 
This assignment will evaluate the approach and development of literacy across the curriculum and within the National Literacy and Numeracy Framework (LNF) Key Stage Two (KS2), with significant reference to why literacy is important within the curriculum and focussing specifically on the oracy strand of the LNF. Educators need to raise the standards of children’s vocabulary, with more emphasis on reading in the introductory section on language and literacy, within the curriculum and within the LNF. Teachers are expected to teach in a way that encourages learning which will help develop children’s oracy, reading, writing and vocabulary skills. Likewise, the curriculum emphasises that all children should have the opportunity to participate in and gain knowledge, skills and understanding, of drama. Schools are suggested that they provide children with library facilities and set ambitious expectations for reading at home (Welsh Government, 2010).
Within education PISA tests have been in place to record teaching standards and be able to assess pupils are able to apply their knowledge to real life situations, rather than just within the school curriculum, Egan (2013) reported that the PISA results show Wales falling to 41st out of 68 with great concern that pupils are leaving school unequipped to enter working life. The Welsh Government stated that these results are unacceptable and there is need for a wakeup call, with the facts from these results Wales stopped using SATs tests (Jones, 2015).
In 2013 the National Literacy and Numeracy Framework (LNF) was put in place to help teachers embed literacy skills with a collaborative framework for literacy lessons which consist of a number of elements to provide opportunities for reading and writing, listening and speaking as well as improving how pupils express themselves within all subjects, with aims to try to combat the concerns of pupils aged five to 14 falling behind in national tests. Nevertheless, standards still have not been seen to have improved as expected, teachers suggest this is due to the lack of support and training for staff to be able to progress and pass on the knowledge to pupils.

Main body
Many would perhaps argue to give a definition of literacy is not as straightforward, with some defining it as the ability to read and write, speak and listen (National Literacy Trust, 2015). Whereas some see it now being more about being able to make sense and engage in advanced reading, writing, listening and speaking skills (Alber, 2014). The United Nations Education, Scientific and Cultural Organization (UNESCO) further defines it as the ability to understand, identify communicate as well as being able to use printed and written materials within a wide range of context, to be able to achieve their goals whilst participating within their community (UNESCO, 2019).
Literacy is seen as helping someone gain the ability to read and write which many of us take for granted, but with the ability to read and write helps improve the future of everybody in society, literacy is critical to development of individuals and the community well-being, as with good literacy skills it can help to reduce poverty, reduce crime levels as well as enhancing cultural diversity (UNESCO, 2019), similarly Laura Bush states that literacy builds the foundation for freedom from poverty and oppression (Bush, cited in Rolz, 2016).
Effective teaching of literacy comes from providing children with the building blocks they need not just for academic reasons but to be able to succeed in later life and accomplish their careers and have a rewarding future, whilst trying to focus on children skills of being able to speak and listen, by encouraging them to read aloud, and have classroom discussions are some interventions to help those who are struggling (Collins, 2017). For teachers to be able to engage with pupils, teachers should ensure their expectations of pupils’ ability to engage in dialogue are challenged, as well as knowing and understand their ability and needs. This has been proven to succeed as an approach by Ysgol Heulfan Primary school shows, to make sure they fully understand the pupils’ needs a one-page profiles that include details of how the child likes to communicate has been introduced. (Estyn, 2018).Teachers are aware that different changes within the environment have different impacts towards learning, with this in mind teachers will aim to engage with pupils to achieve the best learning outcomes, effective teachers know that it is important also for themselves to keep up to date with the ever changing information as well as it is not about how much pupils know but more how pupils apply their knowledge.
Hervey (2013) states that what takes place minute by minute in a teaching environment perhaps makes a difference to a pupil’s achievement, just as much as overall schemes of work.

