Managing Behaviour and Supporting Learner Engagement:
Reflective Report
Part One (1300 words):
Behaviour management has many aspects ranging from dealing with a student who is constantly chatting during class to ensuring that the class environment is supportive and encouraging for all of the learners. Learners within the post-16 sector have greater autonomy over their involvement in their education at this level and are typically motivated by factors such as lifelong learning, career development or family pressures. Intrinsic and Extrinsic motivational drivers are of importance when considering the post-16 leaner as a result of this. ‘Intrinsic motivation… (reflects) the natural human propensity to learn and assimilate…’ Whilst ‘…extrinsic motivation…can either reflect external control or true self-regulation.’ (Richard & Edward, 2000). As a result, these factors can cause a shift in the focus for the educator when considering behaviour management at this level as the motivational drivers can vastly impact the standards of which the learner is able to partake in their education. 

Dr Barry S. Parsonson expands upon this idea, writing that classroom environment has ‘…its own ecology… teacher, pupils and their interrelationships… both teacher and pupils bring into class experiences and issues from the wider ecological systems in which they live and function…’. This is aimed at a school-based setting, but it feels relevant to the post-16 setting due to the additional responsibilities which may affect the learners input into their education within a session and their behaviour management. (Parsonson, 2012). However, is it as simple as acknowledging these external factors on the leaner’s lives? 

As this level of education is non-compulsory, the standard assumption is that the learners have at least some level of choice in their involvement, which as a result, causes the shift in behaviour management in comparison to lower levels of education. Naturally, there is still a need to ensure appropriate behaviour and routines within the classroom, however, these arguably are established through the lens of engagement, inclusion, availability of resources, and staff/learner relationships. (Professional standards, 2017). This, however, does not mean that the lecturers should be focusing solely on preparing the learners for the workplace. 

The higher education institutes within the United Kingdom are held to the key factors of ‘recruitment, retention and attainment’ (Advance HE, 2023), as markers for learner engagement within the sector. These factors are also echoed in the Professional Standards Framework (Welsh Government, 2017) which holds staff accountable of the standard of their teaching, whilst also requiring them to demonstrate how their teaching encourages and supports student engagement and retention. 

Denise Robinson writes that “The notion that the students are there to be merely trained as the future work force will likely alienate students and staff.” (Robinson, 2019). This is where proactive tools which align with professional standards, like building ‘…positive and collaborative relationships’ with the learners, and demonstrating ‘…commitment to learners, their learning, safety and well-being’ (professional standards, 2017), can be of benefit. This not only can be conducive with a positive work environment but can also build respect and trust between the lecturer and learner whilst also reaffirming boundaries and providing stability in expectations of the leaner, the lecturer, and the learning environment. This is where some teaching delivery methods may be of use, for example, where appropriate, taking aspects from the role of the mentor or coach to deliver a more person-centred approach where the lecturer works individually with learners to ‘…reach their full potential and become their true self’ through ‘accepting and valuing’, ‘being honest and transparent in how they experience you and your world’, and by ‘seeing your viewpoint as if they were you’. Allowing the leaner to direct the sessions and by coaching them to their own solutions.  (BACP, 2023).

Van Dat Tran explores the impact of behaviour management styles on the classroom setting, writing that the educators who are concerned about misbehaviour tend to ‘…use more aggressive classroom management’, whilst educators who perceive their classes to mostly contain learners who present with ‘bad’ behaviour tend to ‘…make more use of punishment and aggression.’ and educators who ‘…use more socially oriented problem solving coping strategies use more inclusive management techniques such as discussion, hinting and rewarding.’ (Tran, 2016). Within the post-16 sector, lecturers should be aiming to present more like the last example to proceed to respect their learners. However, due to this being written with younger learners in mind, this should be considered as this theory in practice may present differently in further education. This could feed into the lecturer having open discussions with the learners about what is or isn’t of benefit in their lectures, having discussions with the learners about what they are struggling with and what is causing the behaviours and providing the space for a collaborative problem-solving conversation, and in clearer communication styles with an emphasis on respect for the learners.

AdvanceHE states that “The traditional focus of widening participation strategies is on socioeconomic disadvantage. However at their heart, both widening participation strategies and equality and diversity are concerned with advancing equality of opportunity for disadvantaged groups throughout the student lifecycle.” As a result, this is conducive with proactive behaviour management measures as, in ensuring that the leaners are not at a disadvantage, or that the disadvantage gap has been fulfilled in the name of equity, this should decrease some of the external factors which can be causing the behavioural issues. AdvanceHE further explores this, stating that “They both seek to address issues of access, retention or success for protected groups.” (AdvanceHE) which in turn can tackle issues which are of detriment to the learners, and as a result of these issues being decreased, can provide a wider form of accessibility within the further education setting, which can decrease the obstacles that these learners may face. As a result, this can diminish issues which may have typically contributed to these behaviours. 

