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A CRITICAL EVALUATION AND THE IDENTIFICATION OF NEXT TEACHING AND LEARNING STEPS FOCUSING ON A CASE STUDY OF AN INDIVIDUAL LEARNER OR A GROUP OF LEARNERS, BASED ON AN OBSERVED CRITICAL INCIDENT


INTRODUCTION 


Throughout this assignment I will be performing a thorough analysis of a critical incident identified using Tripp’s methodology of critical incidents (2011) that I observed and reflected on during my experience in a comprehensive school (examples can be found in the Appendices). The purpose of investigating a critical incident, is to gain a deeper understanding of why the event has taken place and to either try and prevent it from happening in our own practice or to replicate it and implement it in future practices.  
The exploration of the literature relevant to my chosen critical incident will allow me to identify the possible steps there are to take in terms of bettering the learners’ experiences and knowledge, and to critically reflect on the incident to determine what I can do to improve my teaching abilities and in particular how I can adapt my methods to suit those I am teaching. 
I will be undertaking a deep analysis on the use of questioning in the classroom and why it is effective, specifically exploring the different types of questions that could be used to develop conceptual understanding and encourage the learners to reflect on their thinking processes (commonly known as metacognition). I will then investigate how this links to constructivism, specifically the learning method based around the collaborative nature of cognitive interactions and explore why it is important for practitioners to encourage and foster high levels of pupil participation within their classrooms. I aim to determine whether navigating and enabling the learners to create their own conclusions will better their conceptual understanding and encourage them to think about their metacognition. This analysis will allow me to explore and investigate good practice in teaching, identifying whether higher order questioning is a useful tool to implement into my own professional teaching practice. 
A comparison will be made between the results of the analysis (of the critical incident) and the new Curriculum of Wales, focussing on Donaldson’s Four Purposes (2015) and the Professional Standards of teaching and leadership (2019) to establish whether questioning is an effective tool in encouraging participation in the classroom. In practice I will reflect on the new ideas outlined in the new Curriculum and attempt these methods in the classroom to identify how they could be integrated into my teaching practice. Finally, I will express what I have learned from my evaluation and how I intend to use this information in my professional teaching career. 

THE ROLE OF CRITICAL REFLECTION 

Critical reflection in education enables teachers to explore and examine themselves, and their experiences as professional practitioners. This technique aims to help those in the profession utilise their experiences, critically evaluate the process and the outcomes allowing them to identify their next steps. The purpose of this is to identify improvements that can be adopted to progress in their professional teaching practice, enhance the quality of their own teaching and maximise the learning potential in all their students, ensuring that all their learners are receiving the best possible quality of teaching.  
There are many reflective models that can structure the process of critical reflection in the teaching profession, Kolb’s Learning Cycle (1975 and 1984) being one of many (see Appendices). Kolb’s model suggests that there are several steps that need to be adhered to, to perform reflective practice appropriately. Firstly, there needs to be a ‘concrete experience’ for a person to reflect on. Once this has been identified, the ‘reflective observation’ takes place. This involves a deeper analysis of the ‘concrete experience’, determining what happened, how participants reacted, why it happened and identify the consequential outcomes. From this reflection, conclusions can then be drawn from the experience which is referred to as ‘abstract conceptualisation’. This stage involves the investigation of how an individual can improve by linking the experience to relevant research to establish what different strategies can be practiced in their future experiences so that they can progress and improve. This leads onto the final step of the cycle which is ‘active experimentation’; where adaptations are made to a person’s practice following the conclusions drawn in the previous stage. 
There are countless expansions on Kolb’s Learning Cycle, Gibbs’ Reflective Cycle (1998) being one of them. Gibbs’ model suggests that there are six distinctive stages performed when exploring an experience. The main differences between the models, is the introduction of the ‘feeling’ and ‘evaluation’ sections (see Appendices). The added components explore what the individual was thinking and feeling during the experience. An evaluation is performed on the experience to recognise what was done well or what needed improvement, to clarify what aspects needed to be altered. 
Critical reflection is crucial in the teaching profession as it gives all practitioners the opportunity to improve and develop their teaching practice (Lee et al, 2018) in terms of their own progression in the field and of course, their students learning experience. It is a process of identifying, analysing, and assessing our past experiences to form conclusions that act as a form of feedback, enabling us to learn through deliberation about our own teaching (Jones et al, 2018). Furlong (2021) suggested that it is seen as an essential process to develop a “reflective approach to learning for student teachers through collaboration, dialogue, observation, critical reflection and enquiry”.
In Donaldson’s Review of the old Curriculum, he suggested that to structure an improvement plan for the new Curriculum, Furlong’s review into teacher education had to be considered during its production (2015). Hence, critical reflection conforms with the ideas in the new Curriculum of Wales as it aligns with the Professional Standards for teaching and leadership (Welsh Government, 2019), the Four Purposes and the Pedagogical Principles, outlined in Donaldson’s Successful Futures (2015). Furthermore, critical reflection will be a key feature throughout this assignment when discussing the critical incident (Tripp, 2011) following Gibb’s Reflective Cycle (1998) to establish its significance in ITE reform in Wales and the role it plays in the QTS standards.

