
	Targets 
	How have you worked on this?
	An example can be found on

	Ensure that you acknowledge the sources of your information through your work 
	I have ensured that I have read through my work and acknowledged all references. 
	Throughout the assignment 

	Take care that your sentences make grammatical sense, particularly if you have included a quotation
	Read through my work thoroughly. 
	Through the assignment 

	Make explicit links between the points suggested in literature and your own research ideas 
	I have ensured that when giving my interventions I have linked my thoughts to theory and literature 
	In my solutions at the tail end of the assignment. 




This assignment will study a pupil of primary school age, utilising theory, practice and literature to critically reflect on how their progress could best be supported as they battle a specific barrier to learning through a particular transitional period. Perry and Allard (2003) state that transitions within an educational setting can be characterised as the action of a pupil moving from a setting that is known to them, into a more unfamiliar setting. Whilst McCracken (2005) states that within education, there can be many barriers to learning that a pupil may encounter. He suggests that these barriers can have a negative impact on the pupil’s holistic development and academic progress. He states that barriers to learning are separated into two categories, intrinsic and extrinsic. He writes that intrinsic barriers may stem from within the pupil, such as motivation, whereas extrinsic barriers may arise from situations that are outside of the pupil’s control, for example culture or language. Lubbers, Repetto and McGorray (2008) build upon this and suggest that there are also many barriers that may be exaggerated or be a direct impact of the pupil going through a transitional period in school. 

Throughout this assignment the pseudonym Ivan will be used for the pupil, as to keep the discussion more authentic. Ivan is a ten-year-old child who was born in the city of Kyiv in the Ukraine and has recently moved to Wales. Ivan is new to the English language and as a result is classified as an English as an additional language (EAL) pupil in his new school. This is Ivan’s barrier to learning as it effects his ability to communicate with others around the school, presents him difficulty when attempting to understand and complete classwork and hinders him in asking for help from the class teacher. This is supported by Barton et al (2005) who state that a study conducted in New Zealand demonstrated that EAL pupils were put at a clear disadvantage as a consequence of the language barrier. As Ivan is new to the school, the transition that he is experiencing is moving from a school in another country to a school in Wales. The support that has been put in place for Ivan includes the use of visual aids, group tasks and discussions. These support strategies are endorsed by Welply et al (2014) who suggest that visual aids are practical and useful, with Lui et al (2017) proposing that group tasks increase the confidence of EAL pupils. 

Summarising Ivan’s one page profile, shown in part two of the assignment, it states that he can count in English up to the number five and can answer basic closed questions using the responses yes and no. He is also capable of saying greetings such as hello and using phrases such as goodbye and thank you. He states that he would like to improve his communication skills. This will allow Ivan to ask for support, comprehend his classroom tasks and complete them to a sufficient standard. As discussed in Ivan’s support plan, that is also in part two of this assignment, Ivan’s parents have a better grasp of the English language and are able to communicate with the school using basic English to keep abreast of Ivan’s progress and school happenings. 

The aim of this assignment is to look at the barriers that face Ivan and explore ways and means in which to overcome those barriers as to aid his progression in learning. Hughes (1996) defines progression in learning as the knowledge and understanding that pupils develop over time, building on any knowledge that they have previously accumulated. Jackson et al (2018) suggest that it is vital that progression in learning is monitored as it allows a teacher to understand the comprehension levels of their pupils on a topic. This concept is support by theorist Jerome Bruner and his spiral curriculum theory. He believed that it was vital to pupil progression that topics and subjects are visited on separate occasions over a set period. He then championed that pupils build upon the themes and subjects that they are studying. Bruner stated that it is paramount that a pupil not only revisits a topic, but to delve more deeply into the topic on each occasion they revisit it and explore new subject matter each time. Another aspect of Bruner’s spiral theory is that any new subject matter that is explored is connected to previous learnings. This allows for the previous learning and the new learnings to blend, not overcoming the pupils with too much information (Harden, 1999). On the contrary, Snider (2004) believes that a disadvantage of the spiral curriculum theory is that regardless of the difficulty of a topic, all topics are given the same amount of time in the classroom. She proclaims that this may lead to the pupils not grasping the topic to an adequate standard. Ashman (2018) suggests that monitoring progression in learning has the potential for practitioners to view learning as linear. This may possibly cause confusion as to when the pupil has successfully achieved the appropriate progression step. 

