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Student Number:0100235		Melanie Kate Griffiths
Module Code:BMSA4001
Module coordinator: Dr Nalda Wainwright 
Module title: Developing & Supporting Early Childhood Physical Development

This is a reflective journal based on a series of SKIP Cymru sessions taught at Whitestone Primary School, Swansea. The sessions that the journal is based on were delivered to a Reception/Year 1 class including 2 children from the ISTF (Infant Specialist Teaching Facility) with adult support as part of inclusion activities. Within my current setting, there are 24 children and the school has approximately 142 children on roll. The school has around 38% of pupils having additional learning needs, which is well above the national average. (Estyn, 2017.) In the Reception/Year 1 class, there is a variety of additional learning needs including physical needs. Therefore, I felt that it is important to ensure that the sessions that I was going to plan and deliver catered fully for all learners and the development of their skills on an individual basis.  I have been fortunate to deliver two SKIP sessions a week to my class and been able to observe the development of their skills in locomotor, object control skills and movement concepts. My reflections in Cycle One focus on sessions after the first two days of training and Cycle Two after the third day of training. 

Cycle One

After attending the first two days of training, I spoke to the supporting adults in my class about SKIP Cymru and what we would be working on as part of physical development sessions. This enabled them to develop a better understanding of the sessions being delivered and how we wanted the children to develop their physical skills. I carried out baseline assessments after attending the first two days of the course. The baseline activities were balancing on one foot, standing long jump and catching a ball. After collecting the data, I analysed the catching data and identified that 63% of learners (with parental consent) were stage 1 or 2 catchers (Gallahue, Ozmun and Goodway, 2012). I looked at the stages from Gallahue, Ozmun and Goodway 2012 carefully to ensure that the children were assessed accurately. From my baseline assessment and observations, children were either missing or hugging the ball to their body. This enabled me to identify that further development and reinforcement of tracking and catching skills was required and the importance of planning future tasks to facilitate this. I ensured that children had opportunities to develop tracking and hand-eye coordination skills by initially throwing a scarf to themselves. I ensured that teaching cues were given to support learners including ‘keep your eye on the scarf’. It was important to me that all children including those with physical additional learning needs experienced success and had opportunities to develop their tracking and catching skills. I linked my practice to elements of Newell’s Constraint Model (Haywood and Getchell, 2019) and changed the task constraints by adapting the use of equipment by knotting the scarves for catchers that were more competent. This meant the scarf fell more quickly when knotted and provided a slightly smaller target to catch. The task was also changed and some children focused on their tracking skills by rolling the ball between themselves and a partner. For one of the children with additional physical needs that finds standing for longer periods more difficult, this enabled them to developing their tracking skills alongside their peers. 

Children had opportunities to work with a partner to throw and catch the scarves to develop relationships. I ensured that tasks were modelled to the pupils by using myself, members of staff and more competent catchers in the class. The modelling of a rainbow throw was demonstrated so that the scarf was thrown in an arc to allow the catcher more time to catch the equipment. I demonstrated where the ‘X Zone’ was so the children were aware of the target of where they were aiming for. By using a scarf that was slower moving, this meant that children had more time to move to catch the scarf and further develop their catching skills. 

From observations for the Foundation Phase Profile and following the first two days of the course, I noticed during warm up activities that children were limited in their movement concepts. The children often lacked imagination and were limited in how they moved and held their bodies. I was keen to develop action schemas to make the children more competent and versatile as stated by Davies, 2003.  I planned and delivered two sessions that focused purely on movement concepts to help to develop the children’s understanding and ability to be able to use their own personal space (bubble) as well as other movement concepts including spatial awareness, body awareness, relationships and dynamics. I used ideas from the course as well as warm up activities that I had used previously with the class to develop these concepts. I started with ‘Goledau Traffig’ (Traffic Lights) as this was a warm up activity that was familiar to the children. The children were initially given key instructions of coch – stand still, oren – jog on the spot and gwyrdd – jog around the space. Following the introduction to SKIP sessions, I reflected on my practice and how I could improve this warm up activity to develop more movement concepts, make the task more engaging and allow for further differentiation and challenge for learners. I developed the use of movement concepts by adapting this activity to change coch to a balance to develop the children’s body awareness. From my baseline assessments, only 13% of children were able to balance for 30 seconds on one foot and I was keen to develop this skill. I encouraged children to challenge themselves with their balances and reminded them of the different parts of the body/ number of points of balance that they could use. We had carried out a balance session before I had attended the course so children were familiar with the concept of balance and associated vocabulary, e.g. How could you balance on your bottom? How could you use 3 points of balance? I feel it is important to have a mixture of open questions to provide challenge as well as modelling balances to scaffold learners that require more support. I developed the use of oren by introducing the idea that the children jog slowly on the spot as they get ready like a car would. For gwyrdd, I felt that I needed to adapt the activity of children jogging around the space ensuring that they did not bump into their friends and the children had to travel around the space quickly to develop the concept of speed. I introduced a ‘Zebra Crossing’ so when that was called the children had to travel using a zigzag pathway. I developed the use of coloured cones and the image of a zebra crossing to reinforce my verbal instructions.