In 2016, the HM Government released that ‘It is a national priority to raise productivity’ by ‘…developing a technical and professional education system… that (will) perform well on a range of quality and efficiency criteria-from class sizes to back office costs-(which) can produce surpluses and reinvest in high quality delivery for the leaners.’ With the opportunity to ‘…apply for restructuring facility funding, and advice and support on implementation.’ (HM Government, 2016). Arguably, this interlinks with the general standard of behaviour management within a post-16 institution, as having a facility of a higher standard feeds into the opportunities which the university has. Additionally, in having more funding, the university can acquire further training for staff, better facilities, and modern technologies, which in hand, add to the learner experience and raise the quality of the course and content being delivered. 

To conclude, in the post-compulsory classroom, the lecturer should be more focused on proactive behaviour management in comparison to standard practice for younger learners, and additionally, when issues do arise, should be discussing this with the learners to work collaboratively whilst holding them responsible for their actions and their learning.  However, it should be considered that there is a definitive gap in relevant framework around these areas due to their being a lack of current up-to date work within the post-16 sector, which, arguably, could be detrimental to the productivity of behaviour management within these areas, as the methods advised to be implemented, are not based on the current audience. 













Part Two (1200 words): 
What?
This reflective account will consider two observation sessions of teaching professionals and an episode of my own teaching practice with a focus on behaviour management and learner engagement through John Driscoll’s ‘Model of Reflection’ (Driscoll, 2007). The first session I observed was led by Lecturer A, taking place on the 3rd of February 2023. It was a session which was delivered to 2nd year Film and TV undergraduate learners on the theme of ‘Research in Practice’. The second session, delivered by Lecturer B, took place on the 9th of February 2023, was delivered to 1st year Film and TV undergraduate learners, on the theme of ‘Textual practices and intertextuality’. The session that I delivered, took place on the 18th of August 2022, and was delivered as part of a Teaching English as a Foreign Language summer school programme to learners who had a level 3 understanding of the English language on the theme of Friendships. 

Despite the contrasts and similarities between the three fields of study, settings, and lecturer’s, I felt that there were many similar struggles with behaviour management within the sessions. This account will analyse what was done well to manage behaviour and why it worked well, whilst also highlighting areas for improvement which will then be considered with targets for my own future professional development and aligned with the Welsh Government’s ‘Professional standards for further education teachers and work-based learning practitioners in Wales’ (Welsh Government, 2017). 

A reoccurring behaviour issue which came up in all three sessions was a lack of learner participation in the sessions. Especially at the beginning of the sessions, which was tackled in various ways by the two lecturers and myself. Lecturer A had some struggles with the learners where they would have individual discussions while she would be trying to lecture to them or when a learner was answering a group question. As a result of this, many of the learners were not participating in the group discussions as they were distracted by their own individual conversations. Whilst lecturer B had the issue of asking the leaners open ended questions and receiving very little to no leaner input, whilst the learners would appear to be completely disengaged from the session. I found that I also had this issue within my session; the leaners would appear less engaged when asked open questions. 

Another area of disruptive behaviour which appeared in all three sessions, was the use of mobile phones where not appropriate. Within my session, the leaners are encouraged to use their phones only as a backup tool for translation after trying to translate the term with their peers first, but the learners would often get distracted in peer and individual tasks and would be on their phones which was of detriment to their productivity. This also seemed to be an issue within Lecturer A and B’s sessions. The learners would use their phones as a distraction tool when the lecturers were delivering information to them. 

I did find that during larger chunks of chalk and talk sessions, the leaners seemed to find it harder to concentrate on the session and seemed to struggle to consume and digest and understand the larger sections of information being given, whilst looking disengaged and bored. This didn’t seem to be as much of an issue when the leaners were partaking in a different method of delivery. 

Lastly, another issue which cropped up in all three sessions was time management for the learners. In all three sessions, learners arrived late to class and caused a level of disruption to the other learners and the session. Lecturer A used this time to set an icebreaker task to encourage the leaners to get to know each other, meeting the professional standard ‘Build positive and collaborative relationships’ which seemed to be of benefit to her learners. However, lecturer B started her session late whilst waiting for the learners to arrive which felt as though it was detrimental to the other leaner’s learning and the professional standard ‘Value and promote diversity, equality of opportunity and inclusion’ as it wasted the time of the leaners who had arrived on time. And in my session, I had learners arrive late, however, to set a standard that the learners must arrive on time, I started my session on time and upon the late arrival’s entry, I did not stop my delivery of the session or allow it to disrupt the session. Additionally, Lecturer A had issues with the learners packing away towards the end of the session before she had dismissed them and was trying to conclude the session and advise them on the self-directed study task that she was setting for the following session. 

