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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I am pleased with the development of why each of the domains were used in the rubric.

	Which aspects do you consider could have been improved in this piece of work?
	I think I could have written the reflection in a bit more depth.

	What have you found most satisfying whilst undertaking this submission?
	[bookmark: _GoBack]I found it very interesting to assess the child and to see what different levels he was achieving. 

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Assessment Portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken.

Rationale 
Assessment is an important element in tracking, evaluating and reviewing a pupil’s progress and development within Physical Education. Wiliam (2013) has defined assessment as ‘the bridge between teaching and learning’ and Dweck (2000) has highlighted its importance in the development and ‘mastery of core thresholds of skill, knowledge and understanding’. This approach favours continuous or ‘formative’ assessment which monitors pupils on an on-going basis and Hamlin (2014) recommends this ‘high expectations for all’ approach. (DfE, 2011: 47). Swann et.al. (2012) encourage pupils to compete against their own abilities in order to achieve and pupils are not defined by their levels, or perceived ability.  
Assessment at the end of a course, semester or unit is a one-off event, and this form of pupil evaluation is described as a ‘summative’ assessment. It could be an exam or project and may be given a numerical value.   Hamlin (2014) acknowledges that ‘attaching a number to a child’s performance simplifies a complex process’.  This may be in response to attainment targets, although an ‘Expert Panel’ consisting of James, Oates, Pollard and Wiliam (DfE, 2011) recommend that ‘attainment targets in their presently established level descriptor form should not be retained’ in the National Curriculum for England.  
A report on a pupil who is changing school should ideally be based on a continuous assessment. However, my report is based on two visits to evaluate the skill, knowledge and understanding of a Key Stage 2 pupil. Given the complexity of this evaluation, it is a challenge for an anonymous summative assessment to provide sufficient detail to write a comprehensive report.
 
The assessment rubric is a compilation of established approaches in the literature based on Arnold’s (1979) ‘dimensions’; Bailey’s (2009) ‘domains’ and Whitehead’s (2013) physical literacy.  
Arnold (1979) proposed that physical education could be sub-divided into three ‘dimensions’, identified as: education about movement; education through movement and education in movement. These ‘dimensions’ can be seen as forming important elements of the curriculum and are suitable for assessing children. Bailey et al (2009) developed Arnold’s concept further by introducing four ‘domains’, namely – cognitive, affective, physical and social. 

Within the ‘cognitive’ domain, Barr and Lewin (1994) suggested that physical activity stimulates development, with a number of studies (Raviv and Low, 1990, Caterino and Polak, 1999) suggesting a positive relationship between increased physical activity levels and concentration. Etnier et al (1997) suggests that it is important for children to participate in physical activity as often as possible over a long period of time, as it helps to develop knowledge and understanding. 

The ‘affective’ domain is defined by the National Research Council and Institute of Medicine (NRCIM, 2002) as;
“synonymous with psychological and emotional well-being and encompassing a range of assets that include mental health, positive self-regard, coping skills, conflict resolution skills, mastery of motivation, a sense of autonomy, moral character and confidence”
The World Health Organisation (1998) have suggested that sports participation improves self-esteem, self-perception and psychological well-being. The Council of Europe report (Svoboda, 1994) emphasised the important contribution sport makes to the process of personality development. Furthermore, Williams and Gill (1995) and Sonstroem (1997) found that the enjoyment experienced during physical activity and sport can help to develop self-esteem, which can increase motivation to participate further. The research suggests that the ‘affective’ domain is important for the development of confidence and motivation, hence its inclusion within the assessment rubric. 

The ‘physical’ domain focuses on the development of pupils’ physical skills. Oakley, Booth and Paterson (2001) suggest that the level of basic movement skills in adolescents is directly related to the time they are involved in organized physical activity. Fisher et al (2005) noted that the total time young children are involved in moderate to vigorous activities appears to positively influence movement, skill and development. Whitehead (2007) and the IPLA (2017) emphasise the importance of physical literacy, in which pupils are taught physical skills throughout their life course. The development of physical and motor skills helps children become more aware of their bodies, as well as developing skills which may be used throughout their lives.

