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	Targed/Targets

	Targed/Target 1
	Proofread your work to ensure accuracy of spelling and punctuation, and clarity of expression.


	Targed/Target 2
	Further develop your critical thinking and synthesise your ideas.


	Targed/Target 3
	Develop your knowledge and understanding by engaging in a wide range of relevant literature.



ECAD6009-C – Part B: How a School Develops One Aspect of its SDP: A Report that Critically Reflects on the Actions, Impact and Evidence Base
This assignment focuses on looking at a placement schools School Development Plan (SDP) to identify a target that can be explored. The target will be linked to theory, literature and critically reflected upon to investigate the impact it is having on the school and how this will inform future practice. The actions that have been taken, the intended impact and the evidence gathered will be critically reflected upon. The importance of SDP’s will be explored to have a positive impact on personal, professional knowledge and development in preparation for my newly qualified teacher (NQT) year in September. The school that has been chosen to be used for this assignment is a recent placement school. For the purpose of this assignment, the school will be referred to as school X. The school is an English Medium Community Primary School in South Wales, currently accommodating three hundred and seventy pupils on the school register with 26% of these students fitting the criteria for Free School Meals (Estyn, 2019). This is significantly higher than the national average for Wales of 18% (Estyn, 2019). In school X, 17% of the pupils have been identified to have Additional Learning Needs (ALN) which is below the national average of 21% (Estyn, 2019). The target from the SDP that will be focused on for this assignment is to ensure disadvantaged pupils achieve their full potential with a focus on aiming to improve maths skills (School X, 2020).
The SDP is a school’s strategic plan for improvement which identifies targets and actions that should be taken to improve learner outcomes (Welsh Government, 2014b). It is suggested that schools should focus on between two and five areas for development throughout the academic year (Hanover Research, 2014). The school’s governing body is responsible for preparing, monitoring, reviewing and revising the SDP, this is viewed a strength as it ensures effective leadership (Welsh Government, 2016). For effective leadership to take place, it is important that the governing body work closely with the Head Teacher who will make the connections between the staff and the governing body in order to address the SDP as a whole staff approach. This will ensure the relevant actions are taken in order to set reasonable targets which are achievable, and stakeholders are aware of the actions to take (Welsh Government, 2014b).
SDP’s aim to reduce the gap between a school’s current performance level and its full potential (Hanover Research, 2014). A common limitation in the process of SDP’s is that schools often focus too heavily on measuring outcomes instead of the process and actions that need to be taken to ensure improvement (Hanover Research, 2014). This suggests that SDP’s are not always effective. This is supported by Fernandez (2011) who proposes that there are limited studies that examine the success of SDP’s and their impact to the development of a school’s vision. It is suggested that often, schools focus on addressing too many targets within one academic year and stakeholders involved in the process feel overwhelmed and the direction and drive of the actions are hindered in the process, which results in the targets not being achieved (Mintzberg, 1994). However, targets do not have to be met within the academic year and the SDP is seen as an ongoing process which is a live document and regularly reflected upon (Welsh Government, 2014b). A positive of SDP’s within schools is that it ensures a stronger connection between all stakeholders involved (Welsh Government, 2014b). It is suggested that when schools display good leadership it has a positive impact on the teaching and learning and developments are more successful (Estyn, 2016).
A target within school X’s SDP is to ensure disadvantaged pupils achieve their full potential (School X, 2020). It is discussed by The Welsh Government (2014a) that by age five pupils from disadvantaged backgrounds will be over a year behind in their vocabulary compared with their peers from less disadvantaged backgrounds. It is important to consider the impact that the recent pandemic has had on pupils from disadvantaged backgrounds. There is research to show that children from better-off families spent 30% more time engaging with home learning than those from poorer backgrounds during the lockdown (OECD, 2020). It is suggested that disadvantaged families were unable to provide their child with support because they lacked the skills themselves (OECD, 2020). Estyn (2012) suggest that disadvantaged pupils are likely to have parents and carers who do not support their educational development and perceive a negative perception of school. This will fundamentally have a negative impact on the individual’s engagement and attainment. This supports Bronfenbrenner five ecological systems, which suggests that the environment of the child is an arrangement of structures, each contained within the next which all impacts upon an individual’s development (Guy-Evans, 2020). The first stage in the system is the microsystem, this involves the learner’s relationship with their family, school and peer groups. It is suggested that this stage is very important to a child’s development and negative relationships in this stage can have a damaging impact on disadvantaged learners’ development (Guy-Evans, 2020).
One of the key areas in School X’s SDP that has been focused on is aiming to improve maths skills for disadvantaged pupils in all year groups (School X, 2020). There is research to support that disadvantaged learners are more likely to underachieve in maths in comparison to advantaged peers (Knowles, n.d.). There is evidence to show that this trend continues throughout later life. In 2003, a study by the UK Government showed 15 million adults were tested on their maths ability and it was found that adults had skills equal to the numeracy skills expected at 11 years old (McAteer, 2013, p.8). Therefore, this suggests that if schools do not improve pupil’s maths skills in the Primary Phase, particularly disadvantaged learners then this will affect them throughout their lives and have a negative impact on their development. 
School X’s SDP has taken into consideration the recent pandemic and how this has interrupted pupil’s progression in learning and the quality of learning that pupils have engaged with has been varied with regards to support from parents and carers and access to resources (School X, 2020). The school have identified in their SDP that there is progress to be made on last year’s targets while introducing new targets for the school to work towards (School X, 2020). It is recognised that SDP’s must always cover a period of three years (Welsh Government, 2014b).