OBSERVATION - SCHOOL AND CLASS CONTEXT

To identify a critical incident (Tripp, 2011), three observations were made at a comprehensive school over a course of two days (see Appendices 5-7). Following the BERA guidelines, all information gathered from my observation to perform research regarding the school, the staff, and the pupils, will remain anonymous throughout (2018).
The observation took place in a mixed gender English medium Secondary School consisting of pupils aged between 11 and 18 and there are a total of 1,521 pupils on roll (2019). An average of 4% of pupils are eligible for free school meals which is significantly lower than the national average of 16.4% for Secondary Schools in Wales (Estyn, 2019). Additionally, around 8% of pupils have a special educational need, which is lower than the national average of 19.2% (Estyn, 2019). Very few pupils speak English as an additional language and a small number of pupils speak Welsh at home. 
Throughout the entire school there is a consistency of effective teaching, careful curriculum planning and facilitation for the development for all their pupils’ skills, which consequently impacts the pupils’ wellbeing, personal development, and the standards that they accomplish (Estyn, 2019). Specifically, the critical incident I observed took place in a year 12 Geology lesson of fourteen A-level students aged 16-18.

CRITICAL INCIDENT LINKED TO DONALDSON’S FOUR PURPOSES 


The critical incident that will be discussed further was identified during an observation that took place in a Geology lesson, presented to a class of 14 A-level students at 9am on a Thursday morning (see Appendix 7). Throughout the entire lesson the teacher did not write anything on the board, only displaying imagines of different types of rocks which they then discussed as a class. The aim of the lesson was to determine the type of rock in each image by examining their properties. To do this, the teacher would ask open-ended questions based on the images to encourage the students to produce their own conclusions of what type of rock they thought each image contained. This motivated the students to think critically and piece together their prior knowledge on the subject, to try and determine what type of rock was being presented. The students were engaged throughout the entire lesson, there were discussions and debates between the students about the images which were being guided and managed by the teacher. In between questioning the teacher would pause, giving the students time to construct their answers, and whenever something of use was stated, the teacher would repeat it slowly so that they could make notes. In one scenario, to navigate the students in the right direction, the teacher used lego as a tool to help them visualise the formation of a rock. The lego represented particles which under differing conditions can form two different types of rock. Similarly, the same lego pieces can be used to form different types of buildings, for example, the link made between the lego and the formation of a rock assisted the students to form their responses and reach their conclusions. The Estyn report on the establishment suggested that the use of “highly skilful questioning techniques” challenged their pupils thinking and allowed them to deepen their understanding of the topic being taught (2019). Furthermore, the focus of my evaluation, is to consider the impact that effective questioning has on the level of participation in discussions in the classroom. 