So what? 
Due to the limitations which were present in participation, it felt that the lessons were limited in how far ideas could be explored and collaborated on. If the leaners had participated more, they not only would have had the opportunity to discuss their ideas with one another and gain insight and inspiration from each other, but also could have had the opportunity to have their opinions and thoughts heard and respected by the lecturer which would have met the professional standard ‘Demonstrate dignity, courtesy, and respect towards others’. 

Where phones are concerned in the post-16 setting, they can be an incredible tool for tasks such as a Quizziz, and as adult learners, the learners have a higher level of autonomy with their belongings and so a complete ban isn’t as feasible in this setting. For some learners, this may be a tool to help them concentrate etc. However, when it is the leaners who are not partaking in the sessions who are also sat on their phones, it feels to be detrimental to their teaching and can often feel disrespectful to the lecturer and the other learners. In allowing this self-policing of their mobiles, the lecturer is meeting the professional standard of ‘Enable learners to share responsibility for their own learning and assessment’ as it is not appropriate for the lecturer to confiscate or completely ban them. 

In having large sections of chalk&talk, as a lecturer, you are limited to what learning styles you can meet in this delivery method, and so this at times can lead to the professional standard ‘Plan and deliver effective learning, teaching and assessment’ not being met, as it isn’t effective for those learners. 

The timing issue with some of the learners was often at the detriment to their peer’s learning, as well as their own. Which is not a fair show of respect to the lecturer, their peers, or their own learning. Additionally, I feel that it is not conducive with showing a positive level of responsibility for their own learning. However, this is something which the lecturer and myself are able to navigate so that it is not of detriment to the other learners and the sessions planned. Additionally, this also applies if learners are trying to pack up early towards the end of the session before they are dismissed. 
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	Teacher

	Rebecca Ellis

	Date
	Friday 3rd February 2023


	Group
	2nd year film and tv BA


	Topic/Context
	Research in practice 

	Notes on the lesson:· This session was a two-hour long session with a 15-minute break halfway through. This session was a collaborative style lecture with a focus on group discussion. At the end of the session, there was a 20-minute film showing with a ten-minute class discussion afterwards. 
· The lecture was based on ‘research on context: genre project’, reflecting on examples and widening concepts in relation to the assignment task and the wider module. The last part of the lecture where the movie was showcased and discussed was focused on widening the leaners understanding and ideas of films and examples that the learners may use in their assignment.
· There was a clear plan to the session, with aims and objectives set out at the beginning of the session. And the session was related back to the module as a wider concept. This was the first lecture of the module and so the lecturer did not need to reflect on the last session, and so there was more of a focus on the lecture and tasks in relation to the rest of the module. 
· The session started at 5 minutes late, due to some of the learners arriving late as some of them were international exchange students who had not been to this part of the campus before. The lecturer used this time to discuss genre as a concept and to encourage interest in the learners. 
· The session was delivered in a smaller lecture hall where the learners were sat in rows, facing the lecturer and the whiteboard. 



	















	

	What I have learned:

	





























