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What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Utilise my conclusion to consider how my findings will impact upon my future practice. 
	I have explicitly stated how my findings will impact upon my future practice and supported this with the PSTL. 

	Targed/Target 2
	Continue to develop my critical voice. 
	Evidence of my critical voice can be found in the ‘Reflection’ section, for example. 

	Targed/Target 3
	Continue to structure my assignments clearly. 
	I have included subheadings throughout so a clear structure can be seen. 














Introduction
To provide pupils with the best possible learning experience and outcomes, schools should ensure that they have a School Development Plan (SDP) in place. The overarching purpose of such plan is to ensure that all students, regardless of their circumstance, have access to an education where high aspirations are had for all (Welsh Government, 2022 a). This type of plan includes the identification of targets for improvement, the actions that need to be taken to get there and monitoring strategies; all factors that make SDPs vital for school reform (Fernandez, 2011). The criticality of educational organisations ensuring that they are inclusive of all students is reiterated by the United Nations Convention on the Rights of the Child (UNCRC). Articles 28 and 29 both state that all children should have a right to an education that encourages them to meet their full potentials (Unicef, 2017). A SDP is thus necessary to ensuring that these rights are met. Consequently, this report will critically reflect upon how a school is working to ensure that they provide effective support to pupils with additional learning needs (ALN) in line with the new ALN processes being driven by the Welsh Government. Their self-evaluation processes, their actions and how they monitor the impact will be considered.
The organisation, which will be referred to as School X, is located in a deprived area of South Wales and has around 340 pupils on roll. It has identified 17% of students with having ALN, which is just below the national average of 21% (Welsh Government, 2022 b). The organisation takes a child-centred approach where self-esteem, confidence, and independence is consistently promoted. 





