	
	
	



Professional Practice in Early Years: Values, Collaboration and Observation
High quality professional practice within the Early Years is essential to deliver high quality care and education for every child. This essay will explore the various aspects of professional practice and explain why they are important in supporting a child's learning and development. It will also consider how effective practice can ensure all children have a positive start to their educational journey
Establishing core values in practice guides behaviours, sets standards and ensures professional accountability. Having a set of values that underpin practice will help a practitioner to be inclusive and build strong and trusting relationships.
[bookmark: _Int_AiHyEcog]Respect is an important value in the Early Years. Respecting a child helps them to feel valued as an individual, building a sense of self-worth and confidence. Acknowledging their ideas, thoughts and opinions will help to foster a sense of belonging within the setting. The United Nations Convention on the Rights of the Child (UNCRC,1989) article 29 states that, families, children and their human rights should be respected.
Trust plays a crucial role within Early Years settings. A vital part of building and maintain connections with children is for them to feel they can trust their caregiver. Nursery World (2016) discusses how trust works both ways and encourages practitioners to trust the children to receive that trust back, helping to establish strong attachments. 
Understanding and demonstrating patience is essential when caring for children. Patience is a value recognised by the Early Years Coalition (2021, p.13) who propose that, quality provision is personalised and tailored to the needs of everyone, with a practitioner adapting their approach when appropriate. An important aspect of Early Years care is regarding each child as being unique and understanding that progress is personal to each induvial. 
Responsibility is a key value in Early Years settings. Demonstrating responsibility models positive behaviour to the children and contributes to a well organised, caring, and calm learning space. Burnham (2016, pp. 9-13) reiterates this point whilst outlining roles and responsibilities and how they make a positive impact to an Early Years team.
Responsibility goes beyond day-to-day practice and should be considered in continuous professional development. Practitioners have a professional responsibility to ensure they are up to date with training and legislation, as this helps to keep their practice both safe and effective.
[bookmark: _Int_7VymDiEK]Developing effective communication skills are imperative to Early Years practice. Here, we will explore the different aspects of communication and explain why each one is of significant.
Health and care learning Wales (2025, p.1) proposes, an educator will be required to work in collaboration with professionals, outside agencies and parents to provide holistic care and support.
Building strong relationships with families is essential in Early Years care. Difficult conversations with parents are not unusual when working in the early years sector. Addressing issues such as speech and language and behaviour may feel uncomfortable. If a practitioner has established a strong and trusting relationship with parents, these conversations can be less daunting, allowing for the practitioner to build a bigger picture of each child's needs.
“Positive relationships are built during these initial interactions and, if done well, go on to foster a child-centred relationship where everyone wants the best for the child.” (The Frobel Trust, 2025, p.8)
Working in collaboration with parents will help to establish any specific needs the child may have. Moving forward, an informed and holistic plan can be created for both school and home, giving the child the best chance to make progress.
 Effective teamwork in a setting relies on good communication. Professional dialogue with colleagues will help to foster positive and effective working relationships. Sharing good practice, receiving feedback, and viewing things from an alternative perspective, are all valuable ways in which a practitioner can grow and develop. Regular communication between staff will also ensure important information regarding pupils is shared appropriately. Working in collaboration will allow practitioners to have a more in depth understanding of each child and provide targeted provision and support.
[bookmark: _Int_rZ2cPclI] Supporting children to communicate with confidence is key in education. Children's right to express themselves and to have their views seriously considered was established via Article 12 of the United Nations Convention of the Rights of the Child (UNCRC, 1989). The children need to feel represented within their setting and see themselves as valued members, whose voice impacts the environment. Day to day communication will help the children to develop their language acquisition skills as well as supporting their well-being and social interactions. Language and new vocabulary should be modelled by the adults and create rich learning experiences that are developmentally appropriate. In addition, Health and Care Learning Wales (2025, p. 1) encourage considering body language, expression, and other non- verbal cues, these too will help a child make sense of spoken language. 
[bookmark: _Int_V32EJ6Dh]Welsh Government (2023, p.32) states that physiological factors, family, and environmental factors should also be taken into consideration to make informed decisions when planning how best to support each individual's communication development
[bookmark: _Int_cdTRlfJA]Multi-agency engagement is essential for effective communication and support in the Early Years sector. The Welsh Government (2025, p.6) defines education as something that goes beyond the classroom, and a collaborative approach helps to deliver a more holistic approach to learning.
Children may need to access a range of services, including Health Visitors, Speech and Language Therapy, and Child and Adolescent Mental Health Services (CAMHS). These agencies provide specialist support for children and offer guidance to practitioners. Working together in this way ensures that everyone shares the same understanding, helping us provide consistent, informed, and high quality support for each child.


Early Years practitioners have a professional obligation to be familiar with safeguarding policies and procedures and need to be confident when applying them. The Social Services and Well-being (Wales) Act 2014 (s.197) clear definitions that are relevant to safeguarding children, including the different types of abuse. Ensuring the safety and protection of all children should be the highest priority to all Early Years professionals as it builds a secure environment where children will be able to thrive.  
Professionals need to have an in-depth knowledge of what signs and symptoms to look out for signs and symptoms of abuse and neglect and be clear on how to respond. “Safeguarding and protecting is everyone’s responsibility” Safeguarding Wales (2025, s.1).

To ensure a practitioner is providing authentic and purposeful experiences for their children, first they need to observe them in their play. Adopting a slower pedagogy that allows time to reflect and consider how best to respond to the children’s fascinations, interests, and schemas. The Welsh Government (2025, p.37) suggest using the notice, analyse, respond model. This will not only help practitioners to make rich observations but help them to unpick what they are seeing. This critical analyse point will ensure planning is crafted to spark interest and represent all the children’s play choices.
The planning process enables us to link what we have observed as important for the child in developing his/her learning with what is required in official framework documents. Planning is the bridge which links the two. (Bruce, Louis 	and McCall, 201, p,14)

According to Welsh Government (2023, p.44), Early Years environments need to be thoughtfully arranged to be accessible to everyone. It should include resources, images, and texts that represent diversity across gender, ability, sexual orientation, and religion. Anything might prevent participation should be addressed and removed. In addition, the materials provided should be open-ended, inclusive, and free from gender stereotypes. 
Observations will help embed this ethos into a practitioner's pedagogical approach which places the responsibly of progress onto the enabling adult, who will provide the appropriate support, rather than the child. The adult provides appropriate support to enhance learning and development.

Understanding the UNCRC (United Nations Convention on the Rights of the Child) is vital as it is a legal framework that outlines a set of articles designed to ensure that all children are kept safe, respected, and supported to be happy and healthy. As a professional, having a strong understanding of children’s rights helps to set clear standards of practice and ensures that each child develops their own awareness and understanding of what their rights are. These rights should underpin everyday practice and be the foundation of teaching and learning. “Children’s rights are integral to all areas of the curriculum” Welsh Government (2025, p. 6).
In conclusion, while professional practice encompasses many different aspects, each play a vital role in providing a holistic approach in children’s care and learning. The values that underpin practice guide a practitioner when communicating with families, colleagues and outside professionals, helping to establish positive and trusting relationships. An essential part of this is a strong commitment to safeguarding, ensuring, a child’s safety is of the highest priority. Using professional knowledge across enables educators to make informed decisions that support each child's development and well-being. Ultimately, all elements of professional practice are interconnected and work together to deliver high quality care. As Froebel stated, ‘Let us learn from our children. Let us attend to the knowledge which their lives gently urge upon us and listen to the quiet demands of their hearts’ (Froebel Trust, 2020).
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