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 Evaluate How Adventurous Activities Contribute to the Development of Children’s Physical Literacy
A Childs mind is perhaps the most easily influenced as children are at a vital age where they absorb and learn information based on the environment they grow up in and learn new skills through experimentation and exploration. Throughout my essay, I will discuss physical literacy and the concept behind it. I shall also discuss subjects such as the ‘cotton wool child’ and school curriculums and how they affect the process of physical literacy on kids. In other areas of my essay, I shall discuss how physical literacy enables children to learn physical and mental skills and delve into how it can do so. Affordance is another topic that will be mentioned throughout my essay. It plays a key role in physical literacy as both go hand in hand together and promote the development of cognitive skills and physical skills. 
  To discuss physical literacy, I will first have to explore the concepts of dualism and monism. Dualism is the concept where our mind and bodies are separate interties, and the body is relegated to secondary status in relation to the mind (Whitehead, 2013). Physical literacy is based on monism, the concept that the mental state and physical state are one; Whitehead explains that humans create their being through interacting with the world (2013). Through the monist concept that there is no hierarchy through physical state and mental state, they both act as one, which builds the foundations for Physical literacy. Physical literacy is described as ‘the physical potential to make a significant contribution to quality in life’ (Whitehead, 2013, p. 41). It helps explore ‘the importance and value of physical activity in the school curriculum’ (Idar Lyngstad & Eivind Sæther, 2020, p2-3). Physical literacy allows the mind to grow through exploring and experimenting using the body to do so, and in return, our mind and body develop. 
.Within physical literacy it should help kids develop their locomotive skills; Gallahue defines locomotor skills as; ‘skills allow individuals to navigate through space or move their body from one point to another and constitute foundational skills for engagement in sports, games and lifetime activities’ (Gallahue, Ozmun, and Goodway, 2012). locomotive skills include balance, hopping, running and dodging.,However, physical literacy does not develop physical attributes and cognitive attributes such as problem-solving, teamwork, communication, and confidence-building. More importantly, for younger kids, physical literacy helps develop sensory-motor skills, including body awareness, motor planning, perception of movement, fine motor control, touch, visual skills, and language processing. Children between age 3-7 develop these skills and these are the base skills that every child needs to learn to function. Without sensory-motor skills, there could be no development with cognitive skills or locomotive skills; “Higher intellectual functions will develop after the age of 7, and they will develop better if the sensorimotor functions are well developed. The 3rd – 7th years are a critical period for sensory integration” (Ayres, 2005 p.24). I want to argue that it would be safe for children who have not fully developed their sensorimotor skills as lack of understanding, body function would put young children at risk. Although sensorimotor skills are part of the concept of physical literacy, they should be developed through less extreme outdoor sports, so instead of rock-climbing, just traversing where there is minimal chance of risk. However, I do think that Outdoor Adventure can also contribute the development of cognitive skills and locomotive skills. 
 
Many children will perceive environments differently, and even to adults, what one child might see as a log to balance on another may see it as a seat to sit on. This is called affordance; affordance is the concept that every animal sees an environment differently, ‘Affordances are the functionally significant properties of the environment that are perceived through the active detection of information’ (Inaki Larrea, Alexander Muela, Nekane Miranda & Alexander Barandiaran, 2019). Using Gallahue, Ozmun, and Goodway (2012) definition of locomotor skills, locomotor skills would be ideal for kids to explore environments and links physical literacy to this concept. It helps develop movements of children get to explore outdoor environments. Kids who live in urban environments would find it harder to explore outdoor environments as there are fewer environments to explore. However, using parks could be an appropriate alternative to explore and allow kids to be creative about their affordance. J.J Gibson’s definition of affordance, ‘Affordance theory states that the world is perceived not only in terms of object shapes and spatial relationships but also in terms of object possibilities for action (affordances) perception drives action’ suggests that there is a drive that Children need to have to ensure better affordance. In cooperating classrooms in outdoor environments, it could ensure that kids can reach a better quality of affordance by helping them develop a drive and interest towards outdoor adventure education. Also, more exposure to the outdoor environment can help develop cognitive and locomotive skills, contributing to their physical literacy. 