Effective questioning has a direct link to Donaldson’s Four Purposes (Successful Futures, 2015). Specifically, this style of questioning reflects two of the Four Purposes which are aiming to help all children and young people become “ambitious, capable learners” and “enterprising, creative contributors”. The way in which the questions are presented, encourages the pupils to think critically about their thinking processes and their responses as opposed to answering with a simple ‘yes’ or ‘no’. Questioning allows them to build on pre-existing knowledge which will give them the “skills to connect and apply the knowledge in different contexts” and use this knowledge to create their own ideas, opinions, and conclusions.

Presenting the learners with this style of questioning will challenge them as individuals, preparing them for future demands of working in unfamiliar situations. It develops their skills to critically think independently whilst under some form of pressure and to communicate these results which also links to Donaldson’s Four Purposes. The next section of this assignment will explore various literature and theories, that could explain the links and relationship between effective questioning and the participation levels in the classroom discussions based on what I observed. 


LITERATURE REVIEW 



If used appropriately, questioning can be proven to have a significant impact on learners in terms of learning and their cognitive development (Vygotsky, 1978). It has been suggested by Vygotsky (a social constructivist), that every learner has a zone of proximal development (ZPD). When the ZPD has been reached by a learner, interactions, and collaboration between the learner and a more knowledgeable other (in this case, the teacher), gives the learner opportunities to enhance their level of cognitive development and conceptual understanding. This initial assistance is thought to be a crucial feature in this process, potentially enabling the learner to perform a specific task independently in the near future which they could not have otherwise achieved independently (Vygotsky, 1978). 
Leading questions prompt the learner to solve problems by utilising their existing knowledge and making the connection to their developing knowledge (Eun, 2016). Vygotsky stated that activating internal developmental processes within a learner can only be achieved when the individual is interacting and collaborating with their peers (or a more knowledgeable other) allowing them to internalise the processes which will then become a part of the learners’ independent developmental achievement (1978). Bronfenbrenner highlights that some of the most significant developments in humans are likely to stem from social interactions between individuals (1977), suggesting that there is a significant connection between the cognitive development in a learner and the support from their environment (this being their peers or a more knowledgeable individual).
The social aspects of learning could be seen as a system in which the interactions act as the socially shared vehicles of thought (Salomon and Perkins, 1998). Furthermore, the collaborative nature of cognitive interactions between a learner (or learners) and other individuals, such as a teacher or their peers, are often found to enhance the learning that takes place (Salomon and Perkins, 1998). It has been argued that learners understand the meaning of information and develop their own conclusions more successfully when this information is received via a social channel as opposed to being dictated to in order to learn (Liu and Chen, 2010). 
This social constructivist approach to learning based around Vygotsky’s theory however, does have limitations. The interactions between a learner and other individuals may hinder the learning and cognitive processes, for example, where an individual bypasses the stages leading to conceptual understanding and reach the correct answer for the wrong reasons. Similarly, collaboration between learners may not always be directly on task and could be a cause of distraction for the rest of the class, (Salomon and Perkins, 1998) thus not being a valuable experience for the learners’ cognitive development. From Stikkers (2009) theoretical viewpoint (based on Dewey’s research), there are potentially numerous limitations to the collaborative interactions between learners and other individuals in their environment that could have a negative impact on the learners learning and conceptual understanding. However, these limitations cannot be known or identified without the interaction taking place. 

