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Assessment Component 2
Youth workers need to acquire certain essential skills, knowledge and understanding to become effective (UWTSD, 2018).   Apart from understanding and applying the principles, purposes and values of youth work in their own job role, they must be able to do this within the framework of the law and youth work policy at all levels.  Further, they must be able to reflect upon their own practice, adhere to guidelines regarding ethical practice and understand the different perspectives of various stakeholders regarding their work.  Two of the most important areas of skill and knowledge needed by youth workers are described here: first, the ability to manage boundaries and second, promoting all elements of safeguarding in their work. 
Managing Boundaries
According to the Oxford Compact English Dictionary (1996), a boundary is ‘a line marking the limits of an area, territory etc.’.  Here, we are talking about metaphorical boundaries that define the limits of what is and is not acceptable behaviour in a youth work setting, when working with young people and others.  
It is important to say that professional boundaries can vary according to context; youth workers will deal with a variety of people as part of their role: young people, colleagues, volunteers, parents, managers, trustees and external stakeholders.  The values which underpin youth work (LSIS, 2012) include recognising, respecting and being actively responsive to ‘the wider networks of peers, communities, families and cultures which are important to young people’ as well as to young people themselves.  Good interpersonal skills and professionalism are essential characteristics of an effective youth and community worker, and vital when it comes to managing boundaries.  These necessary skills are reinforced in the workplace by policies such as ‘Code of Conduct’, and practices such as staff induction, training and performance management.
When working with young people it is important to be able to balance approachability with professionalism (Sapin, 2013).  Youth workers need to be able to communicate without ambiguity, describing what does and does not constitute acceptable behaviour.  This also needs to be consistent, so that boundaries are clear and young people can trust youth workers not to ‘move the goalposts’.  Sapin (2013) also describes how it is alright to disagree with young people, for youth workers’ opinions to be expressed, and how indeed this might spark valuable debate in which controversial issues may be explored with young people.  She describes this as ‘democratic dialogue’ where everyone’s views are given air time.  Sapin (2013) emphasises that while it is important to be supportive and attentive to young people, becoming overly closely involved in their personal lives is a boundary that must not be crossed.
Geldard, D. (2009) says ‘Some young people have difficulty in maintaining appropriate personal boundaries’, and talks about Walker-Hirsch and Champagne’s (1991) ‘circle concept’ which is a psycho-educational strategy that can help young people to manage their personal space and interaction with others.  Designed for young people with additional learning needs, this model is a very good example of how boundaries can be expressed and explained clearly.
In reflecting on my own experiences of dealing with young people’s challenging behaviour and managing boundaries, I have realised that I still have a lot to learn and new skills to acquire.  To ‘overlook’ swearing, or to ‘ignore’ inappropriate invasion of your personal space, is not good enough.  Sapin (2013) indicates that unacceptable behaviour by young people should not be tolerated or ignored, as this might lead young people to believe that you agree with it, or worse, are colluding with them.  Thus, when faced with young people, for example, swearing at a youth worker, or touching them inappropriately, the issue needs to be tackled immediately and head on.  We need to use our interpersonal skills and the tool we have developed for this purpose, our Behaviour Management System, which enables us to respond in a clear, fair and consistent way, in a united way as a team, and in a way that young people learn to accept and expect.
Knowing your own limitations is key, and knowing what you don’t know how to deal with is an important flag in planning for personal development:
At varying stages in our journey as youth workers we have a particular level of ability – and it is essential that we know what that is – and where our limitations are.
(McDonald, 2010, p72)
McDonald (2010) goes on to talk about Howell’s (1982) ‘conscious competence ladder’, the four states that we pass through as we learn, and it is useful to reflect on this in consideration of how we are able to manage boundaries.
Safeguarding
Safeguarding is:
The ‘duty of care’ responsibilities of individuals and organisations working with children and young people to promote their welfare, minimise risks and act on any concerns about their suffering or risk of suffering significant harm.
(Sapin, 2013)
In our role as youth workers we have ‘duty of care’ responsibilities for children, young people, ourselves and each other.  
Although child protection first started to be formalised in law in the late nineteenth century (NSPCC, 2018), it was only following a series of critical incidents early in this century that there was exponential development of far-reaching and detailed legislation and guidance on safeguarding.     It is now an explicit Functional Area of the Youth Work National Occupational Standards (NOS Ref C2) and runs as a critical thread through everything that we do.
Youth workers and their learning are now influenced by child protection and safeguarding at every level: from the UN Convention on the Rights of the Child (1991), through UK and Welsh Assembly Government legislation and policies, local authority policies and procedures and in their workplace and on their desk by organisational policies, procedures and records.
