 Natasha Jenkins (1802093)

An individual reflective response to the Professional Teaching Experience


Reflection is about looking back on something that has happened by thinking about what the event or experience was and how its implicated on something else, if anything. Its where careful thought and consideration are given to an event and looking back to see if anything can be done differently or should it be kept the same for the best outcome. I like to use The Gibbs reflective cycle to help me evaluate and plan for future actions, if required. (see Gibbs reflective Cycle image below).

[image: See the source image]







In this assignment I will reflect on my personal teaching experience spent in the foundation phase as a year 1 student. I will reflect and evaluate my experiences and show how I can or have over come problems and show how I can plan for future teaching experiences.
As a qualified teacher I will be required to reflect on lessons by highlighting not only the advantages from the lessons taught but disadvantages. These can be evaluated and adjusted for future teaching. Furthermore, I will need to be able to assess the learners as stated in S3.1.1 of the Qualified teacher standards (QTS) to understand if the learners have developed from that lesson to create my next stage of development. The stages of learning were first suggested by Piaget (1936) where he spoke about cognitive development. He was able to observe children and created a stage theory of child development. His key concepts were that children all develop through four stages and that they do this in the same order. Through my teaching experience I can see where Piaget came up with his theory, though I was able to observe myself that some children required a little more support and scaffolding to hit these stages. Following on from a mathematic lesson planned by the class teacher I was able to see some small developments needed in number formation (Appendix 1, Appendix 2 and Appendix 3).
With these targets in mind I was able to plan for a number development lesson with a handful of children that I had observed struggling to form certain numbers. This helped me to show my understanding and use of S3.1.1 set challenging teaching and learning objectives (b) evidence of their past and current achievements. In this lesson I was able to connect it to the use of cross-curriculum by planning the mathematic development through the medium of arts and crafts. Though I know that this lesson was not planned on a whole class achievement I was able to target and try and get these learners to the same stage of learning as their peers. This also follows on from Bruner’s (1961) theory of reputations, building on past experiences and knowledge to encourage further development. In this situation the correction and formation of numbers, adding further links and connections to the oral of the digit and the correct formation (Appendix 4). The lay out of the lesson went well and the learners were able to interact within an enhanced provision area. They were able to work with numerous materials throughout the activities and create some great pieces of work. I will re-use this lesson on in the future to continue the reputation theory by Bruner. Bruner also talks about the Constructivism and scaffolding that can be provided by teachers and other education staff referring to the QTS standard S1.6. Bruner also touches on the idea that children are active learners so that why I choose Art activities for this development. Reflecting on the lesson plan I am happy with the outcome as most of the children were able to recall and write the number correctly on further assessment after the activity, this again refers to S3.1.1.
Following on from the same observation week, I noticed that some learners had trouble holding a pencil to write and draw: numbers and letters. I was able to reflect on this observation and create a plan of action. Looking at the professional values and practice in the QTS standards I realised it was my responsibility as a teacher to support learners as per s1.6 To recognise and understand the contribution provided by and needed from support staff and other professionals in the learning process. Though this standards links to the plan of effective development of the children with support of other staff within the education and learning process, I seen this as an opportunity to also support the Learners with appropriate learning tools. This is where I took it upon myself to go out and source Easy grip pencils to encourage the correct holding of a pencil to increase and support the development of letter and number formation. (Appendix 5). While this was a small fee to pay myself the gesture and professionalism was portrayed to the learners and the learning tool was greatly appreciated from the learners. I also was able to get colour coded pencils to match the Learners ‘welsh named’ teaching groups to encourage responsibility for their own pencils and learning materials.