Vygotsky’s theories amongst many others such as Piaget, have had a significant impact on the reform of education over the last century. I witnessed the success of the collaborative nature of cognitive interactions in my observation of the critical incident where the effective use of questioning by the teacher led to a favourable outcome. If executed appropriately, teachers have the ability to give learners the best possible experiences of learning, deepening their conceptual understanding and developing essential skills that are required in everyday life (Cotton, 1988).
Effective questioning has been suggested to be one of many pedagogical tools that aid the process of accomplishing the three aims mentioned above if constructed and executed carefully and appropriately, tailored to the cognitive development of the learner (Cotton, 1988). Questioning encourages learners to reveal the evidence of what they are capable of doing (both to the teachers and themselves) and helps teachers to identify the next steps required in order to promote learners’ independent thinking and to deepen their understanding (Wiliam, 1999). Rosenshine’s Principles (2021) suggest that a teachers’ effective questioning skills combined with student discussion, will provide the required practice that is essential for the cognitive development in learners. An experimental study was performed which concluded that the collaboration of questioning and student discussion, improves learners’ overall achievements in school (2021).
Sherrington (2020) proposes that there are a series of different types of questioning that can be constructed to achieve successful development in learners which I have set out in the Appendices. Bloom’s Taxonomy (see Appendices) demonstrates the different styles of questioning that categorises thinking according to six cognitive levels of complexity. The categories are ‘knowledge’, ‘comprehension’, ‘application’, ‘analysis’, ‘synthesis’, and ‘evaluation’ (1956). Each level encourages learners to progress to a higher level of thought. To progress on from one cognitive level of questioning to the next, the learner is required to be successful in the previous level. Bloom’s Taxonomy (1956) acts as a tool of measurement, to monitor learners’ cognitive thinking abilities and informs the teacher of the appropriate style of questioning that should be used depending on the learners’ cognitive level (Forehand, 2010), giving the teacher the opportunity to differentiate between learners. According to Athanassiou et al. Bloom’s Taxonomy helps the learners to take increased control of their learning and enhances their critical thinking skills and conceptual understanding. This pedagogical tool allows teachers to scaffold the learners’ metacognition (2003). 
Fry and Villagomez’s highlight the risks associated with the use of Bloom’s Taxonomy (1956). They consider that it needs to be revised and carefully constructed before practiced in the classroom to ensure that questions asked are within the learners’ cognitive level of complexity. Failure to successfully implement these safeguards can have a negative impact on the learners’ learning and understanding, potentially resulting in confusion and disengagement (often resulting from a detrimental impact on a learners’ confidence) meaning no progress is made (2012). In addition, it is implied that poorly constructed questions will intimidate learners and limit their creative thinking (Tofade et al., 2013). Questioning is one of the most powerful teaching tools and “adopting best practices can significantly enhance the quality of instruction” (Tofade et al., 2013). 

An additional and complimentary purpose for questioning in the classroom, is to encourage and promote a high level of active pupil participation which helps to inform the teacher of the progress being made by the learners, enabling the teacher to establish what to do next (Rosenshine’s Principles, 2021). 
For learners to develop knowledge, skills and understanding, and gain the ability to apply them in different contexts, they must participate and contribute to their learning process (Williams, 2020). The relationships formed from participation in the classroom, shapes learners’ sense of status as individual learners and as members of the community, which impacts learners’ sense of commitment to learning (Rudduck, et al, 2000). Appleton, et al. argue that a learner’s successful performance is an outcome of the individuals’ abilities, the quality of instruction received and the participation in school activities (2008), hence, pupil participation has been identified as a key element that ensures that pupils have the opportunity to develop essential skills, progress in their learning and be successful. Participation has also been viewed as an essential tool to raise the learners’ self-esteem and motivation both within and outside of the classroom (General Teaching Council for England, 2009). The documented research suggests that participation (including collaboration with teachers and peers), ensures that learners are given the opportunities to develop and create new ideas and enhance their level of understanding (2009). Aingeal De Roiste et al. (2012) support this view, arguing that the level of participation amongst pupils is an important factor in producing high levels of performance and satisfaction within the classroom. Craven et al. (2001) have suggested that when pupils are engaged and participating in the classroom, meaningful learning occurs, proposing that pupils’ participation demonstrates interest in their process on learning.
However, Mascolo (2009) emphasises the challenges when attempting to create an environment that encourages participation in a classroom setting. Pupils are more likely to participate in classroom activities if they occur within their individual cultural contexts. This has proven difficult when trying to engage learners from differing cultural societies in the same classroom (2009). To overcome this difficulty, teachers need to utilise the opportunities to learn about and differentiate between learners when they come from various backgrounds and cultures, have differing learning needs and are at different levels of conceptual understanding. Lindsay, et al. (2013) suggest that some of the main obstacles to promoting effective participation in the classroom is managing behaviour and creating an inclusive environment so that all learners feel comfortable when expected to participate within the classroom. 