Literature Review 
ALN Policy
ALN is the current term used in Wales when referring to individuals who have a learning difficulty or disability that requires additional support (Packer et al., 2022). It means that someone will commonly find it harder to learn than those of the same age and so the provision should aim to remove barriers to ensure learning is accessible (McGregor, 2022; Welsh Government, 2020). This is based upon the social model of disability which believes that society is the cause of the hinderances, rather than the belief that a deficit was to be diagnosed and treated medically (Oliver, 1996). To ensure that education is accessible, the support provided should consistently be reviewed and impact evaluated. This is supported by contemporary evidence that suggests that inclusive education is a continuous process of educational transformation that focuses on experiences and outcomes (Schuelka, 2018). SDPs are a useful tool for improving the provision that is provided to these learners. Welsh Government guidance relating to ALN consolidates this idea as a collaborative process of assessment, planning and support should certify that early and effective interventions are provided to learners with ALN (Welsh Government, 2020). Negatively, one in five young individuals are excluded physically and emotionally from schools regardless of their right to education (UNESCO, 2023). Subsequently, the criticality of striving for an inclusive education system should be acknowledged. 
The Welsh Government has considered this issue and assessed the situation within their own country. They found that academic experiences and attainment was significantly poorer for those with ALN compared to students without, calling for them to improve their system. The ALN and Educational Tribunal (Wales) Act 2018 has ensured that a new statutory framework has been created to guide practitioners to how they can best support students with ALN (Welsh Government, 2018 a). Therefore, the new system will encourage staff professional development, increase collaboration between agencies, young people and their families, and create a simpler system utilising Individual Development Plans (IDPs) (Welsh Government, 2018 b). IDPs are significantly useful for ensuring that individual needs are met as it is an ongoing document that is frequently reviewed which describes the ALN of the child, along with what additional learning provision (ALP) is being taken to support them (Knight and Crick, 2022). The new system appears to take a competency-based approach which is an effective way to respond to diversity and varying needs. This means it focuses upon students with ALN developing their knowledge, skills and attitudes which can be transferred for use in various contexts (Opertti and Brady, 2011). To certify that students are aiming to reach their potentials, it should be discussed what type of ALP is going to be implemented. For example, new skills may need to be learned, or simply existing knowledge to be built upon. It is also imperative that it is meaningful to the learners and meets their interests (Welsh Government, 2015); an effective way to implement a person-centred approach.
SDP Process
Ultimately, the purpose of an SDP is to improve the quality of education for all, meaning that schools should monitor and improve what they are delivering (Mac Ruairc, 2019). Schools commonly aim to adopt a shared vision. This can provide staff and other agencies that they are in collaboration with a sense of direction to achieve their goals; something which follows the Schools as Learning Organisations (SLO) approach (Welsh Government, 2018 c; OECD, 2016) (See Appendix 1). As it can be seen, the approach encompasses the Four Purposes of the contemporary Welsh curriculum. In summary, these aim to enable students to lead both fulfilling personal and professional lives (Gatley, 2020). To assess whether these purposes are being met, the SDP again presents itself as a useful tool. Schools must evaluate what they are doing well and what needs to be improved. Frequently, targets can be identified during an inspection, or when the school undertakes a self-evaluation process. They are required to take accountability for evaluating their strengths and weaknesses and acting upon this appropriately. This may be done via dialogue between members of staff, local authorities and other relevant stakeholders where discussions encompassing learner progression can occur (Welsh Government, 2022). The importance of involving these stakeholders within the process is reiterated by the literature as they are a key component in continuing the development of practitioners as they can offer professional recommendations (Harris and Jones, 2017). Government documentation also provides guidance to schools and stakeholders about how this self-evaluation might occur. For example, the national framework offers a variety of approaches, prompts and resources for reflection which can be selected and adapted by schools for use within their own contexts to encourage deeper evaluation (Welsh Government, 2021). Additionally, data analysis is a factor to be considered during this evaluation process. Magnifying upon qualitative and quantitative data such as inspection reports, information relating to learner well-being and attainment records (Welsh Government, 2018 d) can provide staff with crucial information to aid them in identifying their strengths and weaknesses. 
The SDP created following the self-evaluation will encourage the staff to create a strategic plan to how they are going to make improvements. Within this, they should state their targets, address how they are going to make improvements, identify how they will collaborate with stakeholders, and how they will co-ordinate the actions of staff (Welsh Government, 2018 d; Ainscow, 1995). However, the SDP is not a stagnant document. Instead, it is live and a continuous cycle that enables schools to consistently assess their actions, review progress and take action. Advice from the Welsh Government supports this idea to state that impact should consistently be measured, where the SDP should at least be revised annually and particularly following an inspection (Welsh Government, 2018 d). The importance of staff working collaboratively with each other and various stakeholders to compose and monitor their SDP is thus understood.  






