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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete the following:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 


Traditionally, the Police Service was not viewed as a ‘professional’ organisation, for a number of reasons.  Public documentation of unprofessional behaviour and wrongdoing by Police, in high profile incidents such as the Stephen Lawrence murder and subsequent enquiry (Rollock, 2009) have undermined public confidence in Police, which takes many years to build back. Additionally, the qualifications required to join the Police were traditionally not higher education, resulting in Policing not being considered a profession in the same way roles such as teaching and medicine were. A profession can be defined as ‘work that needs special training or a particular skill, often one that is respected because it involved a high level of education’ (Cambridge Dictionary, 2022).

In an attempt to formally professionalise the Police Service, a higher education qualification programme has been introduced for all student constables to undertake. The College of Policing (2020) describes it as ‘a modern curriculum of dynamic operational training, underpinned by sound theoretical education’. It runs alongside the student officers’ probationary period whereby practical work-based and academic studies run alongside each other. Research undertaken by Watkinson-Miley, Cox and Deshpande (2022) highlighted the benefit of student officers engaging with higher education led to stronger critical thinkers, more equipped to deal with complex problems, however the results of their researched showed students had valued operational learning more than academic studies. Additionally the study recommended better communication between academic staff and police management to improve the programme. As part of the programme student are afforded study days, which led to the Chief Constable of Lincolnshire Police requesting a judicial review of the new degree programme which he stated would result in less Police officers on front-line duties (BBC News, 2019). The Chief Constable of Northamptonshire Police has also been critical about the programme, stating that it was harming their officer retention rates (Police Oracle, 2021). However, it must be noted that the programme is still in early stages and as with any large scale change, some criticism it to be expected. 

Work-based learning involves a partnership approach between the university and employer which can result in a range of challenges. Universities face the challenge of designing a programme which is tailored to its partnering workforce and produces positive results from a high percentage of students (Lester and Costley, 2010). Once the partnership is fully established, however, it should benefit all parties and allow the employer to develop a highly trained workforce. Studies have even found that officers with higher education are ‘significantly less likely to use force’ than those without, however the research cannot yet provide an explanation for this (Rydberg and Terrilll, 2010). Higher education is accessed by black and ethnic minority groups in greater percentages than white British individuals, and this has been the case for more than three decades (Arday, Branchu and Boliver, 2021). This could positively impact Police forces ability to recruit and retrain higher numbers of ethnic minority communities and subsequently improve relations with previously marginalised groups. This diversity and inclusivity is something Police forces strive towards, as figures show that in 2020 92.7% of police officers in England and Wales were whit (Gov.uk, 2021).

Regular performance reviews are required throughout the probationary period to ensure both workplace and university standards are being met. Police officers are expected to hold and maintain high professional standards at all times, in work and private lives. When professional standards are not maintained there can be detrimental effects on the reputation of the individual and the whole organisation. This is highlighted with the previous tensions between Black and Ethnic Minority communities and the Police. As recently as 2015, research has found that those least satisfied with the service from the police ‘tend to be those between the ages of 25 and 34, and from a BME background’, with it being noted that current media stories are likely to have impacted this result (Brookes, Powell and Stanwell, 2018). The effects of negative public perception of Police include but are not exclusive to; loss of public support leading to a lack of reporting of crimes by victims, witnesses and third parties and thereby endangering vulnerable members of the community and fundamental loss of control for Police. Increased use of social media means news can be spread across wide numbers quickly, without any context or follow up. ‘Attitudes toward police appear to be influenced by media coverage of incidents of police misconduct: Negative views of the police rise during or immediately after news coverage of brutality incidents.’ (Weitzer and Tuch, 2005, pp. 282).  

Police officers are expected to adhere the Police ‘Code of Ethics’, as set out by the College of Policing (2014). Being held accountable is essential to Policing and due to the responsibility the Police hold, any misdemeanour can result in miscarriages of justice. It essential to work towards eradicating breaches of professional standards from the organisation by creating a professional environment and strong training standards. Police officers use discretion and professional decision making on a regular basis and must be trusted to use it ethically and fairly (Bronitt and Stenning, 2011).  Within the Police there is a strong bond, and loyalty to colleagues can provide an explanation for a drop in standards of behaviour. Police officers are also more susceptible to being bribed or morally corrupted due to the nature of the people they encounter (May, Hales and Belur, 2016). 