		 
		
A good example of teachers engaging with pupils and getting them involved in their own learning is the initiative put in place by Ysgol Gymraeg y Fenni. It was put into place as it was thought the teaching strategies needed a revisit as the school was not performing as well in oracy as the school would like. The school put in to place self – assessment leaflets for pupils with the aim to develop understanding of the standards expected by them which could be used to identify their peers and their own strengths, as well as being a way of gathering evidence for portfolios. This improved their oral standards (Estyn, 2017).
 The fundamental goal of literacy instructions is to build on student’s comprehension, writing skills as well as communication skills, however, the content is seen not as what is taught but more importantly how, this is where literacy instructions become important (Laugharne, 2007). Literacy is very much essential for all aspects of success within life, being more than just being able to read and write basic text, it is the ability to read, write, speak, listen and be able to think in order to learn and communicate efficiently with many schools being criticised for not paying enough attention to the accuracy of spelling, punctuation and grammar, giving the ability to seek out and understand information helping to give independence to make choices, (Litworld, 2014). Halbrook (1961, p22) stated that there were two aims of the English subject practical (literacy skills) Halbrook (1961) believed that English was a meaning of achieving wholeness (a wider view on the subject), likewise Vygotsky believes the emphasis should be on developing not the managing of systems like targets and objectives, within schools.
 Laugharne (2007) stated that,

Literacy now dominates the English curriculum, with a consequent
 	loss of equilibrium between the whole (English) and its constituent 
 	parts (one of which is literacy), between the bigger picture and the 
details which it frames but which give it definition. 

A study with the Literacy Trust has shown that those who enjoy reading and writing are a lot happier within their lives with a higher mental wellbeing than the ones that do not enjoy reading and writing (Literacy Trust, 2018). However, despite teacher’s best efforts of providing adequate teaching, underprivileged children are twice as likely to leave school without reaching the expected levels in reading and writing as their classmate from a more privileged background, those with low literacy skills may struggle with being able to read road signs, reading a book and not be able to make sense out of forms and time tables they may also find it difficult to read instructions. However, there are strategies in place to help teachers support pupils within the classroom, such as Talking Point, a website run by the children’s communication charity I CAN which have a progress checker to help teachers find useful teaching strategies (Talking Point, 2018).
Mann, (2017) looked at a recent survey of adult’s skills show that there is to many people of working age lacking the basic literacy skills these reports on literacy or the lack of, are also linked to discipline issues, grades, employability, earn less income, low educational attainment. The Literacy and Numeracy Framework strand for oracy across the curriculum stresses the element of developing and presenting information and ideas and the aspect of speaking and listening skill are just as important as reading and writing. However, oracy tends to be overlooked as the least important strand of literacy. As Vygotsky (1978) would argue you cannot read or write without first knowing how to speak, if there is limited vocabulary then it will be hard for pupils to be able to express themselves, and without oracy it will be difficult for pupils to be able to progress with literacy. Oracy is seen as an outcome where students learn to talk confidently, sensitively and appropriately (Mooney, 2013). Within the classroom there are many different uses of oracy, such as conversation and social purposes, instructions and giving directions, group work, sharing ideas, question and answer and classroom management, Still, much of this, in a traditional classroom tends to be teacher-led, where the teacher ask question, pupil respond’s, teacher will  then evaluate answer, some studies show this way of learning very prevalent, as it seeks predictable answers, it does have its own benefits however it has limited use to explore more elaborate ideas  not always give the pupils chance to be able to speak out ( Mercer,2000 ) .
 Alexander (2012) states that pupils learn through talking and deepening their understanding through dialogue with others. There are many different uses to help with these skills within schools such as rote - repeating key information, recitation - using questions to test, instruction - telling pupils what they need to do, discussion - encouraging exchange of ideas, dialogue structured question and answering. However, there can be many barriers to this type of learning. Millard and Menzies (2016) suggest that despite oracy being so important  there is thought that pupils do not talk enough within the classroom due to being shy or scared to answer incorrectly so instead of their being silence within the classroom, teachers will ask a pupil they know will be able to answer to prevent those with less confidence feeling uncomfortable amongst their peers, it can also lead to disruption within class as children start talking and stop on task activities.
With this in mind these barriers can be easily overcome by teachers setting out clear classroom rules such as talking during lessons, greater question being asked to help encourage different though processes throughout different stages of all student’s life, feedback can also be given so pupils know how to improve as well as the use of sentence starts to help scaffold responses from pupils.
Alexander (2006)  suggests teachers should be more encouraging to the use of discussion and dialogue to get all involved to speak and listen instead of just listening, which will help to ensure all pupils are equal and their contributions are valid, by developing classroom talk will have a wide range of benefits for pupils throughout school and beyond, For example using structured  dialogue is effective for encouraging the pupils to participate verbally, but not used that often as it is different to conversation and discussion because it has an element of enquiry and lasts longer, Working towards a common aim where all participants are equal and all their contributions are valid it is a way to understand through structured questions and purposeful discussion which can be linked to cognitive gains which improves reasoning skills, personal and social gains enhancing self-esteem, reducing anxiety as well as civic engagement and empowerment which can increase the ability to debate (Nagda and Gurin, 2017). 