The Welsh Government (2022) states that it has placed a vital emphasis on the importance of pupil progression in the curriculum for Wales 2022. The Welsh Government suggest that for the curriculum to be successful, it is imperative that the teaching allows for pupil progression in learning. They proclaim that progression in learning should aid the pupils in increasing their understanding, growing their knowledge and developing new skills in the different areas of learning experiences that are within the curriculum. They believe that by doing this, it will steer the pupils towards demonstrating the four purposes that drive the curriculum. The four purposes have been established by the Welsh Government in order for schools to create a curriculum that supports their pupils in ultimately becoming ‘ambitious capable learners, ready to learn throughout their lives’, ‘enterprising, creative contributors, ready to play a full part in life and work’, ‘ethical, informed citizens of Wales and the world’ and ‘healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ (Welsh Government, 2022). 

Within the curriculum for Wales 2022, the Welsh Government (2022) has not only given a broad and overarching description of what progression appears to be in the context of the curriculum, but they have also given more intricate descriptions of how progression should look and how to achieve it. They have done this by providing each AoLE with a description of learning, with progression steps ranging from step one through five within these descriptions. The Welsh Government (2020) state that the descriptions of learning are a detailed guidance to how progress should look for pupils within each AoLE. Professor Donaldson (2015) believes that the progression steps present a clear and concise path as to the exact understanding a pupil must have to demonstrate progression in a particular topic. 

The barrier to learning that is affecting Ivan’s progress is his English language development. Hoff (2005) states that language development is the ability of humans to establish a way in which to communicate with the world around them. Stephens (2007) believes that language development is one of the most prominent features of child progression. She states that language development is not only important as it allows the child to communicate, but it also aids the child in comprehending and regulating their emotions. Stephens continues to suggest that a child’s language development begins with the help of a receptive mother or father, stating that research indicates children are incapable of learning a language through solely television. Reitemeier (2019) concurs with this thought. He states that research conducted demonstrates that the manner a parent communicates with their child within the home has an impact on how they are able to articulate themselves and also their performance in school. These research studies and thoughts are both supported by theorist Urie Bronfenbrenner (1979) and his ecological system theory. Bronfenbrenner states that this theory is centred around the child and how their environment has a direct impact on their development and progression. Within his theory, Bronfenbrenner states that there are four separate environments, with each environment impacting the child in distinct fashions. Bronfenbrenner suggests that the environment closest to the child, which he named the microsystem, is very critical in their development as it contains those nearest to them, such as friends, family and school. With Ivan in mind, this theory may pay dividends as Ivan’s parents have a better grasp on the English language. As stated, Bronfenbrenner believes that the microsystem has a critical impact on the development of the child. This may suggest that through speaking the English language with the elements that comprise Ivan’s microsystem, for example parents and peers, his English language development may progress sufficiently. 

With Ivan transitioning from the Ukraine to Wales, his language development is slightly more complex, as he is attempting sequential bilingualism. Sequential bilingualism has been defined as an individual learning a new language after becoming accomplished in another language (Hoff, 2013), for example Ivan attempting to develop his English language skills having been raised speaking Russian. Dunn (2018) states that with sequential bilingual pupils, the skills required to speak English often develop before their writing and reading skills. Dunn continues to suggest that when an EAL child undergoes the process of progressing their English language development skills, they often go through different stages of that development. Dunn suggests that the first stage is silence. She states that when a child first learns their mother tongue, they have a period of complete silence where communication comes solely through facial expressions and signals. Dunn suggests that this period is very similar when an EAL child is attempting develop their English. Bligh (2011) agrees with this suggestion and writes that the silent stage of language development is critical. She continues to state that this stage allows for the child to observe and copy others. This notion is supported by theorist Albert Bandura and his Bobo doll theory. This theory set about exploring the links between what children observe, and their actions thereafter. The theory separated children into groups and placed them in a room with an inflatable doll and an adult. The theory demonstrated that the children who witnessed the adult commit violence on the doll mirrored the behaviour, whilst the children who did not witness violence did not participate in violence. (Lansford, 2016, cited in Hollins, 2019). 

