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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)




I met with my mentor to discuss my developmental needs based on my first year in practice. I used the Korthagen Onion Model (2004, pg 77-97) throughout the session to reflect on my first year and considered the power aspect through each element of the model. I have also considered how my emotional intelligence has been impacted by using the Savlovey and  Mayers (1990) model and used this to prioritise my focused learning needs. I have decided on one learning need for each outcome and have critically reflected why I think this is important to me as an individual, as well as how to achieve this, taking into account any barriers I could anticipate. 

I completed a learning styles questionnaire and could see that I now have more of a balance between reflector, theorist and activist meaning I still may need to try things out but can openly talking about my strengths and weaknesses, (Honey and Mumford, 1986). I identified that when lack of experience hinders my ability to help an individual, I become frustrated. For me to empower service user and carers, I require knowledge of the options available to support them. Social Services Well-Being (Wales) Act 2014 refers to self sustainable well-being, for me to support this I would need to spend time reading up about services and create a folder on my computer where I could save information. I also suggested a shared drive for all other workers to feed into as each team is very different and has specialist experience.

I secondly identified that to work collaboratively with other professionals I would need to delegate tasks to ensure that I achieve a good balance of shared responsibility. If I take on all tasks I would not remain organised and poised during more stressful occasions. Other professionals may attempt to take advantage of me as I am newly qualified, however, I need to remain assertive in these situations and seek guidance and advice if I am worried. 

I believe I have a good level of self-awareness so was able to see how my previous employment in the police has impacted my decision making, (Brookfield, 1998). I have spent so long relying on facts to make a decision, I now find making decisions based on research, theory and models alien which at times leaves me unconfident.  My learning need is to keep up to date with research and use this openly in assessment and case notes to justify my decisions. I will look to use supervision as a platform to discuss my thought process, as well as  attending training regularly to ensure that my knowledge is current. 

Finally, I should be able to draw on models, theory and research clearly during the write up of assessments, evidencing my justification for the decision making and showing transparency for how I have reached my conclusion. I feel that this learning need is  essential, especially  when writing up an analysis to go to court. I want to ensure that I have the easiest time possible and have seen others who have written comprehensive assessments fly in comparison to those whom are short and lack detail. I will take on feedback and examples from more experienced staff and use this as the base to my work. 

Word count: 544



Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  17/09/2019

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)





For this observation, I worked with an eight year old girl who had recently come to live with her father  as her mother's alcohol abuse has placed her at risk of significant harm, (Children Act 1989). For the purposes of this essay she will be referred to as 1 in order to protect her identity, (Data Protection Act 2018). I have been working with 1 for a number of months so had already offered the service in Welsh as per the 'active offer', provided the family with the complaints policy including their right to complain and explained how their data would be stored and shared (Welsh Language Act 1993, Social Services Well Being (Wales) Act 2014, Welsh Assembly Government, 2013).

The objective was to prepare 1 for a core group meeting where as she wanted to tell all the professionals about her views and wishes in respect of her future care plan, (United Nations Convention on the Rights of the Child, (1989), Social Care Wales, 2017). Despite being only eight years old 3 is 'Gillick Competent' as she has a comprehensive understanding of her situation and wanted to chair her part of the meeting herself, simply needing adult guidance and support to enable her to do this, (Gillick vs West Norfolk 1986).

The piece of work intended was to support 1 to think of questions she wished to ask, the best person to ask these to and to draw it out on paper so she could follow this easily. We also created a 'no speaking sign' to provide 1 with the ability to confidently stop the meeting and ask questions, if there were things she could not understand, such like professional jargon or language, (Hart, 1992). 

286 words





	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice..

1300 (+/- 10%: include your actual word count at the end of each section)




The observation was completed at home with 3 on her and dads request as this is where she felt most comfortable. As 1 is already on the Child Protection Register, legally I do not require consent from father to work with 1 but likewise sought his permission for good practice and to demonstrate respect to the relationship that he and I have built, (Children Act 1989, Welsh Assembly Government 2008). I agree with Trevithick (2000) that if you have and show respect for another person they are more likely to trust you and confide in you. As honesty with this family has been a struggle in the past I worry that if I do not lead by example they will withhold important information which in turn could place the children further at risk. While my session with 1 was not an intrusive piece of direct work I was also conscious that 1 will often disclose worries or information to me which are of a safeguarding concern. I reminded 1 and the father that if this should happen then I have a duty to investigate this and to discuss the information with other agencies, (CA,1989 and Welsh Assembly Government Statutory Guidance, 2006). I explained to father and 1 that I would always inform them if I needed to do this.