I reflected on the movement concepts by introducing more games including the ‘Movie Game’ and ‘Mr Men and Little Miss Game’. These games enabled the children to develop the movement concepts in a variety of ways. The Mr Men game encouraged children to develop their own ideas of characters and how they could move. Our theme this term has been ‘Change’, I incorporated this into our SKIP sessions where we thought about ‘How could I change the way that I move?’. This enabled the children to become more creative in the way that they were moving and develop their locomotor skills in a more natural way (Gallahue, Ozmun and Goodway, 2012). 

A constraint to the full implementation of sessions during cycle one was the lack of equipment that we had in school. We were given a budget from our headteacher and ordered equipment and we were given equipment by the City and County of Swansea. However, due to circumstances out of our control, the equipment took longer than expected to arrive and this meant that the variety and amount of equipment that could be used during cycle one was limited. Therefore, it was often challenging to change the task constraints as stated in Newell’s model (Haywood and Getchell, 2019). 

I have noticed with the increased amount of physical development activities through our SKIP Cymru sessions that there is beginning to be an improvement in the fine motor skills in the children that were identified, through both the Foundation Phase Profile and in class observations, as having difficulties with holding mark-making tools and scissor skills. I had concerns about one child’s concentration and fine motor skills development and this suggested difficulties with sensory processing and integration (Ayres, 2005). Therefore, I am keen to continue to monitor and observe this child’s progress to see how they develop their building blocks for more complex and mature developments (Ayres, 2005). 

Cycle Two

After attending the third day of training, I reflected upon and wanted to refine what I had already taught as well as develop further locomotor and object control skills. I was keen to use further activities that we were shown to develop activities.  We had more equipment to use to develop the children’s skills. A constraint has been changes in staff and staff absences so at times there has been a lack of continuity in the support of the delivery of sessions. I initially carried out the SKIP sessions with the whole class and children from the ISTF and discovered that this was often too many children for the space that we had available and ensuring that children had access to equipment that was available. Therefore, I reduced the size of the groups to allow more time to be able to support learners in their physical development and provided key teaching cues to facilitate this. 

I introduced the Treasure Chest game to the children to develop both their spatial awareness and object control skills. During the first session using this task, children were engaged in the activity but needed lots of reinforcement of the task even though it was clearly modelled. Children were generally walking to the chest and were limited in their movements and how they were moving the equipment back to the empty chest. Children were not transferring their movement concept skills to this task. I felt that I needed to introduce more teaching cues, model movements and object control to engage learners and develop their skills. During the next session, I implemented the above changes and children were noticeably more engaged and more creative in their movements. They also attempted a wider variety of ways to move the equipment. 
Another activity that I planned and introduced was Me to You. I felt that the children had improved their tracking and hand-eye coordination when throwing and catching scarves to themselves and a partner, but that they needed more structure to make the tasks more challenging. During the initial session, children need reinforcement of a rainbow throw and that they needed to aim for the x zone. During the filmed session, I felt that I might have given too many teaching cues to some learners and should have allowed them more opportunities to develop independently with less interruptions and instruction. 

I was keen to develop the use of obstacle courses to incorporate a variety of physical skills and concepts. Children were enthusiastic to use a variety of different equipment and explore how they could travel over, around and in the equipment. It was difficult to ensure that all children were receiving support and teaching cues. A number of children would wait to use the different obstacles rather than using a part that was free. I felt a lot of my time was spent ensuring that children were ‘on the move’ rather than being static.  I am keen to develop this more over future sessions.

I introduced further warm up activities to the children to incorporate object control skills as well as movement concepts. I used a game that I call ‘High 5’. It is based on ‘Splat the Frog’ but instead of spots, I used rubberised hands that the children had to ‘High 5’. Children were encouraged to move around the space using different pathways and directions. When I called ‘High 5’ they had to find a free hand and either jump on and off the hand, touch the hand with their hand or roll a ball over the hand. I am planning to develop this game to develop more movement concepts as well as object control skills. I also want to develop relationships so that children can high 5 the hand with a partner by kicking a ball over the hand to develop kicking skills. 

In conclusion, I feel that attending the course and the implementation of the different concepts and ideas have been highly beneficial to the children in the setting as well as the adults. I would like to carry out further assessments and final assessments after blocks of physical activity like Goodway and Branta, 2003 and Goodway, Crowe and Ward, 2003 and analyse the data using different criteria to see the impact of the SKIP Cymru sessions. I feel that the further development of locomotor skills is necessary in my practice as well as object control skills including over arm throw and kicking. I am increasingly reflective on my practice and am able to see the benefits of these sessions for the learners in developing their confidence and competence. My next step is to share the good practice that I have acquired during these sessions and share these expertise with my colleagues demonstrating the benefits of fundamental motor skills as building blocks to progress to more advanced movement skills and specific sports skills (Goodway, Crowe and Ward, 2003). 
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