To conclude, Police forces across the country are continually striving to professionalise their workforce. It is believed that the range of skills developed while undertaking a degree programme via work-based learning will produce officers who are better equipped to perform their role in an increasingly complex and diverse society. The impact of the new higher education police programme is not known, is it is still in its infancy, however the expectations are that it will improve professional standards of the Police by reducing incidents of misconduct, and increase education levels of all staff, therefore improving the level of service provided by officers across the force. Ensuring professional standards are maintained to a high standard is essential for positive public perception and good engagement between public and the Police. However, incidents of Police discrepancies are widely reported and are of great interest to media outlets and eradicating these entirely is not realistic. Therefore, police forces must ensure that they recruit the strongest standard of officers and staff, train them to a high level, and employ a strong stance against those who do not meet professional standards. Coaching and mentoring at all levels and roles within forces is essential to achieving a highly professional and accountable police force.
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 1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 


Response officers are the first point of contact for the public, often arriving first on scene to a wide range of incidents, meaning they must display a broad range of skills and knowledge. Each force, and force area, will face different challenges due to locality, the demographic of people living in their area, events, geography, culture and much more. Therefore, the front line policing style must be ‘tailored to the needs and preferences of different communities’ (College of Policing, 2021).  Each area will also have strategies implemented to overcome these challenges, and local policing priorities and strategies will differ, these are set out in the Police and Crime Commissioner’s Police and Crime Plan, written alongside the Chief Constable of the force (Michael and Jukes, 2019). These challenges can be categorised into, national, regional, and local areas, national priorities are set out by the National Police Chief’s Council (2016), and their vision for 2025 is ‘integrated with other agencies to prevent crime and delivers effective services to provide best value for money for the public’.

Response officers are widely recognisable in their high visibility uniform and often are first on scene to incidents of public interest. Social media can be used share footage of officers and the incidents they are dealing with. This footage can be recorded while the individual filming is providing their own narrative or even bating an officer and then posted and shared online without context, sometimes even edited. Some forces have responded to such videos, however it is often too late, and negative reputational damage has been done. Joyce and Laverick (2018) note specifically the impact use of force, namely the use of spit hoods, can have when filmed and shared across social media without context, or with viewer perceived rhetoric added to it. To keep up with an ever changing society, police forces have their own social media accounts. Local and individual policing accounts have caused controversy as the monitoring of the content is less, and can cause the force further issues, resulting in a warning from the Independent Office for Police Conduct (IOPC) that the use of Police social media pages should be closely monitored (IOPC, 2021). The IOPC (2011) also set out guidelines for appropriate social media use for Police officers. Despite its complexities, research has found that Police should spend less time engaging with traditional news media and more engaging with social media platforms (Horsburgh, 2019). Police Forces can use their social media accounts for uses such as: providing information, engagement, and intelligence and investigation (The Police Foundation, 2014), Bullock (2017) states this will help forces with ‘engendering openness, transparency and citizen participation’, thus reducing the traditional ‘us and them’ division created by Police subcultures (Waddington, 1999).

Both traditional and social media coverage of critical and major incidents is wide and public scrutiny of the police is high. A critical incident is defined as ‘any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community’ (College of Policing, 2021). This in itself highlights the importance of public perception of policing, and the damage which can be done when one incident is managed poorly resulting in a loss of public confidence. A loss of public confidence in the police can lead to a lack of engagement and reporting and therefore a loss of community intelligence as well as putting vulnerable victims at risk if they are not confident in reporting incidents due to their views towards police. A major incident is defined as ‘an event or situation with a range of serious consequences which requires special arrangements to be implemented by one or more emergency responder agency’ (JESIP, 2022). Following large scale incidents of any type there must be considerations made to the ongoing impact on the community, such as the public fearing further incidents or their expectations of the police have not being met. These issues must be appropriately addressed through effective communication to restore public confidence and learn from the incident (Bryant and Bryant, 2020, p239).