Although I had gained prior consent for the observation to take place, I identified immediately that father felt uneasy when I introduced my assessor as my Practice Lead and therefore my manager. Father is usually relaxed in his body language, smiling and will talk freely, however, he immediately looked worried and picked up the youngest child from the floor as if to protect him. This was both interesting and sad that father remains so worried about social services removing the children that he feels the need to hold onto them. Tew (2006) suggests that self-awareness of the power imbalance can allow social workers to move out of positions of power and focus more on the human connection in order for families to feel empowered. With this in mind, I used humour to remind 1 and father that my assessor was there to observe me and 'tell me off' if I wasn't doing my job. This seemed to relax father and he immediately made a counter joke about how 1's love to play school may result in her putting me in 'detention'.  Humour is not always easy to get right, however, in this situation where I bared the brunt of the joke it allowed me to address a power imbalance without having to highlight I had noticed him become tense; if I had directly addressed this matter I believe I may have embarrassed him. 

Despite feeling nervous that this particular session would be an observation and knowing that my assessors time was valuable, I still wanted to ensure that 1 remained at ease. I spoke to her on arrival about her day at school and if there was anything she enjoyed particularly that day. I did not want to jump into the direct work immediately because on a day to day basis this is not how I work with any child. I always try to make sure that I pay close interest into the things that are important to them and have found through experience, that this always provides better outcome to the direct work I plan to do. The Open University (2016) state that creating rapport and establishing a relationship is important when there is a specific purpose to your work. It allows you to appear more human. Luckock et al (2006) supports this and believes that effective communication is also about 'being' not just 'doing' including how you are as a person as well as the work you do.  

Effective communication is also wider than the concept of language. 1 wanted to have the service in English and this had already been checked with her in the months prior, (Welsh Language Act 1993). In the videos ‘more than just words’ it showed how the concept of language is imperative to the relationship and quality of interaction you have with a person, (Welsh Government, 2012). It showed that if you did not spend time engaging a person in a way they understand then they will feel that you do not care, do not want to listen and you can struggle to build rapport.  Whilst 1 does not speak another language I am mindful that the concept would be the same in regards to use of professional language due to her age and understanding. Whilst speaking with 1 I ensured that I checked with her if she understood and asked her open questions like “tell me what that means to you?” and “what things would you like to ask?” I ensured that when I wrote the information down onto the paper that I wrote in clear writing with the exact words 1 used. I was aware that I will often reflect the information back to children I work with and while this is only for me to check my understanding I will change the words. I tried to be mindful that I do not do this when transferring the information onto paper as in the past when I have done this it has upset service users and caused an immediate barrier. 

There were a number of things I was aware of that day to ensure that I got the best out the session such as hunger, tiredness and age.  I was also mindful that in order for me to be 'actively listening' I would need to go down to 1’s level and sat on the floor with her for the duration of the session. Service users are often surprised when I opt to sit on the floor but again I feel that this lessens the authority that social workers obviously have. It is also usually the Childs space as they play on the floor and by showing interest in their games, colouring or space this creates a good basis for to show active listening. At one part towards the end of the observation 1 got distracted and begun dancing and doing yoga positions she had learnt in dance. I immediately realised that 1 had used up all her concentration and after a long day of school and the observation before dinner I knew it would be difficult to draw her back. I continues asking the questions but copied her to remain eye contact. At one point during the observation I was almost in a headstand position. I felt that despite this appearing silly, I was able to keep 1’s concentration for a short while longer to finish the session as she found this hilarious and was answering through giggles. 

All in all I felt that the observation went well and my knowledge and experience in engaging and working with children gave me the tools to be creative when working in these situations. I think the most important thing when working with children is to always ensure you give them your time and attention even if they don’t always give you theirs. I also believe that you cannot be too structured when working with children as they are unpredictable so being able to adapt like I did on the spot will also ensure effective communication. It is also important to not undervalue the significance of basic needs like hunger and tiredness which can affect communication and if you get a good understanding of these basic needs at the beginning and acknowledge their importance with the child then you will be able to tailor your session to ensure that it is also as effective as possible. Finally, allowing the person to take the lead especially when it is the child will also mean your communication can be as effective as possible as they will not feel pressured and feel in control. 

1317 words








Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes 10/10 she was on time

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	No 1 said that she didn't know Katie was coming today but daddy told her. Katie asked before we started if the mentor could observe and 1 said she was happy for the mentor to observe.

	Were you clear why the social worker met with you today?

	Katie told me when I was in school that she was coming to see me and that she was coming to talk about the meeting

	How well prepared do you think, the social worker was for his or her meeting with you?

	Katie brought paper and pens so that it was easier for me to talk.

	  How has the social worker listened to you and respected your views and wishes?

	Katie listened to me because she wrote it all down and if she didnt listen then she would be be saying "what, what, what".

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes




	How has the social worker’s involvement met your expectations for this visit?