The ‘social’ domain focuses mainly on children’s social skills, such as cooperation, personal responsibility and empathy (Bailey, 2009). Martinek (1997); Miller, Bredemier and Shields (1997); Parker and Stiehl (2005), describe the nature of physical activity in terms that “renders it a suitable vehicle for the promotion of personal and social responsibility and the development of pro-social skills”. Furthermore, Hellison (1995), Goodman (1999) and Bailey (2005), have made the link between participation in physical activity and the development of social capital for individuals, which can help them to develop resiliency against difficult life circumstances. The social element of physical activity is important to develop the lifelong skills of cooperation, empathy and personal responsibility.

Whitehead (2013) defines the role of physical education in terms of ‘Physical Literacy’; “a disposition acquired by human individuals encompassing the motivation, competence, physical competence, knowledge and understanding that establishes purposeful physical pursuits as an integral part of their lifestyle”.  This was re-defined in broadly similar terms by the International Physical Literacy Association (IPLA, 2017) as “the motivation, competence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life”.  
The International Council of Sport Science and Physical Education (2013) describes physical literacy as a “cradle to grave journey”, a lifelong pursuit unique to each person. They also state that physical literacy should be developed and established throughout a child’s primary school years, in order for children to correctly develop their attitudes, motivations and competences. The Physical Education Expert Group on Guidance on Assessment: National Curriculum (2014) state that “Effective assessment in physical education engages supports and motivates pupils to become competent, confident, creative and reflective movers”.  It allows for meaningful tracking of pupils in key areas linked to the needs of each individual child.
Physical Literacy and ‘holistic’ learning features heavily in the Foundation Phase curriculum, and is also mentioned in the Welsh Curriculum for Physical Education (WAG, 2008). It states in the Key Stage 2 outline that; “Physical education encourages learners to explore and develop the physical skills essential to taking part in a variety of different activities”. This indicates that children should be at least physically competent in all different forms of sports by the end of their time in primary school.  

The key skills, knowledge and understanding developed within the lifelong pursuit of physical literacy have been included in the assessment rubric under the four domains;
Cognitive Domain – Knowledge and understanding; 
Affective Domain – Motivation and Self-Esteem
Physical Domain – Physical Development and Physical Competence
Social Domain – Confidence, Co-Operation, Empathy and Personal Responsibility. 

The use of medal standards (Bronze through to Platinum) as opposed to levels in the rubric was developed from a case study of Chesterfield High School’s rubric in the Youth Sport Trust’s (No Date) paper, which looks at the different methods of assessing in physical education without levels. The case study states that the use of these ‘grades’ were successful as they helped the pupils become more aware of what they needed to do and how to progress their development further. There are also four colour grades used in the rubric (green, orange, red and black). These represent the child’s grades within each domain, with green showing that the child has achieved all aims within a specified level; orange showing that he has achieved some; red showing that he has not yet reached any of the aims; and black shows that the aims had not been shown in the lessons itself. These allow visual representation of how the child is developing. 

The assessment rubric in Table 1 shows Bailey’s ‘domains’ (Bailey et al, 2009) in the first column as the principal criteria with Whitehead’s (2007) descriptors of ‘physical literacy’ included under the appropriate ‘domain’ heading. 
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Assessment Rubric – Table 1
	Criteria
	                                                Achievement Levels

	Domains
	Bronze
	Silver
	Gold 
	Platinum

	 Cognitive Domain 


(Understanding, Knowledge)


	I have no understanding or concept of rules



I have little to no knowledge/understanding of the skill/movement


I struggle to identify mistakes in my performance
	I show a basic knowledge/understanding for rules and the need for rules

I have limited knowledge/understanding of the skill/movement 


I can recognise mistakes, but cannot suggest ways to improve
	I have good knowledge/understanding for rules and the need for rules

I have good knowledge/understanding of the skill/movement


I can recognise mistakes and can find/suggest basic ways to improve them
	I understand why rules are being implemented and am able to suggest new rules