REFLECTION / EVALUATION & NEXT STEPS 


During my observation, the critical incident I identified using Tripp’s methodology (2011) involved the use of effective questioning to stimulate and encourage cognitive interactions between the learners and the teacher. This pedagogical tool encouraged the learners to participate in the class’ discussions which appeared to deepen their understanding of the area being discussed. The practitioner guided the learners to create their own conclusions without presenting them with any new information on the subject. The use of scaffolded learning and effective questioning supported the learners when they were attempting to expand and build on their existing knowledge. It was later brought to my attention that this group of pupils had been informed of the expectations with regards to the expected level of participation within the lesson. This knowledge appeared to motivate the learners to remain engaged throughout the lesson, giving them the opportunity to reach their full potential.
It was highlighted in the literature review that theorists such as Vygotsky, suggest that for a learner to reach their full potential in learning, collaboration with peers and assistance from a more knowledgeable other, is an essential interaction when attempting to perform a task that they are unfamiliar with. Once these interactions have been completed, the learner can then internalise the processes which become a part of the learners’ independent developmental achievement, enabling them the perform the task independently. 
The literature I have reviewed in connection with the critical incident, changed my perspective on what good teaching practice looks like. It has highlighted the importance of social interactions between learners and a more knowledgeable other, and the impact it has on an individuals’ cognitive development. However, the collaborative environment needs to be managed appropriately so that all communication is useful, effective, and relevant to the lesson objectives and the learning process. Consequently, I will use effective questioning carefully as a tool to successfully manage a collaborative environment between myself and the learners, which will hopefully facilitate the learners’ learning processes whilst maximising their potential and enabling them to complete tasks independently. 
The use of effective questioning manages and inspires collaboration and discussion within the classroom environment. The various styles and types of questions discussed in the literature review (for example, Bloom’s Taxonomy, 1956), act as a bank of potential questions that the practitioner could use, which can be modified accordingly depending on the developmental level that has been reached by the learners. The use of questioning also provides the practitioner with evidence of understanding so that they can assess the level of progression on a wider scale in that moment, which will allow them to identify the best next steps. The literature review in relation to the critical incident, supported the events that took place. The practitioner appeared very experienced and confident when determining what questions to ask the pupils and at what cognitive level they should be created at. The practitioner also understood the usefulness of simplifying a question when necessary to tackle any misconceptions or confusion. The research performed alongside my observation, has had a significant impact on how I intend to practice teaching in the future. I will practice the various styles and types of questioning throughout my professional development in teaching, to gain confidence and experience in creating appropriate, effective, and purposeful questions, to engage and inspire the pupils in my classroom. 
My research determined that for collaboration and questioning to be effective and successful, a high level of pupil participation is required. The communicative aspect ensures that the learners are given the opportunity to develop and create new ideas and understanding and enhance their level of thinking from the interactions that occur. Collaboration and interactions with peers and other individuals also improves the learners’ interactive skills, which assists the development of their behaviour in social settings under the practitioner’s supervision. If a practitioner can foster high levels of participation into their classroom, meaningful learning is expected. It is my intention to implement an established environment where pupils understand and respect the expectations of the level of participation in the classroom, which will give them the opportunity to reach their full potential in learning.


