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Introduction 
The following report aims to critically reflect on one action point outlined within a school’s development plan (SDP). The action point that will be discussed throughout the report is a prominent feature within the SDP, that is to enhance and embed a whole-school approach to emotional and mental well-being for the school community. It has been outlined within the SDP that “well-being is at the heart of our curriculum”  (School A, 2021). The report will demonstrate how this target can be addressed and will measure the impact within an evidence-based framework. 

For the purpose of this report, in order to adhere to the BERA (2018) ethical guidelines the school discussed throughout will be referred to as ‘school A’. Primary School A is situated a few miles North of the city of Swansea. There are 340 pupils on role (Welsh Government, 2021), and the school has 12 classes including 4 specialist teaching facilities. The average proportion of pupils eligible for free school meals is 55%, a number considerably higher than the national average of 21% (Welsh Government, 2020). The school identifies 50% of pupils as having additional learning needs and very few pupils come from an ethnic minority background (Estyn, 2019). Approximately 90% of the pupils within the school live in the 30% most deprived areas in Wales (Placement School, 2021). 

Literature Review
A SDP has been defined as a strategic plan set out by a school for improvement (Welsh Government, 2014). The SDP sets out the actions a school will take to improve the learning outcomes for the pupils within the school, the actions devised are informed by self-evaluations taken by the school of its performance and contextual data. The SDP encompasses school improvement priorities and the schools short- and long-term targets (Welsh Government, 2014). As stated within a document published by the Department of Education (2010), SDPs set out a roadmap for improvement over three years, focusing upon the schools’ key priorities that are identified by following the process of self-evaluation. All stakeholders are involved in the process of developing a school’s strategic plan and it is important that the school and the wider community are aware of a school’s improvement plans (Welsh Government, 2016). As stated by Bridgehouse and Woods (1999), stakeholders and partners are an “invaluable” aspect to schools and, they argue that many case studies within the research suggests that stakeholders can make significant contribution towards a school’s development as they can provide a range of critical stances with broader briefs to look at the school as a whole. 

According to the Welsh Government (2014), SDPs can be planned within a cycle. However, individual schools should work with a self-evaluation and development planning cycle that is suitable to their school as each school is at a different point within its development journey. The SDP planning cycle is set out against a vision of what the school is aiming to achieve. By setting a vision, a clear context can be set out for the SDP. It is suggested that schools need to consider and agree on a vision that is both motivational, achievable, and underpinned by practical strategies. The Welsh Government (2014) outline that there are four stages to developing a SDP, that is self-evaluation, strategic planning, making improvement and reviewing impact. These four stages will be discussed in further detail throughout the report. 

As previously stated, one of school A’s action points set out within their SDP is to enhance and embed a whole-school approach to emotional and mental well-being (School A, 2021). The Well-being of Future Generations Act (2015) sets out the Welsh Governments goals for improving the social, economic, environmental, and cultural well-being for Wales and the vision for public bodies to work towards. Well-being is fundamental to a child’s ability to think, emote and interact with others and as outlined by the World Health Organisation (2014), on this basis, emotional and mental well-being should be regarded as a vital concern for individuals, schools, and communities. The Welsh Government (2021) outline the importance of students emotional and mental well-being on achievement and outcomes, stating that many studies illustrate that education and well-being are closely linked and, suggest that promoting children’s emotional and mental well-being can have a positive impact upon students’ cooperation, commitment, learning and engagement. Research further suggests that good emotional and mental well-being can allow children to develop resilience towards challenges and, to grow into “well rounded, healthy adults” (Welsh Government, 2021, p.19). It can be argued that emotional and mental well-being corresponds with Maslow’s (1943) Hierarchy of Needs. Maslow described a person as an “integrated and organic whole motivated by needs that are hierarchical” (Gorman, 2010, p.3). The hierarchy comprises of a five-tier model of human needs (McLeod, 2018), Maslow suggested that unfulfilled needs dominate thinking and behaviour until they are satisfied. Then, once satisfied the next level dominates and-so-forth (Gorman, 2010). It can be seen that there is a relationship between well-being and Maslow’s hierarchy of needs as, to achieve a higher level of emotional well-being, one must be able to fulfil lower-level needs. 