Following the silent stage, Dunn suggests that the children then embark on the talking stage, proclaiming that this stage comes when the child has memorised certain words they have observed. Dunn then indicates that the last stage then occurs when the child can place together single words to create more complex sentences, with stakeholders aiding the child’s confidence through frequent English dialog at home. Conversely, Meisel, Clahsen and Pienemann (1981) argue that the notion of second language development, EAL in Ivan’s instance, is a flawed belief as it would signify that language development is linear and that progression is consistent. They argue that two separate learners may develop in entirely distinct ways. 

Dunn (2019) states that one possible barrier that an EAL pupil such as Ivan may face is the discrepancy between spoken and written English. Dunn states that 15% of the English language is not spoken as it is written. She believes that this has the possibility to create issues for EAL pupils as it may cause confusion when learning phonics and letter formations. Gray et al (2002) suggests that another barrier for EAL pupils progressing in their language development is lack of an action plan. They suggest that many schools do not have the correct strategies that go beyond the basic English development stages. They continue by stating that many teachers express that these strategies were not taught to them during their teacher training. This idea is supported by Oxley, Nash and Weighall (2022) who suggest that teachers state that their lack of understanding of how to correctly teach language to EAL pupils is a barrier to their progression. This notion can be argued as the Welsh Government (n.d) require each school in Wales to complete an EAL pupil survey every year. They state that the reasoning behind this survey is to ensure that the progression of each EAL pupil in the school is noted, with an eye to strategies that could further progress their English language development. Furthermore, Oxley, Nash and Weighall (2022) suggest that another potential barrier to an EAL pupil’s language development is the lack of English that is spoken in the home. They believe that this may lead to difficulties in liaising with the parents and therefore an absence of parental engagement. On the contrary, Strand and Murphy (2015) state that ultimately EAL pupils do bridge the gap academically with their peers. They state that 44% of EAL pupils are at a satisfactory level of progression compared to 54% of their peers at the age of five. Whereas at the age of sixteen, of EAL pupils, 58.3% of them achieve five A*-C GCSEs in comparison to 60.9% of their peers, including mathematics and English. This statistic concurs with the belief of Dunn (2018) that it is more beneficial that EAL pupils begin their English language development journey as early as possible. This allows the EAL pupils to develop at a similar stage to their peers, learn language through play and acquire language subconsciously. 

With Ivan transitioning from a school in the Ukraine to Wales, there may be many potential barriers he encounters. Vogler, Crivello and Woodhead (2008) describe transition as a change in a person’s life that can alter the activities they are undertaking or the physical spaces they now operate in. They continue by stating that transitions can be divided into two categories, vertical and horizontal. They suggest that vertical transitions are seen as larger and more significant changes in one’s life, for example moving from primary school to comprehensive school. Furthermore, they state that horizontal transitions are less distinguished and may transpire in everyday life, for example a different person collecting a pupil from school or taking them to school in the morning. Olivas and Li (2006) suggest that a potential barrier of international transition is the difference in culture. They suggest that some pupils may find this change in culture extremely difficult and therefore influence their progression. McLachlan and Justice (2009) proclaim that another barrier is the educational structure. They suggest that international pupils may find the change to the way in which the school day is organised difficult to adjust to. Hamboyan and Bryan (1995) state that this adjustment can cause many psychosocial issues and have a negative effect on the pupil’s mental health, which in turn effects their progress. Nunes and Arthur (2013, cited in Lertora, Sullivan and Croffie, 2017) suggest that although international transition may be a stressful period for a pupil, it may allow them to develop a sense of determination that will aid them in facing challenges in later life. 

