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For word count purposes, the term “Trans+ will be used to describe all of the aforementioned gender presentations from this point onward. The term “CS” will be used instead of the word “cis-gendered” which refers to individuals whose identities match the gender they were assigned at birth to also aid word count (Blog, 2023)
Trans+ singers need high-quality vocal training that is both inclusive and practical (Sauerland, 2022). At present, a lack of research in this area shows that whilst some tutors may wish to develop the required skills to facilitate vocal training, the ability to find, absorb and deliver the information may be harder than necessary (Silveira & Goff, 2016). Gender Identity is an example of how one perceives traditional gender categories (Male, Female, Transgender) whilst Gender Expression is a manifestation of how we choose to present our gender through appearance (Chase & Ressler, 2009). There is evidence that the number of young people who identify as Trans+ has almost doubled in recent years (Azeen, 2022). This has certainly been reflected in the number of my student cohorts who identify as members of this community. Issues faced by members of the Trans+ community in wider society are isolation and rejection from friends, family, and their social groups which can inevitably feed into their psyche, having detrimental outcomes for learning patterns, social skills, and wider well-being (Silveira, 2019). Often these experiences or even their potential can lead members of this community to become vulnerable to harassment, physical/mental violence, anxiety, depression, and self-harm (Silveira, 2019). When in an education setting, students should feel safe and free, perhaps even benefitting from some rest from home-life issues and stresses. However, students who identify as members of the LGBT community can be subject to violence, ridicule, and rejection in learning environments (Palkki & Caldwell, 2018). Silveira, 2019 writes that Trans+ students have a higher likelihood of leaving education early than their heteronormative peers leading to a lower income through education-based jobs and a higher likelihood of substance abuse, suicide, and sex work (Silveira). Whilst transgressions can often be peer-led; teachers or staff members can also contribute to an environment of hostility – whether through direct or in-direct behaviours around this topic (Ball & Kenney, 2016). 
Working as a Singing Tutor in both Higher and Further Education (HE/FE) and private tuition environments allows me the scope to work with a varied group of students and as previously mentioned has more recently included an increase in those students who are gender-diverse. Two umbrella terms will be used throughout this study, firstly, the term Trans+ will encompass the entirety of the Transgender, Non-Binary, Gender Queer, Gender Non-Conforming Gender Fluid, Intersex and all individuals who feel the traditional binary norms of gender are inapplicable to them. In many cases, the use of the word ‘Trans’ can still be used to describe the aforementioned individuals, however, the addition of the ‘+’ signifies the ongoing developments and additions of gender variations and enables the community to grow and change (Dictionary, 2024). Second to this, the term ‘cisgender’ is used to refer to individuals who identify with the gender to which they were assigned at birth, this also includes ‘AMAB’ (assigned male at birth) and ‘AFAB’ (assigned female at birth) but those terms have since been modernised to be included within the lexicon of ‘cis’. (Blog, 2023). The language used in discussing the gender-diverse population is ever-evolving and thus the writer intends to be as aware of this and embed inclusivity within the assignment (Stecker, et al., 2021).

Across the world, public opinions on the rights of Trans+ individuals are divided and debates are heated (Kelleher, 2022). There remain many misconceptions around their lives– fuelled by misinformation and fear – which often have a lasting impact (O'Toole, 2020). Kosciw et al (2012) detail that 80% of Trans, NB or GNC students have reported safety concerns regarding their gender identity on campus with 61% revealing they had experienced derogatory comments from peers while 57% admitted that these comments came from staff or teachers. The journey from the safe space of a classroom to the wider performing arts industry could cause concerns for some Trans+ students (De Vise, 2023). I feel that developing more informed strategies for myself may enable a smoother transition of environments for those I teach. I have always approached tuition in a way that centres the vocal mechanism of us all being made up of the same moving parts which contribute to optimal sound production. We all possess True Vocal Folds, False Vocal Folds, a Larynx, Thyroid Cartlidge, Cricoid Cartilage, Aryepiglottic Sphincter, the Velum, Tongue, Lips, Jaw, Head/Neck and Torso that make up the foundations of voice usage (Accetta, 2022). Each of these components can be isolated, trained and finessed regardless of gender or “voice type” which makes training of the voice inclusive in its purity of form (Antoni, 2022) . Years of gendered language and approaches have made cis-gendered singing teachers unaware that they already possess a lot of the technical knowledge required to work with Trans+ learners, they need only look at the voice qualities that each student individually wishes to achieve and use that as a basis point for safe and supportive voice tuition (Braga, 2020). As idealistic as that scenario is, it does not take into account the limitations presented by each student and their vocal journey - each voice has its limits when it comes to range, timbre and fach, so this is where the approach becomes more nuanced and “student-based” (Quinn, et al., 2021).
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The aims of the research undertaken are:
1. An expansion of my knowledge surrounding the pedagogical and historical intricacies of Transgender, Non-Binary and GNC voice use and training. 
2. To ensure that I put the voices of whom this research is intended to help at the forefront of my initial research, I will use the information gathered to inform the next steps of the research. 
3. To create further conversation around the nuances of working with Trans+ voices as a singing tutor and how teachers can adapt their practice for the benefit of their students. 
It is an aim that this study will contribute to a wider conversation about teacher approaches in professional training establishments. 

The objectives of this research project will be: 
1. A literature review of teaching resources already in existence and scientific papers on Trans+ lives, experiences and voices available to singing teachers who may have never worked with a Trans+ student before.
2. To create a questionnaire directed toward Trans+ professional performers and singing tutors who have trained or teach in a Musical Theatre Conservatoire environment and ascertain in what ways they feel singing training could be adversely affected because of gender identity and tutor knowledge.
3. To use the information gathered in my initial participant research to formulate a series of questions directed at singing teachers with the intention of identifying gaps in pedagogical knowledge and confidence when working with gender-diverse individuals. 
4. To use both sets of research and information to begin the formulation of an artefact that will serve as an introductory guide for cis-gendered teachers working with Trans+ students for the first time.
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A phenomenological research approach is qualitative in its design, it will allow me to explore the essence of human experiences while understanding the meanings that people attribute to them (Dumalo, 2022). Silka (2005) argues that input from many people and group/communal participation is required when working with marginalised individuals, which would allow my participants to freely discuss their desired outcomes with me. In turn, I would be able to use a phenomenological approach toward my academic goals whilst ensuring that the communities involved also benefit due to the research being aimed at, and informed by them. This also seeks to eradicate issues around bias and preference and subsequent weaknesses in the data collected (Cohen, et al., 2011). An evidence-based practice as defined by Ragan (2018) is paramount to my belief system as an educator. This practice is further utilised in a framework by Maxwell et al; (2021) where an evidence-based vocal pedagogy (EBVP) is detailed as a careful balance of Voice Research (VR), Voice Teacher Expertise (VTE) and Student Goals/Perspectives (SG/P) and a phenomenological approach would align well with the core element of singing education and EBVP and certainly applies within the parameters of VR & VTE. This approach would enable me to advance my SG/P from a holistic point of view and still adhere to the goals set for the sessions by students and tutors alike (Helding & Ragan, 2022).
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When undertaking research centred on the Trans+ community, a large aspect of consideration is that they must feel safe enough to want to talk about these issues in the first place (Sadowski, 2016). It was the researchers’ responsibility to ensure that a safe space was facilitated, some students may have been through a traumatic educational experience previously, meaning underlying feelings of uncertainty could affect their willingness to talk openly (Silveira, 2019). Research presented by Sauerland (2018) offers further insight into interview processes with gender-variant subjects which enabled me to ascertain best practices for planning. The research methods used will be: 

Surveys: researchers' use of online surveys has increased in the past 10 years (Roberts & Allen, 2015). Their use has been able to open conversations around diversity, learning environments and attitudes toward pedagogical knowledge standpoints (Knight, et al., 2006). Usually collated online, a survey enables the researcher to reach a multitude of participants from various walks of life to gather as many perspectives as possible (Harlow, 2010). Power imbalances between researcher and participants are prevalent in all aspects of the research process (Ferguson, et al., 2006), and the anonymity of surveys seeks to eradicate that aspect, aiming for a more truthful and valid results process. Forester and McWhorter (2005) detail experiences of coercion or pressure on students from their tutors to complete faculty-led surveys, possibly negating the validity of said research, this pressure whilst not an explicit reference to Trans+ students, is still worth consideration. The participants may have tried to answer in a way that they felt would ‘please’ their tutor (Miller & Kreiner, 2008). Ways that I could mitigate any possible coercion would be to allow the choice of remaining anonymous where possible, alongside using online data collection instead of face-to-face or employing the use of pseudonyms, thus allowing them to feel more freedom in their responses (Sauerland, 2018). Mahon (2014) further details ways in which I could use surveys while avoiding some of the concerns regarding pressure and anonymity, whilst creating safe spaces for Trans and NB students to express their experiences free from reproach. Providing participants with the intentions of the findings will mean I can empower them through the knowledge that they are safe to speak freely. Ensuring that no specifics are mentioned (name of drama school at which they trained, names of staff members or specifics as to what their professional careers now entail) means I can ensure that participants are fully informed in their decision to take part (Roberts & Allen, 2015). 

My research design will consist of: 
· A thorough literature review of scientific papers and teaching guidelines surrounding the teaching of Trans+ voices with work dated from 2015 onwards to ensure that the findings are robust and up to date. 
· Initial online surveys with Trans+ individuals to adequately ascertain the needs of the proposed beneficiaries of the research. 
· Secondary online surveys will be created and shared with CS tutors, with optional “free form” responses embedded within which will be used to determine the current skillset and pedagogical confidence of singing teachers at the HE/Conservatoire levels and identify areas in which they feel they would like guidance/assistance. 
· Subsequent findings will be collated and become part of a working document or training programme for teachers of singing. 
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Involving Trans+ individuals throughout the project, from inception to dissemination is essential, however, academia often conducts Trans+ research with limited input from those with lived experience, resulting in inaccurate and incomplete narratives (Rosenberg & Tilley, 2021). Hence, my evaluation of my role as an insider academic researcher is crucial. 

Rapport-building between researchers and communities is vital, facilitating trust and accountability will enable me to ensure that I am working appropriately (Sharp, 2021). This trust can be gained from ensuring that the Participants can speak with me directly at any point during the project should they wish. An opportunity to discuss any concerns with me should help to alleviate any potential stress or issue. This ensures my role is more accountable, enabling accurate depiction of community experiences and producing actionable knowledge (Voloder, 2014). 

A qualitative, phenomenological approach to my research combined with an underpinning of fluidity will enable me to draw true to-participant conclusions based on the information given, and not my own desired outcome (Duke & Simmons, 2006). Using two sets of questionnaires, with the initial participants being Trans+ will allow me to ascertain a more robust set of data directly from the population my work is intended to help, allowing the subsequent findings to offer substantial and important variables in a user-led approach (Sauerland, 2018).  The use of surveys with Trans+ participants in the initial stages combined with surveys of cis-gendered participants will enable me to draw comparisons between cis-gendered norms and the contrasting experiences of Trans+ students in professional musical theatre training, further identifying key areas for pedagogical improvement and allow me to access a multitude of opinions and ideas from which to gather as many perspectives as possible (Harlow, 2010). Finally, I must ensure that my findings seek to assist members of the marginalised LGBTQIA+ community as a whole and not serve as a medium for my professional development (Luecke, 2011). Ultimately, my goal is to ensure that discriminatory practices both direct and indirect that impact the lives and successes of gender-variant performers are brought to the forefront of vocal training to facilitate positive change in the future. 

Insider research brings benefits but poses ethical and procedural challenges. Maintaining objectivity is crucial, as overemphasis or under-emphasis may skew study outcomes (BW, 2018) Role confusion and blurred boundaries between researchers and communities may occur, damaging rapport and leading to misinterpretations (Sharp, 2021). Additionally, insider researchers may face emotional complexities when engaging with research subjects’ narratives (Vincent, 2018) 

Throughout the study, I adhered to the ethical guidelines mentioned in my Ethics Form (See Appendix A), ensuring that potential risks to participants were minimised by pre-warning the participants that the surveys could potentially have a triggering effect due to the nature of the study. I further minimised potential issues by ensuring participants were able to withdraw from the study at any point and gave them access to charities/organisations that will endeavour to reduce potential concerns. 
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This assignment is the culmination of work which began in my first module and has been worked toward for the last two years. The work began with analysing the historical context and literature regarding Trans+ voices and existing vocal pedagogy (Alexander, 2022), through to examining queer research methodologies that would align with my practice, (Alexander, 2022), followed by examining the influences of testosterone and oestrogen on vocal fold function (Alexander, 2023). This information gathered from this project alongside my work previously undertaken will ultimately contribute to the future creation of a training manual/artefact that will be available for use by CS singing tutors to engage with when they have questions or concerns about their pedagogical knowledge when working with T+ students in their teaching setting. 

Areas previously covered and key references are: 

· Music Education and Social Justice (Saplan, 2018; Palkki & Caldwell, 2018; Silveira, 2019; Faye, 2021; Nicholls, 2021; O'Toole, 2020; Azeen, 2022)
· Trans+ Voices (Owen & Hancock, 2010; Killian, et al., 2021; Fisher, 2020; Hancock, et al., 2017; Azul, 2015; Davies, et al., 2015); (Dacakis, 2002).
· Singing Pedagogy Practice relating to Trans+ Voices (Clarkson, 2017); (Saplan, 2018); (Bonington, 2020) ; (Washburn, 2018); (Cayari, 2019); (Russell, 2019); (Feltkamp, 2019); (Silveira, 2019); (Fisher, 2020); (Washburn, 2018).
· Hormonal Influences on the Vocal Folds Al-Ababneh, (2020); Machi and McEvoy (2023); (Diego, 2023); (Scholarship, 2023); Abitbol (1999); Bozeman, Boss and Neely (2020); (Centre, 2023); (Greetham, 2023); (Davies, 2016); (Kost & Sataloff, 2018); (Beeman, 2017); (Evans, et al., 2018); (Hadman, et al., 2018); (Ciesielska, et al., 2022).

While is it clear that there were many resources for the anatomical and technical teaching of Trans+ voices, literature relating to the emotional and societal influenced nuances remains sparse, with information being outdated or presented with little to no input from Trans+ people (Mingala, et al., 2022). This lack of literature further denotes my reasoning for deeper exploration in this project, and the creation of an artefact for teachers to use as a first point of call in their research journey.
 
My aim throughout my previous module focus was to build my knowledge of the Trans+ community overall, to arm myself with the best working practice possible whilst ensuring that while I have the privilege of teaching many Trans+ students, my lived experiences as a CS white male does not allow me the right to speak for a community (Sauerland, 2018). The following literature review aims to provide a detailed background of the history of Trans+ students in a music education setting with a particular focus on voice training and student well-being. 

The idea of gender as a socially structured concept has been studied for many years. Work presented in the 1980s by West & Zimmerman examined the imposing influences of societal expectations around gender roles and behaviours in AFAB and AMAB bodies. This early work laid the foundations for more in-depth research in later years which has subsequently resulted in more studies around the area of the Trans+ voice. Vocal identity is a large part of the general population’s gender expression, forming how individuals express themselves and engage with the world around them, creating pathways or hurdles for them as they weave through their lives (Charnton, 2021). For the Trans+ community in particular, vocal identity has a particular emphasis on timbre, range, and resonance which often correlates to their perceived authentic gender expression (Martino & Constantini, 2024). Many Trans+ people may seek effective tools for vocal modulation in order for their voice to become congruent with their gender, for example, some trans women may seek a higher vocal placement and some trans men may prefer to speak with a lower one with variances for those who identify as gender-fluid or gender-neutral (Tripp, 2022). When it comes to speech and language therapy for Trans+ voices, both the masculinisation and feminisation of voices involve assisting an individual in finding a voice that affirms their gender in a more obvious way (Hope & Lilley, 2022). Not all Trans+ people will desire to change their voice, and it remains a case-by-case option for many (Coleman, et al., 2022).
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Whilst there has been an increase in the amount of research around Trans+ voices for functionality in speech and language pathology, research within music education specifically remains a smaller topic in comparison (Martino & Constantini, 2024). Work within the area of Trans+ singing voices does include research into the need for more gender-inclusive/gender-neutral language, programming, and pedagogy for singers, however, this was predominantly focused within the choral setting of music education (Agha, 2017, Palkki, 2016, Palkki, 2017, Payne & Smith, 2014). Indeed, some Trans+ singers may pursue vocal tuition within a group choral setting as part of vocational fulfilment and would of course benefit from a more inclusive and supportive atmosphere, as my focus of study is aimed at those who seek more refined vocal technique training within a one to one setting these studies where not of great use to me. Work presented by Manternach (2017) and Bos (2017) initially explored the experiences of several Trans+ singers and musicians with a focus on identifying their journeys of being Trans+, not necessarily their vocal training. More recent articles have been published by Cozart Steele (2019), Pullinger (2020) and Mandava, et al. (2023) which have a focus on the technical development of students whilst exploring the practices of tutors and it is from these latter articles my literature review was born. 
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1: Theoretical Frameworks: Gender Theory & Trans+ Theory:

Gender Theory: Gender is a socially constructed concept with roots in a hegemonic influence of roles, expectations and behaviours of Natal male and female individuals (Zizmman, 2018). Gender and the categorisation of our sex are distinct paradigms (Maxwell & Lilley, 2022). Whilst Sex is based on our anatomy, chromosomes, and hormones, our Gender is the outward presentation of our inner identity and individuality (Calder & King, 2020). Gender expression can be demonstrated through our clothing, hair, mannerisms, or other visual cues, but it is not always limited to what we can see (Darwin, 2020). Some gender theorists argue that our bodies are constructed of tangible matter and that the gender of the body is only a performance of what we want the world to see (Airton, 2009). When born, a baby is often assigned a biological sex based on a binary male or female worldview. This medical assignment is based purely on the physical appearance of their genitalia, however, cultural expectations based on our gender are imposed upon us as children (Azul, 2013). For example, CS children who are assigned “male” are often habitually gifted with blue clothes, and more ‘masculine’ toys such as trucks, soldiers etc while their “female” counterparts are often gifted pink and more feminine items such as dolls, make-up etc (Polderman, et al., 2018). Such expectations on what children should like and how they should behave in social situations continue through into our adolescence and into adulthood, this treatment permeates all aspects of culture and education as we know it (Tripp & Munson, 2022). In regard to music and singing more specifically, songbooks for young women often feature text about subjects considered to be more socially “feminine”, and, in contrast, songs written for young men traditionally talk about a more “masculine” life experience (Kent, et al., 2023) 

Cultural, religious and legal practices have forced individuals to identify with a binary male/female gender schema, particularly in the Western world (Gal, 2021). Social constructs not only act as a guide and influence our gender practises and presentations, but they also dissuade us through discrimination and oppression from expressing a gender incongruent with our assigned birth-sex catch organisation (Hayfield, 2020)
	
As previously mentioned, a Trans+ individual is someone who feels that their sexual assignment is misaligned with their expressed gender identity, which can then result in gender dysphoria, which is where a Trans+ person can experience stress or upset due to being unable to rectify their gender presentation (Saguy, et al., 2021). Correlation between gender identity and sexuality is important as quite often they are misunderstood (Klysing, 2020). Furthermore, sexuality is detailed to include a person's romantic interests, the affection they experience for another person. Gender expression is often coded alongside one’s sexuality, meaning that, when a man behaves in an effeminate manner he is assumed to be gay or a member of the queer community by others due to societal expectations and restraints (Garcia-Falgueras & Swaab, 2020). This conflation is reductive and only serves as further evidence of our societal limitations when it comes to individual expression of self (Lewis & Lupyan, 2020). 