Action point
School X has been praised during their last inspection for their ability to make use of the government guidance relating to ALN. It was found that they had an efficient system to track the progress of learners with ALN where their use of the information allowed for them to provide effective ALP (Estyn, 2019 a). It is known that qualitative inspection data is a useful tool in aiding schools to identify their strengths (Welsh Government, 2018 d); a crucial part of the self-evaluation process. School X has chosen to include one of their strengths within the SDP to ensure that standards are kept high, as stated by the headteacher. Ofsted, the English inspection organisation, also supports the idea that it is important to identify strengths when creating a SDP. They provide guidance to schools about what factors they should consider during the process including characteristics of the school, the quality of provision, and overall effectiveness and efficiency (Bubb et al., 2007). The importance of acknowledging effective practice and maintaining this is therefore apparent. 
The headteacher has also emphasised the importance of utilising the Self-Evaluation Report (SER) before finalising their SDP. Estyn (2019 b) highlights how they believe that an inspection should begin with the school’s SER as it evidences how well a school knows its strengths and weaknesses. When carrying out this report, the school should question ‘How well are we doing?’, ‘How do we know how well we are doing?’, and ‘How can we improve things further?’ (Estyn, 2014). These questions are useful for creating the foundations for improvement and driving deeper reflection which subsequently allows for the school to create an increasingly detailed plan (Central South Consortium, 2014). Following the creation of their SER and the inspection, the school has ensured to utilise Estyn’s framework when developing their SDP. The full details of this guide can be seen in Appendix 2, but the basic structure aids School X in their improvement journey. This includes ‘Starting the journey’, ‘Making progress’, ‘Building momentum’, and ‘Sustaining high standards’ (Estyn, 2023). This framework also has links to the Welsh Government’s 3-part guide to school improvement. Here, there is a distinction between evaluation and improvement activities, accountability, and transparency (Welsh Government, 2022 a), allowing for clear steps for school development to be understood and utilised with ease. The headteacher has stated to find this type of guidance useful as it has allowed for an easier transfer between the SER and the SDP. These frameworks appear to be user friendly and effective in facilitating improvement efforts. Consequently, School X has been able to conclude that their support and ability to follow government guidance for students with ALN has been of high quality and have the desire to keep up this level of provision. 
Although, the headteacher is not the only individual in charge of identifying targets and creating the SDP. These conclusions would not have been drawn without the help of colleagues and other stakeholders. School X emphasises their prioritisation of taking a whole-school approach to improvement which means that all staff are aware of the improvement process and work together to identify targets and a plan. As a result, responsibilities are distributed and there is a shared ownership and understanding of the school’s aims where a climate of mutual support is created (Estyn, 2023). School X was praised for this within their latest Estyn report, along with their involvement of the governors within the evaluation process. It stated that the governors are supportive of the school and frequently receive detailed information about learner progress and how the school is performing. They have also recently taken part in book scrutiny and engaging in discussions with the children about their work, including children who have ALN (Estyn, 2019 a). The involvement of relevant stakeholders in the evaluation process is a positive way to indirectly benefit learners. This is justifiable by the idea that it increases the school’s capacity to work collaboratively and co-ordinate the actions of those involved, which is a significant factor in promoting change (Ainscow, 1995). The value of taking a whole-school approach and involving relevant stakeholders in the evaluation process is evident.




Reflection 
As School X has been able to identify the target of focus, the self-evaluation process appears to have been successful. However, their recent Estyn report also highlights how involvement of governors in the evaluation process is limited and is only now beginning to impact upon improvement planning (Estyn, 2019 a). The benefits of involving these stakeholders within the process has been made evident within the two previous sections of this report. It may be suggested that the school could engage within additional research encompassing the value of the role of governors in improvement planning. This is because they deserve to play a key role in the leadership and management of a school and contribute to setting clear visions and strategic direction (National College for Teaching and Leadership, 2014). Not only this, but there was little indication of how parents and other agencies within the wider community were involved in the evaluation process. Literature suggests that these stakeholders should have a right to be consulted about the decisions made within schools as they provide useful feedback which could be beneficial for creating the strategic plan (Brown et al., 2020). Most importantly, the contemporary ALN processes emphasise the importance of involving parents and other agencies within decision making. For example, the planning should be viewed as something to be done with them, rather than to them to ensure that the right support is implemented for their children (Welsh Government, 2018 b). This could be an effective adjustment to benefit the improvement process further. 
Nevertheless, School X has a system that meets the government requirements for monitoring its learners with ALN. The documentation is clear and identifies who has an IDP, what reasonable adjustments are in place and what ALP they are receiving for their needs. Not only this but within a separate plan, the school has identified various forms of provision that they can provide to pupils with ALN. These include ELSA, Thrive, Play Therapy, and The Baxter Project. These forms of provision specifically target improving the holistic development of children with ALN by improving emotional and social learning (SEL) with the intention to improve attendance, behaviour, and attainment (Thrive, no date; ELSA support; no date; Play Therapy UK, no date; Coleg Gwent, 2022). It appears that the additional support is carefully planned for each individual within School X which ensures children are supported to reach their full potential; a key aim of the ALN Transformation Programme (Welsh Government, 2018 b).  To assess the academic progression following the ALP, the pupils will undertake the Salford Reading Test and the Neale Analysis of Reading Ability (NARA) in September, April and June. This allows for teachers to inform their teaching and learning strategies to best support those with ALN (Williams, 2015; Hill et al., 2005). Although, there is no explicit indication of how they monitor the improvements in student’s SEL. OECD (no date) offer useful recommendations to how schools can measure impact such as magnifying upon behavioural indicators, engaging with parents and teachers, along with observation of the family and school environment. Additionally, the ALN documentation states that practitioners should engage in research to understand what can be expected from interventions and how they can best deploy resources (Welsh Government, 2018 b). These suggestions could be useful to consider to ensure issues are being identified and improvements made.