	Yes

	Are there any other comments or suggestions that you would like to make?
	Katie is the best social worker ever ever ever ever.



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)





This assignment is based on a family of heterosexual parents (Mother - 1 and Father - 2) and three children aged 14 (male - 3), 8 (Female child - 4) and 6 months (male child - 5). The families names and identity has been considered and replaced with numbers, (Data Protection Act 2018, Welsh Government 2013). The family are white welsh and live in an urban area in South Wales. They do not speak Welsh and although have been offered a service in Welsh they have opted for and English speaking service, (Welsh Government, 2015). There is a history on both sides of the family in respect of alcohol misuse, substance misuse, poverty, mental health and close links to serious crime and suicide. The family have been open to social services for approximately six years consistently and 8 years sporadically. 1 and 2 have been separated for approximately 5 years, despite often being intimate resulting in the birth of 5 during the time they had permanently separated. I have been working with this family for approximately 5 months and during this time there have been a number of safeguarding concerns in respect of 3, 4 and 5. 

1 has a long standing history of alcohol dependence which she has kept hidden; she has claimed to be alcohol free throughout the whole of her pregnancy with 5 including the six months following the birth. At the time I was allocated this case 3 was looked after and in a residential placement displaying behaviour which was extremely worrying. His behaviour was so bad that he strangled 1 to the point of fainting whilst 4 and 5 were present. During a period of annual leave, only two weeks after this event a decision was made by the local authorities panel and manager that his placement should end and he was return home to 1 who had full care of 4 and 5 also. It was not agreed at a Looked After Child review and on my return I was immediately concerned for everyone's safety. A few weeks later, 1's alcohol dependence became obvious and it became that all the children were at risk of significant harm in her care. During the visit, I had to decide on whether the children could also be moved into 2's care due to similar concerns. As the family have had continuous ongoing support for a number of years with little change, the assignment will follow my journey as I try to navigate a legal process which I believe is in the best interest of the children and how this was rejected by more senior staff and the reasons for this. I will reflect on how these decisions worried me and how I felt both powerful and powerless at the same time.  Throughout this assignment I will critically reflect on my decision making under the relevant local, national and world wide legislation alongside the national occupational standards both domestic and international and any relevant local theories, policies and strategies relevant to this area of my work. 

3 is known to the Youth Offending Service for criminal behaviour which had resulted in a ten month referral order for an assault on another young person whereby a weapon was used.  As part of the safeguarding process for 3 he has a Youth Offending Social worker and myself who meet with him on a regular basis. It is important that when working with any one of the children that we work collaboratively to ensure that information does not get missed.  In most serious case reviews there is usually a theme of information sharing which falls short of acceptable standard, (Laming, 2003). I always strive to work closely with any agency involved with a family but often find that our roles and agenda differ, despite the overall goal being the same. The Social Services Well-Being (Wales) Act 2014 places duty on all relevant partner agencies to cooperate in the sharing of information, however, during a conversation around 3's behaviour in the community and the risk he posed, the Youth Offending Service were reluctant to share information as they were worried about damaging their relationship with 3. This reason often creates a barrier and there have been number of times where I have had to outline the agencies duty under this legislation, section 47 of the CA 1989 and the DPA 2018  where safeguarding a child would always supersede any confidentiality issues. I find this reasoning frustrating as I too have to build a relationship with families and my values are in line with the Code of Professional Practice where open and honesty is the best basis of a relationship (Social Care Wales, 2017). In my opinion, I would rather a professional be able to discuss any issue with me honestly than try to protect a relationship by being misleading as this very thing would eventually damage a relationship. 

When I was allocated this case, 3 was under section 76 of the SSWBA 2014 in a residential placement. 3 had been involved in a County Lines Organised crime group and there was intelligence from the police that he had been drug running for them. South Wales has been targeted for some time by county lines gangs who use the M4 corridor as a transport link to commute drugs and exploit vulnerable adults and young people. It is important that when considering whether a person is being exploited by a group like this you look further than the physical role of 'running drugs' and identify more discreet signs like new clothing, gifts and possessions and changes of behaviour, (South Wales Police, N.D). We know that certain factors make children and young people more vulnerable to being exploited by criminal groups such as being looked after and experience of childhood abuse to name a few, (NSPCC, 2019). I was very worried that knowledge of 3's vulnerability together with no order in place to share parental responsibility, that 3 is highly likely to be recruited by people who want to exploit him. I was concerned that to date neither parent had responded appropriately to 3's behaviour, criminal activity nor safeguarded him by contacting the correct agency when he was a victim of a crime.  I felt that 3 was beyond parental control and as parents were not providing care that is expected to be given to him, this satisfied the requirements of the threshold criteria in accordance with the Children Act 1989. 

