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	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	Lewis Nesbitt
	Student ID number:
	[bookmark: _GoBack]1601785

	Programme:
	BA(Ed) QTS 

	Module:
	Yr Iaith ar Daith 3 

	Module code:
	 ECAD6006C
	Contribution to Overall Module Assessment (%):
	60%

	Lecturers:
	Natalie Griffiths / Diane Thomas 
	Internal Verifier:
	

	Assignment Title:
	Present a series of portfolio tasks and professional reflection on the progress made in the development of personal language for speaking, reading and writing.

	Word count (or equivalent):
	Equivalent – 60%

	Submission deadline:
	31st May, 2019; 23.59
	Return date of provisional marks & written feedback:
	1st July, 2019 

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the Lecturer. (Please DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.)
Alternative submission method (if applicable): 
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: Up to one week late, maximum mark of 40%.  Over one week late, 0%.  Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty / referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. Append to your submission a reference list that indicates the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  









	Module Learning Outcomes 
(from module syllabus)

	1. Communicate in Welsh orally, read and write according to their linguistic achievements and demonstrate further development. 
2. Research and reflect on appropriate strategies for planning, preparing and delivering differentiated activities through the medium of Welsh across the curriculum and the primary sector.






	
TASK DESCRIPTION




Evidence Portfolio - 60%									

Choose a suitable theme/topic/language pattern to be presented to a group of children, creating two differentiated activities to introduce it. 

Task 1: The rationale for choosing the theme and the main aims attached to the activities should be noted. The proposed audience should be noted, and the type of language teaching opportunities that the activities would offer when teaching Welsh as a second language or as a first language (up to 400 words).

Task 2: Introduce a thematic session and two differentiated activities for a group of children during your PTE period. You will need to film the session and the activities to be analysed by you in Task 3, and you should present it as part of the module's assessment (up to 8 minutes).

Task 3: A written reflection on Task 2 (up to 1600 words).


You may record your lesson in any format in order to upload to YouTube.  You should include a link to your clip within the document that you upload to Turnitin.

It is YOUR RESPONSIBILITY to ensure that the clip works and can be viewed by the marker.


















	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set.    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list l at the end of your work. 

Criteria specific to this assignment: 
Use the essential and recommended readings on language teaching and learning provided in the Module Handbook and apply these to your discussions. You might also use other relevant sources independently. Welsh Government or Estyn documentation and publications in relation to the teaching of Welsh in the English-medium sector would also be useful. Make sure you reference by following the UWTSD Harvard Referencing Guide to reference material. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assignment: 

Your rationale and evaluation should demonstrate that you have knowledge and understanding of the age and abilities of the pupils in your class and that you have taken this into consideration when choosing activities that will appeal and interest the pupils. The activities could be a part of a specific Welsh lesson, or a lesson where you have taken a cross-curricular approach.


3. Practical Skills
At level 6, you should be able to accurately deploy established techniques of analysis and enquiry within a discipline, using your conceptual understanding to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assignment: 

You should demonstrate understanding of effective pedagogy that is relevant to your class, possibly through observation of the class teacher or prior experience. You should identify props that you use to support your lesson. If you are reading a story or any other text, you should vary the tone of your voice to add interest. You could include examples of good practice on the teaching of Welsh in the English-medium sector e.g. as identified by Estyn. 



4. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the attributes expected in graduate-level professional practice.  This includes demonstrating the exercise of initiative and personal responsibility; professional development; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; use appropriate media to communicate effectively in a suitable format; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assignment: 
You should show that you are able to present your own points, thoughts and reflections in a coherent and clear written assignment, which is well presented and well written. As a future teacher, you should ensure that work is grammatically correct, with professional, precise and accurate use of language. 