CONCLUSION 


The critical incident I observed has had a significant impact on my prior knowledge and understanding of what good teaching practice looks like. The practitioner I observed, had established a classroom environment where the students were aware of the expectations set regarding the level of participation. The consequential outcomes of setting those expectations encouraged effective collaboration, interactions, and discussions between the learners which were managed and guided by the practitioner. The positive outcomes evidenced that the lesson had deepened the learners’ conceptual understanding of the topic being discussed. The high level of participation was the product of the use and structure of effective questioning and the collaborative environment that had been established. Therefore, I intend to use effective questioning throughout my teaching practice to assess and deepen the learners understanding, encourage relevant discussions on the topic and to introduce high expectations of participation in my classroom, so that the pupils are encouraged to engage. 
The steps I intend to take in my future teaching practice, are significantly linked to the Professional Standards for teaching and leadership (2019). Effective questioning (if performed appropriately) can manage the learning environment by guiding the discussions between pupils with relevant and probing questions. Questioning can be altered accordingly for the cognitive developmental level of an individual enabling the practitioner to differentiate between learners, assisting them to build and expand on their existing knowledge. Additionally, the practitioner could provide the learners with attainable targets and challenges solely by asking carefully constructed questions. The method also implements cross-curricular activities by encouraging the pupils to practice their literacy skills with their peers and the teacher. 
Although there are challenges in implementing the strategies discussed in future practice, I still intend to do so as it will provide learners with the best possible learning journey and an engaging development program. To achieve this, critical reflection is of great importance. For the learners to reach their full potential, as practitioners we need to be continuously developing and adapting our own practices and extending our professional understanding, to ensure that the learners are receiving the best quality teaching and ensuring our practice aligns with and reflects the Professional Standards. This can be achieved by collaborating with other establishments, critically reflecting, and analysing our experiences to identify our next steps for improvement and seeking support and guidance as professionals so that we’re constantly improving and enhancing our abilities. This will enable me to deliver the best possible experiences in learning. Our role as teachers, is to facilitate learning by providing the learners with information and organised activities to enable them to discover their own learning. 
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APPENDIX 5: Record 1

	Date and time, year group: 

· Wednesday 
· 22/9/21
· 12.25pm (4th lesson)

	Where and When: Context of the observation – subject/AOLE, general classroom context:

· English medium school.
· French lesson. 
· 4th lesson of the day (just before lunch).
· Mixed ability pupils.
· Year 8 - 20+ students..

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work):

· One pupil (pupil A) had a teaching assistant with them – later discovered that pupil A has ALN.
· Teacher asked pupil A if they wanted to work within a team or on their own – they chose to work alone. 
· Pupil A participates in the lesson in their own time.
· Pupil A wanted validation/reassurance on a regular basis.
· Asking the teacher to check their work, interrupting the teacher explaining the next activity.
· The teacher reassured them that they would check their work once they had explained to the rest of the class what the next activity was. 
· Teacher did not always get the opportunity to respond to Pupil A.
· During the video (last activity), pupil A was correcting their work from the previous activity that the teacher had just marked for them/showed pupil A the changes that they needed to make.
· Therefore, pupil A made little if any notes on the video task that the rest of the class was watching. 


	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?

· ALN and key developments. 
· How to develop confidence and socialisation skills for pupils with ALN.
· Exclusion / inclusion / diversity. 
· Covid implications. 
· Equity and equality. 
- further research on the above point led me to discover that asking pupil A if they want to work alone or within a team was necessary for Pupil A – if pupil A is put in a position that they are not yet comfortable with, it can cause disruption (they will either fight or fly). 
· Scaffolding as a pedagogical technique. 
· Collaboration.
· Pupil A responds well to praise – could investigate positive reinforcement and techniques that can be used to support pupils with ALN.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· Positive energetic teacher. 
· Vocal pupils – pupils struggled to remain engaged.
· Not their usual classroom.
· Not their usual teacher – had a variation of 2/3 teachers teaching them – no constant, pupils need stability?
· Very little hands going up – teacher had to cold call pupils for the answer, however when a pupil did answer and the answer was correct, the teacher praised them.
· Room was bright/well lit.
· Lesson was before lunch.
· Off topic conversations occurring around the classroom.
· No seating plan.
· When taking the register, the teacher asked the class to respond to their name with their favourite subject in French - getting them to participate.
· Pupils were filling in the answers as the teacher was explaining them.
· Teacher asked open ended questions.
· When a pupil finished a task (not the team activity) they shouted out and interrupted the teacher.
· One pupil had finished the task and therefore, began to distract others from working – needed to be challenged more?
· Group activity – task involving triangular cut outs - 3+ pupils fiddling with the triangle cut outs throughout the lesson – distracting themselves.
· Another activity – write notes on a video they were watching – video was in French with English subtitles describing what school/life is like in France.
· Teacher would pause video every couple of minutes to discuss what the video was talking about.
· Teacher would call out individual names who were not completely engaged. 
· End of lesson – very chatty when packing up and struggling to listen to instructions regarding where to put their work booklets.