Conclusion 
It is apparent that School X has a thorough self-evaluation process for ensuring that they are aware of their abilities and able to make informed improvement decisions. I have learned that this process is a significantly valuable part of school development and there are a variety of evidence-based frameworks available for guidance. Although, I have provided some suggestions to how they might improve this process by involving parents. I would promote their involvement within my future practice as the Professional Standards for Teaching and Leadership (PSTL) highlight the significance of involving these partners to evaluate the school’s processes (Welsh Government, 2017) as their insights could be useful to the creation of the SDP.
Regarding their strategic plan, it appears that a clear document has been created that is accessible to all staff, providing information encompassing who has an IDP and what form of ALP they are receiving and why. Their variety of provision available to their pupils certifies that their holistic development is supported with the intention of improving both well-being and academic success. I will encourage the implementation of effective provision within my future practice as the PSTL again emphasise the importance of this to ensure high expectations are had for all pupils and individual needs are met (Welsh Government, 2017). When considering School X’s competency-based approach, it appears that this matches the guidance provided by the Welsh Government to supporting learners with ALN. Consequently, it can be implied that the development of this aspect of their SDP has been successful. 
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Appendices 
Appendix 1- SLO Model
Welsh Government (2018 c).
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Appendix 2- Estyn’s Framework for SDP
Estyn (2023). 
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Support the achievement of improvement
priorties by establishing effective
performance management arrangements.

for staff and continuous professional
development that meets specific
improvement needs

& estyn.govwales

Ensure all staf use a range of appropriate
strategles/approaches to support puplls'wellbeing
and progress.

Further develop consistent approaches to common
classroom practice e, basic routines, approaches
0 teaching reading and writing.

Al staff use assessment and tracking information
toinform teaching and learning to support progress
in pupil'learning and wellbeing.

Embed systems to evaluate teaching and its impact
on pupils’progress n Learning and wellbeing.

Use this information to identify opportunites to
improve teaching and learning further.

Focus on developing pupils learning to learn
for example, their abiliy to respond to feedback
and improve their work.

Ensure the curriculum matches the needs and
interests of the pupils and provides a wide range
of learning experiences across the school so that
it promotes pasitive atitudes to learing and
supports pupils'progress.

Sustain the focus on improving puplls knowledge,
skils understanding) (including iteracy, numeracy
and digital) and experiences.

Further develop leaders'skils to evaluate and
improve teaching and learning.

Further develop links between self-evaluation and
improvement processes.

Support the achievement of improvement priorties
through effective use of performance management
of staff and continuous professional development.
Begin to evaluate the effectiveness of school
improvement systems on improving qualiy.

Allteachers have a secure understanding of what
constitutes effective teaching and use a range of
teaching approaches to support good progress in
learning and wellbeing.

Teachers use consistent classroom practices

‘and routines effectively.They begin o innovate
to increase the effectiveness of approaches to
teaching and learning.

“The qualit of teaching s consistently
ensures that nearly al pupils make
partcularly good progress and achieve very
high standards.

Teachers use consistent classroom practices
and routines effectively.They adapt these
naturally at appropriate times to increase
impact on learning and wellbeing.

and tracking arrange

consistently support good levels of progress

in support progress in pupils learning and
wellbeing,

Al staff make valuable contributions to
evaluating and improving the quality of teaching
and assessment.

Ensure pupils apply their learning to learn skils,
for example, their abiliy to respond to feedback
‘and improve their work.