5. Skills for Life and Professional Practice: Language

a. Listening and understanding 

Your work must prove that you have taken every opportunity – within the range of your linguistic ability – to prepare and undertake activities that demonstrate that you are listening to the way in which the learners are using Welsh and that you understand by responding appropriately. You must provide evidence that you encourage learners to communicate within their linguistic achievement in Welsh and are promoting further development. You must provide visual and oral evidence of this (i.e. the film clip).
 
 
b. Oral 
Your work must offer evidence that you have taken every opportunity – within the range of your linguistic ability – to speak Welsh with the learners.  You are expected to select activities that will offer opportunities for learners to extend their Welsh oral skills within their linguistic achievement, as well as promoting further development.  Various ways of teaching the language could be displayed such as drilling, singing, asking questions, or any other relevant methodologies which enhance understanding and the learners’ oral use of Welsh.  You must provide visual and oral evidence (the film clip) which shows an effort to model the language and offer linguistic guidance to the learners. 
 
 



c. Reading 
You are expected to select a topic that is suitable for your learners and their linguistic attainment.  You should offer visual and oral evidence (the film clip) which proves – within the range of your linguistic ability – that you are able to read (either a story or text of a different type) in a way that demonstrates your understanding of the meaning of the text as well as your understanding of the text’s potential as a resource for developing your learners’ Welsh language skills.  Every opportunity should be taken to improve learners’ reading skills and pronunciation.   


d. Writing
You will be expected to introduce accurate models of written Welsh to the learners, within the range of your linguistic ability, possibly through writing on the board.  You should offer visual evidence - by means of the film and your resource – of your ability to present written Welsh.
6. 



	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	10
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	10
	

	





	
	

	
	
	

	3. Practical Application Skills

	10
	

	





	
	

	
	
	

	4. Transferable Skills for Life and Professional Practice

	10
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice: Language

	60
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.

	Transferable skills for life and professional practice:
Language

Listening and understanding
	No effort to interact in Welsh or respond in any way.
	No interaction with others in Welsh.
	Beginning to interact in Welsh by understanding and responding to simple questions which are relevant to the task and to classroom situations. 
	Interacts well in Welsh and is beginning to understand and respond independently within group situations.
	Interacts very well in Welsh and understands and responds independently within group situations.
	Interacts confidently and purposefully in Welsh and can understand and differentiate between group and one-to-one situations.
	Interacts very confidently and purposefully in Welsh and can understand and react spontaneously with individuals and groups.

	Transferable skills for life and professional practice:
Language


Oral
	No effort to communicate in Welsh.
	Does not communicate effectively in Welsh.  Speaks monotonously and unclearly, with numerous pauses, and incorrect Welsh pronunciation.
	Beginning to communicate effectively in Welsh.  Speaks clearly on the whole, with a few pauses, and tries to ensure correct Welsh pronunciation.
	Generally, communicates effectively in Welsh.  Speaks clearly, with very few pauses, and Welsh pronunciation on the whole. Shows increasing confidence to identify personal errors and to make corrections.


	Communicates very effectively in Welsh on the whole.  Also speaks clearly, on the whole, with no pauses and with Welsh pronunciation. Shows increasing confidence to identify personal errors as well as other people’s errors and to make corrections.

	Communicates confidently and coherently in Welsh with no pauses and with correct Welsh pronunciation.  Corrects  personal errors when necessary as well as the errors of others with little effort, on the whole.

	Communicates very confidently and coherently in Welsh and can lead discussions which involve more technical terminology with no pauses and correct Welsh pronunciation.  Corrects the errors of others effortlessly in a correct and clear manner.

	Transferable skills for life and professional practice:
Language


Reading and understanding
	No understanding or effort to understand the text.
	Superficial understanding of the text.  Can read simple stories but with incorrect pronunciation and is unable to convey the author’s intended meaning.
	Adequate understanding of the text.  Able to read simple stories with an effort to ensure correct pronunciation and is beginning to convey the author’s intended meaning.
	Good understanding of the text.  Able to read appropriate stories and ensure correct pronunciation on the whole and can convey the author’s intended meaning in general.
	Very good understanding of the text.  Able to read appropriate stories quite confidently and ensure correct pronunciation in order to convey the author’s intended meaning.
	Mature understanding of the text.  Able to read appropriate stories confidently and meaningfully and can also convey the author’s intended meaning correctly.

	Shows complete understanding of the text.  Able to read appropriate stories very confidently and meaningfully and can also  convey the author’s intended meaning correctly whilst also enriching the meaning, when appropriate.

