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A critical evaluation and the identification of next teaching and learning steps focussing on a case study of an individual learner or group of learners, based on an observed critical incident
Introduction 
The objective of this assignment is an exploration of time spent in a primary school as a privileged observer with particular focus on a critical incident that occurred during this two-day period. A critical incident is not necessarily ground-breaking, but it can be a situation that is often far simpler than their name would suggest. In teaching, the term ‘critical’ instead refers to building blocks that are often overlooked or missed (Tripp, 2012). A critical incident, which can clearly be as mundane as it could be exceptional, can be especially important as it will often have a major link to some form of teaching practice that members of staff observed in their schools. It is their utilisation of these case studies that have moulded the course for modern teaching. However, critical incidents can also be accidental; the member of staff may not have prior knowledge of these circumstances and thereby, some methods are implemented by chance. 
This assignment will look to explore the link between a critical incident and the theories that relate to it via different teaching practices that are applicable to differentiated learning. The importance of meeting specific requirements for a range of learning capabilities is paramount, and curriculums need to be consistently moulded and developed to meet the growing demands of modern society (Naz, 2017). It is likely that the need to allow children to access learning at their individual levels is beneficial in enabling students to grow at a more productive and healthier rate. This contrasts with the originally prominent notion of teaching children through mass learning, which holds more of a disregard for independent needs; the individual thus does not thrive in an environment that may be too challenging, or not challenging enough. 
Alongside this, there will be critical reflection utilising Kolb’s experiential learning cycle (1984) with a literature review that looks to both substantiate and challenge the claims made in this essay, with further evaluation and next steps laid out clearly too. 