This section of the assignment will now explore the support plan that has been established in order to aid Ivan in his English language development. Devon County council (n.d) define support plans as the document that outlines the support the pupil requires to progress and achieve their specific learning goals. The support plan written for Ivan is written for a six-week term and looks to build Ivan’s confidence and progression in using the English language. The first activity will be a synthetic phonics task and has been explained in Ivan’s support plan in part two of the assignment. Watson (2005) suggests that synthetic phonics ultimately has a positive impact on the reading and writing skills of children who undertake regularly. Funk and Hardy (2015) continue by suggesting that regular use of synthetic phonics aids in developing the reading skills of EAL pupils. They proclaim that the reason behind this is that the use of synthetic phonics allows the pupils to break down the letters in a word and decrypt the correct pronunciation. They also add that in a study case on EAL pupils in a particular school, the EAL pupils spoke on how they enjoyed reading their books and speak on reading them with confidence. Furthermore, Kawasaki (2022) suggests that another possible advantage of learning phonics as a EAL pupil is communication. She believes that understanding phonics will aid the pupils in not misunderstanding the words that the teacher is using, eliminating misinterpretations and mistakes in their classwork. As stated above, Dunn (2019) proclaims that 15% of the English language is not pronounced as it is written, proclaiming that this will cause an issue and complicate the process of understanding phonics for EAL pupils. She believes that this may cause complications such as lack of confidence and misunderstandings. Dunn proclaims that focusing on specific words and phrases that the EAL pupils will need to use will negate this problem. Cunningham and Cunningham (2002) also suggest that a solution to this issue is to not only concentrate solely on phonics when attempting to improve pronunciation and language development. They suggest that reading and writing should also be incorporate into phonics lesson, to ensure that EAL pupils have authentic language exercises. 

Another activity that has been devised to aid Ivan in his English language development is the use of visual aids. The activity will be placed in week three of the action plan, leading on from Ivan’s phonics tasks. This activity has been explained in part two of the assignment. Halwani (2017) suggests that a possible advantage of using visual aids in developing language with EAL pupils is identification. He proclaims that when showing visual aids to EAL pupils it allows them to link the words to the pictures, assisting them in grasping a better understanding of the meaning of the words. Following this point, Quecan (2021) proposes that another advantage of using visual aids to progress language development in EAL pupils is that it has a positive impact on their vocabulary, aids in comprehension and raises motivation. Long (2015) indicates that the amount of motivation that a EAL pupil possesses influences the progress that they make in developing their English language skills. Collantes (2022) agrees with Quecan (2021) that visual aids improve motivation, whilst adding that they also solidify the learning they undertake. Contrary to this, Macwan (2015) argues that a challenge to using visual aids is that it requires complete attention from the pupils in order to have any benefit to them. Westland (n.d) proclaims that another possible challenge to visual aids is the potential for overwhelming the pupils with surplus information, pictures and text. She suggests that this may complicate the information that is trying to be conveyed to the pupils and overcomplicate the teachings. Reynolds (2011) suggests in his book that a solution to these challenges include keeping any visual aids as concise as possible, with vital information included. He states that it is vital that the pupils do not occupy their time reading the visual aids, rather spending the time concentrating on the task. 

The last activities in Ivan’s support plan requires the use of collaboration. During week four, Ivan will work with a partner, whereas he will work in a group in week five and six. The specifics of the activities are in Ivan’s support plan. Colorado (2021) suggests that a benefit of using collaboration to progress EAL pupils’ English language development, is the ability for them to observe their peers converse in English. As stated above, Bligh (2011) suggest that the silent stage of an EAL pupils’ language development is critical. She believes that the silent stage allows the EAL pupils the opportunity to observe the pronunciation and diverse language their peers use. Abukhattala (2012) writes that the silent period also allows the learner to internally consolidate their learnings. Tino and Pusser (2006) believe that when pupils work collaboratively, they are able to offer academic support to one and other in order to raise the understanding of their peers. this notion is supported by theorist Lev Vygotsky. Vygotsky theorised that a child could go beyond their natural level of development with the aid of a more knowledgeable peer. He called this the zone of approximal development (ZPD) (Vygotsky and Cole, 1978). McLeod (2019) adds that when a child goes beyond their natural level of development and into the ZPD, the more knowledgeable other is able to raise the understanding level of the child to complete more complex tasks. This theory supports the rationale of having Ivan in a group environment, allowing him to use the more knowledgeable peers to guide his English language development. Contrarily, Dunn (2019) suggests that a possible challenge to collaboration for EAL pupils is self-confidence. Dunn argues that EAL pupils may shy away from collaboration through fear of embarrassing themselves. Dobinson and Buchori (2016) suggest that another possible challenge of collaboration in EAL pupils is the prospect of copying. They state that a case study conducted demonstrated that during an English language group activity, many EAL pupils within the class duplicated the work of their peers as they could not comprehend the task. To combat this challenge, Foley, Sangster and Anderson (2013) suggest that EAL pupils understand that they are able to request help and are visible to the class teacher. Relating this to Ivan, it is imperative that he understand he may ask for assistance when he is unsure of the aim of the task or any material within the task. 

