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Importance of
English for Academic
Purposes (EAP) (Evans
& Morrison, 2011).

PSPs are bridging
courses for entry into
degree programmes
for Chinese
international
students(Heng,2018).

\_

Aim to address
language-entry gap
(Hyland, 2006;
Pearson, 2020).

Concerns remain
about actual
academic benefits
from previous case
studies(Creswell and
Clark, 2011).

~
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Research Questions

e Main Question:

How effective is a UK university pre-sessional programme (PSP) in
supporting Chinese international students’ academic success?

e Sub-Questions:

1.How do students perceive the effectiveness of PSP activities (e.g.,
group discussions, presentations, academic writing, critical
thinking tasks) in supporting their learning?

2.How do teachers perceive the impact of students’ language
development in PSP on their academic performance?
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Lite rat u re REVi ew (Full explanation available in the printed version)

Language proficiency: Modest (Green, 2007); limited in
short courses; Variability among students (Pearson,
2020)

Academic performance: Mixed findings (Ushioda &
Harsch, 2011; Thorpe et al., 2017)
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Aims & Objectives (Source: ©Author’s own )

aton

Dimension

Aims

Objectives

Multidimensional Effectiveness

To assess short-term and long-term
outcomes of PSPs

To quantify language proficiency gains
(e.g.,IELTS/CEFR alignment) (Seviour, 2015).

To analyse comelations between PSP completion and
academic performance (e.g.,degree classifications)
(Thorpe et al., 2017).

Leaming Environment

To explore the PSP learning
environment’s impact on linguistic and
academic outcomes

To evaluate resource accessibility (e.g., academic
mentoring, feedback mechanisms).

Course Design & Stakeholder
Balance

To examine how PSP design balances
competing priorities

To map stakeholder expectations (e.g.,students,
teachers, etc.) (Hyatt, 2013).

To align quantifiable skill metrics with disciplinary
demands (Hyland, 2016).

Potential gaps

To identify other factors influencing my
research of PSP

To analyse programme duration and entry thresholds.
To evaluate Al-integrated tools in PSP.

for Wales
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Design Type: Mixed-
Methods Design

Participants: PSP
students and
Cross- teachers from 1 UK
Sectional . .
university (pre- and
post-PSP cohorts)

Duration: 5 weeks

This diagram represents the 'Research Onion' by Saunders et al. which outlines
my stages of developing a research methodology.
Source: © Mark Saunders, Philip Lewis and Adrian Thornhill (2011)
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Method

Strengths

Limitations

Enlightenment

Questionnaires

Standardisation: Efficient
collection of quantifiable
data (Cohen et al., 2018).
Anonymity: Reduces bias for
sensitive topics. (Dornyei,
2007)

Superficial responses: Socially
acceptable answers may dominate.
(Bryman,2016)

Limited depth: Misses different
insights. (Bryman,2016)

Use mixed open/closed
questions to balance
breadth and depth.
Pilot-test questions to
identify ambiguous
phrasing.

Semi-structured
Interviews

Rich insights: Captures
reflective experiences.
Flexibility: Probes
contradictions. (Silverman,
2017).

Researcher bias: Framing may steer
responses. (Flick, 2018).
Time-intensive: Requires significant
analysis. (Flick, 2018).

Train interviewers to use
neutral prompts (e.g.,
“Tell me more”).
Triangulate with
observational data to
validate claims.

Classroom Observation

Authentic data: Directly
documents practices. (Cohen
etal., 2018).

Contextual understanding:
Reveals implicit challenges.

Observer effect: Participants may
alter behaviour. (Merriam & Tisdell,
2016)

Subjectivity: Interpretation depends
on the researcher's judgment.
(Cohenetal., 2018).

Conduct covert
observations where
ethical.

Use predefined coding
frameworks to reduce
bias.
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Data Collection (Pre-PSP)

/

Provides basetine

Questionnaire
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Draft Outline for Questionnaires (Student)

Section

Purpose

Question Type

Example Questions

A: Background

Demographic & linguistic
background

Short-answer

1.Pseudonym:
2. |ELTS/TOEFL score:
3. PSP duration: ___

B: Language
Proficiency

English skill development

Likert scale (1-5)

1.Rate confidence in academic writing (1=Low,
5=high).