Transgender Theory: If the idea of gender theory is that it creates an understandable framework for gender within a socially constructed paradigm, then Trans+ gender theory aims to reposition this paradigm in order to increase the perception of gender fluidity and the lived experiences of all of the individuals within the Trans+ population (Maxwell & Lilley, 2020). Research presented by (Nagels, 2020), (Baron & Dierckxsens, 2022) and (Billard & Zhang, 2022) helps to define the meaning of being Trans+ and further aids the deconstruction of societal binary norms (Breaux & Thyer, 2021). The establishment of Trans+ gender theory has also been further supported by research (Hereth, et al., 2020), (Kattari, et al., 2021), (Lindley, et al., 2020) and (Settles, et al., 2020) to name a few. (Lindley, 2021) to present findings that detail the discrimination, oppression, and subsequent issues that Trans+ people experience by living outside the traditional social norms of the gender binary. (Craft, et al., 2020) details the nuanced pressures presented by the education system for Trans+ students and (Charnton, 2021) discusses the study of Trans+ individuals within music and singing training environments. 

Furthermore, increased knowledge of transgender theory enables further comprehension of the fluidity of gender and the multiple identities that exist within the Trans+ community and population at large. An integral part of understanding Trans+ theory is to examine the lived experiences of those who identify as a part of that demographic (Golden, 2024). Arguably, an important aspect of a person's identity relates to their voice which has been referred to as a secondary sexual characteristic by Chen, et al., 2022 and Wolfe, et al., 1990, and as such holds an important role within our gender identity (Owen & Hancock, 2010). Koch-Rein, et al., 2020, further presents the idea that some Trans+ individuals will see the alteration of their voice as a way for them to align within the social gender binary norms, ultimately seeking a higher voice for feminine identity or a lower voice for a more masculine one. Trans men who wish to develop a deeper quality of their voice may undergo testosterone therapy or seek guidance from a speech and language therapist (Hagoshi, 2022). In contrast, trans women will experience no change in their voice from using hormone therapies. As an alternative option, they may seek a higher vocal range through targeted vocal coaching and in some cases invasive surgeries (van Heesewijk, 2022). Where non-binary individuals are concerned, each person will have their own desires and preferences for their speaking voice, which may include a non-normative vocal presentation, or they may use other aspects such as their appearance to present themselves (Price, et al., 2020). 

The ability to address a student’s specific needs demonstrates the teacher's pedagogical ability to centre the learner in the voice studio, this then provides space for students to assert more leadership in their own educational growth, musical development and overall learning. This approach enables teachers to acknowledge each student as a unique individual learner whilst also adhering to specific strategies and practises that they feel will best benefit them in the long run (Feng, et al., 2020)

Trans, NB and GNC Students Voices

Traditional ideologies of “Male and Female voices” are not appropriate when considering the voice types of those who are Trans+ students (Clarkson, 2017). At times some students may express their gender identity by choosing to stay within their original voice types. This could be particularly pertinent if they have chosen not to undergo voice therapy and or hormone usage (Saplan, 2018).

The CS male teenage voice is altered during puberty by the thickening and lengthening of the vocal folds leading to prominence of the thyroid cartilage (eventually becoming what is known as “The Adams Apple”) subsequently, the voice lowers and deepens. These changes are caused by testosterone and can sometimes take many years to fully complete. When a trans-man begins their hormone treatment journey, they will experience similar effects, however, this will occur over a much shorter time (Killian, 1997). A possible result is that a trans-male student would not be as used to their “new voice” which could cause them issues with pitching, vocal placements and their general confidence or “trust” in their instrument not too dissimilar to CS voice change through puberty (Harries, et al., 1998). There are, of course, precautions to be taken when training both CS and Trans+ students (Killian, et al., 2021). Possible negative outcomes of poor guidance can include vocal issues and the student feeling like they cannot sing (Fisher, 2020). Fisher, 2009, has  been of the insistence that AMAB singers stop singing during voice change while McKenzie (1956), presented evidence of students who sing through their voice change becoming more adept, confident singers with increased awareness of their instruments which was further explored and validated by Cooper & Kuersteiner (1970). Whilst similarities can be drawn between Trans-Masculine voice change and CS puberty, it is important to remember that the assumption that voice deepening is inevitable and presents itself in a similar way to cisgender male puberty can be detrimental to the student(s) in question (Hollien, et al., 1995). Such assumptions focus on voice deepening and pitch change as of the utmost importance to Trans-Masculine students – which in turn offers a limited examination of the parameters of the voice (Hancock, et al., 2017). Additionally, each student will possess their own desired outcome from undergoing treatment which should be at the forefront of any work undertaken by a tutor or specialist (Azul, 2015). 

A student-centred approach not only emphasises the need for student-centred teaching, but it also underlines the importance of teacher-student rapport resulting in improved motivation in the learner alongside their overall engagement within the lessons (Bautista, et al., 2021). Cox and Forbes (2022) highlight the need for student-centred learning within the voice studio particularly when involving the learning journey of Trans+ individuals who often require more fluidity in their teaching which some tutors may find more difficult to facilitate. Taking the approach of lessons serving as a joint problem-solving session enables Trans+ students to take ownership of their vocal journey, which, in turn, allows them to feel more in control of a seemingly uncontrollable situation for themselves (Benson, 2020).
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Epistemology, as defined by (Martino, 2022), serves as a framework through which researchers perceive and interpret the world, encompassing the foundational assumptions regarding knowledge acquisition and dissemination. Al-Ababneh, 2020, posits that one’s epistemological orientation is closely intertwined with their ontological perspective, emphasising the significance of one understanding one standpoint in research endeavours. For instance, as a practitioner and insider researcher within the domain of singing pedagogy, a critical consideration pertains to the choice of analytical paradigms, particularly avoiding formalised methodologies rooted in ontological realism, which posits a singular reality as it may impose constraints on students’ developmental trajectories and eventual outcomes (Merrill, 2012) 

Recognising the intricate interplay between gender identity, biological sex, and sexuality (Adler, et al., 2012, Airton, 2009, Andrews & Schmidt, 1997) is essential for investigating the experiences of transgender and non-binary individuals within the context of professional musical theatre training (Martino, 2022). This necessitates a nuanced examination of vocal training practises comparing the experiences of cisgender and gender-diverse students and acknowledging the physiological effects of hormonal interventions on vocal characteristics (Gorton, et al., 2005, Carew & Dacakis, 2007).

While engaging in research endeavours, it is imperative to adopt a reflexive stance that acknowledges the fluidity of student perspectives and experiences (Wadams & Park, 2018). This aligns with holistic teaching methodologies that prize individual approaches tailored to student’s diverse needs and identities (Dayme, 2006). Additionally, recognising the dynamic nature of truth and knowledge, influenced by both external factors and internal reflections Wosalait et al., (1999), underscores the importance of embracing an ontological stance that accommodates multiplicity and subjectivity, fostering an environment conducive to knowledge advancement and is devoid of predetermined outcomes.

During the preliminary stages of this study, I initially gravitated towards a holistic and fluid approach inherent in qualitative research methodology (Lui & Eagan, 2021). As a cisgender homosexual male researcher, I must remain vigilant against the potential imposition of personal biases onto the project (Culp & Salvador, 2017). Given the dearth of research on the learning patterns of transgender and non-binary individuals, proceeding without acknowledging bias risks interpreting findings through a cisgender lens, potentially distorting the outcome (Davies, 2016). Detailed and contextually rich presentation of participant experiences and perspectives is indispensable for ensuring the validity and relevance of the findings (Bloomberg & Volpe, 2016).

Embracing a mixed-method approach is crucial for navigating the iterative and transformative nature of research endeavours Mertens (2007). Silka (2005) advocates for communal participation, fostering open dialogues between researchers and participants to articulate desired outcomes. Such an approach not only serves the professional goal of researchers but also ensures the mutual benefit of the involved communities. By employing mixed-method approaches, researchers can mitigate biases and preferences, thereby enhancing the robustness of the collected data (Cohen, et al., 2011).

Adhering to evidence-based practice constitutes a foundational principle guiding my pedagogical beliefs and instructional methodologies as a singing tutor (Ragan, 2018). Maxwell et al; (2021) detail evidence-based vocal pedagogy as a harmonious integration of voice research, teacher expertise, and student goals and perspectives. While quantitative research remains integral to singing education and evidence-based vocal pedagogy, incorporating qualitative methods facilitates a holistic understanding of goals and perspectives, complementing the overarching session objectives established collaboratively by students and tutors (Helding & Ragan, 2022).

In using a mixed-method approach of structured questions and following up with a semi-structured opportunity for participants to add their thoughts and experiences, I aim to facilitate open, honest, and effective dialogue with my participants. Taking this approach is vital for me to gather information in a detailed and subject-specific capacity (Fox, 2006). Through using closed questions (“yes/no etc responses) I can ask all participants the same questions and make it easier to compare their answers (Jones, 1985). The use of closed questions enables me to keep the responses clear and relatively easy to analyse (Fox, 2006). By adding the option for participants to talk freely, I aim to facilitate a casual element, letting the participants’ feelings guide where my findings go (Seidman, 1998). This option also allows my participants to give more detailed answers, with their opinions forming part of the subsequent findings – this is particularly important when working with a marginalised community as outlined by Silveira (2019). When talking with transgender students, it is important to create safe and welcoming work environments where they feel comfortable sharing their thoughts. A thoughtful and respectful approach is advised by Sauerland (2018) along with using anonymity to help make sure that everyone feels comfortable in giving honest answers.

Ethics & Insider Research

Ethical considerations in conducting research with Trans+ individuals necessitate a nuanced approach, addressing issues such as consent, confidentiality, and equitable access to resources (Clark, et al., 2020). Trans individuals often face barriers to health care and emotional support, which can exacerbate gender minority stress (Hendricks & Testa, 2012). Researchers must exercise ethical diligence, avoiding dated or potentially harmful language and terminology that may trigger gender dysphoria (Ansara & Hegarty, 2012). Bogden & Biklen (2007) underscore three ethical imperatives: 
· Awareness of available technical and ethical support (adequate signposting for potential triggers, places where they can access additional support should they need it) for the individuals involved (Chen & Simons, 2018).
· Respecting the autonomy of Trans+ students by ensuring that whilst I am knowledgeable on the subject, I am led by their experiences and not my perceptions, (Ehrensaft, 2016).
· Prioritising vocal technqiue while respecting students’ preferences, and acknowledging the complexities involved (Blagnys, 2006). 

The primary consideration should be the well-being of the students, aligning with a holistic, student-centred teaching approach in a collaborative setting. Nicolazzo (2016) argues the importance of Trans+ participants’ willingness to disclose their status, recognising potential challenges and implications. Research outcomes are deeply intertwined with the researcher’s so-called social context (Godwin, et al., 2018), necessitating awareness of power dynamics and societal oppression (Beddoes, 2011). Having an ability to critically examine one’s biases and beliefs, is integral to ethical research practice (Johnson & Duberley, 2003). Embracing self-awareness and sensitivity enables researchers to navigate various complexities presented to them throughout the research process. As an independent researcher with a personal investment in trans issues, mindfulness of positioning is imperative to ensure the integrity of the research process, ultimately embracing reflexivity enriches the quality of research outcomes and facilitates positive changes for trans individuals (Lietz, et al., 2006).

To mitigate any potential trauma response to my surveys I decided to add a disclaimer at the start detailing that participants can share aspects of their lived experiences should they wish and that they are free to add their thoughts and opinions where they deem appropriate. I did feel it was important that they were able to either withdraw completely from the participation of the survey at any point or to only add their experiences in areas where they felt necessary (Ansara & Hegarty, 2012). At the end of this questionnaire, I decided to add some additional support information that included links to charities which they may want to contact that participants may have found useful after the completion of the survey. Again, this was added because some of the optional “add more” elements could have encouraged participants to share potentially traumatic and or triggering emotions from that past and to fulfil my duty of care to my participants, I felt that adding this information was ethically sound and added further validity to my work (Helding & Ragan, 2022). Further details on the resources shared can be seen below and information gathered along with access to my full questionnaires can be found in the appendices (See Appendix C). 
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In the initial stages of my participant research, I was reminded of the works of Galupo, (2011), where it is advised that all research concerning a demographic with which the researcher does not strictly identify, should be undertaken with input from the demographic which the research aims to help. With this in mind, I began to construct an initial online survey which would be aimed at members of the Trans+ community where they would be invited to share their opinions and experiences of working as students with cis-gendered singing tutors in a professional musical theatre training capacity. This would then allow me to collate and analyse the information given to appropriately construct my second questionnaire which was aimed at cis-gendered singing tutors to gauge the areas in which they felt a lack of experience, knowledge or confidence when working with Trans+ individuals. The invitation to participate in both questionnaires was shared via social media, as I felt that this was the best way for me to reach as many participants as possible, whilst allowing those who took part to remain anonymous. 

Survey 1, Trans+ Participants:

The questionnaire was created in draft format first (see Appendix B) and sent to my tutor for additional feedback. Upon receipt of said feedback, the questionnaire was then uploaded to Google Forms and listed for public viewing and contribution before being shared publicly. The questionnaire was formatted into six separate sections, five of which had primary “yes/no” questions and responses with an additional optional “add more” for participants to further detail their experiences and add their stories. Section six was a fully participant-led portion where they were encouraged to write down anything that they felt would benefit the study.

I did not directly reach out to members of the Trans+ community that I have in my social/work circles, as I was wary of them perhaps feeling a sense of duty or responsibility to partake or perhaps worry that their answers would be easily identifiable, something which is to be avoided in anonymous research (Cohen, et al., 2011). A total number of 5 participants took part in the survey, which was a little disappointing considering the amount of distribution that happened via my social media accounts, however, perhaps this low number is representative of the amount of Trans+ individuals that:
1. Felt comfortable in answering questions about their training experiences without fear of consequence/identification (Clark, et al., 2020).
2. The amount of Trans+ students that have gone through professional training environments after they had decided to live their lives authentically as themselves (Martino, 2022)
Survey 1, Trans+ Participants Coding:

My objective with this survey was to obtain feedback from members of the Trans+ community in their own words. I decided to use Thematic Coding as a way of categorizing my findings (Naeem, et al., 2023). This approach would allow me to identify patterns by immersing myself in the data which will increase my familiarity with it, the information gathered is then broken down into smaller units of meaning where I would then identify codes such as keywords, phrasing, or concepts (Kiger & Varpio, 2020). Once those key concepts have been identified, I can begin to group them according to similar themes or overarching ideas and patterns which will inform how I interpret and display my findings (Braun & Clarke, 2023). The use of thematic coding allows me to identify commonalities, differences, and patterns in the qualitative data I collect, providing further insight into the perspectives and experiences of my participants (Byrne, 2021). 

By formatting the information provided as my main data source, I was able to begin analysing my findings by using a spreadsheet to mark additional elements I found helpful/interesting. I chose to analyse each question and their subsequent optional answer individually which enabled me to categorise my findings into the following order:
1. Awareness and Education
2. Concerns and Comfort Levels
3. Impact on Vocal Tuition
4. Desired Support and Understanding
5. Trust and Connection
6. Suggestions for Improvement

Additionally, I analysed the wording used in the optional sections where participants were able to add their thoughts to determine if there were areas of exploration that I had omitted from my main survey questions, these will be broken down at the end of each section below, with each subsection classed as a “Theme” for the findings. 