· I do feel that there were some issues with behaviour management within this class which had an impact on the session, which I feel could be fixed relatively easily. 
· Whilst the lecturer was talking to the learners, and when individuals were answering questions, there was an issue with some of the learners not paying attention and having mini conversations with the peers around them. The lecturer tried to use humour to dispel them, but it did not appear to work. I would consider drawing attention to the individuals who were conversing, within my own class. I would reiterate the standard expected of them that it is disrespectful to talk whilst somebody else is doing so, and I would pause myself, or the individual who is supposed to be talking and would not continue until the attention is back. If this behaviour continued, I would pull the learners aside at the end of the session to have a conversation as to why this was happening- are they finding the lessons to be too much chalk&talk? Are there accessibility issues? Etc, to ensure the classroom is conducive to learning
· I did find at times, that the lecturer would allow the learners to distract the topic as they would be participating, and so there would be relevant distractions in the conversation. However, this was then to the extent that they would pull it to a topic which was not of relevance, and the lecturer would try to reign them back in, but it would take time for them to settle again. I would consider allowing the leaners to discuss the relevant distraction topic but warn them that we need to revert to the planned session as I feel this would give them time to prepare that this is going to happen and would be beneficial as it could avoid the less relevant topic discussions as I feel it would be easier to transition them back to the topic at hand. If I felt it was something which would be of benefit to discuss, but that it wasn’t going to be beneficial to discuss in that moment, I would make a note of it and either plan to discuss it in the next session or have a 5-minute allocation for it where conducive with the lesson plan in the session. 
· I did notice that some of the learners would often sit on their phones whilst the lecturer was trying to deliver the session, and I noticed a few of them were playing video games. I am aware that I do not know these leaners in the way that the lecturer might, and so this may be something that she allows due to accessibility, or to help the learners concentrate. However, it did at times feel as though it was detriment to the leaner’s participation of the session. I would consider speaking with the individuals if this was a class, I was teaching in order to try to get an understanding as to why this is happening, to discuss a solution- whether that be that when in discussion, the phones go away, or that they swap them for fidget toys etc. I also considered that this may be due to the fact that the lecturer was at the front of the classroom, and so maybe in having walk arounds and doing individual check-ins whilst the leaners are having peer discussions, might minimise the risk of this being of detriment to the learners. 
· Lastly, as the lecturer was sumarrising on the session at the end and discussing with leaners the plan for the next session, and the self-directed study task, I noticed a lot of the leaners were not paying attention as they were rushing to pack away in order to leave. I would consider a proactive approach of behaviour management here, as it is more likely that some of the leaners did not get an understanding of the task and so it is more likely that some of them won’t have completed it for the next session. In my own practice, I would consider asking the leaners to remain in their seats and to not pack away until I have completed what I need to say. If this continued, I would stop and wait for them to do so, before continuing in what needed to be delivered. 






























	· I was able to see the benefits of an ice breaker which is aimed at breaking up the learners and encouraging them to create friendships outside of their own friendship groups. This group of learners had some leaners which had not yet got to know each other due to having some international learners from the international exchange programme. But, in having a speed-dating kind of introductory ice-breaker task, the lecturer was able to encourage the learners to collaborate and create an environment where the international learners appeared to feel more confident in partaking and conversing with their peers. I would put this into practice within my teaching, especially if in a class where the learners aren’t as familiar with each other. I feel the learners responded very well to it and feel it would be of use. 
· The lecturer started the session with humour which I also feel the learners responded well to. I feel it showed a level of mutual respect with the learners that they are older learners and as a result, they are able to have a different boundary to typical education. I would like to take this into my practice, as I feel it could be beneficial to the collaborative approach I would like to take with the learners, and I found it helpful to see it in practice to understand where the boundary with it is, to ensure that as a lecturer, I am still being professional and ensuring that the work is still being done and that the repoll with the learners is not of detriment to their learning. 
· The lecturer was very clear in the explanation of the session, aims and objectives and the plan for what was going to take place. And then referenced the session into the wider context of the unit and how it related back to the assignment. Which I feel was a very helpful thing for the learners as it provided them with an incentive and motivation for their learning, whilst showcasing why the information being delivered was important for the learners. I feel this added accountability for the learners and is something I would like to add in my own practice. 
· One of the tools which I feel was very successful with the learners, was bringing in wider examples and references of media, but specifically ones that would be of relevance to the learners. The lecturer explained that she had chosen many of them to discuss and highlight examples of genre, that the learners would know. In doing this, she was able to showcase that the assignment task wasn’t an unreachable grand concept, and that they could use the media that they are interested in and already have dissected. She did this through images and clips of different films which were played and then discussed afterwards, opening the discussion with questions like ‘Why do you think this scene is an example of a horror film? Is it a good example? What tropes are present that may indicate this?’. The learners were hesitant to partake in the group discussions at the beginning of the session, though, so the lecturer would individually pick out people and direct the question at them, which seemed to help, as the learners knew that they would need to partake either way, and so they seemed to start contributing more. This is something I would keep in mind when in my own practice, making sure that I am thinking of the learners when setting tasks and making sure that they are in fact applicable and will spark interest in them. Additionally, I would also consider the option of directing open questions at individuals if the leaners re hesitant to contribute to a group discussion, to show them consistency in providing the opportunity for them to brainstorm their ideas together. 
· The lecturer did acknowledge that she understands that the leaners have a lot of work to be doing, and due to time constraints, they are not consuming as much film and media as she would expect them to, but she offered a solution to this. She included 20 minutes at the end of every session for the learners to have the opportunity to watch a new piece of media. I feel the learners were incredibly appreciative of this, and feel it helped to reiterate the respect that as adult learners, they have external lives which may sometimes affect their ability to prioritize their time. This is something which I would like to put into place when teaching on the film course. 



