this due to providing students with 

changes and guidance to improve their work, or suggesting a new direction, similar to, 

‘Assess and give feedback to learners’, (A3, (UKPSF) | Advance HE, 2019).


The most important way of assessment which determines the student’s overall knowledge, 

understanding and skills comes from the summative assessment. This will take place 

through a visual diary that students will have to curate and build over the course of the 
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module. Inside this will include; research, ideas, experiments, photographs, themes and 

concepts for the exhibition and self-reflection. This is an important piece of work for 

submission along with the photographs involved in the exhibition. Students will be 

assessed on their range of research, experiments and theoretical concepts and should 

show a deep dive into knowledge and skills. With this, and their participation in the 

exhibition will all count towards their summative assessment at the end of the module. You 

could also say, that this additionally comes under authentic assessment due to the 

measurements of students accomplishments to the module and how they adapted, 

collaborated and created their pieces through a multiple choice, referring to, ‘Methods for 

evaluating the effectiveness of teaching’, (K5, (UKPSF) | Advance HE, 2019).


7. Recommended Reading


Essential Reading:


Ways of Seeing, (Berger, 1972)


Ways of Curating, (Hans Ulrich Obrist and Raza, 2016)


Understanding a Photograph, (John Peter Berger, 2013)


On Photography, (Sontag, 1977)


Further Reading:


What Photography Is, (Elkins, 2011)


Towards a Philosophy of Photography, (Flusser, 2000)


The Camera Lucida in Art and Science, (Hammond and Austin, 1987)


Contemporary Photography and Theory: Concepts and Debates, (Miller, 2020)


Reframing Photography: Theory and Practice, (Modrak and Anthes, 2011)


The Sublime, (Morley and Whitechapel Art Gallery, 2010)


Exhibition, (Steeds, 2014) 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8. Effective Consideration of Skills


In the curriculum, there are elements that considers the knowledge, understanding and 

skills for students. Involved, there are a few activities that will give opportunities to 

students to develop and improve their skills such as; cyanotype workshop, seminars, other 

workshops, exhibition viewings and creating their own body of work and visual diary. Each 

of the elements involved in the curriculum entails a theoretical and practical aspect that will 

enhance their skills. These skills are identified as; group work, creating imagery in different 

locations or using different materials, creating contacts, curating an exhibition, designing, 

professional skills and the improvement of research skills. This curriculum provides 

students with new perspectives of curating and developing work, but additionally gives an 

insight into the artistic world outside of academia, and how projects and exhibitions are 

made. There are links to the curriculum such as; that it is process driven, autonomy with 

students, it is course work based so students develop themselves with support from staff 

and that it has a strong emphasis on the means rather than the ends. Overall, the 

curriculum is an effective development for students to progress, learn and improve their 

knowledge, understanding and skills. 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