Task 1
Research conducted globally consistently shows that boys participate in sports and physical activity more frequently and with more confidence than girls. The difference starts to show in early childhood and increases in adolescence, when girls' involvement drastically decreases in comparison to boys (Ozturk et al., 2024). According to extensive European research, one of the best indicators of physical activity levels is gender, with boys more likely to participate in organised sports and intense physical activity (Moreno-Llamas et al., 2021). School-based surveys, like the Sport Wales School Sport Survey, that reveals that boys consistently report higher levels of confidence, enjoyment, and participation across a wide range of activities, support these patterns (Sport Wales, 2022). Although the imbalance is widely recognised, its causes are complex, diverse, and influenced by cultural expectations, structural disadvantages, psychological issues, and social norms. 
The impact of gender stereotypes and societal norms is one of the biggest causes of the gender imbalance. Young people's ideas of who belongs in sports are still shaped by the traditional associations of sport with masculinity, competitiveness, and physical dominance. Indirect indications that sport is masculine or incompatible with traditional expectations of femininity are frequently given to girls, which can discourage participation or lower confidence (Vaquero-Cristobal et al., 2024). The media's portrayal of women's sports, which frequently emphasises appearance over athleticism and receives much less coverage, reinforces these stereotypes (Deaner et al., 2016). 
Girls may find it difficult to see sports as a place where they can succeed or feel at ease because of having fewer obvious role models. Participation is also significantly influenced by psychological factors. Studies consistently demonstrate that, in comparison to boys, girls report lower levels of perceived competence, enjoyment, and self-confidence in physical activity (Rawal, 2025). One of the best indicators of continued involvement is perceived, and girls are more likely to stop participating if they feel undervalued or worry about criticism from others. This is especially noticeable during young adulthood, when social comparison and body image issues become increasingly common. Research on school environments reveals that girls frequently experience self-consciousness in physical education settings, particularly during competitive activities or when they feel exposed due to PE kit requirements (Sunderji et al., 2024). Negative behaviours, decreased enjoyment, and eventually disengagement from sports can result from these emotions.


Structural and environmental barriers contribute to the gender imbalance. Girls often have fewer chances to play sports outside of school. They have limited access to programs that cater to them, fewer female coaches, and fewer community clubs that focus on girls' interests. Sport Wales data shows that boys are more likely to join team sports and competitive activities. In contrast, girls report having fewer positive experiences and less confidence in school sports (Sport Wales, 2022). These structural inequalities create a trend where girls participate less which leads to less opportunities tailored to specific needs of girls in sport, which then often leads to disengagement of sport. Additionally, schools often make a priority over competitive sports that are more suited to the boys' preferences, leaving the girls feeling excluded and uninterested to participate anymore (Ozturk et al., 2024).
However, it is important not to take the assumption that gender imbalance is worldwide and already determined form birth at face value. Some people argue that boys are naturally more active because there are differences from birth in strength and behaviours, however research conducted by Moreno-Llamas et al. (2021) prove that the social and environmental factors are predominantly the influence on gender imbalance in sport. Even more so the imbalance varies depending on the sport, such as dance and gymnastics are dominated by girls and their participation levels are much higher than boys, showing that when activities align with the interests of girls the participation levels do increase. Similarly to this, countries that have much stronger gender equality policies show less gender differences within sport, this suggests that structural change can be a heavy influence on the imbalance (Vaquero-Cristobal et al., 2024).
In comparison, there is also evidence showing that the participation around girls is increasing, especially in football where the way elite women’s teams are shifting cultural perceptions and inspiring younger people to get more involved. This determines that gender differences are not fixed but do change due to investments and inclusivity. According to Walton et al. (2022) sport and exercise psychology research has been heavily biased towards male sample, which may affect our understanding of experiences and needs that girls might have. If research is focusing more on male samples and the participation of boys being the norm in society then interventions can be developed to create more gender balance in sport. The statement from Walton et al. (2022) suggests that the issue isn't that girls are participating less, but the systems surrounding sport are structured in a way where is does not reflect accurately the interest that girls have in sport. In addition, Sport England (2025) have looked at closing the gender gap and encourage women to become more active, this is done through a campaign called This Girl Can which was created in 2015 to get women and girls more involved with physical activity. The campaign challenges the traditional idea of what exercise may look like and aims to accomplish more women to move and prove that barriers such as time, money and movement can be overcome. They acknowledge the fact that there is a gender gap and are determined to solve the inequality through providing as many opportunities as possible they can for women and girls to get involved with sport and physical activity.
To conclude, a recommendation to address the gender imbalance could begin in schools. Schools can play an important role by creating a more inclusive sporting environment for boys and girls whilst also making it more enjoyable to ensure continued participation. Providing girls only sessions can also be a factor to increase participation of females because there may be less insecurity training with other girls in comparison to training with boys due to the male personality often overpowering females when in sporting environment.  