1: Awareness and Education: 

The information gathered from these responses offered valuable insight into the perceptions and experiences of Trans+ individuals who had worked with CS singing tutors. The focus of this first section was to gather information on the teacher’s awareness of the demographic and their voices and whether they felt that the tutor had enough previous general knowledge about the subject. 
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Participants 1 and 5 answered “Yes”, in contrast, Participants 2, 3 and 4 answered “No”. Further to this, Participants were asked to expand upon their answers, with Participants 2, 3, 4 and 5 doing so.
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Description automatically generated]1a. Perceptions of Tutor’s awareness and competence:
· The responses depicted above reflect a spectrum of opinions regarding the adequacy of CS singing tutors’ awareness and competence in addressing the needs of trans individuals. 
· Some participants expressed confidence in their tutors’ ability to handle vocal issues related to gender transition and hormone therapy (Participant 5), others indicated a lack of sufficient awareness and education among their tutors (Participants 2, 3, and 4).
· Participant 2 highlights the discrepancy between their tutors’ fascination with trans voices and the actual knowledge and education in the field.
· Participant 3 acknowledges their tutors’ sympathy toward their identity but suggests a lack of specific knowledge beyond basic awareness of the LGBTQIA+ community at large.
· Participant 4 appreciates their tutors’ talent but notes a deficiency in understanding the historical and social context of gender-expansive voice training, as well as a redirection from techniques gathered through self-led learning and taught previously by their gender-expansive support network.
1b. Importance of Comprehensive Education:
· Throughout the feedback, there is a recurring theme of the importance of comprehensive education and awareness amongst singing tutors regarding the diverse needs and experiences of Trans+ individuals.
· Participants emphasised the need for their teacher to not only possess basic awareness but also an awareness of the historical and social significance of gender-expansive voice training.

1c. Impact on Instruction and Support:
· The perceived level of awareness and competence among tutors has implications for the quality of instruction and support provided to individuals with gender-diverse identities.
· Participants expressed concerns about the adequacy of instruction of real-world training techniques and support in their vocal training.

To summarise, the participant feedback at this stage highlights the importance of cis-gendered singing tutors not only possessing adequate social awareness and education to effectively support individuals with diverse gender identities but also that there also needs to be advancement within their pedagogical knowledge to ensure adequate support of their vocal training journey. The most used words in the additional feedback provided are detailed below. They also show the impact of a teacher’s competence on the quality of instruction and support provided to students. The prominence of the particular words highlighted below also underscores their significance in the participant’s perceptions and experiences: 
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2: Quality of Instruction and Support:

The following responses offer insights into the initial concerns individuals have when working with CS singing tutors concerning their gender identity and lived experiences. Several common themes and feelings emerge from the participant feedback – which will be discussed throughout. 
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Those who answered “Yes” were Participants 1, 3, 4 and 5. Participant 2 answered “No”. As before, participants were asked to expand upon their answers should wish. This option was taken up by Participants 1, 3, 4 and 5. At present, there is no indication of a pattern within participants’ desire to respond, with a varying level presented thus far. [image: A screenshot of a computer screen
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2a. Concerns about Acceptance and Understanding:
· Participants expressed concerns about being accepted and understood by cisgender tutors due to their gender identity and lived experiences.
· Participant 1 highlights the fear of not being accepted, particularly in the context of changing voices, which can be a sensitive issue for trans-masculine individuals.
· Participant 3 mentions the importance of previous experience working with trans masculine singers and checks for interactions with anti-trans or pro-trans accounts on social media to gauge the tutors’ attitude towards transgender individuals.

2b. Need for Trust and Connection: 
· There is a recurring theme of the importance of building trust and a connection with tutors to feel comfortable sharing personal experiences and vulnerabilities. 
· Participant 4 shares hesitance in disclosing personal journey details without a trusting connection with the tutor, further emphasising the need for a supportive and understanding environment to produce a conducive working relationship for both parties.

2c. Impact for Gendered Repertoire:
· Participants expressed concerns about the gendered nature of vocal repertoire, particularly in drama schools, which can enforce gender boundaries and pigeonhole Trans+ students into their assigned gender based purely on vocal range.
· Participant 5 highlights the potential impact of gendered repertoire on transgender students, emphasising the need for a more inclusive and diverse selection of vocal pieces.

2d. Desire for Education and Support:
· Whilst some participants expressed concerns, others acknowledged the importance of working with educated and supported professionals who understand the unique challenges faced by transgender individuals in vocal training.
· Participant 5 emphasised the potential impact on Trans+ students when repertoire choices and acting through song were concerned – the inability to suggest gender-affirming repertoire has the possibility of inducing gender dysphoria or similar outcomes.

In summary, this participant feedback further emphasises the importance of creating inclusive and supportive environments in vocal training settings in order to address the concerns and needs of the student. Further analysis of the participant’s writing reflects the central themes of the feedback with concerns related to acceptance and understanding, the importance of trust and connection with tutors, the impact of general repertoire, and the desire for education and support in vocal training settings. Again, the highlighted words draw focus to the significance of the participant’s perceptions and experiences.
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3: Impact on Vocal Tuition:

The provided responses shed light on encounters with cis-gendered singing tutors who have little to no experience or knowledge in working with Trans+ voices. Common themes and feelings that emerged from the participant feedback are detailed below.
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In this instance, those who answered “Yes” were Participants, 1, 2, 3 and 5 while Participant 4 answered “No”. All 5 Participants took the opportunity to expand upon their answers when asked this time – this could be an indication of this specific question being quite important to them? And perhaps the fact that all 5 answered shows the importance of having tutors with experience.

3a. Feelings of Exclusion and Invisibility:
· Participants expressed feelings and experiences of not being included or heard when encountering tutors with limited experience or knowledge in working with diverse gendered individuals.
· Participant 1 describes feeling excluded and unheard, indicating a sense of marginalisation in the vocal training environment.

3b. Lack of Tailored Support: 
· Participants highlight a lack of tailored support and guidance for their specific vocal needs.
· Participant 2 mentions receiving advice on general singing techniques but not on addressing their unique voice as a Trans+ individual.

3c. Perceived Nervousness and Feeling like a “Problem”:
· Participants note instances where tutors exhibited nervousness or discomfort when working with them, leading to feelings of being perceived as a “problem”.
· Participant 2 describes a tutor openly admitting they did not know how to help them, which made them feel like an inconvenience or burden in the learning environment.

3d. Recognition of Institutional Progress:
· Participant 4 acknowledges institutional efforts to accommodate transgender performers, albeit with limited experience, highlighting the importance of representation and visibility in vocal training settings.

3e. Challenges of Gendered Expectations: 
· Participants further discussed the challenges stemming from gender expectations and assumptions in vocal training.
· Participant 5 reflects on being perceived based on their presentation as a non-binary individual and the gendered nature of their vocal repertoire, further highlighting the need for more inclusive syllabi in drama schools.

Overall, the participant feedback underscores the importance of inclusive and knowledgeable vocal training environments that cater to the diverse needs of trans individuals. Feedback given however indicated that this level of care may not be possible -further necessitating the need for such a learning artefact. The words detailed below reflect the central themes of the feedback given with a focus on experience in working with tutors who possessed limited experience or knowledge, the impact of these experiences, and the challenges related to overcoming them.
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4: Desired Support and Understanding:

The collated information detailed below offers insights into the confidence that Trans+ participants have in approaching their cis-gendered tutors with questions or concerns about their vocal journeys.
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Description automatically generated]One Participant (1) answered “No”, all other Participants (2, 3, 4 and 5) answered with a “Yes” response. In the additional comments section, more information was provided by Participants 2, 3 and 4 only. 

4a. Variability in Confidence Levels:
· Participants exhibited a range of confidence levels in approaching CS teachers with voice-related questions or concerns.
· While some participants expressed confidence in their teachers, (Participants 2, 3, 4 and 5), while others indicated a lack of confidence (Participant 1).

4b. Environmental Comfort and Support:
· Participants who expressed confidence often attributed it to feeling comfortable in their environment or trusting their teachers’ knowledge and support.
· Participant 2 mentions feeling comfortable approaching teachers, however, goes on to highlight a common issue of those teachers not having answers to their questions, suggesting a need for improved teacher training or resources for them to access.
· Participant 4 emphasised their trust in their teachers’ vocal knowledge when it comes to singing in general but identified a specific area of weakness in their knowledge when relating to Trans+ historical voices, indicating a desire for more comprehensive understanding and support in this regard.
4c. Importance of Teacher Experience:
· Participants’ confidence when approaching teachers was often contingent upon their confidence in the experience and expertise of the teacher in question.
· Participant 4 expressed confidence in the vocal knowledge of their teachers. The only weakness mentioned was their inability to speak when further knowledge was required of them, thus creating a conversation around further research on the topic of Trans+ voices for the benefit of the students in question.

Through analysis of this feedback, there is an emphasis on the importance of creating an open dialogue with students when it comes to their vocal journeys. To foster meaningful dialogue with students around their learning, the creation of a supportive classroom environment where trust and openness thrive is paramount (Crises, 2023). The encouragement of reflection by asking open-ended questions which prompt students to think deeply about their learning experiences, practising active listening, and showing empathy and understanding of students when they share their thoughts and concerns are all ways in which this environment can be created (Majewska & Vereen, 2021). The provision of constructive feedback which highlights both strengths and areas for improvement guides students towards growth, the incorporation of reflective activities into lessons to encourage critical thinking about the learning process will enable students to develop self-lead reflective mechanisms (Omodan, 2023). Finally, a celebration of students’ achievements will encourage motivation and an open ongoing dialogue whilst fostering a positive learning atmosphere. This approach not only improves the emotional needs of the student, but it also creates improved teacher competence in addressing the needs of Trans+ students and the student body at large. The words listed below were a consistent theme within the feedback and highlighted the need for improvement in teacher knowledge and experience. The inclusion of Trans+ historical voices within my teaching curriculum is something I have failed to consider within my teaching – this is due to a lack of research undertaken into Trans+ roles and performers beyond mainstream commercial musical theatre. There are Trans+ musicals in existence that I have not adequately researched. I am looking forward to furthering my knowledge in this area. 
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5: Trust and Connection:

Patterns shown below offer insights into whether trans individuals feel that their vocal tuition or well-being has suffered due to the actions, lack of knowledge, or approach of cisgender singing tutors. The most common themes and feelings have been broken down.
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Description automatically generated]Of the participants surveyed, Participants 1, 4 and 5 answered “No” to their question about their vocal and general well-being having been affected. Participants 2 and 3 detailed that they have had this experience. In the section where they were asked for more information, Participant 1 was the only person not to partake. 

5a. Impact on Vocal Tuition and Well-being:
· Participants expressed varying degrees of impact on their vocal tuition or well-being resulting from their tutors’ actions or lack of knowledge.
· While some participants indicate their vocal tuition well-being has suffered, others do not perceive such negative effects.

5b. Frustration and Wasted Time:
· Participants who feel that their vocal tuition or well-being has suffered also expressed frustration and a sense of wasted time due to their tutors’ lack of knowledge and or understanding.
· Participant 2 mentions wasting hours over the years due to their tutors’ inability to provide the best guidance, indicating a significant negative impact on their learning experience.

5c. Challenges During Transition:
· Participants who experienced a negative effect often attribute them to the challenges encountered during their transition process.
· Participant 3 notes a decline in their vocal tuition experience during their final year coinciding with their transition, suggesting potential difficulties in navigating the changes with their tutors’ guidance.

5d. Gender Dysphoria and Misalignment: 
· Participants highlight instances of gender dysphoria or misalignment resulting from their tutors’ recommendations or approaches.
· Participant 4 expresses lamentation over their teachers’ suggestions for repertoire casting that goes against their gender identity, indicating a negative impact on their well-being and sense of identity.

5e. Gendered Instruction Practices:
· Participants discussed gender instruction practices that may not align with their gender identity or presentation.
· Participant 5 describes being taught to work with their voice as their assigned gender, despite their non-binary presentation, highlighting potential challenges in reconciling gender identity with vocal training practises.

The experiences shared in this part of the survey further corroborate the importance of sensitive and knowledgeable approaches in vocal tuition settings. A well-thought-out approach seeks to mitigate negative impacts on the well-being and learning experiences of Trans+ individuals. Central themes found within the feedback from participants focused on the impact of tutors’ actions and lack of knowledge along with prominence in gender dysphoria and gendered structured practises that can be reductive to a healthy learning environment. 
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6: Suggestions for Improvement:

The final section of my survey required participants to offer their opinions through free-form responses on what they feel will be beneficial to the Trans+ community when working on vocal tuition with cis-gendered singing tutors. All participants took part in this section of the survey.
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6a. Understanding and Acceptance of Voice Change:
· Participants emphasised the importance of tutors understanding and accepting that the voices of transgender and gender and conforming individuals are and will continue to change throughout their time together.
· They highlight the need for tutors to work with these changes rather than viewing them as problems (Participants 1, 2 and 3).

6b. Encouragement of Questions and Exploration: 
· Participants stressed the importance of creating an environment where students feel comfortable asking questions and exploring their voices.
· They offered solutions such as encouragement of curiosity and experimentation, allowing learners to play with their voices in unconventional ways to normalise unusual sounds and reduce stress within the learning environment (Participants 3 and 4).

6c. Support for Gender Affirmation and Diversity:
· Participants advocate for tutors to provide support for gender affirmation and diversity within vocal training.
· Additionally, they suggest that tutors should assist learners in achieving certain styles and vocal registers in a healthy and gender-affirming way. This could be achieved through using techniques already known to the tutors and re-applying them in the voice studio to Trans+ singers. Additionally, they requested providing a neutral approach to castings and more variety in their repertoire choices (Participants 4 and 5). A limitation of these approaches is that to prepare students for the industry at large, a tutor would need to balance their students’ wants and desires with their anatomical capabilities while working alongside a remit defined by casting directors and producers alike. 

6d. Acknowledgment of Hormone Therapy Effects:
· Participants highlight the importance of tutors understanding the effects of hormone replacement therapy (HRT) on vocal production. 
· They suggest that tutors should assist in navigating these changes and achieving desired vocal styles in a way that affirms the gender identities of the learners they work with (Participant 5). 

From the information gathered here addressing the challenges faced by trans students in vocal tuition settings, we can see that this topic requires a multifaceted approach. Through the promotion of understanding, the fostering of inclusivity, and the provision of tailored support, tutors can begin to create the appropriate learning environment where all students feel empowered to explore and develop their voices authentically. By addressing these research gaps educators, practitioners and policymakers can better understand and support the diverse needs of trans individuals ultimately fostering more inclusive and affirming learning environments for all.

Survey 1, Trans+ Participants Analysis and Discussion

My observations from the initial survey of Trans+ participants provided invaluable insight into not only how I should construct my follow-up questionnaire for CS singing tutors, but also how I should structure my learning material for future production. Several key themes were discussed throughout, with all participants mentioning similar experiences or expressing compatible ideas about how their tuition could have been improved. It was also enlightening to read their feedback as someone who has worked extensively with members of the Trans+ community, as there we areas in which I found I could improve my own practice to benefit my students: 

Participant 4: ‘I think my singing tutor is amazingly talented, and their knowledge of the voice is of the highest caliber, but I think they miss the historical social significance of gender expansive voice training. As referred to in the Stitcher podcast Sounds Gay (Melanie Speaks), there is a community and tradition of teaching trans (I am trans fem, so that's the community that I most closely reference for this work) voices the life-saving tricks for 'passing.' I've been redirected by my voice teacher away from methods taught to me by my gender expansive support network without having alternatives offered to achieve the desired pitch and tone that helps to pass’.

	Upon analysis of this comment, I found myself questioning my own teaching style, and wondering if I have the appropriate balance between what is healthy for the voice long term, and what is gender-affirming for the student in front of me as they live their everyday lives. Trans+ voice training not only lies within the realm of functional and healthy voice use, but it also has its roots in real-life applications (Oates, et al., 2023). There is a possibility that when a Trans+ student who has begun their authentic life journey on their own is met with a tutor who appears to offer solutions that directly conflict with how they have been learning, it can lead to a level of distrust or perhaps panic in the student which often results in less than desired outcomes for their vocal journey (Adessa, et al., 2022). Gender incongruence is something that all Trans+ people live with throughout their lives and as a teacher who is working with this community, I should continually work toward alleviating this experience as best I can by finding a combination of optimal vocal production and gender-affirming care through an open and honest dialogue with my students about why they are being instructed in a certain way, what the outcome will be and what may occur on their journey (Dahl & Mahler, 2020). This is certainly something to include in my artefact, as it will benefit both tutor and student alike. 

Additional comments left by another participant detail their struggle as a non-binary person who has a traditionally female presentation and the repertoire choices and treatment they receive because of that shows that some tutors still have work to do regarding their perspective on Trans+ inclusion: 

Participant 5: ‘I understand as a non-binary person that because my gender isn’t fixed I am often perceived by how I present, which I have found often makes people assume that I am a girl who sings female-only songs as a soprano, which fortunately is inconvenient rather than upsetting but I find that I’m often ignored as a genderqueer person with a wide vocal range and I think a lot of drama school syllabi are very gendered as a result’.

As previously discussed in my literature review, gender is largely based on subjective and socially constructed and enforced stereotypes (Azul & Hancock, 2020), so it would be beneficial to include discussion areas of repertoire and expansion of knowledge in my final training document to further implement positive change. The analysis of the participant responses provides valuable insight into the challenges faced by Trans+ individuals working on improving their singing technique with cis-gendered singing tutors. The below details suggestions on improving the student experience moving forward, alongside offering potential research for my next online survey. 