· Further research led me to discover that pupil A had a number of learning difficulties including
- anxiety and stress – pupil A couldn’t be around large crowds – was allowed to leave the lessons early to avoid the crowding in the hallways and during breaks and lunch times. 
- Attachment disorder – the constant need to have their work marked.
· Due to covid, the process of getting pupil A to socialise, collaborate and be amongst crowds etc. has been lengthened/pushed back – the schools aim generally would be to ease them into a social setting by the time they reached year 9.



 











APPENDIX 6: Record 2

	Date and time, year group:

· Wednesday 
· 22/9/21
· 12.25pm (4th lesson)

	Where and When: Context of the observation – subject/AOLE, general classroom context:
· English medium school.  
· French lesson. 
· 4th lesson of the day (just before lunch).
· Mixed ability pupils.
· Year 8 – 20+ students.

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work):

· Group task was introduced to try and successfully match French phrases with their meaning in English using triangular cut outs with both French and English phrases on them.
· To engage the pupils in the activity, the teacher introduced a competitive element – who ever completed the task correctly first, wins a prize. 
· Booklets with the answers in were not to be used at this point during the activity (every student had their individual work booklets in front of them). 
· Member of team 1 accused a member of team 2 sitting directly opposite on the other side of the classroom (facing each other) of ‘cheating’ as they apparently saw them use the booklet to get the answers. This caused the general volume of the class to increase as the two individual pupils were shouting across the room at each other regarding the accused ‘cheating’. 
· Whilst this was happening, teams 3 and 4 had already finished the task, celebrating, and shouting that they had completed it. The teacher checked both teams’ answers and both were presented with a prize. 
· As a result of the accused cheating, neither team 1 or team 2 received a prize and both members were disengaged for the duration of the lesson. (They were still bickering at the end of the lesson).
· 

	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Possible theories. 

· Teaching styles – what different approaches could the teacher have taken?
· Why did they introduce the competition? Is it a technique that Language subjects use?
· Theory 1 / 2, fairness, Behaviour Management.
· 3 schools of learning in psychology - the introduction of a reward/external stimuli to get the desired outcome (behaviourist school) – “if you engage, you’ll win a prize”.
· Classical conditioning.
· Scaffolding as a pedagogic technique – link to professional teaching standards. 
· Refer to/link into the four purposes.
· External factors, social factors, interactions and friendships, well-being – did the boys have previous encounters outside of the classroom that affected their behaviour inside the classroom with each other and the behaviour towards the lesson?
· Stabilities and constants – being taught in different rooms because of room shortages and the volume of students.

	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

· Positive energetic teacher. 
· Vocal pupils – pupils struggled to remain engaged.
· Not their usual classroom.
· Not their usual teacher – had a variation of 2/3 teachers teaching them – no constant, pupils need stability?
· Very little hands going up – teacher had to cold call pupils for the answer, however when a pupil did answer and the answer was correct, the teacher praised them.
· Room was bright/well lit.
· Lesson was before lunch.
· Off topic conversations occurring around the classroom.
· No seating plan.
· When taking the register, the teacher asked the class to respond to their name with their favourite subject in French - getting them to participate.
· Pupils were filling in the answers as the teacher was explaining them.
· Teacher asked open ended questions.
· When a pupil finished a task (not the team activity) they shouted out and interrupted the teacher.
· One pupil had finished the task and therefore, began to distract others from working – needed to be challenged more?
· Group activity – task involving triangular cut outs - 3+ pupils fiddling with the triangle cut outs throughout the lesson – distracting themselves.
· Another activity – write notes on a video they were watching – video was in French with English subtitles describing what school/life is like in France.
· Teacher would pause video every couple of minutes to discuss what the video was talking about.
· Teacher would call out individual names who were not completely engaged. 
· End of lesson – very chatty when packing up and struggling to listen to instructions regarding where to put their work booklets.




