Unfortunately, during a period of annual leave whilst I believed that there were ongoing searches for another more permanent residential and specialist educational placement being sought for 3, a decision by the panel and managers sent him home to live with 1, 4 and 5. 3 had only two weeks prior to this strangled his 1 in front of 4 and 5. 1 and 2 did not report this incident and actively tried to cover this by misleading social services and the school by calling 4 a "liar" and stating she had an "over active imagination". The Adoption and Children Act 2002 recognises the "impairment a child can suffer by seeing or hearing the ill treatment of another". On return from leave, I became immediately concerned about this change and raised this with numerous professionals including my manager who participated in making the decision.   I perceive the social and economical difficulties of budget restraints and cut backs to have been a barrier for this family alongside the Welsh agenda to safely reduce looked after children, (Welsh Government, 2019). As part of a restructure, child and family managers have been reduced by half which has resulted in my area team merging with another, over doubling the amount of staff my manager has. As my manager was new to the team, she made a  decision under pressure from senior managers based on an inaccurate reflection of 3's behaviour and his relationship with the family. We spoke about the decision on my return from annual leave and identified that had the correct process been followed to include all the professionals working with the family, it would have been clear that 3 could not return to the family home at that time, because it placed 1, 4 and 5 under serious risk of harm. Adding to this, the local authority has been working towards reducing the number of children in care, however, the numbers have not reduced as planned. While I understand that with careful safety planning and assessment, there may be many looked after children who could actually be safe at home, however, for some children there is a need for the local authority to protect them and I find it heartbreaking that in my opinion, budgets have been prioritised over children's safety and wellbeing. 

After 3 returned home he became involved in an intimate relationship with a female (now ex-girlfriend)  which appeared inappropriate and had elements of sexual violence, with 3 being the perpetrator. Initially I considered the incident of sharing a sexually violent photo of his ex-girlfriend on social media a crime under the Protection of Children Act 1978, however, a closer look at the guidance around this suggests that "sexting" is now being considered a safeguarding and educational matter which explains the reasons for this going no further with the police.  On closer inspection of this matter, whilst writing this essay I started to consider whether in light of 3's involvement with organised crime groups whether 3, being on 14 himself,  could be at risk of child sexual exploitation (CSE) also. I had recently been invited to a Multi-Agency Strategy Meeting (MASM) in line with the All Wales Protocol for the female and had not considered 3 could be a victim of this also due to his risk factors, family composition and behaviour. I have since checked the Sexual Exploitation Risk Assessment Framework form (SERAF) and have identified 3 as significant risk, (Barnardos, 2018). As 3 has been identified in the highest category this will proceed to a strategy meeting to ensure that a plan to protect him is in place and all agencies are clear on their role within the plan. As a child who has been physically and emotional harmed all to most of his life, with parents whom are not able to protect him often prioritising their physical needs above the basic care needs of 3, 4 and 5 it is not surprising that 3 appears to have elements of sexually violent behaviour. In research conducted by the World Health Organisation (WHO) (N.D) it states that rape is mostly linked to the persons need to exert power and control over their victims. If I consider the photograph 3 shared of his ex-girlfriend and the relationship dynamic with 1, there are significant factors linked to power and control which has intensified since the children were removed into 2's care. 

During an unannounced visit to 1, I found her extremely intoxicated and in the sole care of 5 whom is only six months old. 1 had been drinking alcohol with 5 for the last four hours alone at her mother's house. 1 had gone to her mothers in hope that she would receive help and support from her, however, her mother did not return home despite knowing that 5 was in her care, she was intoxicated and did not have a key to get into the property. On my arrival I had to consider the immediate safety of 5 and ensure that I protected and promoted his welfare, (CA 1989) who was very cold and hungry by this point. I also had to consider that there had already been a number of breaches to the safety plan (Turnell 2012) by a number of people within the family including 2 and that the children may also be at risk of significant harm in his care. With that said, I also know that children have the right to a family life within the Human Rights Act 1998 and under the United Nations Convention on the Right of the Child (1989) have the right to be listened to in any matter that affects them. When given the choice, we should assume that a child would always want to remain with their parents and while 5 could not express this to me because of his age, if I could ensure that he was safe with 2 then I should promote his rights in every circumstance. I found this decision very difficult knowing that 2 has a history of not acting in the best interest of his children and not prioritising their needs above his own consistently. 