1. Enhanced Awareness and Education: educating cis-gendered singing tutors about the needs and experiences of trans individuals is crucial (Antoni, 2022) This includes providing comprehensive training on gender identity, voice changes during transition and historical and social contexts of gender-expensive voice training (Azul, et al., 2022). Ideally, this would be presented by a member of the Trans+ community, to present the ideas from the perspective of the individual. Workshops, seminars, and resource materials can be developed to facilitate this education (Coleman, et al., 2022) Additionally, ongoing professional development programmes can help you to stay updated with the latest knowledge and practises in supporting trans students effectively (Brennan, et al., 2022)

2. Cultivating Inclusive Environments: creating inclusive environments where Trans+ students will be accepted and heard is essential (Bretherton, et al., 2020). Teachers should foster open dialogue and encourage questions and exploration of diverse voices (Chang & & Yung, 2021). Establishing support networks or affinity groups for trans students within vocal training institutions can provide additional resources and community support (Holmberg, et al., 2023). Moreover, implementing inclusive language such as Trans+ and CS where appropriate, but also eradicating the use of gendered curriculums and implementing a more gender-neutral approach toward uniform, voice types and repertoire. Updating practises in curriculum design and repertoire selection can promote a more welcoming atmosphere for all students (Bartlett, et al., 2022).


3. Tailored Support and Guidance: tutors should provide tailored support and guidance that acknowledges the unique needs of trans individuals (Dacakis, et al., 2022). This includes offering assistance with vocal transition and hormone therapy effects where appropriate (Quinn, 2023). Personalised coaching sessions can help address specific concerns and goals of trans students and foster a more supportive environment (Leung, et al., 2021).

4. Promoting Trust and Connection: building trust and connection between tutors and students is essential for effective learning experiences (Ramírez-Arroyo, et al., 2022). Tutors should demonstrate empathy, respect, and sensitivity towards students’ identities and experiences (Mallipeddi, et al., 2023). Creating opportunities for one-on-one consultations and feedback sessions can strengthen the teacher-student relationship and address individual needs more effectively (Dacakis, et al., 2022).

5. Addressing Gendered Expectations: challenging gender expectations and stereotypes within vocal training practice is imperative (Sand, 2022). Tutors should be mindful of avoiding assumptions based on gender identity and should strive to provide gender-neutral instruction (as previously mentioned – language, repertoire and uniform is a start) (Hardy, et al., 2020). Incorporating diverse voices and perspectives into the vocal training curriculum can help broaden students’ understanding of gender expression and representation in music (Kennedy & Thibeault, 2020)

6. Further Examination of Teaching Practices: Conducting further research on the teaching practises of CS tutors will provide valuable insights into effective strategies for supporting trans students (Antoni, 2022). Longitudinal studies, comparative analysis, and qualitative investigations can help identify best practices and areas for improvement in vocal tuition settings (Holmberg, et al., 2023). By exploring the experiences and perspectives of both tutors and students’ I can develop a more robust teaching artefact that benefits all parties involved (Dacakis, et al., 2022). 
 
Survey 2, Cisgendered Participants:

This survey was created by utilising the previously gathered data from my first survey. In addition to my previously used “Yes/No” question format, the inclusion of other variables. “Not at all confident”, “Fairly confident”, “Confident” and “Very confident” were added as a means of gauging the varying levels of skills and confidence that the participants had when working with Trans+ voices. In total there were three questions which offered either “Yes/No” answers, two featured varied levels of confidence as a response, and additionally, I added one which allowed respondents to choose one or more areas in which they would like more training/feel they lacked knowledge (“Repertoire”, “Gender-neutral terminology”, “Medical Voice Change”, “Non-Medical Voice Change” or “None of the Above”). To finish this survey, I also asked participants to answer in their own words in two separate questions, one which asked them where they feel they have gaps in their teaching, and what they felt may be of benefit to CS teachers when working with Trans+ students. After the information was presented, it was then uploaded and distributed in the same way as my previous survey, with the addition of my employers also sharing with their teaching staff to amplify my outreach. As before, the information collected was done so anonymously, to ensure validity of the outcomes.

A total number of 11 people responded to the call out for participants. Respondents were either colleagues of mine at HE/FE level or vocal coaches working in the industry at a professional level. In addition to my survey questions, I also added a list of charities and organisations that directly benefit Trans+ individuals for my participants to look at and educate themselves after they had completed the survey. 
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Further details on the resources shared and access to my full questionnaires can be found in the appendices (See Appendix D). 

Survey 2, Cisgendered Participants Coding:

The main objective of this survey was to use previous feedback given to formulate a questionnaire before using both sets of respondents’ answers to research and develop a curriculum for CS teachers to have as a resource when working with Trans+ individuals. Information was collated and a thematic analysis of the findings enabled me to structure the information into these subcategories: 
1. Confidence and Experience
2. Knowledge Gaps
3. Importance of Awareness and Sensitivity
4. Pedagogical Approaches
5. Support for Student Well-being
6. Practical Concerns 
7. Need for Continuous Learning 

Interestingly, the categories above also have similarities with those listed in the Trans+ Participants section previously discussed. Both sets of participants talk about a need for awareness, education, and continuous learning with a focus on sensitivity and comfort levels. Trans+ participants also detail their desire for their tutors to support their practical development while a large part of the CS free-form information that was given also discusses a desire for technical development of skills to assist Trans+ students. Alongside the structured questions I also analysed the optional “add more” sections to further examine themes and areas for exploration and development.
	
1: Confidence and Experience: 

All participants were asked whether they had previously worked with Trans+ voices.  The responses indicate a mix of experiences among the participants, with some having worked with gender-variant voices before and others having not.
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Participants 1, 2, 3, 6, 7, 9, and 11 responded affirmatively, indicating that they have experience working with this demographic. In contrast, participants 4, 5, 8, and 10 responded with “No”, suggesting that they have not had prior experience working with trans voices. This division in responses suggests a diverse range of backgrounds and experiences among the participants. Those who have worked with trans voices may bring insight and knowledge gained from their previous experiences to the discussion. At the same time, those who have not may offer perspectives from different contexts or fields of expertise. Overall, these responses to the questions lay the foundation for understanding the participants’ level of familiarity and experience with Trans+ voices which may influence their perspectives and insights on subsequent questions.

2: Knowledge Gaps:

In this part of the survey, participants were asked to assess their confidence levels as cisgender singing tutors in their ability to work with members of the Trans+ community appropriately and sensitively. Responses range from “Very confident” to “Not at all confident”. Participant 3 expressed the highest level of confidence, stating they were very confident in their ability. Participants 1, 2, 6, 7, 8, 9, 10, and 11 rated their confidence as “Fairly confident”. However, Participants 4 and 5 indicated they were “Not at all confident” in their ability to work with Trans+ individuals regarding vocal technique. This indicated spectrum of preparedness and experience further corroborates the need for such a study particularly when paired with the levels of concern expressed by Trans+ respondents in the initial survey that they had not worked with particularly knowledge tutors in the past. Does this discrepancy indicate a difference in what a Trans+ person and CS Tutors feel are appropriate skill sets and a case of confidence vs ability? 
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2a. Factors Affecting Confidence:
· Experience and Training: Participant 3, who expressed the highest confidence level, cited years of experience working with spoken voice in the Trans+ community. In contrast, Participants 4 and 5 admitted to feeling not at all confident lack similar training and expertise in this area.
· Proactive Learning: Participant 2 mentioned receiving CPD through their employer whilst also conducting personal research which demonstrates proactive efforts to enhance knowledge and skills, which may contribute to their increased confidence levels.
· Acknowledgement of Limitations: Participants 9 and 10 openly acknowledged their lack of expertise in vocal technique for trans individuals, indicating a realistic assessment of their capabilities along with a willingness to seek further education and guidance.

2b. Desire for Improvement:
· Participant 6 expressed a desire for more appropriate vocal exercises for different individuals within the Trans+ community, highlighting a proactive approach to addressing the specific needs of diverse individuals. This indicates an awareness of the importance of tailored approaches in vocal training to ensure inclusivity and effectiveness.

2c. Emotional Factors: 
· Participant 11 responses reflect their feelings of being unconfident in their experience and approach with Trans+ individuals but displaying confidence within their technical pedagogical knowledge. This suggests that emotional factors, such as fear of saying the wrong thing, can impact confidence despite a perceived understanding and years of experience in vocal technique coaching (Canvin, 2023).

Common themes expressed within this section of questions are that of varying levels of confidence. Beyond the experience expressed by Participant 3, all others indicated a desire for additional instruction and guidance in a variety of ways. Acknowledgement of feeling prepared or unprepared highlights the importance of self-awareness and a realistic assessment of ones capabilities. 

3: Importance of Awareness and Sensitivity:

For this part of the questionnaire, Participants were asked to assess their confidence concerning the well-being of Trans+ students under their tutelage. Again, the responses ranged from “Very confident” (Participants 3 and 7) to “Not at all confident” (Participant 10). Participants 1, 4, 5, 6, 8 and 11 expressed that they felt “Confident” while “Fairly confident” was expressed by Participants 2 and 9 only. 
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· The responses indicate a range of confidence levels among participants regarding their ability to work with trans individuals when it comes to their well-being. While some participants expressed high confidence, others were less confident or lacked confidence entirely.

3b. Factors Influencing Confidence:
· Personal experience and identity. Participant 3, as a member of the LGBTQIA+ community, mentioned personal connections with Trans+ individuals, which likely contributes to their high confidence levels. This suggests that personal identity and lived experiences may influence confidence in working with marginalised groups (Gupta, et al., 2023).
· Professional environment: Participant 7 highlighted the influence of industry culture, emphasising the importance of diversity and suggesting exposure to a welcoming and diverse environment may enhance confidence in working with Trans+ individuals.
· Acknowledgement of the learning curve: Participant 11 acknowledged the learning curve associated with working with Trans+ individuals, indicating their willingness to learn and adapt, which may have contributed to their confidence despite recognising the challenges ahead.

Like the previous analysis, the word “confidence” appears frequently, reflecting the Participants’ self-assessment of their readiness to work with Trans+ individuals. Overall, the analysis reveals that confidence levels among cisgender singing tutors vary and would be influenced by personal experiences, professional environments, and the acknowledgement of dedication to the learning process. 
	
4: Pedagogical Approaches:

In reading the responses given in my initial questionnaire, I felt it was important to add a question regarding societal influences and pedagogical approaches. Tutors were asked if they felt that having more knowledge of the lived experiences and historical context of Trans+ individuals, in general, would further benefit their teaching and allow them to work more sensitively and honestly with their students. 100% of tutors answered with a “Yes” response, leading me to the conclusion that they were all aware of the positive impact this would have on their students. Out of the 11 that answered the question, only 3 left additional comments reiterating the importance of additional knowledge. 
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4a. Affirmative Responses:
· All participants answered affirmatively, indicating a unanimous agreement that having more awareness of the societal influences and lived experiences of trans individuals would make them able to work more sensitively and effectively in their singing lessons.
· Participants expressed a strong belief in the necessity of understanding the holistic nature of voice expression, particularly for trans individuals. They emphasise that a teacher's understanding of a student's life is crucial, as the voice serves as a medium of self-expression.
· Participants highlight the role of teachers in fostering confidence in students’ voices, ensuring that the vocal expression aligns with their true selves.

4b. The Importance of Understanding: 
· Participants frequently mentioned the importance of understanding trans individuals’ lived experiences and societal influences. This highlights a common theme of empathy and awareness in creative a supportive learning environment.
· Participant 9 previously acknowledged their lack of expertise in vocal technique but emphasised the importance of being prepared to teach trans voices. Despite feeling unprepared they expressed A willingness to learn and seek guidance from colleagues with more experience in working with trans students.
· Responses highlight the humility and openness of participants to recognise their limitations and actively seek knowledge and guidance to improve their teaching practice.

4c. Role of Teachers: 
· Participants’ responses emphasize the role of teachers in fostering confidence and ensuring their students’ voices are an authentic reflection of their identities. They highlight the holistic nature of voice expression and stress the responsibility of teachers to nurture their students’ self-expression. As previously mentioned, the balancing act of professional castings, student desires and anatomical restrictions makes this a particularly difficult but important step.
· Participants demonstrate a proactive approach to learning by indicating that they have read extensively on teaching trans students and still feel the need for more education on the topic.

Overall, these participants’ responses reflect a commitment to creating inclusive learning environments and a recognition of the importance of ongoing education and collaboration in effectively teaching trans voices. They highlight the need for empathy, understanding, and continuous learning to support the diverse needs of their students.

5: Pedagogical Knowledge:

	This area of the questionnaire was used to ascertain the confidence levels of participants around their pedagogical knowledge when working with trans voices. Out of the 11 surveyed, only two Participants (3 and 11) noted that they had no concerns. 
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5a. Concerns Existence: 
· Many participants expressed concerns about their pedagogical knowledge when working with trans voices. This indicates a recognition of the unique challenges and considerations involved in teaching trans individuals and suggests a desire to improve their competency within this area.

5b. Recognition of Knowledge Gaps: 
· Affirmative responses offered by participants suggest that they acknowledged the existence of gaps in their pedagogical knowledge related to working with trans voices. This recognition reflects an awareness of the need for ongoing learning and development to support their students in vocal training effectively.

5c. Sense of Assurance: 
· As only two participants stand out as the respondents who expressed no concerns about their pedagogical knowledge when working with trans voices there is an indication of a high level of confidence or comfort in their existing knowledge and teaching abilities.

The prevalence of concerns among most participants suggests that these feelings are common among CS singing tutors. This universal concern underscores the importance of addressing specific educational needs and challenges with teaching Trans+ voices within the field of vocal pedagogy. There is an overarching theme of uncertainty and the recognition of knowledge gaps among the respondents, the commonality between them aligns with the key themes identified in the analysis of artistic feedback, emphasising the prevalence of concerns and the need for further education and training in this area.

6: Practical Concerns:

The next section of questioning was a multiple-choice response in which participants were asked where they felt they needed more knowledge about the Trans+ voice. All 11 participants responded with 10 choosing a specific area of knowledge (“Repertoire”, “Gender-neutral terminology”, “Medical voice change” and “non-medical voice change”) with one (Participant 3) declaring “None of the above”.
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6a. Interest in Medical Voice Change:
· Participants 1, 2, 5, 6, 7 and 8 Express a specific interest in gaining more knowledge about medical voice change. This indicates a recognition of the importance of understanding how medical interventions, such as hormone therapy, can affect vocal characterizations in trans individuals.

6b. Interest in Repertoire: 
· Participants 4, 9 and 11 mention a desire for more knowledge about repertoire. This suggests that they are seeking to expand their understanding of suitable music selections for Trans+ voices, possibly considering factors such as vocal range style, cultural relevance, and gender presentation.

6c. Interest in Non-Medical Voice Change:
· Participant 10 Indicates an interest in non-medical voice change, which could encompass techniques for vocal modification without medical intervention. This reflects a recognition of the diverse pathways through which individuals may seek to alter their voices to align with their gender identity.

6d. Gender-Neutral Terminology: 
· No participants explicitly mention a desire for more knowledge about gender-neutral terminology. However, its absence from the responses does not necessarily indicate a lack of importance but rather suggests that participants may already feel sufficiently informed on this topic.

The responses cover a range of areas, including non-medical medical voice change repertoire selection and gender-neutral terminology. Actual themes of the responses highlight participants’ focus on understanding how various interventions and teaching strategies can impact the voices of trans individuals.


7: Need for Continuous Learning:

As we approach the end of this questionnaire it was my desire to allow participants a free-form approach to their responses. By asking them exactly where they felt they had gaps in their teaching knowledge I hoped to be able to target my learning resource in a more direct an efficient manner.
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· Several participants expressed a clear desire for additional education and training to enhance their ability to work with Trans+ voices. Participant 2 mentioned wanting to learn more about the impact of hormone therapy on The Voice, indicating a recognition of the importance of understanding medical interventions that may affect vocal characteristics. Participant 6 emphasised the need for further information on both medical and non-medical voice change indicating a recognition of the multifaceted nature of voice transition for trans individuals. By Elgin gaps in their knowledge and expressing A willingness to learn, these participants demonstrate a dedication to inclusivity and effective teaching practises. This desire for further research demonstrates a proactive approach to professional development and a commitment to providing the best possible support for Trans+ students.

7b. Specific Areas of Interest:
· The responses also highlight specific areas of interest and concern among participants. For instance, participant 9 mentions of focus on repertoire, indicating a recognition of the importance of selecting appropriate material for trans performers. This reflects an understanding of the role repertoire plays in affirming identity and creating a supportive learning environment.
· Participant 10’s response underscores the complexity of teaching Trans+ voices by expressing interests in multiple areas, including repertoire, gender-neutral terminology, medical voice change and non-medical voice change. This comprehensive approach suggests a recognition of the diverse needs and experiences of Trans+ individuals and their commitment to addressing these needs effectively.

7c. Uncertainty and Questions: 
· Uncertainty or questions about certain aspects of teaching trans voices. Participant 8's question about the advisability of singing during different stages of transition highlights the need for clarity and guidance on best practises when supporting trans students. This uncertainty may stand from a lack of exposure to or understanding of the unique challenges faced by trans individuals during voice transition periods.

7d. Personal Reflection: 
· Participant 9's reflection on their experience as a gay man further emphasises the importance of sensitivity and understanding when working with trans voices. By acknowledging their own struggles with repertoire selection for Trans+ performers, this participant demonstrates a commitment to fostering inclusivity and respect in their teaching practice. This reflection highlights the intersectionality of identity and the need for educators to consider the diverse backgrounds and experiences of their students.

Throughout this survey process, the participant responses reveal a range of attitudes and perspectives on teaching trans voices, from a desire to further education and understanding to uncertainty and personal reflection. These insights underscore the complexity of working with Trans+ individuals and the ongoing need for the development of support within this area.