There are many examples of critical and major incidents which have resulted in widespread media coverage and negative public perception of police. One example of this is the Hillsborough disaster, which inevitably resulted in an Independent Police Complaints Commission investigation, with the findings that there was a lack of experience and training of command officers which led to the incident resulting in so many deaths. An inquest also found that ninety six fans were unlawfully killed, resulting in huge criticism of the police (Gov.uk, 2016). Other such examples are the Stephen Lawrence murder, resulting in the Macpherson Inquiry which famously stated the police were ‘institutionally racist’, which still greatly impacts policing, and public perception of policing, today (Gov.uk, 1999). 

It must be noted that once a group of people have a belief or view on an incident, their opinion can be quickly spread. At a scene for example, crowd psychology shows that people become anonymous and copy the behaviour or others which is seen when chants or violence break out (Tatum, M, 2022). A negative rhetoric in the media against police can add to the tension between police and the communities they serve. 

To conclude, the role of response policing is complex and varied, with response police officers often being first on scene to a wide range of unpredictable incidents. Public perception is essential in all aspects of response policing, and therefore clear communication and transparency is key, with Police use of social media playing an essential part. Critical and major incidents can impact community confidence in police for many years after the incident itself and it is important to learn from these incidents moving forward. Response policing is of great public interest and is often discussed on social media as well as recordings of police incidents being shared and critiqued on public forums and by the media, who can often portray a negative image of the police. Despite previous failings related to Police use of social media, highlighted by the IOPC, research states that further police engagement with social media, and less with traditional media is the most effective way for positive engagement and information sharing with the public.
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1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 

Information and intelligence gathering is essential to modern day policing. Intelligence must be used ethically and effectively to influence policing practice at operational, tactical and strategic levels (NCA, 2022). Intelligence assists supervisors when making decisions on resource allocation, developing tactical plans, targeted patrols and making risk assessments. There is no standard definition of intelligence-led policing (ILP) (McGarrell, Freilich, Chermak, 2007), however Ratcliffe (2003) stated ILP is an ‘objective decision making tool in order to facilitate crime reduction and crime prevention through effective policing strategies’. Gottschalk (2009) named seventeen ways in which information can be gathered, before then being processed and converted into actionable intelligence. All information and intelligence gathered, recorded, shared and retained must be for a policing purpose, management of police information (MoPI) provides guidance to police forces surrounding this (College of Policing, 2022).

There are three key categories of information gathering; routine collection, tasked information and volunteered information (College of Policing, 2013). If working via an intelligence plan, the plan must be updated regularly and provide evidence of justification, proportionality, necessity and ethicality of the methods being used to gather the information required (College of Policing, 2013). James (2016) recognises the lack of focus involved when collecting intelligence, with the quality of information gathered not always useful for producing actionable intelligence and often it is difficult to establish which data is relevant. Information is only as valuable as those receiving, analysing and using it, make it. Research has found that Police officers and staff require further training around the processing of information and intelligence (Cope, 2004), and it must be noted here, the quantity of information uploaded to policing systems is vast, and therefore appropriate grading and risk assessment is essential. Analysis of patterns and inconsistencies in the information gathered is essential to ensure accurate and up-to-date information is known and retained appropriately. Once data is analysed it can provide a clear picture of what has taken place, give context to isolated information and point towards what may happen in the future, assisting police decisions and improving crime reduction and public safety. 

When gathering information there are two sources types, open and closed (College of Policing, 2013). Closed sources are not publicly accessible and may require a specialist investigator to access. Open sources are widely available and can be useful to support and develop investigations by corroborating information already known, or identify new lines of enquiry. An example of open sources is online media and social media which are easily accessible, available to anyone and do not require a specialist to retrieve the information, although specialist analyses are required to develop information into intelligence. Intelligence analysts must attempt to ascertain accurate details from information that is ‘often incomplete and conflicting’ (James, 2016). Social media is a valuable information gathering tool, holding a high quantity of data, which requires processing to make valuable intelligence. Police forces have adapted in order to utilise the information available on social media to its highest potential. Following the death of Mark Duggan by UK Police, a gap in intelligence gathering was noticed as messages containing negative rhetoric towards police, including specific threats, were shared across social media channels. At that time Police did not have adequate specialist staff or technology to obtain the relevant information and use it to reduce possible harm (Omand, Bartlett & Miller, 2012). 