1 was very upset at the thought of 5 not being allowed to remain in her care and despite her intoxicated state I made sure she knew all the options available to her including her right to complain, (Social Services Well Being (Wales) Act 2014). I explained to her that 2 could attend and exercise his parental responsibility or she could agree under section 76 of the SSWBA (2014) to allow for 5 to remain with another safe adult, (Adoption and Children Act 2002). I also explained that as the children are already on the child protection register for neglect that this person would need to be police checked and deemed safe prior to this happening. I also explained to her that I was so worried about the significant harm that the children are being exposed to, that if she refused either of the options then I would need to make contact with the police; I would expect for police to exercise their powers under the Children Act (1989) by removing them to a place of safety. I always try to ensure that I involve the parents in the decision making and where possible the child also.  I want to work in participation with my families to build the best possible relationship with them and to ensure that they are treated fairly and with respect, (Social Care Wales, 2017). I know in some situations the highest rungs of the ladder are not possible, so while you could argue that this is in fact tokenism, as I know that if 1 had refused to allow the child to go voluntarily I would have indeed needed to use more intrusive means, I also want to ensure I still treat her with the respect and dignity she deserves as a parent, (Hart, 1992).

After 1 agreed for 5 to remain with his father and her other two children, the following day I was discussing this matter with my manager in supervision. I was worried that the children had been exposed to a number of neglectful situations and as this had been ongoing for a number of years without change; I was worried that the children would not achieve their full potential and would be at further risk of significant harm. We know that children with a who experience a number of adverse child hood experiences (ACE's) between ages six and eleven are more likely to develop anxiety and/ or depression, (Mojtaba et al., 2018). We also know that trauma and neglect causes permanent damage to the developing brain, especially in the first two years of life; I was very worried about the long term affect this has had on 3 and 4 felt the pressure of trying to preventing this for 5, (Bellis and Zisk 2014). I believed that threshold had been met for the public law outline process to be initiated and was confident that I had enough evidence for the legal meeting set up to discuss the family. I was shocked to discover that my rationale for this was not supported and in fact challenged.

It was to my horror that I heard how social services had not intervened during times where there had been very serious incidents in the family. Professionals had also not put in support services the family needed and instead had moved the children from parent to parent when the other was struggling. There was a real worry that a recent event had resulted in 2 being oppressed because of his mental health difficulties and dismissed as a possible permanent carer because of this. 2 has bipolar, anxiety and Attention Deficit Hyperactive Disorder (ADHD) and many of the previous behavioural traits he displayed when having the children full time previously were strongly associated with these areas, some of which are protected by the Equality Act (2010). It was the worry of the authority that these matters had been used against 2 when assessing his parenting, and in light of his diagnosis with the above conditions the behaviours are no longer present due to regular prescribed medication. Whilst I understood the predicament and could see how this was deemed unfair there were still very serious matters of drug use, alcohol use, domestic violence, the inconsistency of safeguarding the children and evidence of disguised compliance that I felt would still mean threshold was met. 

Disguised compliance is a term which has been used within serious case reviews in the context of appearing to engage with professionals and 'setting up' home visits, (Lamming, 2003). Disguised compliance within our authority has been recently challenged with consideration of the Department of Education (2014) research, which suggests that disguised compliance is a resistance expected from all parents whom are having power exerted over them and not with them. I find this concept in terms of safeguarding very difficult to manage. There is clear evidence through serious case reviews that when a person is abusing child they will go to great lengths to hide their actions. With this in mind, I find it uncomfortable that my working relationship is being questioned instead of being trusted and supported that I have considered power as a factor and despite all efforts, the parent genuinely may be disguising their compliance. I used supervision to discuss this matter with my manager. I could understand how the term may be used as a scapegoat to bad practice, however, could see that when power is exerted over me in the form of management judging my practice it has in return made me less confident and less likely to question the family, though knowledge this approach would not be supported. I reiterated the chronology as recommended by Lamming (2003) to evidence disguised compliance and made it clear that I felt without further action these children could become subject to a serious case review as there had been countless times we had not intervened and many close calls in regards to their immediate safety. 

Despite my argument, in accordance with the All Wales Child protection Procedures when there has been a significant change a review child protection conference should resume to consider the safety plan and a new care and support plan to reflect the current circumstances with 2, (Welsh Assembly Government, 2008). In particular for this conference it was to ensure that the risks of the child living at home can be managed and to consider whether legal advice should be sought in respect of the children remaining at home, (Welsh Assembly Government, 2008). I felt that this outcome was a further delay in the permanency for the children who had already had moved full time between parents on three occasions in two years, had four house moves, a residential placement, three school moves and witnessed a number of frightening incidents between their parents and their respective partners. Despite the professionals clear reservations and concerns that 2 had continuously failed to respond appropriately to safeguard and promote the welfare of the children a plan was identified and is currently in the process of being tried and tested. There has been a number of times where the plan has not been followed, however, there is no evidence that this has significantly impacted the children to date. I remain extremely anxious that irrespective of the plan agreed, the history of resistance and reluctance to be open and honest still leaves these children in a hugely vulnerable position as I am not confident that if the children were impacted, 2 would inform us. In saying this there has been times where 2 has been able to discuss his struggles and regularly asks for help and assistance with matter such as finances, care and support needs for himself and for the children. 