2.Rate difficulties in language barriers faced in
lectures.
(1=low, 5=high).

C: Academic
Adaptation

Preparedness for degree
studies

Likert scale (1-5)

1. Rate relevance of PSP workshops to your
discipline?
(1=low, 5=high)
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Draft Outline for Staff Interview and

Bilingual Interview of Midway-PSP Students

Section

Purpose

Question Type Indicative Questions

Part A: Background
Information

To collect demographic
and teaching background

1.Name / Pseudonym

2 Years of teaching English
3.Teaching contexts
4.Education

Open-ended

Part B: Reflections on
Teaching and Student

To evaluate teaching
strategies and academic

1.Effective approaches for academic
English

Semi-structured

Performance progress 2.Student progress observed
3.Common student challenges
4.Assessing readiness
Section Purpose Question Indicative Questions(English/Mandarin)
Type
Part A: Background To Open- Name / Pseudonym
Information understand ended What s your experience learning English, and what are any test results
student’s (e.g. IELTS)?
language
learning
background
Part B: Teaching & Its To explore Semi- 1AEE T URY, R T E B WIRIE A 9B/ /) ?
Impact on Language and how structured Which teaching methods were most effective forimproving your English?
Academic Skills teaching 2. ZIMRAB T MIREMAIHEHZRIES ? 1550,
supports Did the teacher help you understand and use academic language? Can
including students’ you give example(s)?
PartB1:language language 3R e T AT HEAINE 52 e 5] URBR MR N REH ?
proficiency and Have you learned how to apply critical thinking? Who or what supported
academic your understanding?
Part B2:academic (e.g. critical 4 WRELE SRS (WVNA 1. BIERBD A B TRdEs IE XLk
performance thinking) 17
developmen What learning activities (e.g., group work, writing feedback) helped you
Part B3: Teaching and t prepare for academic study?
Learning Support
Part B4: Self-Reflection




Data Analysis

Quantitative

(questionnaires)

Qualitative

(observations and
interviews)

-Online Microsoft
Form analysis

(language vs.
academic outcomes)

- Thematic analysis
(NVivo)
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- In-depth
analysis(e.g., t-tests)

- Coding for
perceptions,
challenges, support

gaps




Prifysgol Cymru
Y Drindod Dewi Sant
University of Wales

inity Saint David

Ethical & Methodological Considerations

(Source: ©Author’s own)

s: Students may give overly
s to avold judgment

Anonymity Concems: Small sample sizes may

-~ 11 Ethical Risks to Participants —
undermine confidentiality.

Student Relationship:
about anonymity may erode trust

Biased data comprom

g validity. ~

12 Methodological Limitations

Low reliability due to inconsis
of questions.

ent interpretation

Use
languag

imple, and multilingual-friendly

Pilot the survey before full deployment. ~

13 Mitigation Strategies
ate™ ful

Ethical &

Methodological
Considerations

dents may feel inhibits

tural Sensitivity: Prev

1t honest i 21 Ethical Risks to Participants

Relational Impac
institution:

Studlents may fe

sequences

sponses.

22 Methodological Limitations

2. Interviews

jonal

23 Mitigation Strat

transcription

Encrypt all data; limit access.

ind ipants that all forms of feedback

welcome an

DATA ACCESS AND
CONSENT (THORPE
ET AL., 2017)

(Full explanation available in the printed version)

Observer Intrusiveness: May disrupt natural

( flow of class.
31 Ethical Risks to Participants —|— Privacy Concems: Students and teachers may
i feel surveilled.

Relational Impact: Affects authenticity and
classroom rapport.

_ Artificial behaviour, especially early in
observation.
|~ 32 Methodological Limitations —— Subjective interpretations (Qbserver Bias).

3. Observations Limited generalisability if context-bound.

Use repeated sessions to reduce novelty of
being observed.

_ Employ non-intrusive techniques (e, passive
seating).

Clarify purpose: observing learning
environments, not individual performance

'~ 33 Mitigation Strategies
Triangulate findings with questionnaires and
interviews.

_ Altemate or parallel observations to diversify
context.