APPENDIX 7: Record 3

	Date and time, year group:

· Thursday 
· 23/09/21
· First lesson
· 9am 

	Where and When: Context of the observation – subject/AOLE, general classroom context:
· English medium school.
· Geology lesson.
· First lesson of the day (9am)
· Year 12 – 14 students

	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work):
· Teacher asks numerous open-ended questions (to engage the pupils) about images on the board, instead of writing paragraphs of information on the board (no information overload).
· During this process of questioning, most of the time every student answered at least one question that the teacher lined up for them to answer.
· At a singular point, one open-ended question that was asked, the pupils were hesitant to answer. The pupils that did answer were unsure of their statements and you could hear it in their voices. At this point the teacher said “Ok. Let’s take a step back.” The teacher then linked the use of lego with the formation of a rock. They explained that if you build a house for example, with lego and then dismantle it, and then rebuild another type of building using the same lego pieces, both buildings have been formed using the same materials. At this point the pupils ‘clicked’ and understood exactly what the teacher was demonstrating, using something they already had previous knowledge on.
· The teacher used a real-life example to make a link between the formation of a rock and lego. 
· It allowed them to visualize something to help them remember how a particular rock/or type of rock is formed.  
· Teacher always pauses after they say something important to allow the students to process the information that had been said and give them time to note it down.
· Sometimes the students approached the answer too quickly, at which point the teacher would say “hold on, we need to understand why/how you came to that conclusion first. How did you reach that answer?”.


	Areas of possible exploration: what you think could be “under the hood” in these incidents? What avenues of research could you consider?
· Linking previous knowledge/real life context (of lego) as a way to visualise how different rocks form. 
uses;
- imagination, creativity – links to four purposes.
· Developing the transfer from STM to LTM.
· Schools of learning (constructivist).
· 16 habits of mind.
· Operant conditioning.
· Piaget’s link to the constructivist school of learning – Semenovich contradicts this (ZPD).
· Cognitive load theory (extraneous – little if any words. All images on the teacher’s presentation. Also used aspects of germane and schemas).
· Desirable difficulty - They were trying to answer the question and were so close to reaching the correct answer. 
· Dual coding. 
· 2 systems of how people think – heuristics and biases. 
· Then the 3 types of biases.
· Assessment for learning (AfL) – asking open-ended questions 
· Effective questioning – how this influences participation. 
· How a discussion-based environment helped the pupils develop and build on their knowledge – social constructivism, Vygotsky, ZPD.
· How to encourage pupils to participate.
· How can you create an environment where pupils know that they are expected to participate?
· Effective questioning – what methods/techniques are there? How do they engage the pupils? How effective are the questions?
· Effectiveness of positive reinforcement.
· Getting the pupils to correct themselves. 
· Scaffolding. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
· First lesson of the day.
· Very relaxed environment, calm, comfortable.
· Every student was engaged.
· Room was well lit
· Teacher opened the windows to wake them up.
· Generally, a nice environment and tone to the lesson, even though the weather was bad.
· Every pupil answered at least one open-ended question.
· Positive reinforcement – praises pupils when they answer the question correctly
· When a pupil answered a question incorrectly, it wasn’t frowned upon, the teacher encouraged them to think about their answer by giving them a hint that would guide them/navigate them to the right answer – scaffolding.
· More of a discussion-based setting (older pupils and not as many in the class, 14 in total as opposed to 28+)
· All slides on the presentation included few (if any) words. All images of rocks that the teacher wanted the pupils to identify using logical think (the properties, the texture, the minerals etc). 
· Teacher used humour on a few occasions – made the lesson more enjoyable 
· All very polite students
· Exiting the classroom, all students said thank you to the teacher.
· Teacher had the respect of every pupil in the classroom.
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