Going forward, I aim to ensure that the children receive all the help and support that they should have had previously so that they can become self-sufficient and hopefully work with their family plan without social services intervention. Having worked with the Signs of Safety tool this can be achieved through careful safety planning and family network meetings to discuss the role of each individual. I have considered the information in respect of resistance and understand that sometimes relationships with a power imbalance can cause a fear with service users that can translate into what they tell us. I am willing to consider my own practice and am open to the feedback of others to help me develop my ability to appear more approachable. I feel that I already work in a person centred way and while I will continue to do this, I will use supervision as a basis to discuss the matters and explore whether it is indeed my practice which is affect the honest relationship I aim to achieve. 

I already have a good understanding of the legislation in respect of safeguarding, however, will try and keep this up to date when training becomes available within my authority. At present I have identified that I may need more information and training around identifying children who are at risk of sexual exploitation and am grateful for this essay which has helped me reflect on and area I had overlooked previously. Now that I have the knowledge, I have put in the correct safeguarding procedures available to me and while I do not know the outcome of the strategy meeting for this, know that either way 3 will be considered for further work and this can only be a positive. I feel in the future I would be more confident in dealing with this type of safeguarding and now know the questions to ask myself when face with this situation again. 

I have also been able to develop my confidence around the child protection process and feel more able to identify safeguarding concerns should they become apparent again with this family. It concerns me that at any time a serious incident can occur and while I may have done everything in my power to ensure the children are safe, those above me in more senior positions have challenged my decisions. I hope that in future I will grow in experience and be able to communicate my worries more clearly so that I can feel confident that the responsibility is shared within our own agency. 

Safeguarding children is a bigger concept that what it initially appears and it is not always as straight forward as the policies and procedures suggest it might be. I have found safeguarding this family very complex made further difficult by economical and social constraints in areas such as budgets. On top of this is the authorities failings around lack of intervention at critical times allowing for the case to drift, information sharing difficulties and power struggles with higher management. I have found that despite being a confident practitioner I to can feel powerless in situations where I have expected to be supported. Likewise, I can appear powerful to families so much so that they fear social services and resist any intervention from us resulting in disguised compliance. I have been shocked to discover that, despite serious case reviews highlighting failings in order to protect service users, children and practitioners it is now 'normalised'. In saying this, with the knowledge of these matter I will be able to keep that in mind when working with families and feel more prepared to pick up on my subtle signs that a person may be unsure of what they can and feel cannot say. 
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· 
Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)





The area of work which I will be focusing on for this section is work with adults as I work in a child and family locality team for the Local Authority. Adults safeguarding is now on the same legal footing as children's safeguarding and has been since the introduction of the act (Social Services Well-Being (Wales) Act 2014) which is specific to Wales. There is  wider legislation similar to this in England, (Care Act 2014), and in Scotland, (Adults Support and Protection (Scotland) Act 2007). The main differences are Scotland recognise adults as those aged 16 and over and England include 'self-neglect' as an individual category of abuse. Aside from this, Wales was the first country to appoint an Older Persons Commissioner thus resulting in a strategy (Strategy for Older People in Wales (2013-2023): Living Longer, Ageing Well). This recognises the value of well-being outcomes feeding into safeguarding, which is also the key principle of the SSWBA 2014.

There is further over arching legislation which I would also be mindful of like legislation around information sharing (Data Protection Act 2018) and confidentiality which is also covered on  local level through protocols, strategies, tools and policies (Wales Accord for Sharing Personal Information, 2013). There is also specific safeguarding legislation to promote equality (Equality Act 2010) and basic Human Rights (Human Rights Act 1998) as well as more specialist schemes like 'Clare's Law' (formally known as Domestic Violence Disclosure Scheme) in a bid to protect and safeguard adults who may be exposed to a violent domestic abuse perpetrator unknowingly, (Home Office, 2013). Despite working in child and family, I use this particular scheme regularly and it is surprising to know that it has been in force less than a decade. I alone have protect a number of women and children from violent outcomes.

The SSWBA 2014 places a duty to report an 'adult at risk' by all statutory organisations and recognised partners. Part Seven of the SSWBA 2014 outlines safeguarding 'adults at risk' and no longer recognised the term 'vulnerable', however, the Wales Interim Policy and Procedures in the Protection of Vulnerable Adults 2013 is still relevant, although currently under review. This is the statutory guidance outlines the timescales for action when dealing with a safeguarding matter so that concerns are reported immediately and without delay. This was one of the biggest failings in the Winterbourne View Serious Case review and I cannot help but wonder whether this institutionalised abuse would have happened if there had there been clear guidelines and a statutory duty to report 'adults at risk'. With that being said, the HR 1998 and EA 2010 should have been enough to prevent this terrible outcome. 