	Transferable skills for life and professional practice:
Language


Writing

	Writing style is difficult to understand.
	Weak structure and unclear writing style.  Hardly any examples of correct use of sentences or syntax and weak use of vocabulary.
	Adequate structure and writing style.  Some examples of correct use of sentences and syntax with adequate use of vocabulary.
	Good structure with a clear writing style.  Correct use of sentence forms and syntax, in general, with appropriate use of vocabulary.
	Very good structure and writing style which sustain the interest of the reader.  Sentence structure and syntax are mostly correct with very good use of vocabulary.
	Excellent structure and writing style which invite and sustain the interest of the reader.  Extended sentence structure and correct syntax with excellent use of vocabulary.
	Mature and excellent structure and writing style which invite and sustain the interest of the reader.  Extended sentence structure and flawless syntax with excellent and idiomatic use of vocabulary.





Present a series of portfolio tasks and professional reflection on the progress made in the development of personal language for speaking, reading and writing.

YouTube link - https://www.youtube.com/watch?v=of_3i0-2mko

The lesson used for the basis of this portfolio and reflection and is accessible through the use of the link above, makes use of the topic of space and the planets. The reason that this topic of space and the planets was chosen for this lesson is due to the wider termly theme chosen by the Year 3 and Year 4 faculty of the Professional Teaching Experience school. This termly theme is ‘To the ends of the Earth’ and as such focuses heavily on both flight and space. After discussions with the school based mentor it was decided that the lesson taught would work best as a standalone lesson, separate from the Welsh that was currently being taught within the department. The lesson was to be taught during a one hour time period and was to be taught to roughly one hundred and twenty pupils, which would be split between five mixed ability groups and taught over a period of four days. The main objective of the lesson was for the pupils to both learn and be able to recall the names of the planets in Welsh, with a secondary objective for the pupils identified as being higher ability to be able to then order the planets in Welsh. In order to facilitate this the pupils were shown a PowerPoint which contained both the English and Welsh names for the planets, as well as a picture of each e.g. the Earth and Y Ddaear. After being shown each new slide the pupils were informed of the correct pronunciation of each word and were then encouraged to repeat this word several times. By making use of this technique, known as ‘drilling’, it allows the pupils to develop their fluidity, it also aims to allow the pupils to develop good pronunciation habits (Eslbase, 2018). After the PowerPoint had been completed the pupils were provided with a table containing the English names of each planet, as well as the sun. The pupils would then have to use the knowledge gained from the PowerPoint, as well as the drilling, through the use of recall to write the correct planet in Welsh next to its English equivalent. In order to help facilitate the learner further, hidden around the room were pictures of each planet, as well as its name in Welsh. By hiding these pictures around the classroom it allowed the pupils to take a more active role in their learning. This “Active learning fosters students’ learning and their autonomy, giving them greater involvement and control over their learning and giving them skills to foster life-long learning in the future” (Cambridge Assessment International Education, 2017), something which is a key aspect of Professor Graham Donaldson’s (2015) Successful Futures.	

The initial response to the lesson taught was that it was a somewhat challenging lesson. This was due to a number of varying factors. Firstly the day as a whole was difficult personally as I was feeling incredibly low and this I feel is somewhat reflected in the quality of teaching within the lesson. Secondly the class as a whole can often be challenging and has a wide range of behavioural difficulties. Due to the need to often manage these various behavioural difficulties within the class I feel that the use of Welsh, in particular the use of incidental Welsh, is not as prevalent as it could have been, this is especially the case when taken into comparison with the previous classes this lesson had been taught to. However despite these negatives I feel that the individual aspects of the lesson worked well and benefited each other. 

The introduction to the planets and their names, as well as the use of drilling allowed the pupils to hear how each of the planets is meant to be pronounced, as a result this allows the pupils to not worry about their own pronunciation meaning they are more likely to join in with the rest of the class when repeating. The use of drilling in the teaching of a second language has been found to contribute a great deal to the enhancement of speaking skills as they provide an interesting and enjoyable learning environment (Khetaguri and Albay, 2016). 