Compare pre- and post-observation

impressions with participants to validate
interpretation.

Use encrypted storage
41 Data Security Apply GDPR-compliant anonymisation
Limit data access via two-factor authentication

Respond to formal complaints within 48 hours.

Refer emotionally harmed participants to

4.2 Complaint and Harm Response Wilibelng secices

Publicly clarify ethics position where
reputational risk exists.

Yr Athrofa

Centre for Education

»g | Gymrs ales

Unauthorised disclosure.

Implement social media policy to avoid:

Misleading or misinterpreted claims

Monitor online discussions related to the
project

ommunication

Clarify what may and may not be posted.

CULTURAL
SENSITIVITY (HENG,
2018)
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Research Gaps & Further In-Depth Study
tit Q Y

Gap1l: Gap2: Refined RQ:
Need for more Lack of Why do many
longitudinal research into students/experts
studies and different perceive them as
diverse PSPs ‘irrelevant’—does
methodological this not reveal a
approaches. disconnect between

institutional goals and
students’ lived
academic experiences?

L R

CLARIFY LINK BETWEEN HIGHLIGHT STUDENT PROVIDE ACTIONABLE
PSPS AND ACADEMIC PERCEPTION GAPS INSIGHTS FOR
PERFORMANCE CURRICULUM AND

ASSESSMENT ALIGNMENT
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(Source: ©Author’s own )

CONSENT FORM (Non-target students) Invitation Letter
it Eanguiags g Aradenic AR S Project Title: Language Proficiency and Academic Performance:
AiCesabtucy e Buctivansssiol Preic sesionl Brogrammes st Lintreesityintia UK A Case Study on the Effectiveness of Pre-Sessional Programmes at a University in the UK

Researcher name: Tao PENG

Please initial the box(es) if you agree with the statement(s):

Thave read and understood the participation information sheet (non-target
students) and have had the opportunity to ask

Dear Student,

My name is Tao PENG. | am writing to invite you to participate in my research study about the effectiveness
on Pre-sessional programme (PSP). This study focuses on language proficiency and academic performance in
PSP, and [ would be grateful if you would help me to know more about your learning experiences during the
PSP.

Once you give consent to take part in the study, [ will invite you to an interview (on Microsoft Teams) of 30 to
60 minutes, where we will talk about your perceptions, experiences, and your expectations of PSP. If you are a

questions about the study.

T agree totake part in this classroom observation where the researcher is

following some students (but not focusing on me).

Tunderstand that the researcher may take some notes if I interact with the
participants (observed students).

pre-sessional student at the University of Southampton and you are willing to participate in this research,

Tunderstand that if I withdraw from the study that it may not be possible to 2 2 : L _ :
please contact the researcher via email (provided below). Any data collected will be completely confidential

remove the data once my personal information is no longer linked to the

data. and your identity will be anonymised. More information will be provided, but please feel free to contact the

researcher with any questions you have.Remember, this is completely voluntary. You can choose to be in the
study or not. If you would like to participate or have any questions about the study, please contact me at
2411134@student.uswtd.ac.uk . Thank you very much.

I understand that my anonymity cannot be guaranteed during the study, but that
any information collected by the researchers will be kept confidential.

[ understand that taking part in the study involves researcher’ s observation

and written field notes for the purposes set out in the participation .
Yours Sincerely,

Tao PENG
2411134@student.uswtd.ac.uk

information sheet.

Name of participant (print name)s+=+s==+++s=s+sssrssenreneannansarnanssssssnrnisinneasitnnieinneanaaeniasasesnes
Signalure Of participant====+=+++++++svsrerrrnremranearuariiiiinsini s

Name of researcher: 2411134@student.uswtd.ac.uk
Signalure Of researcher Da[e ....................................................................................... A
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Research Timeline

(Source: ©Author’s own )

Task May (W3-W4) Jun (W1-W4) Jul (W1-W4) Aug (W1-W49) Sep (W1-W2)
Finalize Research
Questions &
Objectives

Literature Review

Theoretical
Framework
Development

Case Study Data
Collection

Data Interpretation
& Analysis

Draft Writing
(Chapters/Sections)
Revisions &
Feedback

Final Editing &
Referencing
Submission
Preparation
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