School A’s emotional and mental-well-being priory is set out in line with the Welsh Governments Well-being Framework (2021). The Well-being Framework aims to address the well-being needs of all children, in addition to the schools’ staff as a whole community (Welsh Government, 2021). As stated within a document published by Mentally Healthy Schools (2022), good staff well-being is imperative for mental health in the school, for retaining and motivating staff and, for promoting children’s well-being and attainment. Research undertaken by Lester et al. (2020) supports this point suggesting that the importance of providing a healthy workplace for staff in schools is paramount to the impact of both the staffs well-being and subsequently the students’ academic achievements and emotional well-being. Cefai and Cavioni (2014) suggest that within a whole-school approach, schools are able to encourage meaningful relationships, promote a sense of belonging and promote a positive school culture. The Welsh Government well-being framework suggests that embedding good well-being through all aspects of school life is an ethos that values inclusion and creates a supportive environment where children can reach their academic and personal potential (Welsh Government, 2021). 


Developing An Action Point  
The school development planning cycle is an approach taken by many schools that outlines priorities and development targets based on robust self-evaluation, which develops a SDP (Welsh Government, 2014). The Welsh Government have outlined the school development strategic planning cycle utilised by many schools in order to develop a SDP. It consists of four stages including self-evaluation, strategic planning, making improvement and reviewing impact. 

The self-evaluation process is a key aspect to the development of an SDP and in supporting school improvements, professional learning, and learner outcomes. Estyn has underlined the significance of schools carrying out self-evaluation in order to identify their strengths and areas for development stating that there is a solid correspondence between school-self-evaluation and improved experiences and outcomes for learners. It is proposed that the process of self-evaluation supports a school to identify how well they are performing, their areas of strengths and weaknesses and the actions the school needs to take in order to make improvements (Welsh Government, 2014). The Welsh Government Well-being Framework (2021) outlines that the planning process for embedding a whole school well-being approach needs to start with self-evaluation of the school’s emotional and mental health needs. School A outline within their SDP that in order to identify the actions necessary to make whole-school improvements, they identify their strengths and areas for development through self-evaluation INSET days, questionnaires, and school council meetings (School A, 2021). 

School A used pupil voice and school council meeting as an aspect of self-evaluation in developing the school’s priority of embedding a whole-school approach to well-being. School council meetings allow for pupil voice to make useful contributions towards identifying priorities. Research highlights that pupils are directly affected by decisions and planning within a school and there is an increase in recognition of the pupils’ rights to be heard as a part of the process (Chapman & Sammons, 2013). A report by Estyn (2016) suggests that strong pupil voice has clear benefits for schools and learners and suggests that effective pupil voice allows children to make valuable contributions toward school improvements by influencing school decisions on aspects such as well-being. 

School A’s SDP was not specific in outlining the type of questionnaires utilised and to whom it was distributed. An appropriate stakeholder for contribution towards the SDP through the use of questionnaires may be parents/carers. It is suggested that involving parents in the process of self-evaluation is central to raising attainment within a school and to identifying specific actions for overall improvement (National Improvement Hub, 2021). An Estyn (2017) case study suggests that using questionnaires for parental feedback demonstrates that parents feel valued as a result of having the opportunity to share their opinions. The Welsh Government outline that schools that have successfully implemented whole school well-being approaches involve parents in the self-evaluation process and planning. Thus, raising standards and improving well-being. This point is sustained by Harris and Goodall (2007) who suggest that parental engagement is the most powerful leaver for school improvement. The Welsh Government (2014) suggest that vigorous self-evaluation is informed by schools using qualitative and quantitative data. Through the use of questionnaires, school A was able to gather data regarding school improvements and data such as contextual factors and information relating to the learners’ well-being in order to contribute to the development of the well-being action point. A case study outlined within the Framework on embedding a whole-school approach to emotional and mental well-being (2021) suggests that utilising a range of quantitative data sources such as the student health and well-being survey can support development of a whole-school approach to well-being. Analysing data can allow school A to monitor and evaluate the school’s well-being approaches already in place in order to make strategic planning decisions on the priorities set out within its SDP. 

Strategic planning is an important aspect to the development of a SDP. Research suggests that strategic planning is the process of assessing the school’s current situation, developing goals and targets and pinpointing improvement strategies that can be used in order to identify progress in their implementation (Department of Education and Training, 2010). As suggested by the Welsh Government (2014), in order for school A to strategically plan for development in the most effective way, the governing body must consult all stakeholders including the headteacher, school staff, parents/carers, learners and any other stakeholders involved in the school within the process. It is argued that inadequate involvement of stakeholders in the process of strategic planning limits the extent to which a school can meet its targets and priorities (Mugenyi, 2015). School A have outlined within their SDP that their strategic planning involved input from the school’s staff, governors, parents, and pupils. However, the SDP does not specify how these stakeholders were involved. Research suggests that involving stakeholders within the strategic planning process through the form of feedback, information collected from self-evaluation process and monitoring improvement plans can greatly contribute to identifying priorities and school improvement (Mugenyi, 2015). 