Survey 2, Cis-gendered Participants Analysis and Discussion

The observations gathered from this second survey of participants enabled me further insight into how to construct my learning document for cisgender singing teachers working with trans singers. Throughout the participant feedback, several key themes were identified, with most participants providing similar points to one another. 

By researching effective curriculum planning resources for Trans+ individuals, I was able to put my findings to good use. Conley, 2022, details that the planning of a learning curriculum demands a meticulous approach, integrating various components to ensure efficiency in fostering desired learning outcomes. Ambrose, et al., 2013, write that this process encompasses the daily nation of clear objectives, selection and organisation of content, adoption of appropriate institutional strategies, implementation of assessment methods, and provision of necessary resources. Drawing upon insights on pedagogical principles this discourse provides a structured framework for curriculum planning.

Initial curriculum planning necessitates a thorough needs assessment to discern the learning needs, interests, and capabilities of the target audience (Grunde, 2022). Utilising demographic data, surveys and curriculum standards reviews facilitates this process, enabling the identification of pertinent learning objectives aligned with desired educational outcomes (Alnaji, 2022). Effective instructional strategies play a pivotal role in engaging learners and promoting meaningful learning experiences (Conley, 2022).

The responses provided by participants in the survey offer valuable insights into the experiences, attitudes, and challenges faced by cis-gendered singing tutors when working with Trans+ performers. Each section of the survey highlights different aspects of this dynamic, including confidence and experience, knowledge gaps, awareness and sensitivity, pedagogical approaches, practical concerns, and the need for continuous learning. These insights will now be utilised to develop a comprehensive learning document aimed at enhancing the competency and sensitivity of cis-gendered teachers in working with Trans+ performers.

1. Confidence and Experience: the responses regarding confidence and experience among participants indicate a diverse range of backgrounds and experiences. While some participants have prior experience working with trans voices others did not. This diversity presents an opportunity to leverage the insights gained from different perspectives and experiences to inform the development of the learning document.

Learning Document Suggestions: 

1a. Incorporation of Experiential Insights: include testimonials or case studies from participants who have prior experience with working with Trans+ performers to offer practical insights and strategies that have been proven to work effectively (Jones, et al., 2017). 

1b. Offer Basic Introduction: provide introductory materials on Trans+ identities and terminology for participants who may lack prior experience in this area (Pract, 2021).

1c. Encourage Peer Learning: facilitate opportunities for participants to engage in peer learning and knowledge sharing to capitalise on diverse experiences (Tullis & Goldstone, 2020).

2. Knowledge Gaps: participants expressed varying levels of confidence in their ability to work with Trans+ performers, indicating the presence of knowledge gaps and the need for further education and training. Factors influencing confidence levels incur prior experience, training, proactive learning efforts, and the acknowledgement of limitations.

Learning Document Suggestions: 

2a. Comprehensive Training Information: develop information covering essential topics such as Trans+ terminology, vocal physiology, communication skills, and repertoire selection (Lee, et al., 2021).

2b. Provide Additional Resources: offer supplementary resources such as articles, videos, and online resources to support participants’ self-directed learning efforts.

2c. Encourage Reflection: incorporate reflective exercises or journal prompts to encourage participants to reflect on their experiences, attitudes, and areas for growth (Murillo-Llorente, et al., 2021).

3. Importance of Awareness and Sensitivity: participants emphasise the importance of awareness and sensitivity when working with trans performers, highlighting personal experiences, professional environments, and acknowledgement of the learning curve as factors influencing confidence levels.

Learning Document Suggestions: 

3a. Cultural Competency: include information on cultural competency and sensitivity to help participants understand the unique experiences and needs of Trans+ individuals (Nair & Adetayo, 2019).

3b. Promote Empathy and Understanding: case studies or exemplar scenarios to help participants develop empathy and understanding for the challenges faced by Trans+ performers (Riess, 2017).

3c. Address Emotional Factors: passages from managing emotional factors such as fear of communication errors and fostering a supportive learning environment.

4. Pedagogical Approaches: participants recognised the importance of understanding the holistic nature of voice expression for trans performers and emphasised the role of teachers in fostering confidence and ensuring authentic self-expression.

Learning Document Suggestions: 

4a. Inclusive Teaching Practices: provide guidance on inclusive teaching strategies that promote vocal health, self-expression, and artistic development (Dewsbury & Brame, 2019).

4b. Repertoire Selection Guidelines: offer recommendations for selecting repertoire that is affirming and inclusive of gender-diverse identities and expressions. 

4c. Encourage Collaboration: facilitate opportunities for collaboration and networking among participants to share best practices and resources for teaching Trans+ performers.

5. Practical Concerns: participants identified practical areas where they needed more knowledge, including medical voice change, non-medical voice change, repertoire selection, and gender-neutral terminology.

Learning Document Suggestions: 

5a. Specialised Content: develop specialised content covering topics such as voice physiology, repertoire analysis, and inclusive language.

5b. Case Studies and Examples: include case studies and examples illustrating practical applications of concepts and techniques discussed within the learning document itself (Crowe, et al., 2011).

6. Need for Continuous Learning: a desire for further education and training to enhance their ability to work with Trans+ performers, highlighting specific areas of interest and concern (Yu, et al., 2023).

6a. Professional Development Resources: provide a curated list of professional development resources, including books, articles, websites, and online resources, for further learning and exploration.

6b. Feedback and Evaluation: incorporate mechanisms for feedback and evaluation to assess the effectiveness of the learning document and identify areas for improvement.

By integrating these suggestions into the development of the learning document, I can begin to enhance the competency, sensitivity, and effectiveness of the document leading to a more successful outcome for cis-gendered teachers when working with Trans+ performers. 

Conclusion

In this study, I explored the experiences, attitudes, and challenges faced by cis-gendered singing tutors when working with T+ performers. Through the analysis of survey responses from participants, key themes were identified related to confidence and experience, knowledge gaps, awareness and sensitivity, pedagogical approaches, practical concerns, and the need for continuous learning. This analysis provides valuable insights into the complexities of working with T+ individuals in vocal settings and highlights the importance of developing resources and support systems to enhance the competency and sensitivity of teachers when working with this demographic.

The findings of this study reveal a diverse range of backgrounds and experiences amongst the teachers surveyed themselves. Some participants had prior experience working with trans voices and others did not. Despite their differences in experience, common themes emerged regarding the participants’ confidence levels, knowledge gaps, and awareness of the needs of T+ performers. Participants expressed varying levels of confidence in their ability to work with T+ individuals, with factors such as prior experience, training, and proactive learning efforts including confidence levels. Additionally, participants identified practical areas where they needed more knowledge, including medical and non-medical voice change, repertoire selection, and gender-neutral terminology. Furthermore, participants emphasised the importance of awareness and sensitivity when working with trans individuals, highlighting personal experiences, professional environments, and the acknowledgement of the learning curve as factors influencing confidence levels.

Based on the findings of this study, several recommendations can be made for the future:

· Develop Comprehensive Learning Resources: development of these resources, such as training modules and workshops, will address knowledge gaps and enhance the competency and sensitivity of cisgender teachers when working with trans performers.
· Promote Continuous Learning: promotion of continuous learning and professional development opportunities including regular updates slash fresher courses an access to speakers and workshops will ensure that teachers are continually updating their practise with forward thinking and up-to-date information.
· Evaluate Effectiveness: Implement robust evaluation and feedback mechanisms to assess the effectiveness of learning resources and gather input from participants on areas for improvement. This can help ensure that resources remain relevant and impactful over time.

Final Conclusions: 

From the beginning of this project, I was aware that what I was attempting would be challenging yet rewarding. Attempting to create an evidence-based curriculum in a so far under-represented subsection of vocal tuition was always going to be a challenge. The complexity of the subject made gathering relevant, up-to-date content a challenge at times which further backed my opinion that the resource was in fact, needed. Throughout this project, I have been conscious of using my CS privilege to speak on behalf of a marginalised community and I feel that through asking Trans+ participants in the first instance for their input I have managed to provide an impartial subjective series of results which will ultimately aim to assist this community as best it can. The opportunity to hear directly from members of the community enabled me to aim my second survey in a more targeted and helpful way, ensuring that only the most relevant information was provided. While this meant that additional work was put before me, I feel that it was indeed worth the additional hours spent on research and coding of the data. 

Limitations presented by this research include the fact that I was unable to direct my research specifically to those who have or have not undergone medical voice change. I feel that if I had been able to approach more Trans+ people who have, then I would have had the opportunity to diversify my findings and offer a different perspective for CS tutors to approach in their survey. I also feel that specifically asking Trans+ participants who were openly sharing their authentic selves with their tutors may have had a different experience to those who hadn’t, and I feel that the opportunity to explore that working relationship in more depth would have enabled me a broader understanding of the lived experience of Trans+ people in general. Five participants took part in my initial survey, and I feel that if I had more respondents then my scope for research would have been greater, with more insight comes more opportunity and going forward I will endeavour to reach a broader spectrum of participants. 

When I look back on my original research aims and objectives, I feel that I was able to successfully achieve them, I have expanded my knowledge of the pedagogical needs and intricacies of working with Trans+ performers. I used my literature review to gather and analyse sources regarding CS tutors and Trans+ students. My questionnaires were presented in a way in which I was able to clearly and effectively able to analyse and use the information to the benefit of the Trans+ community and I have been able to begin using the information as a guideline for creating an artefact which will be used in the training of CS tutors when they first begin working with Trans+ singers. I feel proud that in some small way, my work will contribute to a more authentic, healthy, and supported experience for Trans+ people. 
Aaron Alexander
15746 Words
30/04/2024
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Finally, what information do you feel would be of benefit to cis-gendered teachers when working
with Trans+ voices?

11 responses
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the safe transition.

Knowledge about the effects of chemical hormones on the voice
Just more info in general would be good.

Anything that can normalise and help teachers feel more prepared.

How each hormone affects the make up of the folds for both trans females and trans males. For example - a
trans female (especially having gone through adolescent voice change as a born male) taking estrogen may
not get the more feminine vocal effect she would like in her sound as her cords would have already thickened
considerably and would not, therefore, “unthicken”. Conversely, for a trans male, they would probably notice
the affect more of taking testosterone than the trans female as it would make the folds thicken and therefore
the voice deepen? | have so many questions! This is one that just arisen while at reading this survey. This is
such a great survey and topic. So so important.

An understanding of what our students are going through, what being on T does, how it changes the voice
etc.
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Thank you for completing this survey. The information you have provided will be used to create a
training document.

Please find below a list of charities and organisations that you may find useful:

https://www.nats.org/_Library/Virtual_Conference_2020/AATS_IN_SUPPORT_OF_TRANS_.pdf

If you would like to receive updates on this research, or possibly be contacted for further
interview/survey please leave your email address below:

5responses





image1.png
MODULE 6 TIMELIME PROPO

TASKS SEPT/OCT

e E

TASK 2

TASK 3

Task 1 (Preparation) -
a) Agree on the topic with my tutor.

b) Determining the aims and
objectives of my research.

©) Writing project proposal.

d) Making initial contact with
Transgender, Non-Binary and Gender
Non-Conforming performers and
teachers who can offer insight into the
project.

NOV/DEC

Task 2 (Research) -

a) Send out both sets of
questionnaires.

b) A literature Review.
) Code my data returns and
investigate any common themes

occurring.

d) Find the primary source of material
according to the themes found.

&) Draft my findings.

Eﬂ

a) Write my introduction and sections

b) Analyse the data found and code
accordingly from the findings.

©) Finalise and write results and

MARCH/APRIL

Task 3 (Report) -

on methodology.

findings.
d) Draft report deadline.

€) Final report Deadline.




image2.png
Thank you for completing this survey. The information you have provided will be used to create a
questionnaire for cis-gendered teachers of singing to ascertain gaps in their pedagogical knowledge
for further training purposes.

| appreciate you choosing to share potentially personal, and important life experiences with me, and |
understand that this may have caused some distress. Please find below a list of charities and
organisations that you may find useful:

https:/www.tht.org.uk/hiv-and-sexual-health/sexual-health/trans-people/resources

https:/www.transactual.org.uk

https://www.trans.ac.uk/ResourcesInformation/OrganisationsCommunity/tabid/7258/Default.aspx

If you would like to receive updates on this research, or possibly be contacted for further
interview/survey please leave your email address below:
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1a:

Do you feel that the cis-gendered singing tutors you have worked with have an
adequate awareness of T, NB, |, GF or GNC voices?

5 responses

©® Yes
® No
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1b:
Please add any context which you feel would be useful.

1 think my singing tutor is amazingly talented, and their knowledge of the voice is of the highest caliber, but |
think they miss the historical social significance of gender expansive voice training. As referred to in the Stitcher
podcast Sounds Gay (Melanie Speaks), there is a community and tradition of teaching trans (I am trans fem, so
that's the community that | most closely reference for this work) voices the life-saving tricks for 'passing.' I've
been redirected by my voice teacher away from methods taught to me by my gender expansive support network
without having alternatives offered to achieve the desired pitch and tone that helps to pass.

1response

| feel that a lot of cis-gendered vocal teachers are aware of how to approach voice breaks and other vocal issues
that can arise while on HRT due to the knowledge of cis-gendered puberty and how the voice can change
through that, as well as understanding how to broaden vocal ranges which can be very affirming.

1response
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A lot of my teachers are amazing. They are fascinated by trans voices and working with them but I've yet to meet
one who knew had enough awareness and who have been educated enough in it.

1response

| feel that my teachers at college were sympathetic and aware to the fact | am a trans man, but | don't feel they
had any specific knowledge beyond that.

1response
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2a:

Would you have initial concerns when working with a cis-gendered tutor relating to
your gender identity and lived experiences?

5 responses

©® Yes
® No
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2b:

If yes, please give more information below and if possible, an insight into how those concerns could
be alleviated.

I'm quite fortunate to have worked with educated and supportive professionals but | find that because vocal
repertoire is often very gendered in drama schools it can enforce the gender boundary and pigeon hole
transgender students into their assigned gender due to their vocal range (pre-HRT).

1response

I would ask them if they had any previous experience working with trans masculine singers and would be more
likely to work with them if they had. I do also check social media to see if they interact with any accounts that
are anti-trans/pro-trans.

1response
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I've had some horrible experiences in my training, luckily not with my tutor, but | am hesitant to share details of
my personal journey if | have not built a trusting connection with my tutor.

1response

just try to put yourself in our shoes not being accepted at home or at school and having changing voices

1response

1response
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Have you ever encountered a cis-gendered singing tutor with little to no experience or
knowledge in working with T, NB, I, GF or GNC voices?

5 responses

©® Yes
® No
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3b:
Please give more information below on how that made you feel, should you be able.

| understand as a non-binary person that because my gender isn't fixed | am often perceived by how I present,
which | have found often makes people assume that | am a girl who sings female only songs as a soprano,
which fortunately is inconvenient rather than upsetting but I find that I'm often ignored as a genderqueer person
with a wide vocal range and | think a lot of drama school syllabi are very gendered as a result.

1response

| am very lucky that in my institution there has been a trans masc performer two years above me, and my tutors
have had some small experiences working outside the institution with amateur trans voices. but | am the first
trans fem performer that my tutors have had to train

1response
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| would say most of the teachers | worked with in my last year of training had never worked with a trans person
before. It wasn't a problem, but | could tell they were a little nervous about working with me. Which made me feel
like a “problem” at times.

1response

I've met teachers who have said “l know nothing so | can’t really help you there” they advise me on singing tech
and stuff for the style of what I'm singing but not quite for MY VOICE

1response

made me feel not included and not heard

1response
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4b:
Please give more information below.

2 responses

I have a lot of trust in the vocal knowledge of my teachers. Their only weakness is in their knowledge of trans
historical voices. For instance, instead of writing off 'false voice' or 'off the voice', | wish they would aknowledge
the historical significance of that skill for trans voices and help me find healthy methods and boundaries within
or adjacent to that method

1response

I'm in an environment where | feel more than comfortable to approach teachers with questions but they simply 9
times out of 10 don't have an answer for me

1response
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If they are experienced in working with trans voices then yes.

1response
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5a:
Do you feel that your own vocal tuition/well-being has suffered due to the actions, lack
of knowledge or approach of a cis-gendered singing tutor?

5 responses

©® Yes
® No
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5b:
Please give more information if possible.

I'm quite feminine presenting so | often have female songs and am taught to work with my voice as my assigned
gender, but as I'm not on any HRT or vocal therapy, that's still healthy practice for my voice.

1response

In my final year definitely as that is when | transitioned. They had all worked with me before and i think some
struggled with the change.

1response

Yes. 1000%. | think | have waisted hours and hours over the past years because my teachers didn’t know what
was best for me in a way

1response
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| do lament the fact that my tutors will still suggest rep who's casting goes against my gender

1response
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6:

In your own words, what do you feel would be of benefit to T, NB, I, GF or GNC students when they
take vocal tuition from a cis-gendered singing tutor?

An understanding of vocal change through HRT and also assistance with how to achieve certain styles and
registers in a gender affirming way. Also a neutral take on castings, and more variety in the rep provided, rather
than working to the idea of cis casting.

1response

The ability to play is super important to my current mindset with my voice. Exapand your voice in all sorts of
messy weird ways. Find the gendered stareotypes within voice teaching that are gendered and not anatomical
and mess with them.

1response
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1 think to not be afraid to ask questions in the first lesson. To be mindful that we don't really have much
knowledge on our voices and how/if they are going to change. And to be willing to work with that and not see it
as a “problem”.

1response

For the lecturers to be educated on trans voices and what can happen when we go through hormone therapy and
how it can affect the voice. Also to help us to achieve the “feminine” or “masculine” sound when singing.

1response

understanding that their voices are changing and working with it accepting that our voices are changing

1response
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Thank you for completing this survey. The information you have provided will be used to create a
training document.

