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Element 1- evaluation of the use of reflective models. 
According to Aussie Childcare Network (2015) reflective practice is a continuous process that involves practitioners analyzing their practice to identify what drives children’s learning and development. Similarly, the foundation Phase (2008) suggests that reflective practice is essential to high quality service provision, furthermore Reed and Canning (2010) suggests that for a practitioner to achieve high-quality practice the practitioner should listen to all stakeholders’ views and opinions. Therefore, engaging in reflection is an acknowledged method to support the improvement of practitioners understanding of their practice, while also supporting the approach needed to support the new curriculum in Wales (Welsh Government, 2020)
There are many reflective models that support the development of reflective practice in the early years, two of these models are Gibbs and Schon. Gibbs is a cylindrical model with a set of six questions which practitioners need to move through. while Schon is a two-step model that practitioners will need to understand and do (Learning performance (2019).
Cylindrical models are useful for early years practitioners as they support the idea that reflections are on-going supported by University of Cambridge (2020). According to Edinburgh University( 2020) cylindrical models support understanding of how to revisit experiences to gain a deeper understanding and that experiences can be revisited many times focusing on both the positives and negatives of an experience.
Valimaki (2020, p.46) states that reflective cycles in early years are for practitioners to gain a good relationship with the children, support the child’s wellbeing and promote a good atmosphere within the setting, supporting this Brock (2015) explains how Early Years practitioners need to continuously develop their professionalism and knowledge and that this can have a direct impact on the children and families within their care. Similarly, the e-learning network (2018) suggests that Gibbs reflective cycle can be used to improve practice and improve understanding of the children’s need`s and development as it enables you to move from simple description through to more complex analysis to develop practice (Brock, 2012).
The University of Edinburgh (2021) discusses that Gibbs model is simple to follow as the practitioner will know what needs doing as is clear to understand. Brock (2012) explains how this model allows practitioners to create new ideas and to then test these out. However, Quinn, (2005) states that this model could also put off new and inexperienced staff as it is a long model of reflection to follow with 6 steps. Similarly, Gibson et, al. (2011 p.286) states that practitioners could lose motivation and not engage fully in the process resulting in not developing own personal development therefore not supporting high quality care/provision. 
Future Skills Award (2018) discusses how steps 1-3 within Gibbs model relate to what happened during the activity/experience and step 4-6 is the outcome of the experience and how it can be improved in future practice. Gibbs’ model seems to suggest that there should always be a change due to having to produce an action plan. This supports perhaps the engagement of staff in the process (Toolshero, no date). 
Ardian et, al. (2019 p.592) states that Gibbs reflective cycle can be overwhelming for practitioners due to it having so many steps to take, practitioners can be put off by this method as there are a lot of steps to complete before reaching the outcome, the practitioner could be unmotivated and not use the model effectively, due to inexperience or lack of support (Quinn, 2005). However according to toolshero (no date) Gibbs reflective cycle if followed step by step will effectively improve the practitioner’s professional practice. Fook and Gardiner (2007) discuss how critical reflection supports the development of more Indepth thinking and therefore an improvement in practice. Agreeing with this Estyn (2019) suggests that practitioners should have the time and resources within the setting to enable the use of good reflection, this will then enhance professional outcomes within the early years setting.    
Schon`s reflective cycle (The University of Edinburgh 2021) is aimed to give practitioners structure within their professional role this is important in practice as being a structured practitioner will support high-quality practice. Furthermore, according to education and training in conservation (no date) Schon states that reflective practice should be at the center of the professional’s knowledge and learning. This acknowledges Bronfenbrenner as the practitioner through reflection acknowledges the influence of external happenings upon own practice (Hayes et, al. 2017 pp. 17). 
There are two steps in Schon`s reflective cycle (Solent Online Learning no date) which are:
· Reflection on action- after an experience where the practitioner could reflect on her experience and make changes for next time. 
· Reflection in action- during an experience where a practitioner must react and make changes. 
“With reflection-in-action, professionals are examining their experiences and responses as they occur. In both types of reflection, professionals aim to connect with their feelings and attend to relevant theory. They seek to build new understandings to shape their action in the unfolding situation. In Schon’s words: The practitioner allows himself to experience surprise, puzzlement, or confusion in a situation which he finds uncertain or unique. He reflects on the phenomenon before him, and on the prior understandings which have been implicit in his behaviour. He carries out an experiment which serves to generate both a new understanding of the phenomenon and a change in the situation” (The Open University, no date).  
According to Hebert (2015 p.363) this model of reflection could be an easy beneficial cycle for practitioners, as Quinn (2005) states that there are only two steps to follow so practitioners will not be put off by this model and could effectively reach their outcomes for professional practice. Atherton (2011) explains how important both in and on reflection are to professional development.
While Quinn (2005) suggests that Schon`s cycle is an easy 2 step reflective cycle for practitioners to follow easily. Care inspectorate Wales (2021) notes that this model may not offer the criticality that is needed in practice and allow shared discussions to explore practice. 
Furthermore, Rolfe (2014) suggests that practitioners that are reflective will create a professional role within their settings towards children and parents. 