The Role Of Critical Reflection
The process of reflection is one that should be at the forefront of the mind of all professionals. As per Kolb’s (1984) cycle of experiential learning. Here, he claims that reflective practice should be as follows:
1. Experience of an event.
2. Period of reflection.
3. Learning from the experience
4. Putting experience and new theories into practice.
(Kolb, 1984).
Taking Kolb’s model into account before, during and after the observation, it was possible to embark upon a critical reflection of personal practices. The importance of this reflection is paramount in enabling teachers and professionals to maximise their own ability in their place of work. 
The importance of Kolb’s reflective model is epitomised by the changes to the curriculum in Wales. The changes to the landscape of teaching have seen a huge switch towards a style of education that prioritises providing self-sufficiency for all learners using an education that equips individuals with the tools they need to thrive in their development. 
The significance of this reflective model can be seen in how the Welsh governing bodies chose to reflect on their curriculum and how it is taught. 
Indeed, Graham Donaldson’s idea of the Four Purposes in ‘Successful Futures’ (2015) displays that education itself is a continually evolving area of society. Now, the focus is on utilising prior knowledge of successful models of teaching and amalgamating it with the key skills and philosophies that will enable children and learners to have steady and continuous growth. 
Similarly, this idea of the individual who constantly improves using inner reflection draws upon the ideas present by Carol Dweck. Dweck argues that people who see their own abilities on a scale can improve upon these rather than simply boasting a natural ability, which does not need work and effort, resulting in a more static mindset (Dweck, 2016). Attempting to better oneself through a critical process is key to becoming a better practitioner in every sense. While one must be aware that there will be certain skills that stand a person in good stead when teaching, these can be improved upon alongside the skills one needs to perform serious work. 
Inner reflection for personal methods, successes, and failures, will be key to ensuring that the individual is maintaining a steady course of growth and development. This connects well to the professional standards that are expected of all students and fully-qualified teachers. The facet of education that this assignment focusses on comes under the section of the Professional Standards for teaching and leadership (Welsh Government, 2019). The differentiation section of this document looks to ensure that all practitioners can showcase the ability to understand and provide for the varying levels of learning that must be incorporated into classroom life. Also, under pedagogy is the need to deliver a blended style of learning that incorporates several techniques that provide an immersive and interesting structure of learning (Welsh Government, 2019). 
Perhaps most important in the Professional Standards document regarding reflection is the specific section on Reflecting on Learning. This document highlights the crucial way in which teachers must encourage children’s behaviour to pause for reflection by looking inward to their exhibition of such behaviour. This can be demonstrated in how a teacher chooses to critique their own processes when creating a lesson plan, for example (Welsh Government, 2019). It is this drive towards positive self-critique that enables teachers lead by example and alter problematic or affective behaviours for continuous improvement. 
However, opportunities to learn are not just confined to the classroom. There are a plethora of chances for enlightenment that will aid with both personal and professional development using reflection (Hansen, 2013). Individual experiences outside of the classroom will have an equally important impact upon personal reflection. Presumably, instilled partiality, whether through nature or nurture, will impact on an individual’s sense of learning and how they share that with others. Yet, it is the way in which the teacher decides to impart their personal wisdom from reflection and experiences in conjunction with other practitioners that influences the drive for shared growth.
Observation, School and Class Context
In line with guidelines set out by BERA, anonymity for the school, teachers and students must be assured, with this seen as standard practice for any school or participant involved in educational research (BERA, 2018). 
The school in which these observations took place is a school in the Swansea local authority. With only 5% of students qualifying for free school meals at this mixed-gender primary school, it means that this facility falls a long way below the average of 21% for free school meals in Wales (Estyn, 2019). The school has highlighted roughly 18% of their pupils as having some form of special educational needs, which is 3% below the national average of 21% (Estyn, 2019).
In this school, there are 254 children aged between 3-11 years, with 19 of these children attending via part-time nursery. 11 classes are complemented by two teaching facilities which specialise in teaching students with speech and language difficulties. Most of the students are said to develop their skills in both literacy and numeracy well, with teachers supplying students with activities that are interesting (Estyn, 2019). 
In their report, Estyn (2019) claims that teachers plan interesting and enjoyable lessons that are differentiated for pupils of all abilities and levels. This is in line with the Welsh Government’s push to ensure that the curriculum “engages interest” (Donaldson, 2015, p.67) and “creates authentic contexts” (Donaldson, 2015, p.67). This attempt to make learning more engaging, whilst also providing chances to learn for real-life situations and less about simply ticking boxes, provides a more well-rounded and contextually apt learning process for the child’s current and later life. 
Critical Incident
During the observation stage at this school, the critical incident observed was when a member of staff split their class into distinct groups based on their ability. This member of staff began the lesson by gathering the children on the carpet to manage their expectations by delivering a lesson structure. 
This consisted of notifying the children which group they were designated to, which was denoted by different coloured chairs. Green was used for students who were deemed of a lower learning ability and would thus require more time and leeway for learning. This was then followed by yellow, blue, and the highest performers in the class were given the red chairs. It is important to note here that the children were not aware of the colour-coded system that has been set up for learning.
The member of staff then explained to the children what their content for learning was before reminding them of their groups. The specific critical incident here came when the member of staff split up the class into four groups, thus subtly revealing a desire to operate using differentiated learning. As per Chandra-Handa (2019), differentiated learning sees the teacher changing the way they teach a lesson, the tasks used and the eventual results depending on the ability of the learners. It could be argued that the initial way in which the teacher introduced the lesson to the class gave the subconscious but immediate impression of unity before designating the children into separate groups based on their ability. This may have also subtly hinted to the underlying notion that differentiated learning is beneficial. In doing so, whether conscious or not, perhaps this teacher exposes their inclination to educate children using differentiated teaching as it caters to the specific needs of individuals in smaller groups which can sometimes be lost in mass teaching. 