Finally, in my role of child and family there is often a generational trend of mental health and while the Mental Health Act 2007 has no lower age limit the Mental Capacity Act 2005 is only in respect of those over the age of 16. There are times where in safeguarding a child I will be faced with questions around the parents capacity to make those decisions and need to be familiar with the steps require of me to take to ensure that this can be assessed by the appropriate professional.
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	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)





The few main differences between adults and children's safeguarding is consent and capacity which I will consider using sexual abuse and home conditions as examples. We must work on the assumption that someone has capacity (Mental Capacity Act 2005) until proven otherwise. Unlike children, an adult appearing to suffer sexual abuse which for children I would deem as 'significant harm', (Children Act 1989) unless there is lack of capacity or they have not consented, then I have to accept the adults way of behaving as an 'unwise decision' or a lifestyle choice. I would only be able to support the adult if they gave me consent to do so and if they did not consent and had capacity, then I would not be able to take any further action. 

As children under the age of 13 cannot legally give consent to sex or sexual activity this, would trigger child protection enquiries and procedures to be followed (CA 1989, All Wales Child Protection Procedures 2008) irrespective of parental consent. For children over the age of thirteen, engaging in consensual sex there is a term called 'Gillick Competence' in addition to capacity, which would be used here to identify if the child has maturity and understanding engage in such activity, (Mental Capacity Act 2005). If concerns around sexual abuse are ratified for the child above the age of thirteen then the child protection process still remains until the child is eighteen, (CA 1989). Sadly, there has been significant failings around ineffective use of 'Gillick Competence' which has resulted in hundreds of children being exposed to extreme abuse, (Jay, 2014).

With consent in mind, even for adults, since the SSWBA 2014 there is an enforceable section whereby an Adult Protection and Support Order can be taken in order to speak to and assess the person concerned, alone; vital if the person concerned lives with an alleged abuser or is never left alone. This is similar to an Emergency Protection Order, however, in the case of children the legislation allows the removal of the child; this can only be achieved under the Mental Capacity Act 2007 for adults.  

In circumstances for adults where capacity is not a concern but the adult is deemed to be self-neglecting, for example, living in unsuitable conditions this will only investigated if there is other forms of abuse present. As children cannot consent to such neglect and risk this would usually be treated as a child protection concern and the correct process followed. This differs to England who have included self-neglect in their categories and can be investigated as a stand alone issues, (National Health Service Wales, 2016). 

(Words 439)

· 
Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)




For this essay I will be using the Borton's model of reflection to consider how I have achieved my learning needs over this year. I feel that Barton’s model is a good choice as it looks at happened, the impact and relevance and my response going forward. I will consider if there is any other developmental matters to address and how I plan to tackle these to become and experiences practitioner, (Borton 1970 cited in Dabell, 2019). My second year in practice have been both interesting and stressful. I have often doubted my thought process and sought advice and feedback from others in good faith to support my decision making. 

In comparison to a year ago, I do feel more informed and up to date with the day to day running of the local authority, services and its procedures, however, there has been a recent time where I have tried to use all my knowledge to empower another service user and been unsuccessful. From  the cycle of change we know that if a person is in denial of the harm caused by their behaviour or feels it is too much to face then no behaviour changes will take place until the person is ready, (Prochaska, DiClemente and Norcross 1992 cited in MacGill 2011).I have been working with a mother who is alcohol dependant and as not been able to take up any support offered to her. Prior to an unsuccessful attempt to end her life, she took to Facebook to point blame at me. While I am confident that practically I could not do anything else, I take pride in the relationships I build with families and was upset to discover this mother was feeling so powerless that suicide was her only option. 

I used supervision as a way to discuss this and expressed how it caused me worry and anxiety; in a conversation with the mother she said she didn’t think I liked her because I had to remove her children due to safeguarding concerns. Beresford (2012) recognises how social workers build relationships on empathy and warmth so in a conversation with her I reminded her that I was “rooting for her” and would consider any other support she felt could help. While mother accepts her role in implementing changes and taking support this human conversation was enough to rebuild a working relationship. In hindsight, In hindsight, I can see that empowering others is not about what you know as you can always find this out but is about believing in others being capable to achieve their goals. 

My second learning need around working collaboratively with others I feel has been fully achieved and I grow in confidence continually. I am confident in navigating tasks in meetings with other agencies and the use of Signs of Safety in my Local Authority enables this process by the use of adapted forms specifically for next steps and who is responsible and when, (Turnell, 2012) . As previously mentioned, I also ensure that I remain up to date with legislation and guidance so when I was faced with general practice surgery which was reluctant to share information with us despite being made aware of ongoing child protection enquiries I was confident in escalating this through the correct channel, (Children Act 1989, Welsh Assembly Government 2008) Not doing this would have resulted in me working in isolation with little to no essential information during a serious safeguarding matter. I hope that my escalation in response to this difficulty informs and educates the staff and aids a safer and efficient working relationship in the future.