Conclusion
Reflective practice is an important element for early years practitioners to support and enable them to deliver the high-quality service and provision expected within the early years setting. 
Both models discussed could be effectively used to support high quality care and development within the setting, it also supports the practitioner’s professionalism practice. 




















Professional practitioner. 
Skills you need (2011) suggests that there are six steps that develop critical thinking that is needed for reflective practice, which are: 
· Reading around the topics that the practitioner is learning about or want to learn. 
· Ask other professionals the way they do things and why. 
· Watch what is happening around you. 
· Pay attention to your emotions, and how you can control negative emotions. 
· Talk to other profetionals and share ideas and experiences.
· Value the time that is spent thinking about the prctit
· ioners work.  

Skills and values
Brigeden, (no date) states to become a reflective practitioner the practitioner will need to acquire skills which are: 
· Self-awareness
· Description 
· Critical analysis 
· Synthesis 
· Evaluation
Agreeing with this Bulman and Schutz (2013 p.23) suggests that the process of reflective practice is of the skills mentioned above. 

Knowledge. 
According to Trodd et al, (2018 pp. 356) being a reflective practitioner will help gain knowledge of the child`s needs and help develop their learning development. Similarly, according to County Childcare Committee (2017) reflective practice will gain knowledge for the practitioner to achieve the best outcomes for the children. 
  Turner (2009) suggests that practitioners should have the knowledge to:
· Look back on your activity/ experience to remember what you experienced. 
· Talk to other professionals, parents to get a greater range of knowledge. 
· To consider and understand that everyone has different skills and values within practice. 
 
According to early years careers (2015) for a practitioner to provide the best possible care for young children the practitioner should be aware of the term `reflective practice`. Reflection in early years practice is a process of analyzing and thinking about your practice (Pacey 2016). Foong et, al (2018 P.01) suggests that reflection in practice will enable practitioners to gain knowledge skills and values to promote being a professional practitioner.  


      Reflections on early years practice 



Care inspectorate Wales (CIW). 
Care inspectorate wales (2021) state that their role is to inspect and take action to improve the quality of children`s safety and well being in practice. Furthermore Lles (2019) suggests that quality practice is important in the early years for effective development of the children. Care inspectorate Wales (2021) states that they that they are an organisation that inspect school and children in care to ensure that they are getting good quality care. 
Care inspectorate Wales (2021) sends out documentation in the inspection process and asks the practitioners and parents to do a self-evaluation, this demonstrates the importance of reflection in supporting settings to making improvements.



                                             Two model examples. Estyn. 
Estyn (2016) states that they are an inspection organisation that work hand in hand with care inspectorate Wales, there role is to consider whether the practitioner needs any further support and to ensure the children are getting the right quality practice and care (Estyn 2016). 
There are 5 areas of inspection that Estyn focus on which are:
· Standards
· Teaching and learning experiences
· Well-being and attitude to practice
· Management and leadership
· Guidance, care and support
Estyn (2016) suggests that the look for reflection practice when going out to inspections in settings, if the practitioners show reflection within their practice it will be noticed as an high quality practice. 
Schon`s reflective model. 
The first model I will be talking about is Schon`s reflective model. 
Essay Writing Service UK (no date) suggests that Schon`s theory is the distinction drawn between the practitioner’s reflection during and after the event. However according to Rolfe (2014) Schon`s reflective practice is not something that we sit and do rather something that is done in action. 
According to Solent Online Learning (no date) Shon`s model has two steps that are: 
· Reflection in action-
Experiencing, thinking about what to do next, thinking on your feet and acting straight way. 
· Reflection on action-
Thinking about what has happened, what you would do next time and taking your time.  
[image: ]                                  (THE CV METHOD, 2016)