I have a detailed knowledge/understanding of the skill/movement

I can find mistakes in my own and others’ performance



	Affective Domain


(Self-Esteem, Self-Perception, Motivation)


	I am present at lessons but am not fully engaged


I do not usually answer questions

	I attend lessons and am mostly engaged


I sometimes answer questions
	I am frequently involved in lessons and participate via Q&A with the teacher

I show confidence and enthusiasm when participating in activities
	I am consistently involved in lessons am regularly attempt to add to them

I demonstrate good confidence and leadership skills while engaging in activities



	Physical Domain


(Physical Competence and Physical Development, Movement and Skill)


	I have large errors in my performance

I can only perform a movement/skill if I am assisted or if I imitate others
	I have some errors in my performance

I am able to perform a movement/skill mostly unassisted, or by following instructions independently 
	I can combine different movements/skills to perform sequences with some errors

I still have errors but they can be corrected by repeated practice and feedback
	I am able to make new movement sequences by combining different skills with very few mistakes

I am able to adjust my own movements in order to improve my performance




	Social Domain

(Cooperation, Personal Responsibility, Empathy)
	I am usually shy and do not often get involved with my peers


I often avoid participating in team/group activities whenever possible
	I occasionally get involved and communicate with my peers

I occasionally get involved in team/group activities

	I show respect and empathy for my peers, and am able to support them during activities

I am often involved in team/group activities and interact with my peers
	I cooperate and support my peers whilst attempting to help and improve their performance

I am always keen to be involved in team activities and to interact with my peers



Key;    Green = Has reached the specified achievement level
	Orange = Inconsistently reaches the specified achievement level
	Red = Does not reach the specified achievement level
	Black – Was not demonstrated in the lesson

This report is an assessment of Child A in year 6, who has been participating in a unit of athletic activities, and is based on the assessment rubric described in Table 1. The report is based exclusively on a one-off observation session lasting 45 minutes. 

Report 
This report is an assessment of Child A’s overall performance, competence and potential. Over the last few weeks, Child A has been participating in a unit of athletic activities, and has shown great enthusiasm to get involved, and is always keen to cooperate with his peers. In relation to the Cognitive domain (decision making, understanding and knowledge of activities), he can generally be classed in the Silver category, although he shows potential to progress to Gold. He shows a good understanding of some athletic activities, such as how to throw a shot-put; and though he can recognize his mistakes, he struggles to suggest ways to improve, often responding to the teacher’s advice. The pupil will be able to progress into the Gold category by developing a more detailed knowledge and understanding of athletic activities. This may be done by attending an extra-curricular athletics club, or by taking some extra time to think through each skill and movement in greater detail. This will also help develop his ability to identify any weaknesses in his performance, and potentially give him ideas on how to improve them. 

Child A’s Affective domain is very encouraging, reaching the gold level with his participation and confidence in lessons. He often asks questions, and is eager to learn more in every lesson. The development to the Platinum level of the Affective domain, which includes motivation and self-perception, may be achieved through the development of his knowledge and understanding, since this will encourage his motivation. Self-confidence and the development of his involvement in lessons may be improved by asking questions directly related to the lesson aims, which may also encourage broader understanding of the subject. His leadership skills (Platinum level of performance) could be further developed by giving him greater opportunities to take charge, for example, developing a game for his classmates, or developing rules for a specific task. 

Child A’s Physical domain is assessed at the Silver level, by demonstrating the ability to perform skills largely unassisted, although he occasionally shows some errors in his performance. He does show some potential to progress towards the Gold level of performance, because he attempts to combine different skills, such as jumping and running, to perform new sequences. However, he struggles to improve his errors over time, and needs extra practice and support with the combination of movement in javelin throwing, such as step-by-step breakdown sheets of movements and skills. These support materials may also help him to learn how to improve his throwing errors, through cooperative learning and feedback from more experienced pupils. It is important for him to improve his physical development and physical competence, so that he may become more physically literate and improve his chances of lifelong participation. This may be aided by participation in extra curricular sports clubs.