My final two learning needs around assessment writing and use of theory and research to make decisions have been partially achieved and I am expanding my skills and experience every day to better myself. After writing a Public Law Assessment recently I based my outcome on the advice of more experienced members of staff whose advice made me doubt my thought process. In good faith, I sought advice to support my outcome, however, as the advice was not consistent I chose was my second option having not given the first a chance. This was significant as it helped me to understand that to become an experience practitioner it is ok to seek advice and disagree with it if I have the evidence to support a different outcome. Legal said that my analysis was lacking evidence to back up my decision and if they had more evidence then they would have believed in it. On one hand it has given me confidence that experience in numbers is as valuable as life experience and whilst I may have only been in this role a short amount of time my thought process is as valid as others. Going forward, I will ensure that I remain up to date with new research and ensure that I use this when I am evidencing my professional judgement.  .
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1
	07/11/2018

	2
	05/02/2019

	3
	04/06/2019

	4
	09/07/2019
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	Mentor’s comments 

When Katie was first allocated the case it was clear to see that there were a lot of issues within the family that required a considerable amount of work, this is a particularly challenging case given the difference in ages of the children, the complex family dynamics and the longevity of involvement from Social Service and other professionals.       

Katie from the off -set demonstrated that she wanted to learn about the family herself and whilst she engaged in discussion with other professionals and looked at case notes and case history she wanted to keep an open mind and was non-judgemental in her approach when beginning her work with the family. This has continued throughout her involvement.   

Katie attended a core group for an understanding of the case prior to taking the case over from another social worker. I also attended this meeting. It was helpful to observe Katie’s practice and I saw that Katie was respectful in her interaction with the family and professionals and listened to the current issues but was confident in asking questions when she wanted to gain more of an understanding about the family and the current situation. She also demonstrated very early on in her case management of her ability to work collaboratively with other professionals and arranged to meet with the family and professionals immediately after the meeting.      

Katie is an extremely organised and efficient Social Worker she manages her diary well and always shares ideas with other colleagues. During team meetings Katie has suggested that the team has a shared drive to allow for information sharing and to enable the sharing good work with families, this demonstrates her keenness to learn and develop her skills. She also has folders on her laptop which she organises in different sections so she is able to access information easily. Katie has impressed me with the volume of learning material that she has including her folder on direct work.

From my observations of Katie with professionals, families and colleagues I have seen her to be very reflective. She actively listens to those she works with and has a solution focused approach to her work, always seeing the best in families and trying to be creative in her working by “thinking out of the box”. This is demonstrated in her direct work. 

Katie always tries to find the best way to work with families and to engage them, she adapts her style of working to enable her to communicate effectively with different service users and her open and honest approach also enables families to share a good working relationship with her. She also attempts to empower the families she works with to allow them to develop the skills needed with the support of agencies. This is evidenced in 3 being able to chair her own core group meeting. Katie has clearly built a good rapport with 3 and this was evidenced in her ease in establishing an agenda and rules for the meeting.   

Katie has gained the respect and trust of all family members which is a skill given the complex family dynamics and the differing needs of the family members. 

Since commencing her employment with the Authority Katie has made significant progress and continues to develop her practice on a daily basis. She uses supervision effectively and will ask appropriate questions in order to assist her in her continued learning. Katie is able to take constructive feedback and will challenge decisions if she disagrees, she does this in a professional way and always has her families in sight.   

Katie has a good understanding and knowledge of the Authorities policies and procedures and is keen to develop her learning and improve her skills. She is able to identify training needs and is honest about gaps in knowledge. Katie has a good understanding of child protection procedures and the PLO process and she has demonstrated that she is able to draw on the experience of other colleagues within the team and professionals external to the Authority.

Katie is a very focussed, organised, competent and determined individual and she has impressed me with her level, fair and consistent approach to work, this enables the families she works with to feel valued and respected. She continues to develop her learning and knowledge and I am confident that this will continue as she progresses further within her social work career.                             

     

           





	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.
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Signed:  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Learner)

Date: _ _ _ _ _ _ _ _ _ _




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: ._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  (Observer)

Date: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
SIGNATURE OF LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Katie Andrews

	
Name of Team/Agency 
	Valley Team City and County of Swansea

	
Name of Mentor 
	Davina Howley

	
Name of Line Manager 
	Davina Howley



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:………………………… Date:………. 
(Learner)

Signed:……………………….. Print Name:………………………….Date:………. 
(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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