





Understanding how the learner, the school and the local community work together to deliver one of the four purposes of the new curriculum: a video presentation that critically examines this process.
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Introduction (1 min):
This presentation will focus on a school in South Wales. The school will be anonymized as ‘School X’, following guidelines (BERA, 2018).
School X is an additional learning needs (ALN) secondary school. The school has 141 pupils, 100% of which are identified as having ALN, 62.5% are eligible for free school meals, higher than the national average of 44.7% (EstynHMI, 2022). The school is located in one of the most deprived areas in South Wales, with 67% of children living in income deprivation (Welsh Government, 2019). School X is one of three schools that form a federation of ALN schools in the area.
The Welsh Government has outlined 4 purposes school’s should be guiding their learners to meet (Welsh Government, 2020). The aim of these purposes is to achieve a holistic learning experience for students. This assignment will be focusing on the purpose of “Enterprising, creative contributors” and examining the link between the learner, School X and the local community.

Working Together (5 mins):
· What is the school’s focus?
School X’s focus is to provide learners with opportunities to encourage growth and development in all areas, with a noticeable drive for social development, establishing positive relationships and creative approaches to academics (EstynHMI, 2022). 
· How did they identify the need to work together on this particular purpose?
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Description automatically generated]Post-COVID, and with the construction of the Curriculum for Wales, the school identified a need for improvement in communication and engagement as attendance was low and students were disengaged during lessons, potentially due to the impact on mental health from the pandemic and the isolation experienced throughout (Hertz & Barrios, 2020). This led them to seek closer relationships with the local community to provide opportunities for students to develop socially and creatively (Conversation with Assistant-Head of School X, 2024), promoting the Community Focused Schools model of the Welsh Government (2023). The model links family and the community to schools, social and health services surrounding students to support a collaborative and consistent approach, ensuring leaners can achieve and thrive.
· What are they doing?
This lack of communication and engagement meant that students weren’t applying their skills and creative abilities as thoroughly as previous years, leading to School X collaborating with external organisations and charities to provide a variety of learning experiences such as:
· Students work to maintain a local community garden – this encourages them to take initiative and contribute to their community through planning the layout and design of the garden, planting seeds and tending to the plants and flowers. The project allows students to put their skills to use so that the community will benefit. Similar projects have indicated positive impacts and development on learner’s social skills and confidence as well as developing their understanding of healthy eating (Kelly and Brännlund, 2024). Limitations and barriers of these projects have been discussed. They are related to a lack of funding and resourcing and the lack of awareness of community garden existence. Overall, these projects are seen as beneficial and they can introduce students to real-world entrepreneurial opportunities such as coordinating fundraisers or collaborating with local businesses (Hoover et al., 2021).

· Outdoor education centres work with students to foster creative and collaborative approaches to real-world problem-solving. These opportunities allow students to take measured risks and develop independence through alternative outdoor learning methods (Van Dijk-Wesselius et al., 2020). Opportunities like these can be challenging due to a few factors: 
- Changes in weather.
- A lack of nearby areas or resources. 
- A lack of experience/understanding for educators regarding approaches to outdoor learning (Dring et al., 2020).

· Careers links – School X connects learners to colleges and external organisations, providing opportunities for careers and fostering their entrepreneurial outlook.
· Careers Wales helps them structure career plans.
· Network Rail work to prepare students for future employment opportunities.
· Cardiff & Vale College encourage and supports the students to continue pursuing their interests in academics. This exchange also benefits the college as it provides them opportunities to learn how to support ALN students more effectively.
· Project Search – the school liaise with a local hospital, preparing learners for work and applying for jobs – this empowers students to contribute to the local workforce and become valuable members of the community through grasping opportunities.

Contextual and career-based learning approaches similar to these have been shown to motivate students academically as they can show learners a direct connection between their school experience and potential future careers (Stipanovic et al., 2017). 
There are limitations surrounding careers link approaches from schools as managing parents expectations can prove difficult, and some schools may find it challenging to locate appropriate careers opportunities for their students, dependent on their community connections (Schwartz, 2016). However, if these connections are established, they can enable learners to develop collaborative skills and work diversely, enhancing their employability skills through contributing to their teams (Jackson and Dean, 2022).