The use of differentiated work is being widely utilised across many school settings and links into the four purposes (Donaldson, 2015). The need for children to be “ambitious, capable learners who are ready to learn throughout their lives” (Donaldson, 2015 p.29) and “healthy, confident individuals who are ready to lead fulfilling lives as valued members of society” (Donaldson, 2015 p.29) seem particularly apt. The ability for children to learn at their own level will likely enable them to embrace education itself and become more confident when looking to take on new tasks. This will then likely aid them in their move into professional life when they are older, with these skills transferable from education to their roles in a professional respect. 
This requirement to become focussed on the Four Purposes has seen a shift in the ideals within teaching. The ability to provide work for individual children at their own level in a slightly augmented way is a particularly good method of highlighting to students their different strengths which will see their preferred way of learning differ to others (Carbaugh and Doubet, 2016). The Four Purposes require children to ensure that they can manage different challenges in everyday life, which is often achieved through work and challenges being presented at accessible levels for the individual child. This contrasts with forcing them to struggle on through tasks at levels that they are not yet equipped to deal with. 
This need for multi-tiered learning is expressed by Donaldson in ‘Successful Futures’, as he claims that a single system for learning in the classroom is not sufficient in providing each child with the right way to learn (Donaldson, 2015). This means that the emphasis now placed on this type of learning is seen as a particularly positive way to encourage a child to thrive in a learning environment, rather than catering to the majority and almost allowing for individuality to be lost. One of the main elements of pedagogy in schools in Wales is to ensure learners understand that they are expected to try to push their own boundaries, but the mark of success is set at a level that is attainable to them (Donaldson, 2015).
With this in mind, the subsequent section will focus upon the positives and negatives of strategies that schools and teachers are employing to move away from one standard lesson plan, and more towards providing the learning at a level that is suitable for the child. 
Literature Review 
While differentiated learning has become a far more prevalent way of teaching in recent years due to the benefits that coincide with this style of learning, there are several drawbacks to its implementation. 
Arguably, one of these drawbacks is the need to ensure that children of all abilities are not confined to their level when it comes to viewing and discussing work. In fact, it is important to ensure that children are shown exactly what the higher level of study looks like, with this then utilised to broach discussion that leads to self and peer evaluation (Wallace et al, 2012). The ability to self and peer-evaluate is important to shared development, and this is less likely to be achieved if learners are not provided with the chance to revel in that experience. It could be argued that less-able children that are challenged by peers as well as their own inward reflection can encourage the belief that expectations for them are not low. However, as de Jager (2013) claims, even when you are providing learning at differentiated levels, the learning and assessment themselves can still be both relevant as it is stimulating. Therefore, it is important to ensure that when teaching with augmented tasks, the assessment must still push the ability of everyone involved, regardless of their level of skill. 
Differentiated teaching is more likely to celebrate the individual as it looks to cater towards their own ability and, in doing so, is more likely to end in a child being rewarded by completing their work. While this could, theoretically, present itself in either positive or negative behaviour management techniques, it could also simply be the provision of work at an attainable but challenging level for the learner. This will then likely enhance their ability to achieve positive reinforcement and reward by simply completing the work.
Indeed, Dreikurs (1968) developed his theory that inappropriate behaviour is fuelled by four specific needs in his book ‘Logical Consequences’. One such need is the desire to ensure that their struggles are seen and not over looked. By creating a tiered system for learning, the teacher can make it far more likely that children will be successful, thus ensuring that the desire for structure and reward comes alongside the ability to be capable and successful, meaning inappropriate behaviour is made less prevalent. 
Interestingly, Scott and Landrum (2020) claim that it is important to consider the confidence of the individual learner along with their own self-worth as a priority alongside any eventual outcome. Therefore, it could be argued that by utilising differentiated learning to ensure that learners of all levels are more successful more often, this will result in the children becoming more confident in their educational and personal lives, which links into helping children become “ambitious, capable…confident individuals” (Donaldson, 2015 p.29). 
However, Dweck, when talking about growth mindset, which has become particularly important in education, argues that the overall outcome of what is done matters. When a child or learner is unable to come to a satisfactory culmination in their work, then this will have a detrimental effect on future outcomes. It is important to show learners how crucial it can be to fail, to ask for help and to try new methods, with the potential end results intrinsically linked to being wholeheartedly involved in the chosen style of learning (Dweck, 2016). As previously discussed, the idea that children learn in diverse ways and will often come to the same conclusions through different methods should be encouraged, and this can be achieved through ensuring that different ability levels in students are catered to, instead of only providing one type of lesson that incorporates a single style that will not appeal to everyone. Indeed, forcing a child of lower ability to work through the same worksheet as a child of the highest level will likely see the child of lower ability lose focus quickly as they are unable to complete the work, meaning they are then unlikely to learn. 
Alongside this, the implementation of differentiated learning will often shine when a teacher is able to turn the classroom into an environment that is both comfortable and inviting. The ability to maintain a relaxed atmosphere for an individual learner is vital in harbouring improvements in both the progression of the student’s own specific personal and educational development (Chapman and King, 2014). This method of teaching is not likely possible if the students are not immersed in an environment that does condone mistakes, and instead looks to embrace them and build upon them to create a classroom in which being right or wrong is a learning experience. This is far less possible when students of all ability levels are not given a chance to take on work that is suited to their own level. 
It is interesting to note that there are some concerns regarding the best way to implement differentiated learning strategies. Smets et al (2020) argue that to ensure that the differentiated learning experience is effective; a few different strategies are often required to fit a particular student. Adapting the way instructions are articulated can be exceptionally important when ensuring that the learning is split adequately. This does provide a fresh problem when looking to differentiate the learning as, clearly, not all learners are the same, hence the need for multi-tiered learning. Therefore, it is likely there are numerous areas in which improvement can be made to this style of teaching. It is crucial that the right amount of time and effort are spent on developing specific details of this method. Yet, it can add to the already prevalent mounting pressures placed on teachers, one of which is the time spent to create a lesson plan. This could prove problematic for teachers and could culminate in differentiated tasks that do not have enough research behind them. 