Gibbs reflective model. 
The second model I will be talking about is Gibbs reflective model. The University of Edinburgh (2021) states that this model was developed to give structure to the practitioners learning experiences. Yong and Bae (2011 p.174) states that Gibbs reflective process combines with Kolb`s reflective process, Yong and Bae (2011 p. 171) also states that Gibbs reflection cycle consists of 6 stages that are: 
· Description.                                                                     
· Feelings.                 
· Evaluation.                              
· Analysis.                                                                     
· Conclusion.                                                               
· Action plan. 
     [image: ]
                                                (Stewart, 2015) 
                                                                                           
                                                                                            
                                                                                 

Conclusion
Reflection is an important part of maintaining high quality practice within the early years, reflective practice needs to be continuous within practice to enable the practitioner to improve their practice and makes changes where needed within their practice. FOUNDATION PHASE, IMPRTANCE OF REFELECTION 2008 REF 

[bookmark: cysill]Element 3- Reflective log. 
	Brief description of the activity (no more than 50 words)

	The activity I will be talking about is sensory activity. Two children with additional learning needs ages between 7-8 years were taken into a sensory room where there was light, soft sounds, massage and relaxation. The children were able to choose a sensory box before going into the room. 

	Aim/Objective of the activity

	The aim of this activity was to provide suitable sensory stimulation that enabled both to develop and explore their senses while promoting physical co-ordination. This also provides a calming environment to enable both children to manage their emotions.


	Your role

	
To plan the activity effectively inline with specific outcomes such as:	Comment by Dawn Jones: all of this needs to be explained.
To plan the activity effectively in line with specific outcomes such as ........ to support the children's ongoing development.
· Supporting the children`s ongoing development. 
· Stimulate the children`s senses- touch, movement, sight and hearing
· Encourage the children to use scientific processes. 
To discuss the outcome with the practitioner- 
· For the children, the outcome of this activity was through sensory play exploring sounds and tasks a child learns to adapt to being able to block out the noise which is not important and focus on the play which is occurring with their peer. 
To provide support-
· Withing the activity I supported the children with distracting them when a challenge of behaviour arose supported their individual needs. 
To encourage engagement-
· To encourage the children`s engagement I was aware of any challenged that may have arisen and would redirect the children before the challenging behaviour progressed. 
· Within this activity I kept the children stimulated and happy. 
To follow policy and procedures- hygiene/ behaviour/ health and safety-
· I have acknowledgement on the settings policies and procedures, these need to be read and understood before working in the setting. 
To engage in language to encourage the children to participate-
· Withing this activity I was pointing, smiling, and communicating with the children which kept them engaged. 
Awareness of curriculum outcomes
Knowledge of individual children’s targets- 
· Within the setting children have different targets that need to be met, after a disscution with the teacher and knowing the child I understood what I needed to include to develop on the activity to encourage the children to meet their individual targets.


	Positive aspects – why?  How could these be developed further?

	The children really enjoyed interacting with the songs and the different colour lights in the sensory room, 
One child really enjoyed interacting with the changing in sounds, the child was able to use the remote to change, turn up and down the volume, the child was very engaged in this, this was because it allowed him to take control. The music in the sensory room was soothing to the child because he is soothing sounds and calming lights relaxed the child, the children were clam throughout the activity and both children were engaged. The other child enjoyed the lights more because he could touch and change the colours, to change the colours there was a remote control with different colour buttons so he was able to choose the colour, brightness and speeds of the light. 
The children liked having the opportunity to make decision where they were able to change the different sounds and lighting in the sensory room. This supports the child’s confidence and self-esteem where they feel in charge and have a role. This also builds on the children’s cognitive development were the child presses the buttons on the remote and recognise the change that happens after the button has been pressed. 
This could be developed further by incorporating further choice and decision making within the activity, there could have been extra lights and sounds added as that was the feature of the children’s activity, there also could have been more sensory object added into the sensory room like- feathers, different fabrics for the children to feel and touch.   