A SDP should be considered as a live document that is monitored regularly over the three year development cycle and reviewed formally at least each year (Welsh Government, 2014). School A does not outline how they measure the impact of their school priorities within their SDP. However, the SDP states that progress monitored against the plan is reported to Governors and the plan is reviewed and updated annually (School A, 2021). In order for school A to measure the impact of the school’s well-being priority on learners’ outcomes, the school needs to understand the baseline of data regarding the strategies implemented in order to meet the priority (Cambridge Assessment International Education, 2022). School A will need to measure the impact of both academic and non-academic evidence in order to evaluate the schools progress within the priority. School A outlines that the school’s leadership team ensures that only interventions with a sound or innovative and developing evidence base are delivered. One of the interventions implemented within the school is the ‘Thrive’ and ‘Cwtsh’ strategies (School A, 2021). In order to measure the impact of the Thrive approach, school A may utilise ‘Thrive-Online’ which is a progress monitoring resource that underpins all of the Thrive practices (Thrive, 2022). 

Reflection and Evaluation 

In order to enhance and embed a whole school approach to well-being the school aims to create a supportive environment for learners where they are encouraged to fulfil their potential and are supported by staff who also value their own well-being (School A, 2021). In order to do this, the school has outlined their strategy and aim to reduce the impact on poverty through support for well-being, including continued development of the ‘Cwtsh’ and the ‘Thrive Approach’. The nurture setting ‘Cwtsh’ is a provision in school A and incorporates the principles of a nurture group, the Thrive Approach, Forest Schools, and gardening/animal care (Estyn, 2019). The nurture provision is led by a senior teacher with the appropriate training and is run by two trained support staff within the nurturing ‘Cwtsh classroom’, and the provisions use a range of approaches in order to support well-being. Examples of the provisions the school are implementing include breakfasts in the Cwtsh, Cwtsh check-ins, Cuppa in the Cwtsh which is available for staff and pupils, and Cwtsh in the classroom. The approach is utilised by the school to meet the needs of targeted individuals across the school and the pupils are identified through observations and analysis (School A, 2021). School A tracks individuals progress throughout the year in relation to the Cwtsh approach and ongoing assessments demonstrate that the Cwtsh allows children to make excellent progress in terms of their well-being and consequently, academic achievements (School A, 2021). A strength to the Cwtsh approach is that it provides a safe space to support targeted learners. A safe school environment is significantly important to a child’s development and encourages engagement, a sense of belonging and positive relationships (Fordham, T, 2021). 

A suggestion in order to support school A in meeting their target priority is to implement the Cwtsh approach throughout the whole school. Though school A does have a Cwtsh in the classroom provision used across the school for well-being strategies such as ‘brain breaks’, in order to further develop the approach to well-being, providing the appropriate training for more members of staff throughout the school will be beneficial in achieving the well-being priority. Developing a whole-school approach to well-being is a major shift within many schools. It is argued that research demonstrates that school staff often feel underconfident in their role of promoting mental health and well-being and, appropriate training and development plays a significant role in developing the whole-school approach (Anna Freud Centre, 2020). As school A utilises The Thrive approach as a part of Cwtsh, which Is an approach that promotes positive mental health for learners and training for adults in supporting children to flourish and learn (Thrive, 2022). A suggestion in order to further improve the SDP cycle is to implement an effective strategy to measure the impact of the approach. ‘Thrive-Online’ progress monitoring allows schools to monitor the impact of the Thrive Approach on well-being by identifying the needs of children and developing action plans drawn from Thrive strategies in order to support development (Thrive, 2022). 

Conclusion 

The process of the school development planning cycle is significantly important to setting the action points necessary within a school in order to improve learner outcomes and education (Welsh Government, 2014). Through critical analysis upon how school A develops the priority of well-being as an action point for the SDP, I have gained an understanding of the processes involved in self-evaluation, data analysis, involving stakeholders, strategic planning and measuring impact. School A’s SDP clearly outlines the steps taken in order to develop priorities in line with the school’s vision and clearly displays the stakeholders involved in developing the action points. In future practice, for my professional development I will endeavour to contribute towards the SDP of any future school in order to support the ethos and ensuring I contribute towards achieving the priorities within the SDP. This report has supported me in reaching the professional teaching standard of continuing professional learning (Welsh Government, 2018). 
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