The knowledge gained through the PowerPoint and through the use of drilling seemed to compliment the next task of the lesson, whereby the pupils would need to write the Welsh planet names next to its English translation. This portion of the lesson also made use of active learning, whereby the pupils “are active in the learning process by building knowledge and understanding in response to learning opportunities provided by their teacher” (Cambridge Assessment International Education, 2017). The pupils seemed to enjoy this aspect of the lesson and could often be seen and talking to one another about the planets, their names and the locations of each picture. Due to the differing levels of ability within the classroom, the pupils who have been identified as lower ability all worked within a small group with myself. Within this group I was then able to guide any discussion towards the topic at hand, as well as assist the pupils in their written work and in their pronunciation of each planet name. Both these elements of the lesson taught allowed the pupils to “work independently, in pairs, in groups and as a member of a class” to “communicate clearly and confidently and use intelligible Welsh pronunciation and intonation” as well as “view and listen carefully responding orally” (WAG, 2008). 

Once this task had been completed the pupils were then provided with a worksheet, in which they would have to read the instructions, which were written in Welsh, in order to correctly colour each of the planets. Before undertaking this activity the instructions were shown to the class on the interactive whiteboard. I then read through each instruction ensuring that the pupils had a full understanding of what it was that they were needed to do. This also allowed me to make an on the spot assessment on the pupils’ knowledge of both Welsh planet names and colours, as well as identify any pupils who may need some further support. In order to differentiate the activity the lower ability pupils were provided the instructions for the task in English with only the planets being in Welsh. For the higher ability pupils the instructions were fully in Welsh and also included some small mutations e.g. frown. This element of the lesson allowed the pupils to “read in a variety of situations including reading: with support, independently, in pairs, in a group” and to “use the knowledge of language gained from their reading to: reinforce the language presented to them” (WAG, 2008).

The final activity within the lesson perhaps worked the best and saw the most positive reaction from the pupils as it provided a more interactive element to the lesson. It also helped the lesson in a classroom management sense as the pupils knew that if they had to sit quietly and raise their hands if they were to be chosen to have a go. Once selected the pupils were told the name of a planet in Welsh, they would then have to correctly identify the English translation and place said planet in the correct order on the interactive whiteboard. Once this had been completed, and in order to further extend the pupils understanding the pupils were then given the name of a planet in English, if they could provide me with the correct Welsh translation then they were able to place the planet in the correct location. By doing this I was not only able to assess the pupils learning from the lesson, I was also able to identify any problems in the pronunciation of each planet and address this if needs be.

One of the biggest impacts on the outcome of the lesson as a whole was the learning environment itself. The classroom that the lesson took place in is extremely narrow and small. As such this results in the pupils having to sit quite close to one another, which can often result in a lack of personal space. The size of the learning environment also had an impact on the second activity of the lesson taught. Due to the small dimensions of the classroom there was a limited number of places in which I could hide the pictures of each planet. This meant that there were less opportunities for the pupils to explore and find the answers for themselves, resulting in less engagement than if the lesson was taught in a more traditional sized classroom. “Positive classroom environments help to enhance, promote, and encourage students’ learning in all academic settings” (Wilson- Fleming and Wilson – Younger, 2012), “If not approached correctly, a classroom can be set up in a way that stifles creativity or does not promote a positive learning environment” (Hannah, 2013).

In order to improve the lesson I feel that there are a number of varying steps that could be taken. Firstly is the classroom environment itself. Due to the limitations put in place by the size of the classroom this lesson could have perhaps benefited from the use of the outdoor areas of the school. This would have allowed the pupils to further engage with the lesson, the use of the outdoor spaces could also have provided the lesson with more of a ‘hook’ which could have been used to help with any behaviour management issues. The use of incidental Welsh in particular could have also been improved in in this lesson. This could be done through the use of flash cards around the room with useful phrases written on it or by printing off a phrase sheet and placing it near the areas that I find myself near most of the time. However I feel that this can also be improved as I become more comfortable in my own personal use of Welsh, something which I feel is often a weakness for myself.
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