Alexander (2006) suggests discussion is where ideas and information are shared and problem solving happens, instruction which gives pupils information, rote teaching is also very common and has a positive outcome, it is seen when rote teaching is used it benefits the hippocampal foundation which is the key structure in a brain for learning, also helping pupils to recall more information when learning through repetition. Educators should use a variety of talking methods, depending on what the learning outcome is, as pupils learn to talk first and reading and writing are particularly linked to talking so with this in mind real concepts are impossible without being able to speak words. Vygotsky (1978) suggest that you cannot think in a meaningful way unless you have specific use of words as a functional tool. Howe (1992) suggests that being able to talk allows children to reflect on learning helps to communicate ideas throughout interaction with others, with many benefits to talking through learning it gives opportunities to develop oral repertoire, be able to orally rehearse of vocabulary which can in turn latter help within written language, it is also the key to developing thinking and problem solving strategies, Thought comes into existence through words so with a limited vocabulary it can limit people’s ability to think. 
Britton (1970) states” Talk is the sea upon which all else floats” Likewise Corden (2000) suggest that ‘thought is not merely expressed in words -it comes into existence through words’, Educators need to model correct and various ways of talking, this will then increase pupils oracy, by promoting oracy within the classroom it has potential to help diversify and strengthen pedagogy and deepen learning, A very effective approach of encouraging oracy is from Pie Corbett’s (2019) Talk for Writing. Scheme. Apart from generally helping the whole class, his methods also have a dramatic influence on progress and are also useful for children who perhaps find it difficult to sit and listen quietly. Also good for children with hearing difficulties as the stories are interactive and use actions. Also good for children with English as second language as the stories are repetitive, research has shown that at the start of the year in a reception class only 2% of the pupils were able to retell the whole story but by the end of the year after using this method it had seen an increase to 76% being able to retell the whole story. Ysgol Heulfan Primary School (Estyn, 2018) have adopted a similar approach by using repetitive stories over a two week and incorporating activities that relate to them. And stories that the children have written themselves. 
Palmer and Corbett (2003) stress the importance of oracy in helping children to be more imaginative in their writing skills. The more children listen to stories and imitate the speech patterns in them the more they are able to copy them in their own taking and writing. Likewise Lewisham (2010) found that similar cohort of children had made on average a two year progress in just one year by focusing on the impact of ‘talk for writing’ on non-fiction writing, this in turns helps pupils to imitate the language they need for a particular topic orally before reading and analysing it and writing in their own words, helps children to become independent speakers and writers of text. Studies have also shown that those who read aloud daily can put them almost a year ahead of their peers who do not have any daily reading, teaching how to own and value their own stories (Litworld, 2014).
Talk rich is also a similar approach to oracy by giving pupils plenty of different opportunities to develop, by giving a story and pictures for the pupils to decode through discussion within their groups, helping pupils to identify the key vocabulary needed as well as group work by explaining ideas which helps to improve reasoning and build upon understanding, all being linked to sustained and productive dialogue with their peers ( Alexander, 2012).

Conclusion
This essay has looked at why the Literacy and Numeracy Framework (LNF) was introduced and considered different definitions of literacy whilst considering what makes effective teaching, by focusing on the oracy strand in Key Stage Two (Welsh Government,2010). Whilst looking at the Pisa tests and why some may feel they were not working and that there needs to be a wakeup call to focus on why Wales are failing , it has also discussed the impact of a number of interventions encouraged by the National Literacy and Numeracy framework (LNF) to help provide better opportunities as well as helping how teachers can improve oracy across the curriculum, as it has been seen that oracy is just as important as reading and writing within education (Egan, 2013). The assignment has also explored the ideas of Sue Palmer and Pie Corbett (2019) idea of talk for writing also linking with Vygotsky (1978) theory of language which showed improved outcomes. It has seen Estyn best practice reports showing the importance of dialogue teaching whilst focused on the exploration of complex ideas helping to extend the pupils thinking skills as oracy is instrumental to better reading and, in particular, writing within the terms of developmental (UNESCO, 2019). Going forward it has been noticed teachers need to engage with pupils with more time to be able to deliver the key strands of reading writing and oracy. However, with a much-crowded curriculum it has been hard to implement the much- needed support and teachers feel they are not being given the right support and time to be able to improve - the focus being on targets not on the development of key skills (Laugharne, 2007). However, if staff were to give a couple of periods a week towards oracy it would lead to best practice working together to improve literacy across all areas as well as improving the well-being of pupils (ref). One positive way forward could be that instead of a traditional parents evening teachers could ask pupils to present portfolios of their work, which helps the pupils with reflective talk as well as involving parents along the way with their children’s school work and learning progress, there has been barriers seen with promoting more pupil led talk, this is that there may not always be time within the lessons to allow each pupil the time to talk and without the curriculum making time to promote more oracy skills improvements may become hard (Alexander, 2012).

