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Storytelling is described as the use of words, actions and images to reflect a story (National Storytelling Network, no date). It has been proven to provide psychological and educational benefits to children, including improved imagination, vocabulary and communication skills (Yabe et al., 2018). A study undertaken by Yabe et al. (2018) found that storytelling encourages sustained brain activation, in comparison to picture book reading. Agusto (2016) provides a similar opinion and states that it helps children improve listening, reading and vocabulary skills. 
This is supported by Bowkett (2021) who states that it improves cognitive development, including listening, attention and confidence. This provides children with the opportunity to hear new words (Fredericks, no date). In many cases, children do not know the meaning of the word, but hearing a story helps with the process of understanding these words through context (Fredericks, no date). 
Digital storytelling, however, can be described as traditional storytelling with the use of technology (Included, no date). Maureen et al. (2018) argue that digital storytelling increases children’s literacy skills, including digital literacy. Giannikas (2023) states that digital storytelling allows children to develop beyond conventional aspects of literature and is more engaging for children. This is supported by Rahiem (2021) who states that digital storytelling is more engaging and communicative than non-digital storytelling. However, Rahiem (2021) claims that digital skills need to be improved by practitioners and that education settings should have access to modern digital equipment. 
This paper will explore and evaluate three behaviours of storytelling, including questioning, repetition and props. 
The first practiced observed in the activity relates to repetition. Similar to Sari et al. (2017), Queensland Government (2023) argue that repetition within storytelling provides opportunity for children to improve literacy and language abilities. This is because children are able to make connections between words and objects (Lester et al., 2022). Sari et al. (2017) argues that this process is known as a persuasive strategy, which stimulates a child’s brain, allowing them to become familiar with new words, thus leading to learning and the development of language and literacy skills. This is linked with Piaget’s (1936) preoperational schema. This theory suggests that repetition encourages learning and that without repetition, it becomes increasingly difficult for children to remember words, phrases and their meanings, thus blocking opportunities to develop their reading, writing and oracy skills (Piaget, 1936). In Piaget’s (1936) view, children from the age of 2-7 begin to rely on and utilise psychological representations, rather than physical objects. However, this is dependent on exposure to repetition during their development (Schwab et al., 2018).
This theory is supported by Burner’s (1960) spiral curriculum theory which argues that concepts which are presented to children repeatedly, in differing contexts and complexities provide opportunity for learning as children continuously build on what they previously learnt. This allows children to build on reading and listening skills, whilst also developing a comprehension of the words repeated by the practitioner (Kuppen, 2018).  According to BBC (no date) repetition helps children understand that certain actions lead to certain events. Children link words heard during storytelling to objects, before developing a mental recognition and understanding of the word and using it as part of their own vocabulary (BBC, no date). 

Vygotsky (1978) states that children learn through listening to and observing adults and therefore a child learns by observing and imitating adults. When a child hears an adult use a word or phrase repeatedly, the child will begin to use the same word as part of their vocabulary.  However, Zhang (2022) argues that repetition does not improve children’s vocabulary unless seven repetitions have been made. Additionally, repetition is only effective and provides opportunities for learning when children have adequate listening skills (Zhang, 2022).

The use of repetition relating to words and phrases can be undertaken both in traditional and digital storytelling, as observed during the activity. However, repetition in the traditional storytelling method largely focused on the story and objects, whereas the digital approach focused on repeating digital concepts and the use of technology, promoting children’s digital literacy skills by revisiting key concepts such as turning the page and the use of the white board. These different approaches to repetition were adopted based on the environments the storytelling took place in. In the outdoor setting, children were engaged in the story potentially due to the use of different props, whereas indoors, the children placed a greater focus on the white board rather than the story itself, despite repetition playing a part in the storytelling. 