In conclusion, this assignment has demonstrated that there are many ways in which to aid the progression of English language development in EAL pupils, but that there are also many challenges that accompany that also. For example, as suggested by Watson (2005), synthetic phonics may be used in a way to improve Ivan’s reading skills but may be cause confusion with him as 15% of the English language is not spoken as it is written (Dunn, 2019). This is an important message that I must take forward when thinking of my own future in teaching. Understanding that with a pedological choice there is a benefit, with every benefit there is a challenge, but with every challenge there is a solution. Furthermore, it is vital that as a future teaching practitioner, that I adhere to the progression guidance that has been designed in the Curriculum for Wales 2022. This will permit all pupil, regardless of ability or circumstance, the right to progress at their own pace towards their own personal learning goals. I believe that this assignment has demonstrated to me the areas of my professional standards that I must improve on, guiding me in how I may incorporate more professional standards into mu future teaching practice. 

Lastly, this assignment has also illustrated to me the gaps that I hold in my knowledge. For example, before embarking on this assignment, I had no concept of the difficulty and challenges that comes with attempting to progress EAL pupils in their English Language development. Through research and literature, it has become evident to me that there are many states that an EAL child experience before they are competent in the English language, much less possess mastery in it. This became evident to me in reading Dunn (2018) and the stages of language development that an EAL child encounters and discovering that it is possible that language mastery takes seven to ten years (Robertson and Ford, 2009). 
































Part 2                                                                                                 This is me 
[image: How to Draw Children]
(Art Project for Kids, 2020)



Name: Ivan

Age: 10

From: The Ukraine 








What do others like and admire about me?
polite and friendly to everybody (Can say hello, goodbye, thank you).

take part in class (answer maths questions on the board, count to 5 in English, answer basic closed question using yes or no).

I am fun and love to play football on the school playground. 

I am very good at maths and know up to 12 of my times tables. 

 I can paint very good picture and am able to describe how I feel through drawing. 

That I can recite the English alphabet up to the letter ‘H’.


                                       What’s important to me? 
Spending time with my family and helping my parents with my younger sister. 

Enjoy playing football with my father on the weekend and watching my favourite team Manchester United on TV. 

Having fun with my friends from back in the Ukraine through playing the Xbox.  

Communicate with the children in the class, allowing me to have fun and make new friends in the classroom.

Ensuring that my work is done correctly and that it is done to the best possible standard. 

Developing my English vocabulary so that I am able to complete my classwork to the standard that I would like. 


























                                                                         How best to support me?
 I need the teacher to understand that I sometimes get frustrated when I do not understand what they are asking.   

 I need visual help to see the words that I am trying to learn.

 When the teacher is talking in the class, I would like him to speak slowly and clearly to help me understand. 

When the teacher asks me to do something, I sometimes need time to fully understand what they are asking. 

 Understand that I am listening and not be upset with me if I make a mistake. 

 Have a clear plan for me to improve on my English language development as I can become anxious when going through my transition. 
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Support Plan

	                                                                                                             Background

	As seen in Ivan’s one page profile, Ivan has recently moved to Wales from the Ukraine with his family. Ivan is a ten-year-old child and is currently a year six pupil at the school. Ivan and his family have been in Wales for a total of two months with Ivan being in the school for six weeks. Ivan has a very basic grasp of the English language. He can use basic English words such as ‘yes, no, thank you, hello and goodbye’. Ivan can remember the English alphabet as far as ‘H’ and is able to count in English up to the number five. Ivan’s parents have a better grasp of the English language and can communicate with the school using basic English language. To allow Ivan to progress in line with the Welsh Governments curriculum for Wales (2021b) and achieve the appropriate progression steps in accordance with his age that is mapped out in the progression code (2021c) developed by the Welsh Government, Provisions will be arranged. These preventions will be set in place to aid his English language development with an eye to improve Ivan’s written work, reading skills, participation in class, develop relationships with other pupils in the class and improve his self-esteem. 




	WEEK 
	Focus and activity
	Welsh Curriculum Progression Steps 

Focus – Language development 

AoLE - Language, Literacy and communication 

(Welsh Government, 2021a)


	Evaluation

	1


	
The first activity in this support plan is the use of synthetic phonics. 