The SDP is a cycle of four stages which aims to result in raising standards and improving learner outcomes (Welsh Government, 2014b). However, it is at the individual school’s discretion which cycle of self-evaluation and development that they choose to engage with (Welsh Government, 2014b). School X have followed the four-stage SDP which focuses on self-evaluation, strategic planning, making improvement and reviewing impact (Welsh Government, 2014b). The school have broken down each target into different focuses and action points which aims to strengthen their ability to meet the targets and ensure that a wide range of data can be collected to make relevant changes and impact to future practice (Schildkamp, 2019).
The first stage of the SDP cycle is self-evaluation (Welsh Government, 2014b). This involves members of staff in a school reflecting on their practice and identifying areas for development (Chapman and Sammons, 2013). This stage of the cycle is recognised as essential for schools to assess its performance annually (Welsh, Government, 2014b). This stage allows schools to recognise the areas that need improving in order to develop the school as a whole. School X engage with this stage of the process by the Head Teacher, senior leadership team and members of the governing body performing random classroom visits to observe the teaching and learning that is taking place. This is an informal process for the stakeholders to gain insight into what is working well and what areas need improving. As the process of SDP involves all stakeholders, teachers are then asked to fill in a questionnaire about their thoughts and feelings and what areas in the school they would like to develop. This is then evaluated by the Head Teacher and governing body to identify the targets that are most important. A limitation regarding self-evaluation is the possibility of teachers not being critical enough and like to admit their weaknesses (Majzub, 2013).
The second stage of the SDP process is strategic planning (Welsh Government, 2014b). Strategic planning involves all school partners and stakeholders; this is recognised as essential to ensure that the SDP is a whole school approach (Welsh Government, 2014b). School X ensure that all stakeholders are involved in the process by putting the live document on an online Microsoft platform that all stakeholders can access. The strategic planning process of the SDP involves the governing body, Head Teacher, school staff, pupils, parents and carers and it often involves numerous smaller plans such as the staff involved, spending plans and grant funding (Welsh Government, 2014b). This will show the stakeholders the actions that need to be taken to achieve the target and the strategies that need to be engaged with. In short, the strategic plan identifies the short, medium and long term goals (DfE, 2010). In school X’s strategic plan, they identify the actions that need to be taken, the stakeholders responsible, timescale, staffing and resources, funding and success criteria (School X, 2020). Estyn (2019) have praised school X for their effective strategic planning and discussed that the pupil development plan grant is used successfully to improve standards of literacy, numeracy, and for the emotional well-being of vulnerable pupils. A limitation of strategic planning is it requires a lot of knowledge, training and experience, it is a long process which requires hardship (Maleka, 2014). 
The third stage in the cycle is making improvement which involves trialling the actions and strategies that have been suggested and outlined in the SDP (Welsh Government, 2014b). In order for this stage to be engaged with effectively, it is important that there are quality leadership skills implemented throughout all levels of this process to ensure that the actions and SDP are being take seriously with a focus on ensuring improvement (Welsh Government, 2014b). School X have smooth progression through this stage of the SDP, they ensure that all leaders responsible for the actions are recognised and recorded in the SDP. There is a clear vision in the school and all stakeholders are aware of who to go to when they need further support. Estyn (2019) have recognised that school X have a focus on ensuring improvements take place and work well as a team. It is discussed that the teams meet regularly to focus on teaching and learning, sharing good practice and monitoring improvement towards SDP targets (Estyn, 2019). Chapman and Sammons (2013) recognise that effective leadership has an important part in determining school cultures and the governing body and Head Teacher must display effective leadership in order to implement the SDP effectively. However, for leadership to be effective within schools it is important for the governing body and Head Teacher to work closely (DfE, 2017).
The last stage in the cycle is reviewing impact, the main focus of creating a SDP is to improve the school (Hanover Research, 2014). With this in mind, reviewing impact should be a crucial process of the cycle. Therefore, in this stage the governing body must monitor, assess and update the school development plan yearly (Welsh Government, 2014b). This will ensure that the SDP is relevant, and all of the targets and actions are meaningful and allow improvement. School X review their SDP at the end of the academic year to evaluate what targets have been met successfully, the progress that has been made, the impact it has had and evaluate if targets need to be carried into the next year (School X, 2020). They achieve this by asking the class teachers and support staff to complete questionnaires which all focus on how the targets have been developed and impacted the school. This then gives the governing body and stakeholders a stronger vision of how the targets are being met. Xaba (2006) recognises questionnaires as an effective way to review impact, although, it is essential that they are completed honestly and provide reliable data. It is important that schools use the information gathered to review the impact effectively and prioritising the needs that have not made sufficient progress (Xaba, 2006).
In order for school X to progress towards meeting the target they recognised that they needed to firstly identify learners that fitted into this category and their specific individual needs (School X, 2020). School X have introduced a well-being intervention to disadvantaged learners called thrive. Thrive allows learners to regulate their behaviour and discover their emotions and also aims to improve attendance, engagement and attainment (Thrive, 2021). Therefore, this is recognised as an effective tool to support disadvantaged learners and their progression in learning (Bethune, 2018). Thrive has been effective and it has made practitioners aware of pupil’s home circumstances which has allowed them to support pupils better both emotionally and developmentally. The school feel that training staff members as thrive practitioners has been beneficial and ensures that disadvantaged learners are supported (School X, 2020). However, it is important to recognise the cost of implementing this intervention into the school (Gibby-Leversuch, 2019).