O’Meara (2011) argues that good teaching has always been about the individual needs of the learner, with this focus paramount in making a good teacher a great one. However, she does claim that the methods behind the teaching itself have grown over time, with more of a focus being placed on differentiated learning and responding to instructions, both of which are used to ensure that the individual needs of each child are met. Although, this switch to providing for the specific needs of the individual rather than the class, has resulted in the need for planning that is less strict, along with the creation of multiple groups to provide the learner with the correct type of assistance (O’Meara, 2011). As mentioned previously, workload will become an issue for teachers when looking to cater to all students. However, if we consider the critical incident outlined via Record 3 in the Appendix of dividing a class into ability groups, this does not automatically mean that every student will be perfectly provided for. These groups are still categorised and teaching caters to the group – just on a smaller scale. There will still be different personalities and individual needs meaning that the same problem of not differentiating the learning enough may persist. This disparity may also see the more able children in a certain group working quickly through their own work, but not being able to move into the group above as the split between tasks from two groups may be too large to broach. 
What has become clear through the wider discussion surrounding this topic is the need for considerable improvement in the methods in which differentiated learning is taught. According to Gaitas and Martins (2016), some student teachers are not given the correct amount of training with differentiated teaching as they prepare to become fully-fledged teachers. For any practitioners entering the profession, it is very important to ensure that a full range of techniques and styles are incorporated and trialled in the classroom. If teachers are to truly embrace the benefits and challenges of differentiating the learning, then it should be taught thoroughly by teacher training courses. This will then likely enable student teachers and teachers to understand the challenges of splitting the work up for different ability levels. Consistent and thorough teaching of this aspect of education could prove to be a fantastic step forward in the teaching discipline. Providing children with resources and teaching that is at their own level and is suited to their style of learning could allow them to make strides in learning right across the curriculum. 
Reflection And Evaluation
Going forward, it is imperative to ensure that the established literature is contemplated, with both the positives and negatives of trying to embrace differentiated learning in the classroom. It appears the idea that providing accessible learning for children is the best way to teach. However, there are also detracting factors that do need to be considered too. 
Utilising Kolb’s cycle of experiential learning (1984), it is important to ensure that all four steps of the cycle are examined and completed. 
1. Experience of an event.
2. Period of reflection.
3. Learning from the experience
4. Putting experience and new theories into practice.
(Kolb, 1984).
First, the event experienced came as a member of staff decided to utilise differentiated learning in the classroom, noted in Record 3 of the Appendix. This came after this person delivered a single lesson to all their students, with this teaching section not differentiated in any way, and the sole focus on the overarching theme of the lesson instead. The children themselves seemed unaware of this style of teaching with no learner asking to be switched to a different table to receive easier or harder work. Perhaps this type of teaching is achieved best when the students are unaware that it is going on. 
The second part of this cycle asks for a period of reflection. As per Postholm (2008), it is very likely that a better understanding of the link between the thinking and doing stages in their work will make practitioners more confident in their own abilities, while reflecting on a previous incident before then acting on it will help to better equip teachers for future decisions. It is likely crucial to consider the challenges that differentiated learning through the critical incident proposed. Looking to work through the challenges of creating learning at various levels is best done through strict lesson planning, rather than trying to remedy any issues at the time of the lesson. The challenges that are brought by this style of teaching, such as extended planning and the need for more in-depth knowledge of the student’s needs, will also likely provide the learners with the chance to access learning at the right level, thus culminating in the children understanding specific concepts and lessons. 
Next, it is important to learn as much from the experience as possible. As the above literature discusses, there is a balanced dualism to use of differentiated learning. Yet, what appears most important is the ability to ensure that students can access learning at a suitable level beneficial to their development. This can be achieved by ensuring that the curriculum is altered effectively, with the style in which the resources are conveyed principal to this (Tomlinson, 2001). When looking to implement differentiated learning, it is very important to make sure that the lesson is created around the child’s learning and ability. This will ensure that the learner is given an authentic and engaging experience that will help them to learn at the right level in the ideal style for them, instead of forcing their way of learning. Of course, it should be noted that even with differentiated learning groups, it still may not be possible to achieve total equilibrium, but this can hopefully be improved with continuous reflection itself. Instead, it likely means that the challenge that the work provides will change per group, rather than per the specific individual, which is a drawback of this style of learning. 
Upon returning to the classroom setting, it is important that the style of teaching and the path of learning for the child is clearly laid out for each lesson across the curriculum. Differentiating learning is likely to become less effective when there is no progression for the groups. This means that while the lower group may begin with work that is less challenging than the others, they should be gently pushed towards taking on and trying to complete harder tasks as the week goes by. Indeed, as Pound (2008) claims, the entirety of the 21st century looks as though it will provide huge change in the landscape of education, with themes of the individual, growing and the ability to be creative and not constricted educationally, very important. Therefore it may be true that while differentiated learning is a step in the right direction towards providing the right style for the individual, it must be questioned; does it go far enough?
Conclusion
The use of differentiated learning in modern education is far more widespread now than it ever has been. This method of teaching has become integral to the growing demand to cater to the individual requirements of a range of students.
However, one should consider the ideas of Mills et al (2014), who question whether differentiated learning can end up in lower expectations for students. This therefore means that when looking to ensure that learning is suitable for all ability levels, the students are being adequately challenged. This links into the pedagogical requirements of the Professional Standards document, with a particular focus on ensuring that learners can access the learning at their own level. Ensuring that the learning is provided in the best possible way will likely guarantee that all the children are developing in the right way under the new government guidelines. 
Clearly, there are detracting factors to differentiated learning, but the push in education has been more towards providing bespoke experiences per group. Whilst the ability for all children to achieve personal reward through the completion of their own work likely to aide in the continued development of the learners. However, does differentiated learning go far enough? Is it possible to ensure that all learners are catered to properly when the disparity between the amount of students and teachers in a class or school is so large? 
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Appendices
OBSERVATION / FIELD NOTES 
 