The second behaviour observed during the activity is the use of props. Ward (2010) suggests that the use of props when storytelling has a positive impact on children’s vocabulary and their ability to use descriptive language. This is supported by Roy (2006) who states that engagement in storytelling increases with the use of props. When props are used, there are improvements in children’s verbal communication (Roy, 2006). 
Furthermore, Barton (2013) suggests that children utilise their observations in everyday life as part of their development, and therefore the use of props allows children to make links between objects and words, thus allowing them to identify specific events and communicate their thoughts in day to day life, and especially during play as props link to key phrases and concepts, encouraging children to utilise these. This is because it keeps children interested, helps them understand concepts and events in the story, helps them recall information, the meaning of new words and they encourage the natural use of language (State Library of Queensland, 2018). Nevertheless, Poole and Bruck (2012) argue that the use of props during storytelling can be a distraction and that children lose interest and focus on the information, thus having a negative impact on language and literacy skills. However, Vygotsky (1966) supports the theories in favour of props and states that these act as placeholders for the meaning of other objects, allowing children to learn new words through making connections with physical objects. They also provide opportunity for children to use their imagination and contribute to the storytelling activity, through utilising words and phrases (Yonzon et al., 2023).
Props were used in both the traditional and digital storytelling approaches, however it is evident that props used within the traditional storytelling provide more opportunity for exploration with living objects in the natural outdoor environment, supporting the forest school approach (Montessori Academy, 2024). This allows children to link objects with words and phrases, understanding them in context and making sense of the story as suggested by Vygotsky (1966).  However, traditional storytelling with the use of props is difficult for the practitioner to read the story, change pages as well as utilise and show children the objects. The use of props was also used in the digital storytelling method; however, these were not as widely used as children placed greater focus on the white board and animations shown on screen, thus distracting them from the props and objects, and therefore proving less opportunity for exploration in relation to objects. Nevertheless, this method did provide opportunity for exploration of digital skills and the use of technology through utilising the white board. 

Interactive storytelling includes the use of questions and was used in both storytelling approaches.  Suggate (2021) states that this approach encourages engagement and interaction, thus improving creativity and language, particularly through the use of open-ended questions. This also allows children to direct the story in the way in which they wish to explore, whilst reinforcing new vocabulary and the development of language skills (Suggate, 2021).  Suggate (2021) states that regardless of linguistic skills, interactive storytelling provides benefits to all children. This is supported by Bloom’s (1956) taxonomy theory. Bloom’s (1956) theory recognises that skills are learnt by children gradually and through stages including remembering, understanding, applying, analysing, evaluating and creating. Bloom’s (1956) model represents a hierarchal structure in which children must acquire knowledge at the bottom of the pyramid, to gradually enable them to obtain the knowledge further up the pyramid. Bloom’s (1956) theory suggests that interactive storytelling with the use of questions encourages the mental stimulation required for the next level of the pyramid. These levels include a variety of activities that drive children’s learning and thought processes and stipulate the type of questioning that can be used by practitioners to encourage cognitive thinking in order to meet the 5 stages of the pyramid, ultimately improving language and literacy skills (Bloom, 1956). 
Piaget (1936) also emphasises the use of questioning during storytelling and reinforces Bloom’s (1956) hierarchy. Piaget (1936) refers to the theory of cognitive development and states that questioning promotes cognitive thinking as children must explore and problem solve independently to improve their language and literacy skills. Piaget (1936) states that children must construct their knowledge from the bottom up. Questioning and interacting with children during storytelling increases comprehension and thinking, whilst also proving opportunity for children to develop greater connections and enjoyment to learning (Piaget, 1936).
Questioning was used in both methods, however the type of questioning differed. The type of questioning utilised in traditional storytelling referred to the story and objects within the environment, whereas questioning in the digital method largely focused on digital skills such as turning page, turning the computer on and off, and clicking buttons for animations. 
These behaviours undertaken as part of the storytelling activity help meet the principles of the Welsh curriculum. Storytelling plays a crucial part of the Welsh curriculum as it intends to develop vast skills including reading, writing, speaking, listening as well as digital literacy skills (Welsh Government, no date).  The Welsh curriculum states that children should be provided with an opportunity to develop language and literacy skills, as well as be confident users of technology to communicate efficiently and to develop (Welsh Government, no date). 
In conclusion, props, repetition and questioning can be used in any type of storytelling, including traditional and digital storytelling. Bloom’s (1956) taxation theory, Piaget’s (1936) cognitive thinking and preoperational schema can be used within the education setting and emphasise the importance of different approaches to storytelling to influence language and literacy development in children. Nevertheless, all approaches have drawbacks that influence the type of approach undertaken by practitioners. 

Bloom’s (1956) theory provides opportunity for practitioners to ask questions to develop the literacy skills of children. However, it has been argued that this theory is rigid due to its stages being separate to one another, although different types of learning can happen at the same time (Arend, 2021). The theory also suggests that the skills at the top of the hierarchy are more advanced than those at the bottom, yet Arend (2021) argues that these skills are merely different and can be learnt during any stage of the storytelling process.  Similarly, Piaget’s (1936) theory of cognitive thinking has been widely utilised within education settings, although Alahmad (no date) argues that this theory does not take into consideration the cultural and social factors that may influence the ability of the child to develop literacy and language skills. 
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