Reflecting on my end of week review from week 2 (Appendix 6) I was set a target by my mentor to make appropriate use of Y Cwricwlwn Cymreig. This refers to QTS standard S3.3.2. I was able to achieve this by familiarising myself with the framework provided for foundation phase with also relates to the QTS standard S2.1 and S2.2 of knowledge and understanding of the subjects to be taught and the value, aims and purpose of the curriculum. This can be seen by referring to my Cymreig lesson plan (Appendix 7). The aim of my lesson was to familiarise the children with welsh vocabulary based on clothes and the weather. It was repeating Bruner’s theory of constructivism by building on further knowledge around the weather as well as adding new content of clothing vocabulary. During the introduction the learners repeated welsh vocabulary modelled by me. This links to Vygotsky’s sociocultural theory of a person possessing a higher ability or knowledge in a task, within this activity being welsh vocabulary. This is called the more knowledgeable other, this is my role as the teacher. I found this strategy worked well and the learners were eager to be involved and praised for participation. This links to the behaviourist theory suggested by Skinner (1938) that learners’ development is determined by the response from the teacher as well as peers. Thought-out the activity I was able to praise and get the learners to work as a group which also touches on the theory of Vygotsky’s social constructivist theory (1978) of learning development through individual experiences and interaction with others. Within this lesson plan I was able to provide scaffolding for the different abilities within the class, the activity was done with small groups at a time. With this I was able to give my attention and extra support to those that required it. This links to QTS standard S3.3.4 To differentiate teaching that meets needs of learners including those more able and talents, and those with special educational needs. The whole activity went well, and the children had to create weather wheels as the end task. I was happy with the quality of the work produced and the effort and involvement from the learners as a group and as individuals.
Furthermore, I used the use of Vygotsky’s theory of Constructivist development through appraisal as an approach of QTS standard S1.2 to demonstrate the professionalism to ensure that relationships with learners are built on mutual trust and respect and to recognise that this will help maximize their learning. I did this by rewarding having personal Miss Jenkins reward stickers made up (Appendix 8). This worked well and encouraged the learners to engage through all activities that I planned, taught and assisted with. Learners were encouraged to work hard and gained appraisal by participating and putting all their efforts in to the activity outcomes. This links to Griggs chapter 12 through motivation.
During my planning and assessing through my teaching experience so far, I have always looked at the QTS standards and made sure that my lesson plans link to these responsibilities, as well as linking to the curriculum for the correct year group of teaching. My aim for my future teaching experience following an end of week review (Appendix 9 and 10) with my mentor for my final week in foundation phase is to try and organise timing more accordingly, as I found that with the foundation phase learners that a ten-minute activity would take more accurately twenty to thirty minutes. This will help me achieve QTS standard S3.3.7. This will be a target set for my second phase of teaching experience in key stage 2 of my teaching experience and for a future target in my second year of teaching experience.
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Name of Trainee:  Natasha Jenkins   Personal Training Target(s)   in relation to  QTS:     To  confidently   identify   the different levels of attain ment of  those being taught in a different  language   to what is used at  home, allowing me to provide  cognitive  suppor t   w it h  learning  activities .  (s3.2.5)  Date:                                     Class:  Year 1   No of ch ildre n:  25                   Age:   5/6  Foundation Phase Focus Plan              2d    

Learning objectives/intentions:  Chi ldre n will experience hearing and using the  wels h l anguage . The   children will develop  bi - lingual  skills using  welsh  vocabulary and language patterns  ar ound the subject of  clothing   and weather.  Meeti n g learners’ needs :   extra assistance and pre printed words w ill  be  provided  for the lower ability  learners.  

Introduction/plenary  tasks  Main activities  Resources/    Key Vocabulary  Assessment for Learning (strategies  and opportun ities)    
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Plenary       Children will  regroup after everyone has comp leted their weather whee l   on to the carpet.   Tedi Twt to be  read again.   Asking and  answering   question s as before.   “ W hat is  Tedi Twt wearing? ”   “ Beth Wyt  ti ’ n  dwisgo Tedi Twt? ”   E ncourage  children to  speak Orally  using th e   key vocabulary . This will feedback what the children have lea rnt  and were they will need to improve in future lessons.   Each child  will   be at a different level.   
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Children will be  instructed to sit on  the carpet.  E xplain  the outline of the  lesson, and that  they  will be participating  in some   fun  activi tes/ games.     - R ead  Dillad  Tedi  Tw t     G ive  children   opportunities   to  repeat   k ey  Vocabulary   orally.    C hildren  will be split in to their coloured groups  to complete the  activity .     E ach  group will have  up to 20mins to comple te  their weather wheel, wit h help pr ovided by  te acher if needed.     Children will ha ve the  opp ortunity   to make  weather wheels and  included   th e m ini   ima ges of  Tedi Twt in the correct Attire for the Weather.          Resources   -   B ook  titled  “ Dillad Tedi      Tw t ”   -   Dillad Word Mat     -   weathe r w heel  template s, glue,  scissors , split pin, arrow  template, weather  voc abulary sheet with  images,   mini   T edi  t wt   weather and clothes  images.            Key Questions   - Beth Wyt ti ’ n wisgo Tedi twt?        - Dw  I’ n giwsgo  … .     - Sut Mae ’ r T ywydd Heddiw ?             -   mae hi ’ n  … … .         Key Vocabulary   Siwmper   M en yg   Cot   Sgarff   Het   Esg idiau  
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