Reference List 

Alber, R. (2014) How Important is Teaching Literacy in all Content Areas. Available at: https://www.edutopia.org/blog/literacy-instruction-across-curriculum-importance  (Accessed 22.03.19).

Alexander,R. (2012) Improving Oracy and Classroom Talk in English Schools: Achievements and Challenges. In: Department for Education seminar on Oracy, the National Curriculum and Educational Standards, London.

Collins, K. (2017) EEF Blog: What Makes Effective Literacy Teaching. Available at: https://educationendowmentfoundation.org.uk/news/what-makes-effective-literacy-teaching/  (Accessed 21.03.19).

Corbett, P.(2019) Talk4Writing. Available at http://www.talk4writing.co.uk/ (Accessed 07.03.19).

Egan, D. (2013) Wales PISA Rankings Worse in UK. Available at: https://www.itv.com/news/wales/story/2013-12-03/pisa-results-wales-international-rankings/?page=3 (Accessed 20.03.19).

Estyn, (2017) Developing Oracy Through Self-assessment and New Teaching Strategies. Available at: https://www.estyn.gov.wales/effective-practice/developing-oracy-through-self-assessment-and-new-teaching-strategies   (Accessed 24.03.19).

Estyn, (2018) Rapid Development of Pupils Oracy Skills Available at: https://www.estyn.gov.wales/effective-practice/rapid-development-pupils’-oracy-skills (Accessed 24.03.19).

Estyn, (2011) Strategy and guidance on inspecting literacy for pupils aged 3 to 18 years Cardiff: Her Majesty’s Stationers Learning Wales. Available at: http://learning.wales.gov.uk/resources/nlnf/?lang=en (Accessed 20.03.19).
Hattie, J. (2009). Visible Learning: A synthesis of 800+ meta-analysis on achievement. London: Routledge. 
Jones, A. (2015) Estyn Literacy and Numeracy Standards Progress Modest. Available at: https://www.bbc.co.uk/news/uk-wales-30778644 (Accessed 20.03.19).

Mann, A. (2017) People of Working Age Lack Basic Skills in Literacy and Numeracy Available at: https://www.nala.ie/news/people-working-age-lack-basic-skills-literacy-and-numeracy (Accessed 21.03.19).

Mercer, N. (2000) Words and Minds: How We Use Language to Think Together. London: Routledge.

Millard W and Menzies L. (2016) The State of Speaking in Our Schools. London.

Mooney, C.G. (2013) An Introduction to Dewey, Montessori, Erikson, Piaget & Vygotsky. Redleaf Press Minnesota.

Nagda B and Gurin P. (2007) Intergroup Dialogue: A critical-dialogic approach to learning about difference, inequality and social justice. New Directions for Teaching and Learning 111: 35–45.

National Literacy Trust, (no date) What is Literacy. Available at: https://literacytrust.org.uk/information/what-is-literacy/  (Accessed 21.03.19).

Palmer, S and Corbett, P. (2003) Literacy What Works. Nelson Thomas Ltd: Cheltenham.

Rolz,I. (2016) How Literacy Reduces Poverty Available at: http://borgenproject.org 

Talking Point. (2018) Progress checker. Available at: http://www.talkingpoint.org.uk/progress-checker (Accessed on 21-03- 2019).

United Nations Education, Scientific and Cultural Organization, (UNESCO). (2019) Defining Literacy. Available at: https://en.unesco.org (Accessed 20.03.19).

[bookmark: _GoBack]