	Targets to improve my own practice (mapped to professional standards):· Demonstrate commitment to learners, their learning, safety and well-being
· I would use the lecturer’s method of breaking down the assignment task and highlighting how the sessions relate to it and the wider scheme of work to set an example of my expectations are of the learners. Aim to ensure that the learners are given the opportunity to ask questions regarding this to fully understand their learning and the place it can hold external to their studies. 
· Perform check-ins with the learners in the class where appropriate, to build relationships with them so that they feel comfortable talking to me if there are any issues. In showing this commitment to the learners learning, but also to them as people outside of their learning, aim to create a safe environment where their well-being is discussed and considered. 
· Value and promote diversity, equality of opportunity and inclusion
· Where appropriate, aim to include collaborative discussions within the session which allow the leaners the opportunity to discuss their individual opinions. If you are going to call upon individual students, aim to give them a heads up. That way, you are ensuring that all learners are being included in the discussion, but also showcasing that all of their opinions and thoughts are valued whilst taking steps to ensure they don’t feel overwhelmed by the task. 
· Aiming to hold a consistent standard of equality and inclusion within the classroom, and if leaners are being disruptive or talking over one another, pause the learner who is talking, to remind the other learners to respect their peers and to listen to one another to maintain a boundary of respect, and to create a safe collaborative environment. 
· Understand the importance of Welsh culture and language as a bilingual nation
· When showcasing media and or film within the classroom, aim to include Welsh examples which either depict Welsh creators’ work, or is inspired by the culture/country to highlight the culture and language within the field. 
· Demonstrate dignity, courtesy and respect towards others
· Where appropriate, talk with the leaners regarding their external commitments, consider that when setting tasks and provide opportunities for the work to relate back to their interests where possible. In doing this, break down the assignments and show examples of how they may choose to do it in a way which relates to their own personal interests. This should show the leaners that you are mindful of their external lives and respect that they can often be overwhelmed by grand assignment tasks.  
· Maintain and update knowledge of my subject(s) and how best to teach and assess them
· Keep up to date with relevant legislation and policy and teaching strategies to deliver the content in the most effective way. But, also, whilst teaching on the film and media course, aim to keep up to date with popular television and movies to ensure that I am delivering the most relevant subject matter. 
· Know how to use evidence and research to improve my practice
· Aim to include additional sources of media and film in the sessions to provide the most up-to-date and applicable information for the learners. Encourage wider reading and use examples from wider sources such as film and tv within the sessions which is of interest to them where applicable. 



	





























	· Plan and deliver effective learning, teaching and assessment
· When teaching on the film and media course, aim to include 20 minutes of a media showing for the learners every week. This will aid in class discussions and will provide the learners with the opportunity to view and discuss subject material if they are struggling to do so outside of the sessions. 
· Build positive and collaborative relationships
· Aim to include ice breakers to encourage the learners to get to know each other and create a positive environment, especially if it is a session where the leaners may not know each other as well. Encourage the leaners to work with individuals that they may not know as well to encourage them to know their peers to build a positive and collaborative classroom environment. 
· Ask open ended questions which can encourage discussions within the classroom, and if the leaners struggle to participate in this, ask more specific ones, so that they are able to take part in discussions that can be collaborative whilst pushing their ideas and exploring themes. 
· Enable learners to share responsibility for their own learning and assessment
· Aim to highlight importance of the knowledge provided in each session and its relevancy to the wider module, but also, the wider field. In doing so, I feel this provides leaners with the tools to motivate themselves to participate in class, but also leaves the responsibility to do so, to them.
· Critically reflect on own values, knowledge and skills to improve learning 
· Aim to put into practice and research professionalism as a post-16 lecturer and where the boundaries are with humor and professionalism. As the leaners are older, there is less of an expectation for a stricter teaching standard, and from the classes I have observed, I have seen first-hand that the leaners respond well to it. It can encourage a good lecturer/learner relationship whilst also acknowledging that the leaner are older, more mature and should have an understanding of boundaries themselves. Aim to include this within sessions where appropriate, whilst also taking some time to research the area. 