This activity will require the assistance of a teaching assistant in the school and will take place in a separate room away from the class. The activity will require a book of phonics and Ivan will be required to recite the basics sounds of letters such as A, D, F …. etc. Ivan will be asked in this first week to only recite single letters as the action plan will look to build upon this activity in the coming weeks. 

	
· Understanding language is key to understanding the world around us. 

I am beginning to discriminate phonemes aurally in different positions
	
To evaluate this, the teaching assistant will use her best judgement throughout the week, determining if she can note an improvement. This will be aided by a recording devise that will record Ivan’s pronunciations as the week progresses. This activity will occur every morning for 45 minutes. 

	2
	The focus of this activity is to build upon the activity from the previous week. The use of synthetic phonics is also the required to complete this activity. Building upon last week and the use of basic letters, this week Ivan will be pronunciation of digraphs. These letters will include such sounds as ‘ch, ng and da’. This will look to improve Ivan’s pronunciation and reading skills as he must recognise the sound that the letters make together.


	· Understanding language is key to understanding the world around us. 

I am beginning to develop my knowledge of grapheme-phoneme correspondence 
	
To evaluate this activity, it will be the same as the week before. The teaching assistant will record Ivan as the week progresses and make her best judgement as to the progress.  This activity will occur every morning for 45 minutes.

	3
	Focus of this activity is to allow Ivan to have a basic grasp on the 

. The third activity will be to use visual learning in order to aid Ivan identify specific words to the pictures that are placed on flashcards. Ivan will be shown a flash card with the picture of the item (e.g book, pencil, table) or phrase (writing, speaking, I like, I think) on one side and then the English word will be written on the other side Ivan will examine all of the flash cards and be drilled on how to correctly pronounce the words. Then Ivan will be shown the pictures on the flashcards and asked to correctly identify the words using the correct English pronunciation.

	
· Understanding language is key to understanding the world around us. 

I can use context and pictures to help me understand what I read. 

	
The teaching assist will listen to the pronunciation of each of the phrases and record them on an iPad to keep a record of Ivan’s progress through the week. The teaching assistant will also test Ivan after every session by showing him the picture only and having him pronounce the word that is associated with the picture. 

	4
	The activity this week will look to build on Ivan’s pronunciations and look towards communications. This activity will place Ivan in a grouping with one of his peers and they will look to discuss what they have done over the weekend. 

This will aid Ivan in answering questions such as:

· What did you do Saturday morning?
· Did you enjoy it?
· Who did you do it with?

This activity will allow Ivan the opportunity to use responses such as 

· I liked doing
· I was happy
· Mother/Father

	
· Understanding language is key to understanding the world around us. 


I can listen to others with growing attention



· Language connects us

I am beginning to talk with my peers in the language of the setting/school

	
This activity will be evaluated by the class teacher and the teaching assistant. They will listen to the conversation as they circle the class, listening to the responses that Ivan is able to present. This activity will start on week four but will continue to happen every Monday morning for approximately ten minutes. 

	5
	This activity will place Ivan in a group setting. This activity will look at to allow Ivan the opportunity to observe his peer communicate with one and other, whilst also contributing where he may feel comfortable to do so. This activity is a group discussion on things that the pupils like and dislike to do. This activity has solely been established to allow Ivan the opportunity to demonstrate answer such as:

· I like to
· I do not like to 
· I like because 
· I do not like that 

Building from previous knowledge gained in the last activity. 
	
· Understanding language is key to understanding the world around us. 


I can listen to others with growing attention



· Language connects us

I am beginning to talk with my peers in the language of the setting/school

	
This activity again will be evaluated by the class teacher and the teaching assistant. Again, they will circle the room but listen in particular to Ivan and the responses he presents. The pronunciation and varied language he utilises will determine the progress that he has made in the weeks gone by. 

	6
	The last activity of this term is going to be building on previous English language skills that Ivan has developed. This task will ask Ivan to answer questions in a group setting on a topic that he has chosen. This activity will build on the previous week as it compels Ivan to use his English language skills and not remain a bystander as the task the week previous allowed for. He will use responses such as:

· My favourite team is
· I like them because 
· He is my favourite because 

	
· Language connects us 

I am beginning to talk with my peers in the language of the setting/school

	
This activity will be evaluated through the responses and varied language that Ivan uses. It will also be evaluated by the number of questions that Ivan comprehends and answers. This will be evaluated by the class teacher. 
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