The national intelligence model (NIM) ‘advocates a systematic procedure of gathering, storing and analysing intelligence’ (Cope, 2004). It has been noted that while the NIM has been adopted by forces nationwide to improve the processing of intelligence, it has clashed with some policing initiatives which have been developing at a similar time. It is noted by Maguire and John (2006) that the Community Safety Partnerships initiative, which allows Police to share responsibility with partner agencies for the introduction of crime reduction strategies, clashes with the ILP as the partnership work increases complexity when it comes to using an ILP model and can lead to overlapping of each agency’s plans. As well as gathering information and intelligence, sharing of the relevant data with the relevant agencies is essential. This sharing of information must be carefully considered and completed in accordance with the Humans Right’s Act 1998 (legislation.gov.uk, 2022). Tilley (2016) recognises a number of similarities between ILP and the problem-orientated policing (POP) approach, such as they both focus on repeat victims and offenders and both require specialist analysts with a systematic approach to the information gathered.  Kleiven (2007) comments that while many believe the NIM is a way of professionalising Police practices, there is a lack of clear guidance around its use. 

The tasking process takes into account relevant and current intelligence in order to make sometimes challenging decisions on recourse management and targeted Policing. Ratcliffe and McCullagh (2001)’s study highlights that the dissemination of intelligence to local officers require improvement, as the officer’s perceptions of crime hotspots, did not accurately correlate with what the intelligence showed. Their recommendation pointed towards a new way of displaying the information when sharing with officers on the ground, in a more visual display. It must be recognised that intelligence is rendered useless if it is not correctly shared and understood by those required to action it. 

In conclusion, there are a variety of methods used by Police for gathering information, before it is analysed and disseminated to the relevant parties as useful intelligence. Information and intelligence is essential to effective policing at a variety of levels and plays a huge part in strategic, tactical and operational decisions. Routine and volunteered information must be recognised by front line Police staff and recorded appropriately. Correct recording, retention and sharing of information is essential to ensure the more accurate and up to date details are known, as well as ensuring the safety of those providing the information and those at risk from its contents. Communication of relevant information and intelligence is essential between forces and partner agencies to ensure the best insight is available to the relevant parties. Whilst forces have come a long way in their ability to gather, analyse, record and share information and intelligence, studies show there is some way to go before the police become fully efficient in its gathering, processing and application of intelligence and information. Kleiven (2007) notes that in order for this to happen, Police forces ‘require a cultural change and an increase in knowledge based decision-making’.
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1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 


In South Wales Police, the main strategies for managing public protection incidents are: ensuring positive action is taken to protect vulnerable people, information sharing with partner agencies through public protection notifications (PPNs) and Multi Agency Risk Assessment Conferences (MARACs), and a dedicated specialist Public Protection Unit (PPU). The College of Policing (2020) definition states ‘A person is vulnerable if, as a result of their situation or circumstances, they are unable to take care of or protect themselves or others from harm or exploitation’. This encompasses a wide range of people the police deal with on a regular basis. 

Victims are at the centre of the criminal justice system (CJS) with most criminal prosecutions being victim-led, meaning victims decide throughout an investigation what course of action they wish to take. Victim-led policing is an approach which attempts to reduce the impact of victimisation and reduce repeat victimisation, with Clark (2003) noting that early commitment from the police to the victim is key to the victim’s recovery. The Victim’s Code sets out twelve rights a victim has when going through the criminal justice process, starting at first point of contact (Gov.uk, 2021). It must be noted that while it is force policy in South Wales Police for officers to take positive action at public protection incident such as domestics, the victim is not always be willing to support police action and therefore will not provide police with the information required to prosecute their offender, or even provide them the support required. Another challenge for victim-led policing is that the CJS traditionally being offender orientated and the historic culture of policing traditionally being offender focused (Paterson and Williams, 2018). Paterson and Williams (2018) state the role of the police must be reviewed in order to fully implement a victim-led CJS, but while victim-orientated policing models do not ‘fundamentally re-configure the relationship between victims and formal criminal justice process’, they do show strong attempts to implement change. Clark (2003) concurs, stating that in order for the police to provide the best service for victims, there must be a review of its organisational structure. 