Please find below a list of charities and organisations that you may find useful:

https://www.hrc.org/resources/schools-in-transition-a-guide-for-supporting-transgender-students-in-
k-12-s

https://transreads.org/the-singing-teachers-guide-to-transgender-voices/

https://www.nats.org/_Library/Virtual_Conference_2020/AATS_IN_SUPPORT_OF_TRANS_.pdf

If you would like to receive updates on this research, or possibly be contacted for further
interview/survey please leave your email address below:
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Have you ever worked with Trans+ voices before?

11 responses

©® Yes
® No
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2a:

As a cis-gendered singing tutor, how confident do you feel in your ability to
appropriately and sensitively work with members of the Trans+ community with regard
to vocal technique?

11 responses

@ Not at all confident .
@ Fairly confident.

@ Confident.
63.6% A @ Very confident.
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2b:

Please add further information below if you wish.

5 responses

| have worked with spoken voice with the trans+ community for years and starting to see more conversations
regarding the techniques which is great to see. My other role as a theatre producer, we have cast many trans and
non binary actors, which means having awareness of changing keys etcs, and so having Musical Directors with
this knowledge is always beneficial. The understanding needs to start with the teachers, but has to progress into
the industry as well.

1response

| have read as much as | can find about teaching trans students but | want and need a lot more education on it. |
currently ask for guidance from a colleague who works with a lot of trans students for guidance if | am unsure of
something.
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I'd say I'm actually between unconfident and fairly confident. | feel like | know what I'm doing but I'm afraid of
saying the wrong thing which makes me lack confidence.

1response

Vocal technique is not my area of expertise anyways. But teaching a trans+ voice is something I'm wholly
unprepared for.

1response

One of the drama schools | work at provided some CPD on this subject and | have undertaken my own research
too.

1response

Would be great to have some more appropriate Vocal Exercises for differing sides of the Trans+ community.

1response
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3a:

As a cis-gendered signing tutor, how confident do you feel in your ability to
appropriately and sensitively work with members of the Trans+ community with regard
to student wellbeing?

11 responses

@ Not at all confident .
@ Fairly confident.

@ Confident.

18.2% @ Very confident.

18.2%
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3b:

Please add further information below if you wish.

7 responses

1 think by being in an industry that has historically always been very welcoming of diversity, you learn a lot by
osmosis, and by definition it is in our interest to understand how to work and communicate with a wide variety of
people

1response

As a member of the LGBTQ+ community, | always take an active role in political issues relating to the
community. Knowing many trans people within my close friend circle also helps.

1response
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| feel like | am sensitive to the students and also honest that it's a learning curve for me too. I've found that
students like that honesty and it creates a good dynamic.

1response

| do have some experience with this area.

1response
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4a:

Do you feel that having more awareness of the societal influences and lived
experiences of Trans+ individuals would enable you to work more sensitively and
effectively in your singing lessons?

11 responses

©® Yes
® No
@ Unsure
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4b:

Please add further information below if you wish.

8 responses

Any teacher needs understanding of the student's life as voice is intrinsically a holistic experience. Our voice is
how we want to express ourselves to the world and so how we feel about ourselves will always come through
the voice, good and bad. A teachers job is to make the student feel confident their voice is a true reflection of
who they are.

1response

Most people of my generation don't know anyone who identifies as trans, and the media can be divisive or
sensationalist. The more we can understand people as people, the easier it is to relate and understand them.

1response
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Absolutely - it helps to see things from the perspective of that student and therefore helps me to adapt my
teaching approach for that person if needs be .

1response
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5:

Do you, as a cis-gendered singing tutor, have any concerns about your pedagogical
knowledge when working with Trans+ voices?

11 responses

©® Yes
® No
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6:
In which areas do you feel you would like more knowledge?

11 responses

@ Repertoire

@ Gender-neutral terminology.
@ Medical voice change.

@ Non-Medical voice change.
@ None of the above.
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In addition to the answers given above, where else do you feel you have gaps in your teaching
knowledge when working with Trans+ voices?

4 responses

All of the above areas, really. But | most often teach rep. | think as a gay man who has always felt happy and
comfortable to play straight or gay or female characters, | struggle with the sensitivities around rep for trans+
performers.

1response

I'd like to know more about the impact of hormone therapy on the voice. | am not currently working with anyone
who is going through this but if | was | would definitely undertake further research.

1response




image38.png
| was only able to choose one option above but if | could | would have chosen all options - rep, gender neutral
terminology, medical voice change and non medical voice change.

1response

| would appreciate more information on Non-Medical voice change, as well as Medical Voice Change and how
differing exercises can help with the progress of both.

1response

I'm not sure if there would ever be a time during someone transition when singing wouldn’t be advisable.

1response

It wouldn’t let me say medical voice change too but definitely that.

1response




image39.png
How each hormone affects the make up of the folds for both trans females and trans males. For example - a
trans female (especially having gone through adolescent voice change as a born male) taking estrogen may not
get the more feminine vocal effect she would like in her sound as her cords would have already thickened
considerably and would not, therefore, “unthicken”. Conversely, for a trans male, they would probably notice the
affect more of taking testosterone than the trans female as it would make the folds thicken and therefore the
voice deepen? | have so many questions! This is one that just arisen while at reading this survey. This is such a
great survey and topic. So so important.

1response

Open forum training, where they can ask questions with no judgements. | feel that most people (especially if they
are working with trans people) have a want to 'get things right' but fear making mistakes. Having an open and
honest conversation/workshop with trans people might help with how to bridge that fear.

1response

Information on the development of a Trans Voice once the transition has begun and how to support and aid the
safe transition.

1response
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I would like to be more knowledgable about medical and non medical voice change and how to approach
repertoire

1response

An understanding of what our students are going through, what being on T does, how it changes the voice etc.

1response
Show Start Page

Further understanding about the choice for voice change and dysmorphia relating to the voice.

1response

Anything that can normalise and help teachers feel more prepared.

1response
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Knowledge about the effects of chemical hormones on the voice

1response

Just more info in general would be good.

1response

Show Start Page
Non-medical voice change

1response

range, repertoire

1response
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PG2/E1 FORM

APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted
ethically. A researcher may not be covered by the University’s insurance if ethical approval
has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work
undertaken on a systematic basis in order to increase the stock of knowledge, including
knowledge of man, culture and society, and the use of this stock of knowledge to devise new
applications”. As such this covers activities undertaken by members of staff, postgraduate
research students, and both taught postgraduate and undergraduate students working on
dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies,
testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please
see Checklist for details of process for different categories of application.

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)

1 Full Name: Aaron (Simon) Alexander
2 Tick all boxes which apply: Member of staff: f!:ieﬁg:/r.ary research
3 Taught Postgraduate Postgraduate

e gD MR Student Research Student
4 Institute/Academic WAPPAR

Discipline/Centre:
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E-mail address: aaron@aavoice.co.uk

Contact Telephone Number:

07900670083

For students:
& Student Number: BMPF7010
9 Programme of Study: MA in Professional Practice (Voice Pedagogy)
i Director of Studies/Supervisor: Julie Crossman/ Debbie Winter
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SECTION B: Approval for Research Activity

PG2/E1 FORM
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2 If Yes, please indicate source of Research Degrees Committee o
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3 Approval in principle must be | Institute Research Committee a
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WAPPAR Ethics Board X
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SECTION C: Internal and External Ethical Guidance Materials
Please list the core ethical guidance documents that have been referred to during the completion of

this form (including any discipline-specific codes of research ethics, and also any specific ethical

guidance relating to the proposed methodology). Please tick to confirm tl

adheres to these codes and guidelines.

hat your research proposal

1 UWTSD Research Ethics & Integrity Code of Practice X
2 X
UWTSD Research Data Management Policy
3 This may include codes of conduct of professional bodies or overseas laws (particularly for data (m}
protection).
SECTION D: External Collaborative Research Activity
1 Does the research activity involve collaborators outside of the YES o NO =

University?

2 If Yes, please provide the name of the external organisation and name and contact details for the
main contact person and confirmation this person has consented to their personal data being
shared.as part of this collaboration.

3 Institution

4 Contact person name

5 Contact person e-mail address

6 ;e:;t?hls individual consented to sharing their details on this YES o NO

7 Are you in receipt of a KESS scholarship? YES [m] NO

8 Is your research externally funded YES [m] NO

9 Are you specifically employed to Voluntary YES O NO

10 undertake this research in either a Emoioved
paid or voluntary capacity? mploye YES m] NO

11 | Is the research being undertaken If YES then the
within an existing UWTSD Athrofa permission question YES NO
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October 2020 2 Ethical Approval Form





image44.jpg
Prifysgol Cymru

Q University of Wales PG2/E1 FORM

Where research activity is carried out in collaboration with an external organisation

13

Does this organisation have its own ethics approval system? YES m] NO a

14

If Yes, please attach a copy of any final approval (or interim approval) from the organisation

SECTION E: Details of Research Activity

1

Creating safe working practices in the Singing Studio when working with

Indicative title: members of the queer and transgender community.

Proposed start date: 13.09.23 Proposed end date: 02.01.23
3 Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the
three points below:
e Purpose of Research Activity
e Proposed Research Question
e Aims of Research Activity
o Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
o What the research activity will add to the body of knowledge
e How it addresses an area of importance.
4 Purpose of Research Activity
The purpose of this research is to gather details of the training experience of queer and transgender students
within a professional musical theatre education environment and use the information to formulate appropriate
teaching strategies that will benefit them both in-studio and as they enter the professional arena.
Students will be 18+ and have finished their formal training.
(this box should expand as you type)
5 Research Question
How can we create a safe learning space for Queer and Transgender students and develop positive teaching
strategies that can prepare them for working within Musical Theatre?
(this box should expand as you type)
6 Aims of Research Activity
| aim to use questionnaires to research the experiences of Transgender performers who have trained full-time
in musical theatre conservatoires/universities about their experiences as students. | will then use this
information to develop ways to improve this experience for future students.
(this box should expand as you type)
7 Objectives of Research Activity

* | will collate data in the form of anonymous questionnaires which will ask participants to detail
their training experience.

« | will evaluate this information and use it to create guidelines for the singing studio that
encourage the use of inclusive language, how to become aware of each transgender

October 2020 3 Ethical Approval Form
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student’s individual needs and how to examine our own cis-gendered bias toward vocal
teaching.

« Finally, I will look at ways in which |, as a tutor, can create a safe working space for my
students that will also adequately prepare them for an industry that is often not inclusive.

(this box should expand as you type)

8 Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed.

9 Mixed Method Research Approach —

1. Surveys: | will use a survey to gather numerical/statistical data through structured means.

2. Close ended questions: will also be used to gather—informationgather information directed toward the
goal of the research.

3. _Interviews: willing participants will be asked to anonymously detail any positive or negative experiences

they had whilst at drama school which they felt were a direct result of their queer identity. Interviews
will take place via Zoom or in person, dependant on the participants requirements.

4. Audio/Video recording will play a part in any interviews taken. in order to increase the

4-5. validity of findings.

(this box should expand as you type)

October 2020 4 Ethical Approval Form
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10 [Location of research activity
Identify all locations where research activity will take place.

11 | Surveys will be taken online via a secure website such as “Surveymonkey”. Interviews will be taken
via zoom or in person, dependant on the participants needs and requirements. M-y-home} )
(this box should expand as you type)

12 [Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
guidelines (e.g. from local professional associations/learned societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
and/or legal sensitivities or vulnerabilities of participants.

13
(this box should expar you type)

14 | Use of documentation not in the public domain: Are any documents NOT NO
publicly available?

YES
15 | If Yes, please provide details here of how you will gain access to specific documentation that is not

in the public domain and that this is in accordance with prevailing data protection law of the country
in question and England and Wales.

(this box should expand as you type)

SECTION F: Scope of Research Activity

1

Will the research activity include:

YES NO

2 Use of a questionnaire or similar research instrument? X O
3 Use of interviews? X O
4 Use of diaries? m] X
5 | Participant observation with their knowledgef? oxr | RO
6 Participant observation without their knowledge? a X
7 | Use of video or audio fecordingf? X 0
8 Access to personal or confidential information without the participants’ specific o =

consent?
9 Administration of any questions, test stimuli, presentation that may be o =

experienced as physically, mentally or emotionally harmful / offensive?
10| performance of any acts which may cause embarrassment or affect self-esteem? a X
" Investigation of participants involved in illegal activities? a X
12| Use of procedures that involve deception? a X
13 | Administration of any substance, agent or placebo? a X
14 [m] =

October 2020
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14

Who will the participants be?

Participants will be 18+ members of the queer and transgender
community who have completed professional training at Musical
Theatre conservatoire/Drama School level.

(this box should expand as you type)

15

How will you identify the
participants?

Participants will complete the research anonymously, so will not
be identified personally. | can use contacts that | already have in
the performing arts industry such as Trans Voices UK and the
London Trans Clinic. | also have contacts from my years working
in conservatoire level training. There are also Facebook groups
specifically set up for teachers of transgender and non-binary
students and via social media postings on Instagram, Twitter etc. |

(this box should expand as you type)

October 2020
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16 | Information for participants:
YES NO N/A

17 | Will you describe the main research procedures to participants in = o o
advance, so that they are informed about what to expect?

18 | Will you tell participants that their participation is voluntary? X O m]

19| win you obtain written consent for participation? X m} m]

20 | Will you explain to participants that refusal to participate in the = o o
research will not affect their treatment or education (if relevant)?

21 | If the research is observational, will you ask participants for their = o o
consent to being observed?

22 | Will you tell participants that they may withdraw from the research at = o o
any time and for any reason?

23 | With questionnaires, will you give participants the option of omitting = o o
questions they do not want to answer?

24 | Will you tell participants that their data will be treated with full = o o
confidentiality and that, if published, it will not be identifiable as theirs?

25 | Will you debrief participants at the end of their participation, in a way = o o
appropriate to the type of research undertaken?

26 | If NO to any of above questions, please give an explanation

27 ild expa

28 | Information for participants:

YES NO N/A

29 | will participants be paid? m] = ]

30 | s specialist electrical or other equipment to be used with participants? | BE£1 ox= m]

31 | Are there any financial or other interests to the investigator or o = o
University arising from this study?

32 | Will the research activity involve deliberately misleading participants in o = o
any way, or the partial or full concealment of the specific study aims?

33 | If YES to any question, please provide full details

34 | Audio and video recordings may be hised] [}

Audio/Video recording may be used for participants interviews. When interviews take place via
Zoom, built in recording software will be used. When in person, a secure app such as Voicenotes or
Whatsapp will be used to recording and to keep the information disclosed safe.

(this box should expand as you type)

SECTION H: Anticipated Risks

1

Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

2 Full risk assessment completed and appended? Yes
No
3 Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data,
sensitive organisational information
4 Risk to Participant: How will you mitigate the Risk to the Participant?

The subject matter of this research could be All surveys and interviews will begin with a

sensitive to those participating, it could require
them to recollect possible traumatic events of
their time at drama school or even beyond.

trigger warning disclaimer, participants are able
to eancelwithdraw at any time should they feel

the need fo| At the end of the survey/interview, 1
will share with them information about helplines

October 2020 8
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(this box should expand as you type)

and charities that are equipped to help them

should the feel necessary. Participants will also
have the option to leave questions that they feel
will cause harm unanswered, in order to ensure

their well-being.

(this box should expand as you type)

If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities

At the start and end of the survey/interview process, participants will be notified of helplines and
charities that are equipped to help them should the feel necessary:

Terrence Higgins Trust: https://www.tht.org.uk

TransEdu: https:/www.trans.ac.uk
SwitchboardLGBT: https://switchboard.Igbt

LGBTQIA+ Health: https://www.lgbthealth.org.uk/services-support/lgbt-helpline-scotland/helplines-

and-lgbt-listings/

(this box should expand as you type)

Risks to investigator

For example: personal safety, physical harm, emotional distress, risk of accusation of

harm/impropriety, conflict of interest

Risk to Investigator:

1._As someone who experienced trauma
due to my sexual orientation at drama
school, | may begin to have emotional
distress when learning about others
kxperiences]|

2. Additional risk can include that all
participants choose to withdraw from the
investigation.

3._Due to the sensitive nature of this
research, | could be accused of improper
via poorly constructed research

guestions
(this box should expand as you type)

How will you mitigate the Risk to Investigator:

1.l will ensure that | work with my
counsellor before undertaking the
project, and see that we take steps to
put in place coping mechanisms that will
allow me to complete the research ()
thoroughly and without any issues.

2. In order to minimize this risk. | should
ensure that all participants are made as
aware of any outcomes/adverse effects
of this research before they begin to
participate. This will hopefully minimize
that possibility.

3. A rigorous construction of my research
methods will assist me in ensuring |
avoid such accusations.

(this box should expand as you type)

University/institutional risks

For example: adverse publicity, financial loss, data protection

Risk to University:

1. _There is a growing anti-trans agenda
within the UK at the moment. One risk is
that my work is seen by those individuals
as threatening to their cause. This
growing rise in intolerance is why this
research is so jmportant] As such, there
is a possible risk of adverse publicity for
the university.

2. Data protection risks are a factor.

How will you mitigate the Risk to University:

1._The risk to the university will be
mitigated by the facte that any
organisations | contact, or individuals
who engage in the research will want the
research to be positive and beneficial to
the trans and queer community at large)
therefore the research will be kept quiet
until completion.

2. | will ensure that all data is stored

securely.

October 2020 9
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(this box should expand as you type)

(this box should expand as you type)

8 Disclosure and Barring Service

9 If the research activity involves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any YES NO N/A
contact with such participants.