Child A’s Social domain skills are very impressive, reaching the Platinum level of performance on the rubric. It his clear that his empathy and cooperation with others is well-developed, and he frequently attempts to support his classmates by helping them to improve their performances. Though this doesn’t happen as often in activities he is less familiar with, it is obvious that once he is confident with a task of activity, he is very comfortable with helping his peers improve, by giving them advice and feedback on how to get better results. He is always one of the first to get involved in lessons, and is always keen to interact with his classmates, particularly in group activities. Since his social skills are already at a high level, it is important to keep on encouraging his Social domain, as his consistent cooperation with classmates may help to motivate them too.

In summary, Child A’s strongest points are related to his social skills, in that he is willing to participate and contribute in lessons and also cooperate effectively with others and positively contribute to group work in the classroom. When his is confident and understands a particular task or activity, he has shown empathy and a willingness to help his classmates by giving them advice and feedback on how to approach an activity to improve their performances.  His well-developed social skills could be harnessed to increase his motivation towards deficiencies in his physical skills. 
His weakest areas are specific physical techniques which require the coordination of movement and balance.  He is unable to identify subtle errors and adjust his technique to achieve improvement in small incremental steps over time.  Improving minor errors will need additional support through step-by-step breakdown sheets and, if available, extra-curricular facilities.

Reflection

The context of this exercise is to observe and assess two athletics lessons of a year 6 pupil based on a prepared assessment rubric. This is suitable as a preliminary exercise in assessing a pupil, but it cannot be translated into the real world, because a one-off observation is completely insufficient to make a fair and balanced assessment of his overall capabilities. 

The two lessons which I observed were confined to throwing activities, a very narrow and restricted skill base to make an assessment of the pupil’s overall capability. I did not get the opportunity to observe the child’s physical competence in other athletic activities such as jumping or running. An indication of the pupil’s ability and potential in related fields, such as jumping and running would have been helpful to prepare a more comprehensive report. The games and activities in which the pupil participated did not include any specific rules, therefore, it was not possible to gauge his full knowledge and understanding within the cognitive domain. This would have been possible if the assessment had taken place over a longer period of time, or if information on previous lessons had been available. 
Overall, it would have been more helpful to have observed and assessed the development of the pupil over a series of lessons to arrive at a more balanced and comprehensive formative assessment.  

The assessment rubric is based on the established concepts of ‘domains’ and ‘physical literacy’ within the literature. Both these concepts are concerned with fundamental skills, knowledge and understanding – the foundation for any assessment in physical education. The rubric is best suited for a formative method of assessment, including cooperative learning (peer assessment). The specific meaning of the terms used in each domain are simple enough for pupils to understand which aspects of their skills, knowledge and understanding they need to work on to improve. However, in terms of assessment, these fundamental concepts are by their nature, very general and open to interpretation. If used within a normal school curriculum, it could allow teachers the flexibility to be more lenient or stringent with their marking. The current Welsh Curriculum for Physical Education (WAG, 2008) also uses general assessment levels, and advises that “teachers should judge which description best fits the pupil’s performance”. 

Guidance from the literature can help to frame and structure the criteria within an assessment rubric, but the evaluation and judgment of a pupil’s performance and potential is much more subtle and complex and depends very much on the teacher’s skill, knowledge and understanding. However, since it was being used as a method of anonymous summative feedback, there was no opportunity to provide feedback, and as William (2013) suggested, assessment is “the bridge between teaching and learning”. Feedback is fundamental to the child’s learning process, and Dweck (2000) has highlighted its importance in the development and “mastery of core threshold of skill, knowledge and understanding”. 

The assessment rubric was helpful in structuring the observations and in recording the general level of performance and potential of the pupil. It was laid out in a simple form, which would be convenient for teachers to make overall assessments, and useful for the pupil as feedback to highlight strengths and weaknesses. Although it was a one-off summative observation, the rubric would lend itself particularly well for continuous assessment and feedback.

Final Word Count - 3099
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