Record 1 
	Date and time, year group:  
22/9/21. 8:45am. Year 3. 
 

	Where and When: Context of the observation – subject/AOLE, general classroom context 
The children arrived in the classroom and instead of simply putting their bags and coats away, some had to ask where they were meant to go. Similarly, some children were confused about where different classroom equipment (glue, scissors, pencils etc) was kept. They had to ask for help and advice on where these items were from a member of staff.  
 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work) 
As mentioned, children did not know where to put their coats and bags at the start of the day, while they also had to ask where their water-bottles should go. Different equipment such as pens, pencils and glue also had to be shown to the students that did not know where they were kept.  
The fact these children have only just gotten back to working together clearly shows that they are so unsure of themselves, which could allude to the fact that their resilience (which is usually so high in children) could be missing.  
Covid seems to have stopped these children from being able to explore other parts of the school, meaning they are left confused when trying to navigate it.  
 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider? 
With children coming back to school and the incident above, I would look into the social dynamic that has now arisen where some children will, instead of being able to trust in their own knowledge, they may instead be led to constantly seek validation and direction from a figure of authority.  
I would want to look into how different types of leadership will therefore challenge these children and whether this would help them in becoming more informed citizens in their own classroom and confident in their own abilities.  
Has the extended time at home during lockdown and the individuals that control those spaces seen some children lose that ability to really think for themselves and take chances and back themselves?  
Perhaps the self-confidence of students has taken a real hit during lockdown, with parents and older brothers/sisters helping these children with their problems and resolving the situation, but not really giving the youngsters the tools to ensure that they can sort their problem out if that same situation arises again.  
 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here) 
 