At organisational level, our safeguarding policy is supported and strengthened by other policies such as Code of Conduct for staff, Health and Safety, Safe Recruitment, Whistleblowing, Lone Working and others, and all members of staff and volunteers are encouraged to read these.  The terms and conditions of staff members’ employment contracts dictate that the Health and Safety policy, the Child Protection and Safeguarding Policy & Procedure and the Code of Conduct must be read and that each employee must sign to say they have read them.  All policies have a review cycle and are updated regularly.
Our safeguarding policy is supplemented with additional information for employees and volunteers describing different categories of abuse and how to recognise signs that it might be occurring.  There is a good level of detail (although not exhaustive) about the following types of abuse that might occur:  emotional abuse, neglect, physical abuse, sexual abuse and other forms of abuse.  The policy also, very importantly, includes the procedure to follow for anyone who may have concerns about a child or young person’s welfare, and it includes guidance on how to respond to a disclosure by a young person.  When safeguarding procedures are exercised, comprehensive records are created and stored confidentially.
Documented procedures provide an essential extra level of guidance for staff members to protect themselves and others from safeguarding issues.  For instance, there is a comprehensive Trips Policy and Procedure that informs and instructs staff on the mandatory preparations for a trip, such as risk assessments, parental consent, emergency contact information, staff ratios and emergency procedure.  Likewise, our Lone Working policy holds detailed instruction regarding how to handle one to one working with young people (where it cannot be avoided), and what to do if a young person comes to the centre in distress and you are the only person there.  Where relevant, we include telephone numbers to call in certain circumstances and the contact information of the designated safeguarding officers.
Safeguarding is at the forefront of everything that we do with our children and young people.  As a result of developing trusting relationships with them, we can have open discussions, share opinions and debate issues.  We aim to ‘future-proof’ them by providing information and advice, running workshops on health and well-being topics, effectively exercising a prevention strategy and aiming to promote self-care in young people.  Where we actually intervene to advise or assist a young person, we record this, and we watch for patterns and trends that might indicate that further action needs to be taken.  Where it is necessary to address a young person’s needs immediately, we are able to refer to other agencies for specialist help, action or advice.
The best way to safeguard our children and young people is to develop strong and positive relationships with them so that they trust us and will hopefully turn to us if they need to.  Geldard (2009) concludes: 
… in providing practical interventions… it is essential that we join with them collaboratively, using interventions that suit them…  we must seek to establish relationships with the young people who engage with us that are respectful of both the young people themselves and the stories they tell us.      
Line management and supervision both have a part to play in ensuring that we promote and apply all aspects of safeguarding in everything that we do.   Line management duties include ensuring that safe recruitment and induction procedures are followed. Recruitment procedures include applying for enhanced DBS disclosures for all staff and volunteers and obtaining at least two references for each.  Induction procedures include presentation of safeguarding policy and enrolment on suitable training if this has not already been undertaken.  Line management also ensures that performance management and one to one discussions focus on and follow up on any aspects of safeguarding that might be improved upon.  Where necessary, line management will invoke disciplinary procedures if safeguarding is in any way compromised by members of staff or volunteers.  Supervision plays more of a preventative role, by providing staff members with a sounding-board and reflection time, questions, queries, problems or dilemmas regarding safeguarding topics can be shared and better addressed, joint decisions can be made.  This also provides an opportunity for youth workers to learn from the skills and knowledge of more experienced members of staff.
Training is a mandatory aspect of ensuring that we safeguard our young people, others, ourselves and each other.  Members of staff and volunteers must undertake Tier 1 training in safeguarding as soon as they join.  Team Days and team meetings are used to tackle safeguarding topics and to provide further training, to refresh training and to role play safeguarding scenarios in a safe environment.  Staff training is augmented with skills such as First Aid, Mental Health First Aid, drugs awareness, conducting fire drills and so on, so that each member of the team has a good safeguarding ‘toolkit’.
The importance of safeguarding ourselves and each other as a team of youth workers is emphasised strongly, and we take steps to ensure that we can avoid, but also manage, allegations against us should they arise.  Sapin (2013) says:
Youth workers also need to be aware of situations that may give rise to accusations about their misconduct or blame to be accorded by an organisation, whether or not these claims are justified.

Summary
[bookmark: _GoBack]Being able to manage boundaries and prioritise safeguarding are two of the most important areas of skill and understanding that youth workers need to have.  Training is essential.  Organisational policies and procedures must continually be re-assessed and implemented to assure best practice.  Everyone in our organisation, including the trustees, shares the responsibility for safeguarding young people, ourselves and others.  Team work, supervision and line management all work together to ensure the best possible outcomes for our young people and thus sustain the viability of the organisation and its charitable aims.             
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