Although the school have recognised that introducing thrive to the school has had a positive impact on pupils’ engagement and attainment (School X, 2020). I propose that to make further progress towards the target of aiming to improve maths skills for disadvantaged pupils in all year groups, school X could focus on group work activities which allow learners of similar backgrounds to work together on maths challenges. It has been suggested that to improve disadvantaged learners’ engagement in maths it is effective to use group work to make learning enjoyable and challenging (Bethune, 2018). Group work is effective in disadvantaged learners and it is important to provide group support for pupils with similar needs (DfE, 2015). Estyn (2015) discuss that it is important to monitor the performance of pupils eligible for Free School Meals and introduce interventions as required, this shows that it is important to support learners in different ways to ensure progression in learning. However, it has been recognised that for maths interventions to be most effective they should be run by a teacher instead of a support assistant (DfE, 2015). This would result in an extra cost of covering the teachers class when they are delivering the intervention. However, I think that it would have a positive impact on the disadvantaged learners and allow the school to make progress towards meeting targets in their SDP.
Through engaging with this assignment, I have become aware of the importance of the SDP in schools and the stakeholders that are involved (Welsh Government, 2014b). I am now aware of the cycle that is engaged with in order to ensure that SDP targets are relevant and aim to improve the school (Welsh Government, 2014b). I know how to work with the relevant stakeholders to implement the actions identified in the SDP and how schools’ approach to the SDP process will differ. Through engaging with research, I understand that it is important to support disadvantaged learners and their engagement with learning (2014a). Disadvantaged learners often come from backgrounds that are unable to support their educational development because parents and carers lack the skills themselves (Estyn, 2012). Therefore, as a result of engaging with this assignment I have developed an awareness of how to support these learners and ensure progression in learning. I have researched Estyn good practice reports and aware of effective interventions and strategies that support disadvantaged learners’ development, specifically in maths. All of these experiences will have a positive impact on my future teaching because I am aware of how to support the school’s vision and development towards meeting the SDP targets and implementing action. During my NQT year, I will ensure that I gain access to the SDP and assess the actions that need to be taken to help achieve the targets. I will also continue to engage with literature in order to develop my awareness of supporting disadvantaged learners and ensuring that they achieve their full potential.
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