The purpose of this briefing paper is to inform and educate its readers, creating greater awareness of the benefits surrounding Reflective Practice, and its significance in an Early Years setting. 
(Rowling, J.K, 2000, P.503) “What is it?” Harry asked shakily. “This? It is called a pensieve”, said Dumbledore. ... “At these times” said Dumbledore, indicating the stone basin, “I use the pensieve. One simply siphons the excess thoughts from one's mind, pours them into the basin, and examines them at one's leisure”
(Hayes, C, 2018, p. 1) shows the above illustration from Harry Potter as an indicator of reflection. (Hayes, C. 2018 P. 2) States that Reflection is another way of saying ‘thought process’ this she believes involves reflecting back on specific events and asking critical questions, then projecting those ideas forward to create a positive outcome. The unique ability to self-assess or self-appraise during practice and in a specific situation or at a given time. I(Hayes, C. 2018) believes it is about striving for a greater understanding and identifying more successful outcomes.
Reflection or the term Reflective Practice is an investigative method of thinking, centered around a person's own circumstances. WDC-Newcastle University (2020) 
This can be achieved by studying subjective experiences, reactions, mental processes, and conclusions in an analytical attempt to improve outcomes. Using a metacognitive process (thinking about thinking) to develop competently. With a focus on planning and developing whilst evaluating and improving. These are some of the skills according to the WDC that epitomise reflection in its practiced form. 
The WDC also states that while this is not a natural or familiar way of thinking for most people, they suggest it proves invaluable to develop skills, suggesting that reflection is about the process more so than the outcome. A similar statement is made by Brock (2014) referring to the process of becoming a Reflective Practitioner as a painful rebirth, requiring a person to alter their way of long practiced thinking. Brock implies taking that journey will result in a more effectively developed disposition.
The importance of Reflective Practice in education
(Potter and Hodgson, 2007, p.497) imply that without the correct training and guidance surrounding critical thinking and reflection, practitioners, especially those less experienced in specific areas will justifiably struggle to take the more investigative approach to their given tasks. 
(Brock, 2014, p. 36 states that the significance in reflecting critically is extensive, improving and enhancing knowledge generating a greater development of understanding. Reflection on practice she describes as inducing changes in the workplace that benefit the practitioners. (Brock, 2014, p.35) captures the importance of reflection not just in teaching and learning but to develop relationships within staffing teams. Brock supports a system of silent pedagogy, using it as a form of internal, individual reflective practice to deal with the interpersonal and sometimes challenging relationships that need to be managed.
(Brock, 2014, p. 37) Boasts of the benefits as well as the impact on provision of services, promoting both personal and professional success and an enriched fulfillment in employment. 
The benefits of Group Pedagogy
(Cole, B. 2018) In a Blog written by The Headmistress of Langstone Primary School in Newport writes about her engagement in January 2016, with the Welsh Government to support development of the new professional standards for teachers. The blog written by (Cole, B. 2018) was titled ‘A Journey of Aspiration, Pragmatism and Reflection’ and was attached to creating the Professional Standards for Teachers and Leaders in Wales.
The need for new professional standards to support practitioners was at the center of the study, especially now the new curriculum was being developed. (Cole, B.2018) met with a small group including Professor Mick Waters as the consultant for the development of the new standards. (Cole, B. 2018) was the only Primary School representative and there was a secondary School Head Teacher representative also. The aim of the group was to compose the professional standards for teachers. This process took the team eighteen months navigating through a series of extensive workshops with multidisciplinary practitioners. 
Group reflection underpinned the outcomes and dimensions of the Study enabling the new standards development. (Cole, B, 2018.) Qotes “The need for collaboration was essential to allow pedagogy to spread”
Where did it all begin?......
(Brock, 2014, p. 7) Describes the practice of reflection as ‘age old,’ citing theorists and philosophers' centuries past who have since been linked to reflectional thought. Brock also believes reflection is central to professional practice, specifically in the role of an educator.
(Hayes. Et al. 2017, P. 3) Suggests the original definition of reflection in education potentially derived from John Dewey in 1933 and was then developed by Donald Schon in 1983 providing it with the title ‘Reflective Practice’. 
(Dewey, 1910, p. 5:6) wrote regarding his study of Columbus and his conclusion that the world was round, not flat as most believed. Dewey describes the process that Columbus developed to arrive at his conclusion using constant inquisition and unacceptance of traditional theory. Dewey follows this illustration with what he believed constituted the reflective thought method, suggesting an effective, persevering evaluation in any given situation defining the circumstantial outcomes.
Some influential Theorists
John Dewey
John Dewey (1859-1952) was, according to countless sources, one of the leading evidenced theorists in the field of Reflective Thinking. (Brock, 2014. P. 10) describes his theory as progressive even in current times. Dewey (1933, cited in Brock, 2014, p. 10) believes practitioners need to conscientiously evaluate how they perform and reflect upon their role working with children. He conveyed the dangers in not thinking reflectively, highlighting the risks of basing methods and practical interventions on prejudicial, obsolete thinking.
Donald Schon
The term Reflective Practice was said to have been introduced in 1983 by the highly influential Theorist Donald Schon. (Roffey-, BJ, & Malthouse, R 2013, p. 5)
According to Schon’s Reflective Practice (Meierdirk, 2017). There are 3 initial elements of reflective practice. The first being ‘Knowing in Action’ Behaving in a certain way due to previously gained tacit knowledge. The second being ‘Reflection in Action’ Reflecting on a situation in the moment to make an informed quick decision. The third element being ‘Reflection on Action’ Reflecting after the event to decipher what went well, what went wrong and what can be learned to implement better practice. 