· Christmas market – students collaborate as a class to design a product to sell at the school Christmas fair. Each class is given a wooden stall which is to be decorated to promote their products. Once each class has chosen an idea for their products, they create them ready to sell at the market. Parents and guardians, school staff and governors attend the market where students sell their stock. Products over previous years have consisted of gonks, crackers and Christmas tree decorations. 
This approach enables students to develop their enterprising skills and experience overcoming the challenges faced by entrepreneurs. Students can develop an understanding of taking an active approach, learning from mistakes, working as a team and project management (Sansone et al., 2021). Among the positive outlooks on student entrepreneurship programs like this, there are limitations when such projects are based around technology, as schools in poverty-stricken areas may struggle to access funding to support their students in these ventures (Neumeyer et al., 2021).
· School café – students work to run an in-school café, providing catering for parent coffee mornings, staff break times and management meetings for the federation. The café is entirely student-led, with students deciding the menu, price, layout and structure of the café. Students can gain food industry qualifications from their contributions to the café, gain real-world experience and use their initiative to creatively contribute to products and concepts for the café.
These examples provide a foundation that links the learner, school and community, benefiting learners through providing opportunities for growth, improving communication and enriching learning experiences (Kelty and Wakabayashi, 2020) (Erstad et al., 2021). “Partnering with the community is necessary to create change and improve health” (Michener et al., 2020).
· Why did they decide on these actions?
School X chose these actions and opportunities in an attempt to engage their learners with a variety of options. 
· Career support was developed in order to guide learners to develop their initiative and foster an entrepreneurial mindset.
· Outdoor community links (garden, Storey Arms) were encouraged to develop creative thinking and real-world problem solving.
· Ventures such as the school café and the Christmas market were intended to drive learners’ enterprising approaches.
These approaches link to the Welsh Governments’ desire for students to become enterprising, creative contributors through engaging with their school and the local community (Welsh Government, 2020).

How Is It Going? (3 mins):
School X has employed a variety of approaches to engage the learner, community and school in ensuring their students become enterprising, creative contributors.

Community garden/Outdoor learning:
· Positives
· Students have stated their enjoyment and excitement for gardening sessions.
· It engages students who have disengaged from classroom-based learning.
· Has indicated a decrease in undesirable behaviour for certain students (Kelly & Brännlund, 2024).
· Educators from Storey Arms demonstrate flexibility in their approach, tailoring activities in real-time to engage individual students.
· Challenges
· Use of the garden and outdoor facilities depends on the weather.
· There are a small amount teachers in School X are experienced in gardening, so the quality of the learning experience can vary.
· Some sessions rely on external companies like Storey Arms being brought in to work with students (Dring et al., 2020).
· How to improve
· Further staff training and professional development in outdoor learning and gardening would mean these sessions have more of a chance to succeed due to more experienced and knowledgeable educators.
· If funding is available, School X could create a greenhouse under cover for students to use when the weather is poor (Hoover et al., 2021).
Careers links:
· Positives
· Several students have gained employment through the school’s career link approach (Jackson & Dean, 2022).
· Several students have gone on to pursue their passions in colleges and pursue creative ventures (Stipanovic et al., 2017).
· Challenges
· The school has not yet developed careers links in more digital media based fields that students have expressed interest in (Schwartz, 2016).
· How to improve
· Continue to promote these projects, perhaps School X could have more students who have been successful in gaining employment return to the school to speak at assemblies with the hopes of inspiring other students.
School-based enterprises:
· Positives
· Several students have achieved their food hygiene qualifications and plan to gain employment within the industry.
· Students who have disengaged with the classroom-based activities have shown strong progress both academically and socially through these ventures (Sansone et al., 2021).
· Challenges
· These ventures are student-led but still require some staff initiative. If there are staff members who are not enthusiastic and encouraging to an appropriate degree, student engagement has been shown to decline.
· How to improve
· Ensure staff understand the importance of these enterprising ventures and how they can foster students’ drive to become enterprising, creative contributors.

Conclusion (1 min):
· Summary
This assignment explored School X’s collaboration with the community to ensure  learners achieve the purpose of enterprising, creative contributors.
Through their focus on practical approaches, School X encourages community engagement among its students.
· What have you learnt from this work?
I have identified the importance of building connections between local communities and schools, stimulating holistic development and enhancing learning.
There is a call for real-world problem solving and the development of the creative skills required in their approach. It is crucial to foster a sense of entrepreneurial skill and independence for students to thrive.
I have also outlined the importance of on-going professional development to implement innovative teaching approaches to provide students with effective learning experiences.
· How will it impact your future practise?
This study has informed my practise by emphasising the significance of linking practical approaches into my planning.
I aim to develop and foster relationships with local organizations within the community to enrich the collaborative, educational experience of my students.
Additionally, I shall prioritise professional development to support my students more effectively. Employing these strategies should equip my leaners with the knowledge and skills to become enterprising, creative contributors.
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