Environment – Very busy at the start of the day. Lots of children running around and going to class, wanting to ensure they are not late.  
Time – Start of the day when children can be very loud and boisterous.  
Directions – At this age, they are expected to know/remember where bags go and where equipment should be.  
Distractions – Lots of distractions to start the day.  
 


 
 
 
 
Record 2 
	Date and time, year group:  
23/9/21. 9:00am. Year 3.  
 

	Where and When: Context of the observation – subject/AOLE, general classroom context 
In the classroom, sitting on the carpet at the start of the day. All children present after arriving for the day.  
 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work) 
Member of staff began by asking for quiet. When some children continued talking, member of staff said “So, it seems there are some children in here that do not want to keep their Dojo Points”. Children fell silent, not wanting to lose points.  
Member of staff then asks if there are any outstanding Dojo Points to award, to which most children raise their hands.  
A short while later, a member of staff offers the children the opportunity to secure a ‘whole class dojo’ if they can clean up and sit on the carpet within two minutes. Most children quickly and efficiently move around the classroom and clean up, but there are some that seem to be moving just as slowly, if not slower.  
The timer then runs out and while most children are already sitting on the carpet, some are not. The member of staff announces there will be no Class Dojo as there are still some that are not sitting and there is still some mess left out.  
This causes the children that had tidied quickly to give disapproving looks towards those still standing.  
 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider? 
I would look to link this into a discussion about behaviour in the classroom and how rewards can impact upon it in both a positive and negative way. I would question whether or not the use of of Class Dojs actually hinders children more than it helps in some cases. While many will look to ensure that they are rewarded, with this more tangible system allowing them to see their points each time a member of staff signs into it, it can see good competition to try their best occur.  
However, in some cases, there couldbe children that do not want to get involved with trying to earn points as they feel that perhaps they cannot keep up or will not do things deserving of points. Instead, they might choose to shun the chance to earn points so that it is actually down to them that they do not win points rather than not earning them because they are not recognised or their skills and accomplishments are not things that are graded in a classroom setting.  
 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here) 
Environment – Very busy classroom setting. Lots of noise and distractions. Difficult for teacher to be heard and children are all full of energy. 
Directions – Directions are made clear, but some choose to ignore them. By bringing in the threat of losing Dojo Points, all children decide to listen.  
Distractions – Lots of distractions with children talking about their evening and looking at books.  
 


 
 
Record 3 
	Date and time, year group: 
22/9/21. 9:30am. Year 3.  
 

	Where and When: Context of the observation – subject/AOLE, general classroom context 
First structured lesson of the day in literacy. Children need to do tasks in literature and, after being split into tables, begin their lesson for the morning before breaktime. 
 

	What happened: a detailed description of the critical incident(the more detail the better to refer to in your later work) 
Member of staff explains tasks that each group will be undertaking, with groups being told at the start and end of explanation. Children then go to their specific group with coloured chairs showing ability level (Green chairs denoted lower level followed by yellow, blue and then red as the highest ability group). 
Tasks were then augmented for each group. Group A was given a small list of words with time connectives on and asked to cut them out. They stuck these words onto a page and drew a cauldron underneath, with the work in literacy followed immediately by the chance to do something more creative, in this case by drawing a bubbling cauldron that the words were coming out of.  
The group was then tasked with using the time connectives in simple sentences. As reference, the higher level groups were asked to cut out the words and stick them on a page before inserting them into paragraphs that they were writing. Others still did not have to cut out the words, instead having to recall different time connectives to put into paragraphs they were creating.  
 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider? 
To explore this critical incident, I would want to see whether splitting children into specific ability groups has a particualr effect on their social development both inside of and outside of the class. Does having a child in a lower ability group stop them from socialising and becoming friends with a child from a higher ability group and vice versa. Does this also mean that the confidence of specific children is hit by being in this group? Becoming more sentient and realising you are in a lower group for literacy or numeracy may have an impact on the enjoyment a child has in school and how will they are the behave. Does the introduction of a Teaching Assisstant or one-to-one help also hinder a child’s development too? Does this see a child become lazy as they know that the help that is with them will pick up the slack and either do the work for them or tell them what to write? This could also lead to looking into examples of when children do not engage properly with the work when the TA/help is there, only to engage properly when they do not have specific help.  
 

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here) 
Environment – Initially busy with all of the children sitting on the carpet. Children were then split into groups meaning the class was still busy, but children were split across different tables.  
Time – Close to the beginning of the day at the start of the first lesson.  
Directions – Directions were clear, concise, and given twice in many circumstances. Group work was then re-explained by group lead.  
Distractions – Many distractions on the carpet and the same can be said of the group work with some children talking to one-another.  
 











	
	
	