10

Does your research require you to hold a current DBS Certificate? m] m] =X

SECTION I: Feedback, Consent and Confidentiality

1

Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

As-previoushymentioned+Research will finish with participants being emailed a list of charities and
initiatives that can help them should they wish. They will also have my email address should they
wish to contact me again the future.

(this box should expand as you type)

Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

| will be using_various data collection methods.

1: an online questionnaire, which will have a screen before the questions start that acts as a
consent form, informing participants that by clicking on the NEXT button they are providing k:onse@.
2: All interviews and case studies will take place with the participants full co-operation and written
consent provided. A consent form will be created and given to the participants before any data
collection takes place.

(this box should expand as you type)

Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

All data collection is_will be presented anonymously. with names edited or omitted completely. A
consent form will be sent out prior, in which participants will be asked to formally agree to their data
being used pnonymous]y. [}

When | contact charities or organisations, they will be instructed to share my questionnaire, and

there will be an option for people to contact me directly for further interviews should they wish.
(this box should expand as you type)

SECTION J: Data Protection and Storage

In completing this section refer to the University’s Research Data Management Policy and the
extensive resources on the University's Research Data Management web pages

(http://uwtsd.ac.uk/library/research-data-management/).

1

Does the research activity involve personal data (as defined by the General

Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 YES NO
“DPA")?

“Personal data” means any information relating to an identified or

identifiable natural person (‘data subject’). An identifiable natural = o

person is one who can be identified, directly or indirectly, in
particular by reference to an identifier such as a name, an

October 2020 10 Ethical Approval Form
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identification number, location data, an online identifier or to one or
more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person.

If YES, provide a description of the data and explain why this data needs to be collected:

In an interview, | will need to record the information discussed in order to appropriately collate and
input my findings._Consent forms will be issued for parcipaants, the information stored here will be
held and then destroyed in line with GDPR and consent guidelines. IP addresses may be collected
as part of the software used to collate the information from online surveys, it will be destroyed

however as it is not relevant to my fesearch|
(this box should expand as you type)

Does it involve special category data (as defined by the GDPR)? YES NO

“Special category data” means sensitive personal data consisting of
information as to the data subjects’ —
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade
Union and Labour Relations (Consolidation) Act 1992), =X O
(e) physical or mental health or condition,
() sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes)

If YES, provide a description of the special category data and explain why this data needs to be
collected:

(e) —This data needs to be collected as the nature of this research contains elements of physical and mental
health wellbeing. Participants will have potentially been through a traumatic period in their lives and as such
they may wish to document some details as aprt of their questions responses which will aid me in my

presentation of this research.

(this box should expand as you type)

Will the research activity involve storing personal data and/or special category
data on one of the following:

Manual files (i.e. in paper form)?

University computers?

Home or other personal computers?

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

“Cloud” storage or websites?

YES NO
[m] ]
[m] ]

Private company| computers? oxm RO

xO ox
] [u]
] [u]
[m] ]

Other — specify:

For all stored data, explain the measures in place to ensure the security of the data collected, data
confidentiality, including details of password protection, encryption, anonymisation and
pseudonymisation:

All data will be kept in password protected cloud storage on the company’s Office 365 system
which will not be shared. Audio/visual data will be transcribed and would be shown to participants to
check accuracy of reporting. All interview participants will be given a unique identifier to ensure

confidentiality and this list will be kept securely in the password protected folder.
(this box should expand as you type)

14

All Data Storage
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SECTION K: Declaration

31 | The information which | have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University’s Research Ethics and Integrity Code of Practice which is
published on the website: https://www.uwtsd.ac.uk/research/research-ethics/

Date: 30/07/23
Signature of applicant: Aaron (Simon) Alexander

For STUDENT Submissions:
32 Director of Date:
Studies/Supervisor:

33

Signature:
For STAFF Submissions:
34 Academic Director/ Date:
Assistant Dean:
35

Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form
according to the guidelines and attached any required documentation:

B | | have read the guidance notes supplied before completing the form.

K | | have completed ALL RELEVANT sections of the form in full.

B | | confirm that the research activity has received approval in principle

O | I have attached a copy of final/interim approval from external organisation (where appropriate)
o | have attached a full risk assessment (and have NOT completed Section H of this form) (where

appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

= | understand that it is my responsibility to ensure that the above named research activity will meet
the University’s Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
B | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

| have deleted the guidance notes before submitting the PG2 for consideration

RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to
paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check your

University and personal email accounts regularly.
STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form
(and receive the outcome) via systems explained to you by the supervisor/module leader.
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Trinity Saint David

This form is available electronically from the Academic Office web pages:
https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the
University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk). — Staff
research directly in relation to personal study for taught undergraduate or Masters programmes should be
submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within
Institutes. Institutes will provide details of the specific processes for this. Where the Ethical issues within any
single ethical application are of particular concern the Institute will refer these to the University Research Ethics
Committee. Any student activity that involves the collection of primary data needs to undergo Ethical approval,
this includes assignment work as well as dissertations.
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SECTION 1

By clicking the box below, | understand that:
| must be 18 years of age or older to participate in this research.

| consider myself part of the Transgender (T), Non-Binary (NB), Intersex (1), Gender-
Fluid (GF), Gender-Non-Conforming (GNC) or variation thereof communities and are
training, working or teaching within the realms of professional Musical Theatre engagement

in order to participate in this research.

The nature of this research potentially entails participants recalling potential moments
of difficulty or trauma from their past. Whilst this is not the intention of the researcher, he
recognises that participants may only wish to share SOME of their lived experiences,
thoughts and opinions and is thankful to the participants for what they DO choose to share.
Participants can withdraw or cease to participate at any time. At the end of this survey, you
will find links to various charities that offer help and support should you need it.

I must click through to the end and hit the "submit" button to record my data.

Participation involves taking a survey about my singing and/or teaching opinions and

practices.
| will not benefit directly from participating in this research.

All information | provide for this study will be treated confidentially. Email addresses will

not be collected unless the participant chooses to do so.

Disguised/Anonymised extracts from my survey MAY be quoted in presentations,
interviews, or publications about this research.

Consent forms and survey forms will be retained digitally by Aaron Alexander Voice

until the research has been concluded and published, for no longer than 3 years (May 2027).

| understand that | am entitled to access the information | have provided at any time

while it is in storage as specified above.

| may contact aaron@aavoice.co.uk with any questions.
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To receive copies of journal articles, and research summaries,

email aaron@aavoice.co.uk
| have had the purpose and nature of the study explained to me in writing.

| have the option to participate in follow-up phases of this research (including surveys,
interviews or focus groups). | can elect to be contacted again at the end of the survey or
decline to be contacted again without any consequences of any kind.

Review: This study has been approved by the University of Wales Trinity St David
institutional review board.

Understanding the bulleted points above, | consent to participate in the following research
survey on the module entitled:

“HOW CAN CIS-GENDERED SINGING TUTORS UPDATE OUR TEACHING
PRACTICE TO BENEFIT THE SINGING TRAINING OF TRANSGENDER, NON-BINARY
AND GENDER NON-CONFORMING STUDENTS?"

. Expected time 10 minutes.

Researcher

Aaron Alexander

Masters Student, Voice Pedagogy
University of Wales Trinity St David
Aaron Alexander

Sophie Scott, Academic Advisor.




image58.jpg
SECTION 2

This section is for all participants.

This survey has multiple sections. Please make sure to press the "submit" button at the end
of the entire survey to record your answers. If you do not see the "submit" button, you have
not reached the end of the survey and your answers will not be recorded.

The survey will finish with a freeform box, please feel free to add anything that you feel will
be beneficial to the researcher or the project from your perspective.

1

e Do you feel that the cis-gendered singing tutors you have worked with have an
adequate awareness of T, NB, |, GF or GNC voices? (Y/N)

e Please add any further information to the form below.

2:

e Would you have initial concerns when working with a cis-gendered tutor relating to
your gender identity and lived experiences? (Y/N).

e If yes, please give more information below and if possible, an insight into how those
concerns could be alleviated.

3:

e Have you ever encountered a cis-gendered singing tutor with little to no experience
or knowledge in working with T, NB, I, GF or GNC voices? (Y/N).

e Please give more information below should you feel able.

4:

e Ingeneral, do you feel thatas a T, NB, I, GF or GNC individual, you are able to
approach cis-gendered teachers with questions or concerns with your voice and feel
confident that they will know the answer? (Y/N)

e Please give more information below should you feel able.

5:

e Do you feel that your own vocal tuition/well-being has suffered due to the actions,
lack of knowledge or approach of a cis-gendered singing tutor? (Y/N)

e Please give more information below should you feel able.

6:

* Inyour own words, what do you feel would be of benefit to T, NB, I, GF or GNC
students when they take vocal tuition from a cis-gendered singing tutor?
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SECTION 3

Thank you for completing this survey. The information you have provided will be used to
create a questionnaire for cis-gendered teachers of singing, to ascertain gaps in their
pedagogical knowledge for further training purposes.

| appreciate you choosing to share potentially personal, and important life experiences
with me, and understand that this may have caused some distress. Please find below a

list of charities and organisations that you may find useful:

https://www.tht.org.uk/hiv-and-sexual-health/sexual-health/trans-people/resources

https://www.tht.org.uk/hiv-and-sexual-health/sexual-health/trans-people/resources

https://www.transactual.org.uk

https://www.trans.ac.uk/ResourcesInformation/OrganisationsCommunity/tabid/7258/D
efault.aspx

If you would like to receive updates on this research, or possibly be contacted for further
interview/survey please leave your email address below:
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Initial Survey - Aaron Alexander Voice

Thank you for participating in my research.

The aim of this data collection is to raise awareness of the gaps in the

pedagogical knowledge of cis-gendered singing teachers when working with Transgender,
Non-Binary and Gender Non-Conforming individuals (inclusive of Intersex and Genderfluid
individuals) in a professional Musical Theatre training environment.

Aaron Alexander (He/Him/His)
www.aavoice.co.uk
aaron@aavoice.co.uk

aaron@aavoice.co.uk Switch account &

53 Not shared

* Indicates required question

By clicking the box below, | understand that:
| must be 18 years of age or older to participate in this research.

| consider myself part of the Transgender (T), Non-Binary (NB), Intersex (1),
Gender-Fluid (GF), Gender-Non-Conforming (GNC) or variation thereof
communities and are training, working or teaching within the realms of
professional Musical Theatre engagement in order to participate in this research.

The nature of this research potentially entails participants recalling possible
moments of difficulty or trauma from their past. Whilst this is not the intention of
the researcher, he recognises that participants may only wish to share SOME of
their lived experiences, thoughts and opinions and is thankful to the participants
for what they DO choose to share. Participants can withdraw or cease to
participate at any time. At the end of this survey, you will find links to various
charities that offer help and support should you need it.

I must click through to the end and hit the "submit" button to record my data.
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I must click through to the end and hit the "submit" button to record my data.

Participation involves taking a survey about my singing and/or teaching
opinions and practices.

I will not benefit directly from participating in this research.

All information | provide for this study will be treated confidentially. Email
addresses will not be collected unless the participant chooses to do so.

Disguised/Anonymised extracts from my survey MAY be quoted in
presentations, interviews, or publications about this research.

Consent forms and survey forms will be retained digitally by Aaron Alexander
Voice until the research has been concluded and published, for no longer than 3
years (May 2027).

| understand that | am entitled to access the information | have provided at
any time while it is in storage as specified above.

| may contact aaron@aavoice.co.uk with any questions.

To receive copies of journal articles, and research summaries,
email aaron@aavoice.co.uk

I have had the purpose and nature of the study explained to me in writing.

| have the option to participate in follow-up phases of this research (including
surveys, interviews or focus groups). | can elect to be contacted again at the end
of the survey or decline to be contacted again without any consequences of any
kind.

Review: This study has been approved by the University of Wales Trinity St David
institutional review board.

Understanding the bulleted points above, | consent to participate in the following
research survey on the module entitled:

“HOW CAN CIS-GENDERED SINGING TUTORS UPDATE OUR TEACHING
PRACTICE TO BENEFIT THE SINGING TRAINING OF TRANSGENDER, NON-
BINARY AND GENDER NON-CONFORMING STUDENTS?”

Expected time, 10 minutes.

Researcher

Aaron Alexander

Masters Student, Voice Pedagogy
University of Wales Trinity St David
Aaron Alexander

Sophie Scott, Academic Advisor.
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la:

Do you feel that the cis-gendered singing tutors you have worked with have an
adequate awareness of T, NB, |, GF or GNC voices?

O VYes
O No

1b:
Please add any context which you feel would be useful.

Your answer

2a:
Would you have initial concerns when working with a cis-gendered tutor relating
to your gender identity and lived experiences?

O Yes
O No

2b:
If yes, please give more information below and if possible, an insight into how
those concerns could be alleviated.

Your answer

3a:
Have you ever encountered a cis-gendered singing tutor with little to no
experience or knowledge in working with T, NB, |, GF or GNC voices?

QO Yes
O No
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3b:
Please give more information below on how that made you feel, should you be
able.

Your answer

4a:

In general, do you feel that as a T, NB, |, GF or GNC individual, you are able to
approach cis-gendered teachers with questions or concerns with your voice and
feel confident that they will know the answer?

QO Yes
O No

4b:
Please give more information below.

Your answer

5a:
Do you feel that your own vocal tuition/well-being has suffered due to the actions,
lack of knowledge or approach of a cis-gendered singing tutor?

O Yes
O No

5b:
Please give more information if possible.

Your answer
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In your own words, what do you feel would be of benefitto T, NB, I, GF or
GNC students when they take vocal tuition from a cis-gendered singing tutor?

Your answer

Thank you for completing this survey. The information you have provided will be
used to create a questionnaire for cis-gendered teachers of singing to ascertain
gaps in their pedagogical knowledge for further training purposes.

| appreciate you choosing to share potentially personal, and important life
experiences with me, and | understand that this may have caused some distress.
Please find below a list of charities and organisations that you may find useful:

https://www.tht.org.uk/hiv-and-sexual-health/sexual-health/trans-people/resources

https:/www.transactual.org.uk

https:/www.trans.ac.uk/ResourcesInformation/OrganisationsCommunity/tabid/72
58/Default.aspx

If you would like to receive updates on this research, or possibly be contacted for
further interview/survey please leave your email address below:

Your answer

Never submit passwords through Google Forms.

This form was created inside of Aaron Alexander Voice. Report Abuse

Google Forms
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Accepting responses .

Summary Question Individual

IO copy
By clicking the box below, | understand that:

| must be 18 years of age or older to participate in this research.

| consider myself part of the Transgender (T), Non-Binary (NB), Intersex (),
Gender-Fluid (GF), Gender-Non-Conforming (GNC) or variation thereof communities
and are training, working or teaching within the realms of professional Musical
Theatre engagement in order to participate in this research.

The nature of this research potentially entails participants recalling possible
moments of difficulty or trauma from their past. Whilst this is not the intention of the
researcher, he recognises that participants may only wish to share SOME of their lived
experiences, thoughts and opinions and is thankful to the participants for what
they DO choose to share. Participants can withdraw or cease to participate at any
time. At the end of this survey, you will find links to various charities that offer help
and support should you need it.

I must click through to the end and hit the "submit" button to record my data.

Participation involves taking a survey about my singing and/or teaching opinions
and practices.

| will not benefit directly from participating in this research.

All information | provide for this study will be treated confidentially. Email
addresses will not be collected unless the participant chooses to do so.

Disguised/Anonymised extracts from my survey MAY be quoted in presentations,
interviews, or publications about this research.

Consent forms and survey forms will be retained digitally by Aaron Alexander
Voice until the research has been concluded and published, for no longer than 3 years

(May 2027). S ——————————
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Questions  Responses e Settings

| may contact aaron@aavoice.co.uk with any questions.

To receive copies of journal articles, and research summaries,
email aaron@aavoice.co.uk

| have had the purpose and nature of the study explained to me in writing.

| have the option to participate in follow-up phases of this research (including
surveys, interviews or focus groups). | can elect to be contacted again at the end of
the survey or decline to be contacted again without any consequences of any kind.

Review: This study has been approved by the University of Wales Trinity St David
institutional review board.

Understanding the bulleted points above, | consent to participate in the following
research survey on the module entitled:

“HOW CAN CIS-GENDERED SINGING TUTORS UPDATE OUR TEACHING PRACTICE TO
BENEFIT THE SINGING TRAINING OF TRANSGENDER, NON-BINARY AND GENDER
NON-CONFORMING STUDENTS?”

Expected time, 10 minutes.

Researcher

Aaron Alexander

Masters Student, Voice Pedagogy
University of Wales Trinity St David
Aaron Alexander

Sophie Scott, Academic Advisor.

5 responses

® Yes
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10 copy

la:

Do you feel that the cis-gendered singing tutors you have worked with have an
adequate awareness of T, NB, I, GF or GNC voices?

5 responses

@ Yes
@® No

1b:
Please add any context which you feel would be useful.

4 responses

A lot of my teachers are amazing. They are fascinated by trans voices and working with them but I've yet to
meet one who knew had enough awareness and who have been educated enough in it.

| feel that my teachers at college were sympathetic and aware to the fact | am a trans man, but | don't feel
they had any specific knowledge beyond that.

| think my singing tutor is amazingly talented, and their knowledge of the voice is of the highest caliber, but |
think they miss the historical social significance of gender expansive voice training. As referred to in the
Stitcher podcast Sounds Gay (Melanie Speaks), there is a community and tradition of teaching trans (I am
trans fem, so that's the community that | most closely reference for this work) voices the life-saving tricks for
'passing.’ I've been redirected by my voice teacher away from methods taught to me by my gender expansive
support network without having alternatives offered to achieve the desired pitch and tone that helps to pass.

| feel that a lot of cis-gendered vocal teachers are aware of how to approach voice breaks and other vocal
issues that can arise while on HRT due to the knowledge of cis-gendered puberty and how the voice can
change through that, as well as understanding how to broaden vocal ranges which can be very affirming.
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Would you have initial concerns when working with a cis-gendered tutor relating to
your gender identity and lived experiences?