To ensure victims are kept at the centre of the CJS, independent charities and victim support agencies make contact with victims at early stages of the investigation and support them throughout the criminal justice process. A study focusing on domestic abuse against women, has shown that victims were more likely to positively engage with the prosecution of their offender with the support of an independent outreach support team (DePrince et al, 2012).  

The impact of abuse on victims can be life changing. Without early intervention, traumatic events in early life, known as adverse childhood experiences (ACE’s) can hugely impact an individual in later life and create a cycle of negative behaviours (Violence prevention Wales, 2022). Multi-agency approaches are taken to reduce these traumatic events, and where that is not possible, reduce the impact of them. It has been noted by Plummer and Cossins (2016) that the impact of abuse varies depending on gender, with males of sexual abuse being more likely to become sexual abuse aggressors than females of sexual abuse. It is considered that this could be due to the type of abuse varying between genders, however the findings are conflicting. What is highlighted is the rate of offending in those who have previously suffered abuse are higher than those who have not. 

Police officers and other professionals involved in the CJS have personal attitudes and values which impact their perception of the situations and individuals they encounter. At an early stage of the investigation, individuals are labelled victims or perpetrators by attending police officers, greatly impacting the incident outcome. Christie (1986) famously described ‘The Ideal Victim’ discussing how individuals in certain situations are more readily accepted as victims. Christie (1986) notes that being a victim is entirely objective, and this leads to the question of how much the label of victim, impacts the individual and how readily the label is given out. 

Serious and organised crime (SOC) groups target vulnerable people, often those living turbulent lifestyles or who are isolated from the community in some way, causing them to be further isolated from any friends or family and causing them fear. Often, the victims of SOC groups can present to the police in the form of an offender, who has been forced to commit crime by a group of individuals who are running a criminal operation. Crocker et al (2018)’s study found that people with addiction problems or debt were highly vulnerable to being targeted by SOC groups and cuckooing was a common method used to allow these groups to run criminal business from an address of a vulnerable individual. Whilst there was some evidence that young people were enticed into addiction in order for the SOC group to have more control over them, some young people even aspired to be part of the SOC group due to its glamorised ideology. This study also noted that the police are not always the best agency to intervene in SOC, highlighting one example where housing associations can disrupt organised criminality and one where the fire service closed down a brothel due to a breach of fire regulations. Hobson et al (2018) note that police are not as well trained as youth workers at managing youth projects, and therefore preventing young people joining SOC groups may be better achieved through dedicated youth workers. An innovative and holistic multi agency approach is the most effective way of targeting highly complex criminality, which takes many different forms. Kleemans and de Poot (2008) research highlighted the importance of social ties and social opportunity to becoming involved with SOC, stating that social ties comes with the sharing of knowledge and criminal contacts allowing criminality to develop and grow. This should be of note to agencies fighting against SOC, who must use early public protection incident indicators of vulnerability to criminality to prevent these early connections going on to form larger SOC groups. 

In conclusion, police strategies for dealing with public protection matters consist of positive action, dedicated specialist public protection departments and information sharing with partner agencies to implement the relevant support. Officers’ personal attitudes greatly impact their ability to protect vulnerable individuals and therefore it is essential regular training and guidance is undertaken. SOC groups are recognised to be targeting vulnerable individuals and involving them in criminality, or causing harm and abuse. Those vulnerable individuals suffer the consequences in a range of financial, emotional, psychological and physical harm. More targeted policing is required in this area to prevent vulnerable individuals being targeted by criminal groups.
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1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


Criminology is a complex study with ample research in the field and theories on how to reduce offending. However, Emile Durkheim (1972, pp. 65-73) stated crime is not only inevitable, but ‘an integral part of all healthy societies’. Improving police performance is not straightforward, due to the wide variety of impact factors effecting policing and the society being policed. Policing has always been influenced by politics, often being used as a bargaining tool for popularity, resulting in a change of direction with new leaders who have differing views on the best way to improve the service provided by police across the country. 