Ensure that the currculum is broad balanced and
elevant to pupilsneeds and interests and that it
s underpinned by effective teaching to support
ood progress i learing and wellbeing.

Develop approaches to enable staff work well
with other taffin th cluster of schools to
ensure pupils have suffcient opportunites to
build on their Learning as they progress through
diffeent stages of learning.

Allstaff onsistently develop pupils knowledge,
understanding and skills (including lteracy,
numeracy and digital) by providing high quality
learning experiences across all aspects of their
school curriculum.

“The culture of evaluation and improvement is
established, well understood and effective in
improving teaching,currculum,learning and
wellbeing. It draws on the views of al elevant
stakeholders.

There is a clear ink between findings from self-
evaluation and school priortes.

and tracking

are highiy effective because they have
notable impact on progress in learning and
wellbeing.

Arrangements to evaluate and improve
teaching and assessment are highly
effective. They develop a culture of
continuous improvement and support
positive progress in learning and wellbeing
forall

Pupils consistently apply their learning to
tearn skills to enhance and improve thei
learning, where appropriate,in a range of
contexts.

Ensure that the curriculum and provision for
kil s highly engaging and provides broad
and balanced learning experiences in and
outside of essons and supports all puplls to
make consistent high progress in learning
and wellbeing.

Ensure al safstaff vork well with other
tafinth cluste of schools 0 understand
ow 0 buld o pupis prior earing to
continually secure progress.

Allstaff are ighly successfu in devloping
pupis knowledge,understaning skils
(inluding leracy umeracy and digtl) by
provding high aualty earing experiences.

Evaluation and improvement processes are
highly effective and supports continuous
improvement i all aspects of the schools
work.

Links between self-evaluation work,
school improvement priorities, high quality

High quality professional learning and effective.
performance management arrangements support
the school in making strong progress in meeting
allimprovement priorites.

and effective p

‘management arrangements support the
school in maintaining very high standards of
teaching, learing and wellbeing.
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Establish professional learning
armangements to
« provide specific support for staffto
improve the quality of their teaching
« provide specific support to enable
staff to support the school in reaching
improvement goals
+ establish and maintain high expectations
in relation to provision for pupils and
their progress in learning and wellbeing
Begin to develop opportunities for staff
to contribute to specifc areas of school
improvement.

Establish amrangements to take account of
and act upon the views of puplls,

Focus on establishing or restoring the
reputation of the school with parents and
the local community

Establish effective arrangements to
‘communicate with the school community.

www.estyn.gov.wales
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®

Continue to broaden pr tearning
‘opportunities for staff to improve their own
practice, improve puplls’leaming and wellbeing and
toincrease leadership capacity at the school.
Increase opportunites for staffto contribute to
specific areas of school improvement.

Further develop arrangements to take account of
and act upon the views of pupils.

Take all opportunites to develop partnerships
with parents and the local community that support
improvements to provision and pupils Learning and
wellbeing,

wwwestyn.llyw.cymru

learning arrangements are effective
i improving the quaity of Leadership,teaching
and curriculum. This supports continuous
improvement to pupils'learning and wellbeing.
Many staff engage in professional reflction to
improve teaching and learning They make use:
of relevant research (where appropriate) and
begin to share this work within and beyond the
school to demonstrate the difference this work
has made to teaching, curiculum, learning and
wellbeing,

Pupil voice s influential and an established part
of school improvement processes.

Partnerships with parents and the local
community are mutually benefcial and support
consistently good learning and wellbeing for
pupil.

\gements for professional learning are.
highly effective and support a culture of
continuous improvement at the school.
Alstaff engage regularlyin effective
professional learning. They make use of
relevant research (where appropriate) and
regularly share this work within and beyond
the school to demonstrate the difference
this work has made to teaching, curriculum,
tearning and wellbeing.

Pupil voice has a reqular and positive impact
on aising standards of provision,Learning
and wellbeing.

Partnerships with parents and the local
community are mutually beneficial and
highly successful in securing the best

possible Learning and wellbeing pupils.
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