	Challenging aspects – why?  Link to your own practice.

	Conflict arose when the other child decided to start changing the songs, this caused the other child distress and I found that I had to try to interest the other child in another activity- this was difficult; however, I introduced the child to the changing light tower and demonstrated how he could change the colour of the lights this then stimulated him and he became engaged in this activity, therefore the children was able to do their activity without conflict arising. I had to draw upon my experiences of working with additional needs children. I had spoken with the teacher and discussed the children’s needs. I had previous experience with both children, so I knew what to expect within the activity.    

	What knowledge did you demonstrate?

	I was able to do this because I understood the child’s development and both the individual children through previous experience with both children. I was able to use my knowledge of being calm, patient and having a consistent approach that I learned from my early years’ assignment (human development module). I was able to redirect the child attention, so he was still engaging and stimulated in the activity which allowed the other child to continue playing. 
I have knowledge of child development that I gained from my studies in early years, I have awareness of policies and procedures from my early years degree and, I had to read and understand the settings policies and procedures. I understand the importance of following these as it enables a consistent approach which children need because children need to feel safe and have a professional care and wellbeing. My in-depth knowledge of individual children came through my discussion and sharing of information with the practitioner, this provided me with an understanding of the children’s needs and targets.  


	What skills did you demonstrate?

	I have patients and know how to redirect children.
 I am very inclusive with the children and enjoy being involved in activities. This is important as it enables the children to feel relaxed and involved. Its also important as it keeps the children engaged within the activity. 
I have a consistent approach to behaviour. This deflects children from becoming upset and angry and redirects their behaviour in a positive manner. 


	Which values did you demonstrate?

	The values that I demonstrated was empathy, kindness, patients. I demonstrated this throughout the activity by redirecting the children positively when the challenging behaviour arose, this was also demonstrated with keeping the children engaged. 


	What could be done differently in future?  Why?

	In the future I would add more decision into the activity.i would add in more sensory object so they have more to do, another member of staff could be involved to enable one to one in order for the children to feel more relaxed and also help to maintain challenging behaviour.  




 Element 4- personal development plan. 

	Area for further development (provide further details)
	Why?
	How?

	Who/Where?
	When?

	GCSE English 
	Without this qualification I will not be able to continue my education and studies to become a teacher.   
	I will research and look for courses to enrol onto. 
	I will apply online at: 
Home (wjec.co.uk)
I will need to find out if it will be an online course, I have a full UK driver licence so will be able to travel to and from the course. 

	January 2022

	GCSE Maths 
	I will also need this qualification to become a teacher in the future without this I will not be able to go on to do my PGCE.
	I will research and look for courses to enrol onto.
	I will apply online at:
Home (wjec.co.uk)
Again, I will need to find out if it will be an online course, I have a full UK driver licence so will be able to travel to and from the course. 

	January 2022

	Work placement 
	This will gain my experience and give me a greater understanding of first-hand experiences. I will also need experience to go on to do my PGCE 
	I will carry on doing my work placement and get in touch with other schools to give me a wider experience within different settings.  
	I will email schools/creches around my local area to enquire about placements, I will drive to and from placement. 
	Now until 2022

	PGCE
	I will need this teaching qualification to qualify as a teacher. 
	Seek advice from UWTSD careers
I will need support with writing my personal statement. So I will contact carers advisors. I will also attend the employability session to listen to a presentation specifically for students applying for the PGCE. 
	Mark Thomas- careers UWTSD-
	2022/2023

	Welsh course 
	This will give me better employment opportunities and gain my confidence within my job with Welsh being introduced and spoken in both Welsh and English schools. 
	I will research and get in touch with a course leader/tutor to enrol onto a Welsh course. I will contact UWTSD and find out if there are any welsh courses available. I will find out if there are any local welsh learners support groups in my local area to support my welsh speaking skills. 
	I will apply here:  Find a course | Learn Welsh with a choice of online or face to face learning. I have the facilities to do online or face to face learning. 
	September 20201
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