Evidence-based policing (EBP) is a model which states best available evidence should be used to inform policy, practice and decision-making within policing, focussing on ‘what works’ best and continuous research over time to ensure the evidence is up to date. EBP can help to ‘focus in-house evaluations on what works best across agencies, units, victims, and officers’ (Sherman, 1998). The best available evidence comes in various forms, however it is noted that qualitative evidence is of high value in most policing scenarios. Handbooks are on offer to assist officers undertaking research to inform EBP such as Spooner et al (2022), they state the best evidence should be peer reviewed, transparent about its methods and limitations, and repeated to reduce bias and ensure the information is reliable. Resistance to change and a lack of open-mindedness within the police can be a barrier to EBP, as trust in scientific research is limited and the preference is doing things the way they have always been done. An approach designed to encourage officers is the acronym ATLAS: ask questions that challenge current practices, test and critically evaluate existing research and new ideas, learn from existing approaches and new ideas while considering how they work in workplace practices, adapt practices and policies using the best evidence available and share the outcomes across the service (Pepper, Rogers and Martin, 2020).

Problem-oriented policing (POP) provides clear identification or diagnosis of the problem, before evidence-based policing can attempt to find a solution to it. Errors in the POP stage can lead to errors in the responsive EBP stage Tilley and Lacock, 2017). A benefit of EBP is that it can increase police accountability with increased transparency, allowing for reviews of decision-making based on evidence and therefore potentially strengthen police relationships with the public (Pepper, Rogers and Martin, 2020). Additionally, following the degree level entry programmes, basing practice and policy on evidence plays a key role in professionalising the police (Watkinson-Miley, Cox and Deshpande, 2022), with EBP aiming to give student officers a greater understanding of academic study and improve complex problem solving skills . 

‘What works’ is a reflection of using the best evidence available and putting it to practice. However, Van Dijk, Hoogewoning and Punch (2015) note that while EBP and ‘what works’ are valuable techniques, an over reliance on this could be detrimental because they do not take into account the specific challenges the police face and complexities of policing. They highlight that the dilemmas faced in policing are unique and EBP can over simplify them.

A key consideration for all research in criminology is reducing offending. Despite various models and styles being implemented throughout the history of policing, crime has not been eradicated as a result of any of them being implemented or trialled. The question is whether the criminal justice system (CJS) as a whole is effective in reducing offending and reoffending, and if that is what we as a society want from it. Crime and justice is a topic of great interest to the public and people vary in their views on what the CJS should be primarily designed to do, whether that is a focus on removing offenders from society, protect victims or rehabilitate offenders. Is punishing those found guilty going to prevent them re-offending?  It must be noted that according to Gov.uk (2022), the overall proven reoffending rate was at a low of 24.7% for the period January to March 2020, as rate has fluctuated between 24.7% and 31.8% over time.

The role of the police in the CJS is ‘the investigation of crime, collection of evidence and the arrest or detention of suspected offenders’ (The Crown Prosecution Service, 2017). However, the police perform many more roles than this, and one of the expectations of the police is crime prevention. Situational crime prevention focuses on the settings where crimes occur and the opportunities for crimes to occur, rather than on the offender. Cornish and Clarke (2003, pp. 41-96) named twenty five techniques of crime prevention which were split into five categories: increase effort, increase risk, reduce rewards, reduce provocations and remove excuses. Within situational crime prevention there are two key theories, one is rational choice theory which states that offenders chose to commit crime with the aim to maximise reward and minimise risk. Therefore to reduce crime police should aim to increase risk and reduce rewards (Felson and Clarke, 1998). The other key theory of situational crime prevention is routine activities theory which states, for a crime to happen there must be three key elements; suitable target, motivated offender and absence of a capable guardian, and that if you can prevent one of these elements occurring, the crime will not take place (Cohen and Felson, 1979).

To conclude, crime reduction and reoffending cannot be achieved by the police alone, all areas of the CJS have a role to play, as well as partner agencies, politics and policy makers, and society itself, therefore collaboration and effective communication is essential. EBP can be an invaluable tool with valid evidence which can improve police practice. Research is required to improve decision making, practice and policy. Officers must aim to integrate EBP into their everyday practice and be open to change. Some change is underway with the introduction of higher education qualification routes into the police. Up to date, relevant, reliable, valid, peer reviewed research is required to ensure policing moves forward towards reducing crime, re-offending rates and supporting victims. There should be a focus on what works to ensure best practice and follow traditional ‘professions’ in the use of best evidence to inform policing policy and practice. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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