5 responses

@ Yes
@ No

2b:

If yes, please give more information below and if possible, an insight into how those concerns
could be alleviated.

4 responses

just try to put yourself in our shoes not being accepted at home or at school and having changing voices

I would ask them if they had any previous experience working with trans masculine singers and would be
more likely to work with them if they had. | do also check social media to see if they interact with any
accounts that are anti-trans/pro-trans.

I've had some horrible experiences in my training, luckily not with my tutor, but | am hesitant to share details
of my personal journey if | have not built a trusting connection with my tutor.

I'm quite fortunate to have worked with educated and supportive professionals but | find that because vocal
repertoire is often very gendered in drama schools it can enforce the gender boundary and pigeon hole
transgender students into their assigned gender due to their vocal range (pre-HRT).
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Have you ever encountered a cis-gendered singing tutor with little to no experience or
knowledge in working with T, NB, I, GF or GNC voices?

5 responses

@ Yes
@ No

3b:
Please give more information below on how that made you feel, should you be able.

5 responses

made me feel not included and not heard

I've met teachers who have said “I know nothing so | can't really help you there” they advise me on singing
tech and stuff for the style of what I'm singing but not quite for MY VOICE

| would say most of the teachers | worked with in my last year of training had never worked with a trans
person before. It wasn't a problem, but | could tell they were a little nervous about working with me. Which
made me feel like a “problem” at times.

| am very lucky that in my institution there has been a trans masc performer two years above me, and my
tutors have had some small experiences working outside the institution with amateur trans voices. but | am
the first trans fem performer that my tutors have had to train

| understand as a non-binary person that because my gender isn't fixed | am often perceived by how | present,
which | have found often makes people assume that | am a girl who sings female only songs as a soprano,
which fortunately is inconvenient rather than upsetting but | find that I'm often ignored as a genderqueer
person with a wide vocal range and | think a lot of drama school syllabi are very gendered as a result.
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In general, do you feel that as a T, NB, I, GF or GNC individual, you are able to approach
cis-gendered teachers with questions or concerns with your voice and feel confident

that they will know the answer?

5 responses

® Yes
® No

4b:
Please give more information below.

3 responses

I'm in an environment where | feel more than comfortable to approach teachers with questions but they
simply 9 times out of 10 don’t have an answer for me

If they are experienced in working with trans voices then yes.

I have a lot of trust in the vocal knowledge of my teachers. Their only weakness is in their knowledge of trans
historical voices. For instance, instead of writing off 'false voice' or 'off the voice', | wish they would
aknowledge the historical significance of that skill for trans voices and help me find healthy methods and
boundaries within or adjacent to that method
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Do you feel that your own vocal tuition/well-being has suffered due to the actions, lack
of knowledge or approach of a cis-gendered singing tutor?

5 responses

@ Yes
@ No

5b:
Please give more information if possible.

4 responses

Yes. 1000%. | think | have waisted hours and hours over the past years because my teachers didn’t know what
was best for me in a way

In my final year definitely as that is when | transitioned. They had all worked with me before and i think some
struggled with the change.

1 do lament the fact that my tutors will still suggest rep who's casting goes against my gender

I'm quite feminine presenting so | often have female songs and am taught to work with my voice as my
assigned gender, but as I'm not on any HRT or vocal therapy, that'’s still healthy practice for my voice.
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In your own words, what do you feel would be of benefit to T, NB, I, GF or GNC students when they
take vocal tuition from a cis-gendered singing tutor?

5 responses

understanding that their voices are changing and working with it accepting that our voices are changing

For the lecturers to be educated on trans voices and what can happen when we go through hormone therapy
and how it can affect the voice. Also to help us to achieve the “feminine” or “masculine” sound when singing.

| think to not be afraid to ask questions in the first lesson. To be mindful that we don’t really have much
knowledge on our voices and how/if they are going to change. And to be willing to work with that and not see
it as a “problem”.

The ability to play is super important to my current mindset with my voice. Exapand your voice in all sorts of
messy weird ways. Find the gendered stareotypes within voice teaching that are gendered and not
anatomical and mess with them.

An understanding of vocal change through HRT and also assistance with how to achieve certain styles and
registers in a gender affirming way. Also a neutral take on castings, and more variety in the rep provided,
rather than working to the idea of cis casting.




image73.jpeg
Thank you for completing this survey. The information you have provided will be used to create a
questionnaire for cis-gendered teachers of singing to ascertain gaps in their pedagogical
knowledge for further training purposes.

| appreciate you choosing to share potentially personal, and important life experiences with me, and
| understand that this may have caused some distress. Please find below a list of charities and
organisations that you may find useful:

https://www.tht.org.uk/hiv-and-sexual-health/sexual-health/trans-people/resources

https://www.transactual.org.uk

https://www.trans.ac.uk/ResourcesInformation/OrganisationsCommunity/tabid/7258/Default.aspx

If you would like to receive updates on this research, or possibly be contacted for further
interview/survey please leave your email address below:

2 responses
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Teacher Survey - Aaron Alexander Voice

The aim of this data collection is to raise awareness of the gaps in the

pedagogical knowledge of cis-gendered singing teachers when working with members of
the Trans+ community (inclusive of Transgender, Non-Binary and Gender Non-Conforming,
Intersex and Gender fluid individuals) in a professional Musical Theatre training
environment.

Aaron Alexander (He/Him/His)

www.aavoice.co.uk
aaron@aavoice.co.uk

aaron@aavoice.co.uk Switch account &

£% Not shared

* Indicates required question

By clicking the box below, | understand that: =
I must be 18 years of age or older to participate in this research.

| am cis-gender and teaching within the realms of professional Musical
Theatre training to participate in this research.

Participants can withdraw or cease to participate at any time. At the end of
this survey, you will find links to various resources that offer insight and support
should you need it.

I must click through to the end and hit the "submit" button to record my data.

Participation involves taking a survey about my singing and/or teaching
opinions and practices.

I will not benefit directly from participating in this research.
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All information | provide for this study will be treated confidentially. Email
addresses will not be collected unless the participant chooses to do so.

Disguised/Anonymised extracts from my survey MAY be quoted in
presentations, interviews, or publications about this research.

Consent forms and survey forms will be retained digitally by Aaron Alexander
Voice until the research has been concluded and published, for no longer than 3
years (May 2027).

| understand that | am entitled to access the information | have provided at
any time while it is in storage as specified above.

| may contact aaron@aavoice.co.uk with any questions.

To receive copies of journal articles, and research summaries,
email aaron@aavoice.co.uk

| have had the purpose and nature of the study explained to me in writing.

| have the option to participate in follow-up phases of this research (including
surveys, interviews or focus groups). | can elect to be contacted again at the end
of the survey or decline to be contacted again without any consequences of any
kind.

Review: This study has been approved by the University of Wales Trinity St David
institutional review board.

Understanding the bulleted points above, | consent to participate in the following
research survey on the module entitled:

“HOW CAN CIS-GENDERED SINGING TUTORS UPDATE OUR TEACHING
PRACTICE TO BENEFIT THE SINGING TRAINING OF TRANS+ STUDENTS?”

Expected time: 10 minutes.

Researcher

Aaron Alexander

Masters Student, Voice Pedagogy
University of Wales Trinity St David
Aaron Alexander

Sophie Scott, Academic Supervisor.

QO Yes
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Have you ever worked with Trans+ voices before?

QO Yes
O No

2a:

As a cis-gendered singing tutor, how confident do you feel in your ability to
appropriately and sensitively work with members of the Trans+ community with
regard to vocal technique?

O Not at all confident .
O Fairly confident.
(O Confident.

(O Very confident.

2b:
Please add further information below if you wish.

Your answer

3a:

As a cis-gendered signing tutor, how confident do you feel in your ability to
appropriately and sensitively work with members of the Trans+ community with
regard to student wellbeing?

O Not at all confident .
O Fairly confident.
(O Confident.

(O Very confident.
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3b:

Please add further information below if you wish.

Your answer

4a:

Do you feel that having more awareness of the societal influences and lived
experiences of Trans+ individuals would enable you to work more sensitively and
effectively in your singing lessons?

QO Yes
O No
O Unsure

4b:

Please add further information below if you wish.

Your answer

5:
Do you, as a cis-gendered singing tutor, have any concerns about your
pedagogical knowledge when working with Trans+ voices?

O Yes
O No
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In which areas do you feel you would like more knowledge?

O Repertoire

O Gender-neutral terminology.
O Medical voice change.

O Non-Medical voice change.

(O None of the above.

In addition to the answers given above, where else do you feel you have gaps in
your teaching knowledge when working with Trans+ voices?

Your answer

Finally, what information do you feel would be of benefit to cis-gendered teachers
when working with Trans+ voices?

Your answer
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Finally, what information do you feel would be of benefit to cis-gendered teachers
when working with Trans+ voices?

Your answer

Thank you for completing this survey. The information you have provided will be
used to create a training document.

Please find below a list of charities and organisations that you may find useful:

https://www.hrc.org/resources/schools-in-transition-a-guide-for-supporting-
transgender-students-in-k-12-s

https:/transreads.org/the-singing-teachers-guide-to-transgender-voices/

https://www.nats.org/_Library/Virtual_Conference_2020/AATS_IN_SUPPORT_OF_T
RANS_.pdf

If you would like to receive updates on this research, or possibly be contacted for
further interview/survey please leave your email address below:

Your answer

Never submit passwords through Google Forms.

This form was created inside of Aaron Alexander Voice. Report Abuse

Google Forms 7
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a Teacher Survey - Aaron Alexander Vo @ o b

Questions  Responses 0 Settings

11 responses Link to Sheets  §
Accepting responses .

Summary Question Individual

IO Copy

By clicking the box below, | understand that:
| must be 18 years of age or older to participate in this research.

| am cis-gender and teaching within the realms of professional Musical Theatre
training to participate in this research.

Participants can withdraw or cease to participate at any time. At the end of this
survey, you will find links to various resources that offer insight and support should
you need it.

I must click through to the end and hit the "submit" button to record my data.

Participation involves taking a survey about my singing and/or teaching opinions
and practices.

| will not benefit directly from participating in this research.

All information | provide for this study will be treated confidentially. Email
addresses will not be collected unless the participant chooses to do so.

Disguised/Anonymised extracts from my survey MAY be quoted in presentations,
interviews, or publications about this research.

Consent forms and survey forms will be retained digitally by Aaron Alexander
Voice until the research has been concluded and published, for no longer than 3 years
(May 2027).

| understand that | am entitled to access the information | have provided at any
time while it is in storage as specified above.

| may contact aaron@aavoice.co.uk with any questions.
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Questions  Responses 0 Settings

To receive copies of journal articles, and research summaries,
email aaron@aavoice.co.uk

| have had the purpose and nature of the study explained to me in writing.

| have the option to participate in follow-up phases of this research (including
surveys, interviews or focus groups). | can elect to be contacted again at the end of
the survey or decline to be contacted again without any consequences of any kind.

Review: This study has been approved by the University of Wales Trinity St David
institutional review board.

Understanding the bulleted points above, | consent to participate in the following
research survey on the module entitled:

“HOW CAN CIS-GENDERED SINGING TUTORS UPDATE OUR TEACHING PRACTICE TO
BENEFIT THE SINGING TRAINING OF TRANS+ STUDENTS?”

Expected time: 10 minutes.

Researcher

Aaron Alexander

Masters Student, Voice Pedagogy
University of Wales Trinity St David
Aaron Alexander

Sophie Scott, Academic Supervisor.

11 responses

® Yes
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Questions  Responses 0 Settings

10 copy
1:
Have you ever worked with Trans+ voices before?
11 responses
® Yes
® No
2a: 10 copy

As a cis-gendered singing tutor, how confident do you feel in your ability to
appropriately and sensitively work with members of the Trans+ community with regard
to vocal technique?

11 responses

@ Not at all confident .
@ Fairly confident.

@ Confident.
A @ Very confident.
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Questions  Responses 0 Settings

2b:

Please add further information below if you wish.

6 responses

One of the drama schools | work at provided some CPD on this subject and | have undertaken my own
research too.

| have worked with spoken voice with the trans+ community for years and starting to see more conversations
regarding the techniques which is great to see. My other role as a theatre producer, we have cast many trans
and non binary actors, which means having awareness of changing keys etcs, and so having Musical
Directors with this knowledge is always beneficial. The understanding needs to start with the teachers, but
has to progress into the industry as well.

Would be great to have some more appropriate Vocal Exercises for differing sides of the Trans+ community.

Vocal technique is not my area of expertise anyways. But teaching a trans+ voice is something I'm wholly
unprepared for.

| have read as much as | can find about teaching trans students but | want and need a lot more education on
it. | currently ask for guidance from a colleague who works with a lot of trans students for guidance if | am
unsure of something.
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Questions  Responses 0 Settings

2b:
Please add further information below if you wish.

6 responses

1SoTailuI wu.

| have worked with spoken voice with the trans+ community for years and starting to see more conversations
regarding the techniques which is great to see. My other role as a theatre producer, we have cast many trans
and non binary actors, which means having awareness of changing keys etcs, and so having Musical
Directors with this knowledge is always beneficial. The understanding needs to start with the teachers, but
has to progress into the industry as well.

Would be great to have some more appropriate Vocal Exercises for differing sides of the Trans+ community.

Vocal technique is not my area of expertise anyways. But teaching a trans+ voice is something I'm wholly
unprepared for.

| have read as much as | can find about teaching trans students but | want and need a lot more education on
it. | currently ask for guidance from a colleague who works with a lot of trans students for guidance if | am
unsure of something.

I'd say I'm actually between unconfident and fairly confident. | feel like | know what I'm doing but I'm afraid of
saying the wrong thing which makes me lack confidence.




image85.jpeg
a Teacher Survey - Aaron Alexander Vo @ o b

Questions  Responses 0 Settings

3a: 0 Copy

As a cis-gendered signing tutor, how confident do you feel in your ability to
appropriately and sensitively work with members of the Trans+ community with regard
to student wellbeing?

@ Not at all confident .
@ Fairly confident.

® Confident.

@ Very confident.

Please add further information below if you wish.

11 responses

3b:

4 responses

As a member of the LGBTQ+ community, | always take an active role in political issues relating to the
community. Knowing many trans people within my close friend circle also helps.

I think by being in an industry that has historically always been very welcoming of diversity, you learn a lot by
osmosis, and by definition it is in our interest to understand how to work and communicate with a wide
variety of people

| do have some experience with this area.

| feel like | am sensitive to the students and also honest that it’s a learning curve for me too. I've found that
students like that honesty and it creates a good dynamic.
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4a: IO Copy

Do you feel that having more awareness of the societal influences and lived
experiences of Trans+ individuals would enable you to work more sensitively and
effectively in your singing lessons?

11 responses

@ Yes
® No
@ Unsure

4b:

Please add further information below if you wish.

3 responses

Any teacher needs understanding of the student's life as voice is intrinsically a holistic experience. Our voice
is how we want to express ourselves to the world and so how we feel about ourselves will always come
through the voice, good and bad. A teachers job is to make the student feel confident their voice is a true
reflection of who they are.

Most people of my generation don't know anyone who identifies as trans, and the media can be divisive or
sensationalist. The more we can understand people as people, the easier it is to relate and understand them.

Absolutely - it helps to see things from the perspective of that student and therefore helps me to adapt my
teaching approach for that person if needs be .
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5: IO Copy

Do you, as a cis-gendered singing tutor, have any concerns about your pedagogical
knowledge when working with Trans+ voices?

11 responses

@ Yes
® No
IO Copy
6:
In which areas do you feel you would like more knowledge?
11 responses
@ Repertoire

@ Gender-neutral terminology.
® Medical voice change.

@ Non-Medical voice change.
@ None of the above.
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Questions  Responses 0 Settings

In addition to the answers given above, where else do you feel you have gaps in your teaching
knowledge when working with Trans+ voices?

7 responses

I'd like to know more about the impact of hormone therapy on the voice. | am not currently working with
anyone who is going through this but if | was | would definitely undertake further research.

non-medical voice change

I would appreciate more information on Non-Medical voice change, as well as Medical Voice Change and how
differing exercises can help with the progress of both.

I'm not sure if there would ever be a time during someone transition when singing wouldn't be advisable.

All of the above areas, really. But | most often teach rep. | think as a gay man who has always felt happy and
comfortable to play straight or gay or female characters, | struggle with the sensitivities around rep for trans+
performers.

I was only able to choose one option above but if | could | would have chosen all options - rep, gender neutral
terminology, medical voice change and non medical voice change.

It wouldn't let me say medical voice change too but definitely that.
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Finally, what information do you feel would be of benefit to cis-gendered teachers when working
with Trans+ voices?

11 responses

Non-medical voice change
Further understanding about the choice for voice change and dysmorphia relating to the voice.

Open forum training, where they can ask questions with no judgements. | feel that most people (especially if
they are working with trans people) have a want to 'get things right' but fear making mistakes. Having an open
and honest conversation/workshop with trans people might help with how to bridge that fear.

I would like to be more knowledgable about medical and non medical voice change and how to approach
repertoire

range, repertoire

Information on the development of a Trans Voice once the transition has begun and how to support and aid
the safe transition.

Knowledge about the effects of chemical hormones on the voice