Task 2
Numerous international studies have documented strong and convincing evidence that children and young people with disabilities encounter considerably more obstacles to participating in sports than their peers without disabilities. It is generally understood that participation in sports and physical activity promotes social inclusion, psychological well-being, and physical health. However, children with disabilities continue to be disproportionately under-represented in sports, with participation gaps starting early in life and continuing into adulthood. According to Sport England's national data, disabled people are nearly twice as likely as non-disabled people to be inactive, with 43% of disabled people and 23% of non-disabled people classified as inactive. This gap becomes larger as the number of impairments increases (Sport England, 2025). Even though these numbers are for adults, longitudinal research indicates that these differences develop in childhood, meaning that disabled children face physical barriers that limit their chances to participate meaningfully in sports (Jaarsma et al., 2014; Shields & Synnot, 2016).
Children with disabilities engage in sports and physical activity much less often, according to an extensive number of studies. According to MacEachern et al. (2021), kids and adults with disabilities have higher rates of obesity and considerably lower levels of physical activity than their peers without disabilities. This is likely due to their lower participation in sports and failure to meet participation requirements. Their systematic review demonstrates that these differences are influenced by larger social and environmental contexts in addition to individual disabilities. Similar to this, Shields and Synnot (2016) claim that participation is impacted by a complex interaction of structural, social, and personal factors, with disabled children encountering several related obstacles that restrict their engagement. Elipe-Lorenzo et al. (2025) support the argument by pointing out common challenges in mainstream sports environments, such as lack of coach training, limited adapted equipment, and inaccessible facilities.
One of the most often mentioned barriers is the environment. Ramps, modified changing areas, and suitable equipment are examples of accessible amenities that are missing in many sports facilities. According to Elipe-Lorenzo et al. (2025), even when kids are motivated to be active, mainstream sports environments frequently fall short of meeting the physical accessibility needs of disabled participants, which may prevent participation. Also, Rimmer and Rowland (2008) suggest that inaccessible settings reinforce a cycle of exclusion by depriving disabled children of initial opportunities for learning physical literacy, which subsequently impacts their self-esteem and ongoing involvement. These problems are made worse by transportation challenges, especially for families living in rural areas where there may be few or no accessible venues (Goodwin & Watkinson, 2000). These environmental limitations show how physical locations may maintain social exclusion and limit the sporting opportunities available to children with disabilities. Participation is also significantly limited by social and psychological obstacles. The confidence and sense of belonging of disabled children can be harmed by negative attitudes from peers, coaches, and even family members. Disability stereotypes frequently result in the belief that children with disabilities are less capable or that including them needs more effort than usual. According to MacEachern et al. (2021), children who experience social exclusion and low adult expectations may become disengaged from sports as a result of embracing these attitudes. According to research by Shields and Synnot (2016), peer acceptance is a key factor in determining participation, and disabled children's willingness to participate in sports can be significantly reduced when they encounter bullying, sympathy, or overprotection. These outcomes emphasise how crucial it is to promote inclusive social settings and combat stigmas associated with disability.
[bookmark: _Int_GSrDPjm8]The lack of qualified coaches who feel competent and confident in modifying activities for participants with disabilities is another obstacle identified within sport. According to Elipe-Lorenzo et al. (2025), one of the biggest barriers to mainstream inclusion is inadequate coach education because many coaches lack the skills necessary to adapt drills, communicate clearly, or handle a group's varied needs. Townsend et al. (2015) found that coaches frequently feel unprepared to work with disabled children and may inadvertently exclude these individuals or limit their involvement to passive responsibilities. Parents' opinions of quality and safety are also impacted by the lack of qualified coaches, which influences whether or not they encourage their kids to participate (Martin, 2006). These difficulties are made worse by a lack of funding for inclusive programs, which makes it difficult for even driven coaches to successfully implement inclusive practices.
 Reduced participation is also a result of psychological and personal obstacles. Children with disabilities may have low self-esteem, anxiety about social situations, or fear of failing, especially if they have experienced already negative experiences within sports. Lee et al., (2025) claims that participation isn't solely based upon the physical capability of an individual but also how the child perceives their own competence when in a sport setting.
Even though there a several different barriers for disabled people in sport, there has been research conducted that can significantly improve the problem in the future. Training and educating coaches on how to deal with other people's needs is just as important as improving the accessibility in sport (Townsend et al., 2015). Tailored programming specifically for groups of people with disabilities in sports can assist in people safely carrying out physical activity, as well as this it also serves as a pathway into sports for disabled people (Jaarsma et al., 2014). Lastly, enhancing school policies, promoting positive attitudes and awareness campaigns can reduce stigma around disabilities and sport which then fosters inclusivity.
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