Teacher Observation Form 
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	Teacher

	 Kylie Boon

	Date
	9th February 2023


	Group
	1st year film and tv BA


	Topic/Context
	Textual practices and intertextuality 


	Notes on the lesson:

	









	· This session was 2 and a half hours long with a break in between. The first half of the session was presented in a lecture style, whilst the second half was delivered more like a typical seminar. Switching from a focus on chalk and talk, to a more group and individual work style of delivery.
· It was delivered by a lecturer, with the help of a learner-lecturer in the second half of the session. 
· The lecture was based on exploring one of the learners’ assignment tasks to ensure that the learners understood what was expected of them. The second half then focused on exploring their individual ideas in relation to this, as a group or individually. 
· There was a clear plan to the session, with aims and objectives set out at the start of the session. The lecturer also outlined a summary of the last session before starting too which seemed beneficial. 
· The session did start late due to waiting for the learners to arrive (10 minutes). 
· The session was delivered in a large classroom setting, where the tables were arranged in a manner which was conducive with group work, whilst also having the board accessible. 


	What I have learned:

	· I have learned to make sure that my teaching style is varied. I was already aware of the benefit of doing so, however, I was able to see in practice, the result of not doing so. The first half of the session was solely chalk and talk, and I noticed that the learners were not engaged. They were often on their phones, or with their heads on the table. I feel this lecture would have benefitted from a variation, such as group work, or a class task in the first half of the session which would have provided a break for the learners. 
· I noticed that the lecturer would ask an open-ended question to try to engage the learners during their chalk and talk, but they would not respond, and so she would answer her own question. I feel this class could have benefitted from direct questions to individuals to provide the space for a collaborative conversation to expand their ideas whilst encouraging the learners to partake. 
· At the beginning of the session, the lecturer asked if the learners had done their self-directed study task which she had set in the previous lecture. A vast majority of the learners had not done this task, and so the lecturer discussed how their self-directed study tasks provide her with the opportunity to review their understanding and emphasized the benefits of doing so, before continuing to discuss the findings of their study for those who had done the task. I feel the lecturer would have benefitted from using the ten minutes where she was waiting for learners to arrive, to provide the learners with the opportunity to finish this work if they had not done so already, so that the wasted time still was beneficial, and to ensure the entire class is engaged when talking about the results of their work. 
· I feel that in starting late, continuing with the work from the self-directed study task, and in delivering large chunks of chalk&talk, the lecturer was going to deal with more behavioral issues in the long-term, such as the learner’s continuing to not partake in the course material, turning up late and disengaging from the lectures. I have learned an awareness of when to input behavioral management techniques, and I feel that I am able to recognize the importance of proactive behavioral management in situations like this. 
· The lecturer presented their own example of what they would do for the assignment task as a visual guide to the learners. She explained her thought processes behind the choices she made and provided a visual stimulus alongside written and verbal descriptions, which I do feel the learners responded well to. I feel this could be helpful for learners, with ALN needs to ensure that they are clear on what is expected of them in the assignment, whilst also meeting more learning styles. 
· When setting the second half of the lessons task, the lecturer provided the learners with autonomy in their decision to either work alone or in groups for the assignment prep task, which I feel they responded well to. Some learners worked alone, and some in groups. I felt it provided a collaborative space which would meet learner’s needs, whilst also acknowledging that they are adult learners who are able to make their own choices with their learning. She also went around the groups and individual learners with her peer-lecturer to ensure that they were understanding their task and weren’t stuck. 










	

	Targets to improve my own practice (mapped to professional standards):

	
	· Demonstrate commitment to learners, their learning, safety and well-being:
· I would take the lecturer’s method of showing an example of what my expectations of assignment work is. By taking the time to create this example, I would ensure that the learners are provided with the opportunity to understand the task so that they are able to have a perspective on what is expected of them and their learning.
· Value and promote diversity, equality of opportunity and inclusion:
· Aim to include group tasks in each session to provide the opportunity for learners who may otherwise not partake in the lesson, a chance to collaborate with their peers. 
· When appropriate, ensure that the media being used within the session includes the work of people from a wide range of backgrounds to promote inclusivity within the field. 
· Understand the importance of the Welsh culture and language as a bilingual nation:
· In a task such as the example of what is expected of the learners for their assignment, aim to include a piece of media (film, image, poem etc) which is Welsh inspired or of Welsh heritage in order to showcase the Welsh culture and to highlight the importance of it for the learners, within Wales.
· Know how to use evidence and research to improve my practice:
· Aim to include additional sources in all lessons to provide the most up-to-date information for the learners. Encourage wider reading and use examples from wider sources such as film and tv within the sessions where applicable. 
· Gauge the effectiveness of digital tools with the class and aim to include the most effective, where appropriate.  
· Plan and deliver effective learning, teaching and assessment:
· Aim to include a range of teaching styles in order to meet the various learning styles of the learners. Ensure that there are not vast portions of chalk&talk and that where appropriate, digital tools are used. Include a method of informal assessment to gauge the level of understanding of the topic. 
· Build positive and collaborative relationships:
· Aim to do individual check-ins with the learners during activities in order to gauge their level of understanding. By doing so, aim to build positive relationships with the learners.
· Ensure in each session, there is at least one opportunity for a collaborative activity- such as a class discussion, or an opportunity for group work, in order to provide a space for the learners to build positive relationships with myself and their peers. 
· Enable learners to share responsibility for their own learning and assessment:
· Aim to provide learners with the opportunity to make decisions within each session. Either by allowing them the choice of what icebreaker activity we would do, or by allowing individual choice in whether they will partake in an individual or group task.
· Critically reflect on own values, knowledge and skills to improve learning: 
· Aim to do check-ins with students whilst group/individual work is taking place in order to ensure that they are doing well with the task at hand. Additionally, aiming to get feedback on their understanding of the material delivered during the session so that if there are areas that need more work, I am able to do so in the next session. 
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Lesson Plan