Jennifer Moon
(Brock, 2014, P. 8) Refers to Jenifer Moon as a leading contributor to research in reflection and reflective practice. 
As described in an online Essay. (UK Essays, 2017) based on Models of reflective educational practice, (Moon, 1999) refers to a common-sense reflection as a form of cognitive processing with an objective and potential outcome. 
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Graham Gibbs
Taken from (University of Edinburgh, 2020) Gibbs’ Reflective Cycle is deemed one of the most famous, using six key points to explore and understand.
Description, Feelings, Evaluation, Analysis, Conclusion and Action plan.
The model is described as a beneficial process to guide the reader through a set of circumstances and break down barriers, this is especially helpful in recurring situations according to (Gibbs 1988). 
The cycle can be developed by asking questions surrounding each point relating to specific areas to enable descriptive analysis of the problem areas.
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David Kolb
According to (Roffey, and Malthouse, 2013, p. 6) Schon did not originally produce a model for the term of reflective practice, However the theorist (Kolb, 1984) formulated a model based on a similar theory using four stages of processing and learning. Kolb uses “technical language” described by (Roffey, and Malthouse, 2013) such as ‘concrete experience’ (The act of doing something) ‘abstract conceptualisation’ (Researching into something) and ‘Active experimentation’ (Planning through process)
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How can Reflection be used in Practice in the early years setting?
(Roffey, and Malthouse, 2013, p. 27) Regarding the process of implementing professional reflective practice; write that initially there can be difficulties in deciding on an appropriate example to study and reflect upon. The Authors suggest being mindful of the outcome, constantly aiming to link the experience directly with your professional practice. (Roffey, and Mathouse, 2013, p. 27) discuss “Jumping off the deep end” and advise not being overly anxious to make mistakes or put pressure on succeeding on the first attempt. The reflective experience is exclusively individual to process, therefore, it will eventually benefit the reflecting practitioner on some level. Confidence in reflection to delve deeper into an individual's own practice comes with experience according to (Roffey, and Mathouse, 2013, p. 27) As the more learned practitioner becomes increasingly perceptive and begins to identify patterns in personal behavior and the behavior of others. 
Example:
Again in (Roffey, and Malthouse, 2013, p. 6) The Authors analyse Kolb’s model of reflective practice...
Do it – The initial act of teaching a lesson or class. The class can be observed by an assessor which will result in a level of feedback to study.
Time to reflect – The thought process from beginning to end, reviewing with particular attention what went well? What went wrong? What was done correctly and what failed to be done and why? The reasons underpinning any decisions and the impact those decisions had on the students, the practitioner and the assessor. On reading the feedback, identify the areas of positivity or concern.
Research – Research in all areas, through all sources for similar experiences and study to develop a better understanding backed by supportive evidence. Communicate with team members, managers, students, and peers, in doing so the engagement of quality feedback or expertise will be valuable to the process. 
Improvement in Planning – Now there is substantial knowledge and research surrounding the reflection and observation professionally. The Practitioner is now in an informed place and can implement new knowledge in practice to deliver the next session with greater impact and success.
The links between reflection and professional practice in the Early Years in Wales
(Social Care Wales, 2018) All Wales induction framework for early years and childcare. 
There are five separate areas in the induction framework for early years in Wales. Section 1, Principles, and values. Section 2, Health, well-being, learning and development. Section 3, Professional practice as an early years and childcare worker. Section 4, Safeguarding children and finally Section 5, Health and safety in children’s care, learning, development, and play. Reflection and the form of reflective practice is written into the framework in the following areas: Principles and Values, Section 1.12 Reflection: You are able to work in ways that reflect on how your attitude and behaviour impact on the children you support. Also, Professional practice as an early years and childcare worker. Section 3.6 Continuing professional development: reflect on your practice to support your professional development. 
To Conclude
(Shandomo, H.M, 2010.) Writes in her study ‘The Role of Critical Reflection in Teacher Education’ She reported that the benefits of reflection created a deeper understanding in the ways in which the teachers developed personal styles to enhance their ability and contest the more traditional methods of practice. (Shandomo, H.M, 2010.) defined throughout how the teachers will constantly improve in effectiveness to deliver quality. (Shandomo, H.M, 2010.) Believes that as a direct result of their practice in reflecting on their situations and experiences, the studied teachers examined in detail everything they routinely observed and performed in their classrooms. (Shandomo, H.M, 2010.) findings from her study links to Dewey (1933, 1938), Schön (1996), Gibbs (1988) and Kolb (1984) who laid foundations for the process of Reflection and Reflective practice and inspired worldwide research among theorists, scholars and educators enhancing service provision.
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Jenny Moon (1999) outlines five stages of learning:

Stage 1: Noticing

The student has to register the topic, event or incident as being interesting or important in some
way.

Stage 2: Making sense

The student thinks more about what they have noticed and tries to understand it better.

Stage 3: Making meaning

The student starts 1o ask questions and to connect ideas together.

‘Stage 4: Working with
meaning

“The student makes Iinks with other [deas and events. They would probably refer (o terature and
other research. At this point, reflection on the learning is likely to be taking place.

Stage 5: Transformative
learning

The student has reached the point where they can formulate new ideas of their own. They know
what they would do if a similar situation arose in the future.
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