From the 1944 Education Act, students in the UK have been included in Some for outdoor adventure education in schools (Cook,1999). For an activity or trip to be considered part of this it must contain the following criteria’ mainly outdoors, experiential learning, challenge by choice and managed risk’ (Andy Williams & Nalda Wainwright, part 2,2016). Outdoor adventure education should. However, throughout my experience, most Physical education teachers teach is traditional competitive team sports. Throughout my experience, are less inclusive compared to outdoor sports. Adventurous activities are more inclusive as there is no competitiveness, and anyone can partake in outdoor activity without being very fit. Participants can take part whilst choosing more accessible options if they feel that it’s too hard, this is called challenge by choice. Traditional sports are usually played either on a field, indoor hall, or a swimming pool. However, outdoor adventure education can take part from forests to mountains to the sea or on a cliff. This wider variety of environments will help develop children’s affordance and physical literacy. Although taking kids on adventurous activities can be expensive, some children may not afford it, and some parents might not like them staying overnight. Thus, schools don’t take outdoor education as seriously as physical education and tend to send the kids that can go to outdoor camps for a weekend just for the sake of ticking the curriculum. Learning in the outdoors should start with school grounds and local areas instead of teachers taking kids hundreds of miles away from their home (Andy Williams & Nalda Wainwright,part 2,2016). Having access to outdoor facilities locally is so important as kids can see that they can participate in outdoor activities locally and spark an interest in outdoor education instead of associating outdoor adventure education with outdoor activity centres. Schools should also recognize that outdoor adventure education is activity-based and theory-based, where concepts such as physical literacy and affordance can be taught and applied to other factors of their life. 
Over the last couple of decades, risk has become an ever-growing concern as parents seem to be more protective of their children than ever before. (S Waiton and S Baird, 2006) the term cotton wool child means that this generation of children are protected from so much risk; however, is this a good thing? Judith Hackett warns that ““If the next generation enters the workplace having been protected from all risk, they will not be so much risk-averse as completely risk naïve” (2008). With parents protecting children from risk and danger, naturally, fewer parents and schools will want to send children off partaking in adventurous activities as there is too much paperwork and fewer parents want to send their children off. Most kids cannot go down to the park with their friends without adults’ supervision or go exploring in the woods. I think this can affect a child’s affordance as they may behave a certain way in front of adults than if they were exploring woods with just their friends, being more experimental with how they perceive the environment around them. Being denied risk also makes it harder for children to prepare for it when facing risk in the future. Haddock (1993, P1) seems to think that outdoor adventure offers risk and, through this risk, allows an environment for personal growth and team building. Again, these links in Physical literacy as partaking in activities involving risk have helped children develop cognitive and locomotive skills. This makes the risk necessary for physical literacy to develop in kids. 
To conclude, I do believe that adventurous activities provide necessary resources for the process of physical literacy to develop in children. The concept of affordance compliments physical literacy as affordance allows kids to use the environment around them as they perceive it, letting them be creative and using problem-solving skills to go from point A to point B. I agree with J.J Gibsons theory of affordance. It shows that children must have a drive, and I think that teachers should try and get children to participate more in adventurous activities to achieve this throughout the physical education curriculum drive. This new generation of kids will be developing slowly as they are using more time on digital gadgets, then exploring the real world. Parents should also be held slightly accountable for allowing their children to waste too much time indoors and not playing outdoors, especially during childhood, where their brains are developing faster than ever. Although I agree with the concept of physical literacy, I do not think adventurous activities should be used to develop sensorimotor skills. It’s not safe enough to take children who have not fully developed these skills on extremer sports that outdoor adventure holds. However, lighter activities such as walks, traversing, and a ground-level ropes course could help develop sensory-motor skills as there is less risk. Overall I think outdoor adventure education can be used to help develop physical literacy and physical literacy is a viable concept that has backing from the philosophical concept of monism.
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