	Topic:  
Friendship, TEFL 
	Class: 
13–18-year-old learners at level three English understanding


	Date:
August 18th 2022
	Length of lesson: 
2 hours and a half, with 2 breaks in between
	Number of students:
18

	Resources required:
· A4 paper
· A whiteboard
· Markers
· Internet access
· A device to play the audio files on



	Aim of Lesson
· 21st century skills: helping others, building relationships
· Expand upon understanding of vocabulary, pronunciation, and language around the concept of friendships and personalities




	Learning Outcomes – The Learners Should Be Able To:
· Analyze with a focus for specific information
· To show an understanding of vocabulary related to friendship and personality
· To be able to recognize and practice the first conditional
· To practice modals of obligation


	Previous student knowledge required for the session:	
· A general level three understanding of the English language





	Anticipated difficulties (if applicable):

· If there are technical difficulties, the audio files may not be useable, in which case, there is a printed script to be read to the learners. 



	Professional Standards (where are these being met within the session)
· Value and promote diversity, equality of opportunity and inclusion:
· In talking about different friendships and personalities, I am aiming to hit this standard by showcasing the diversity in the learners whilst encouraging the growth of friendships within the classroom
· Understand the importance of the Welsh culture and language as a bilingual nation:
· As this session took place in England, with a focus on British culture as a whole, this standard was not applicable here
· Demonstrate dignity, courtesy and respect towards others:
· By creating a safe and encouraging environment for the learners to discuss their own friendships and personalities in relation to others, whilst also focusing on English as a foreign language, I am hoping that this will encourage the learners to have open dialogue about themselves and others with respect towards each other
· Know how to use evidence and research to improve my practice:
· In having the learners relate the topic back to themselves and their own lives, I am hoping to showcase how the application of this knowledge is crucial to the learners 
· Plan and deliver effective learning, teaching and assessment:
· In this setting, there is not a smart board or projector available, so I am conscious that I am not able to include a wider range of teaching techniques, that I would like. However, by aiming to include audio files, peer work, individual work, class collaboration and Q&A’s etc, I am aiming to still ensure that I am meeting a range of effective teaching tools
· Build positive and collaborative relationships:
· By setting peer tasks and collaborative group conversations, this will work to provide the space for the learners to build these positive and collaborative relationships
· Enable learners to share responsibility for their own learning and assessment:
· By allowing the learners the opportunity to make the decision as to whether they want to work alone, or with their peers, I am aiming to hit this standard by giving them responsibility for their learning











Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction
Crossword icebreaker



Collaborative mind map on the board 






Development 
Identification of themes within an article





Development of identification of key terms within an article




Application of the article to themselves





Idioms and expressions




Pair scripts putting idioms into practice


Practice of the first conditional




Identification of crucial information within a script




Writing task






Presentation of group writing task 





What kind of friend are you?





Plenary/conclusion
Reiteration of modals of obligation and giving advice- putting into practice

Reflection on the session, referencing back to aims and objectives


	To introduce the topic of ‘friendships’ and to gauge the associations which the learners have with the topic

To introduce the question of what makes a good friend, whilst encouraging the learners to consider which terms are adjectives, verbs, and nouns


To develop the learner’s ability to read for specific information that is phrased differently, to test their understanding of the terms used


To showcase to the learners that in order to understand a piece of text, not every single word is needed to be understood 


To have the learners apply what the article says, in relation to their own friendships to develop understanding and speaking skills

To understand expressions that may be used when conversing about friendships


To understand how idioms can be used in conversation

To identify the first conditional within the task and then to identify where it is used in the article

To practice listening skills and identification skills. Whilst also introducing vocabulary for the learners to use in the written task 

To practice developing productive skills whilst putting into place the vocabulary and grammar covered earlier in the lesson

To showcase the work the learners have done, whilst encouraging them to identify what vocabulary and idioms were used by each group

To encourage the learners to get to know each other and to put what they’ve learned into practice in relation to themselves 


To provide learners with the opportunity to put their new knowledge into practice

To provide learners with the opportunity to see how much they have learned in the session and to summarize in conclusion
	Cross word task, individual work. With learners working in pairs to assess each other’s work. 



Collaborative task on the board. Calling upon learners to write on the board whilst expanding on their ideas. 






Individual reading task, and then peer work for the learners to compare their answers before feeding back as a class. 





An individual question and answer task on the article read in the previous task. With a group discussion on the answers to the questions




Peer work, learners will be separated into peers to discuss the article in relation to their own friendships to build relationships between the learners. Class feedback at the end


A quick class discussion about what an idiom is, followed by individual work of matching the idioms with the meaning. Question and Answer to assess their answers


Peer task of roleplaying conversations. Then the option to individually or in pairs, write their own and practicing them

Individual task before recall back to the group




Class listening task before a Q&A about their findings





Peer work in groups of five, with check ins. 






Presentation task with group feedback






Group task with peers the learner hasn’t worked with before






Peer conversation task




Group class discussion
	8 minutes





8 minutes








12 minutes







10 minutes







5 minutes






8 minutes





12 minutes



7 minutes





10 minutes






30 minutes






15 minutes






10 minutes







5 minutes




10 minutes





	Assessment Strategies: when and how are they included within the lesson?
· Collaborative mind map to assess level of leaner’s initial understanding
· Open ended questions of what an idiom, and the first conditional is to verbally gauge their understanding
· Writing task with presentation to assess their practice of knowledge gained in the session
· Reflection of the lesson to see how much of the session, the learners understood 









	Informal reflection (to be completed after the session)

· I feel this session went as well as it could have. There were many behavioral issues within this class due to excitement at it being the end of the week, a themed day within the school and the prospect of the oncoming London trip, but I feel that I handled them well within the parameters allowed. However, I do have some aims for proactive behavior management in order to avoid classes like this, with other groups.  























Now what?
In future sessions, to deal with the lack of willing participation from the learners, I would try to ask fewer open questions, asking more specific niche questions that give the learners an indication of what answer is expected of them, before then using their answer to fuel the secondary line of questioning, guiding the learners on the expansion of their ideas with thought provoking questions which provides the opportunity for collaboration. I would also aim to ask specific table/rows of leaners (with a forewarning) if the leaners are still hesitant to participate so that it is more directed and meets the learning standard ‘Build positive and collaborative relationships’ whilst also demonstrating ‘dignity’ and ‘respect’ to the learners. I will aim to put this into place as of my next session if appropriate. 

In future sessions that I deliver, I would aim to discuss a boundary regarding mobile phones with the leaners at the beginning of the session so that myself and the leaners can collaborate on an expectation regarding them which is conducive to a positive learning environment whilst still meeting the standard ‘Enable learners to share responsibility for their own learning and assessment. I feel that in smaller group tasks, it could be beneficial to walk around the classroom too as the leaners can often view that as accountability to focus on the task at hand and can be less likely to get distracted. I will aim to put this into place as of my next session if appropriate. 

In sessions, aim to ensure that you are meeting a variety of teaching and learning styles and informal assessment to ensure that the learners are engaged in the session and that you are not overwhelming them with too much information that is near impossible for the leaners to digest. Aim to put this into place as soon as the next session. Additionally, take the time to gauge what teaching styles are most beneficial to the learners and make an effort to evaluate what they respond best to so that you are able to deliver in these methods where appropriate so that it is more productive for the learners and meets the professional standard ‘Plan and deliver effective learning, teaching and assessment’ and ‘Maintain and update knowledge of my subject(s) and how best to teach and assess them’. 

In order to try to diminish the negative impact that poor time management can have on the learners and the session, aim to set the standard with the learners that the sessions start on time and that it is their responsibility to arrive on time so that they do not miss crucial information. Meeting the professional standard ‘Enable learners to share responsibility for their own learning and assessment.’. Additionally, if an issue came up with learners packing away as I am trying to deliver information at the end of the session, I would aim to remind the learners that out of respect to myself and their peers, the should remain quiet and seated so that I am able to finish what I am saying so that they are able to leave on time with an equal understanding of the relevant information. This would align with ‘Enable learners to share responsibility for their own learning and assessment’ and ‘Demonstrate dignity, courtesy and respect towards others.’
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