	Lesson Plan

	Day: Wednesday                           Class:  year 5
	Date: 30/04/21
Period: Summer
	Number of pupils: 8
Ability level: Key stage 2
	Duration (mins): 60
Title of unit of work: 

The many ways of crossing a gap
	NC ref & Level: Key stage 2 Adventurous activities (3)
“1. overcome challenges of a physical and problem-solving nature with a partner or in a small group” (Physical education in the Welsh national curriculum, 2008, p 14) and “7. use what they find out to plan how to improve their next attempts” (Physical education in the Welsh national curriculum, 2008, p 14).

	Resources:  6 Carpet squares, 6 pieces of rope, soft baton, 6 cones, 8 crates, 4 planks of wood, barrel, 2 blind folds and 3 task description cards.

	Health and Safety Issues:  
Children falling over.
Children falling off things.

Children landing on each other.

	Learning Outcomes: By the end of this lesson, I will:
LO1 Be able to work together confidently with the others as part of a team.
LO2 Be able to execute the plan efficiently to successfully cross the gap. 
LO3 Look after and support other members of my team to achieve something that they wouldn’t be able to do on their own
.

LO4 Be able to problem solve how to get from one place to another within set rules.

	  Skills Framework Focus: 
Participants have previously had lessons on bouldering and are familiar with the concept of spotting one another.
Oracy, “I can talk purposefully to contribute to group discussion shaing ideas and information”, “I can adopt a range of roles and manage my contribution appropriately” (Welsh Government, 2020, literacy skills, speaking). “I can listen to others and understand that they may have a different perspective to my own” (Welsh Government, 2020, Literacy Skill, listening).


	Lesson Structure

	Time          
	Activity Sequence
	Organisation
	Teaching and learning

Methods
	Points to Remember
	Assessment Focus

	15 mins
	Warm-Up/Introduction 
By the end of the lesson, I expect the class to be able to work well as a team and learn to find a solution to crossing the gap. The children should learn that there is more than one solution to a problem and that there are thought processes needed to find the best solution. 

The group will be split in half and will remain in those groups for the duration of the lesson.

Each group must elect a leader for each challenge. This leader will read out the challenge card to the rest of their team. 



The beginning activity will be stepping stones.

Each group will receive 3 carpet squares along with a task description card (provided at the end of this document).

Each group must get from one rope to the other using the stepping stones. 

Only 1 child at a time is allowed per carpet square, they must work out how to get the whole team from one side to the other without enough steppingstones per child. The steppingstones must stay where they are placed and can only be moved when they are picked up. They are not allowed to jump. 
This activity should act as an introduction into the idea of working as a team
 to cross a gap. It is hopefully an activity some of the children may be familiar with and so provide a logical introduction. 

I expect the children to be able to achieve the task without too much difficulty.
	Equipment: task description card, 2 pieces of rope and 6 carpet squares.
The class will be split into 2 mixed ability groups of 4 in which they will stay for the duration of the lesson. 

The two groups will be spread out at each side of the 2 ropes but in the same visible vicinity. 

The 2 ropes with the steppingstones will have been laid out prior to the lesson.


	I will begin with a hierarchical mode of facilitation for getting the children into groups and giving them the task
 (Heron, 1999). 
I will then move into the autonomous mode of facilitation
, occasionally dipping into the co-operative mode of facilitation 
(Heron, 1999).
For introducing the safety elements of the activity, I will use the command style (Mosston and Ashworth, 2008)
.
For the activity itself I will use convergent discovery 
(Mosston and Ashworth, 2008).
	The carpet squares may slip so be safe to stick to the risk assessment.
The children are expected to listen to each other and the facilitator. They should get involved with the task, sticking to the rules and work together to safely find a solution, involving the whole team.
If they get stuck the facilitator will guiding questions such as:
•Does everyone have to get across in one go?

•Can you get some of the group across?

•Can someone come back?

They should be allowed to try things and make mistakes.


	LO1 

This will be assessed by observing how well the children work together as a team, looking at each child’s individual involvement.

LO4 
This will be assessed by their achievement of the task. 
LO2
These will be assessed throughout the whole lesson based on the participants ability to complete the activities. 

	20 mins
	Development
Each group must begin by electing a new group leader, who will read out the task description card to the rest of their team.
The second activity will be Bridge the gap.

The 2 groups will have to work together to complete this challenge. Each group must elect a member of their team to go in the middle to spot those doing the passing.

The groups must pass a soft baton from behind one rope to behind the second rope. Once they have successfully passed the baton there and back the baton gets wider (increasing the gap to behind each cone. See diagram in appendices) They have 3 “lives” if they fail to pass the baton across the gap 3 times the challenge is over. 
This activity is of a similar level of challenge to the first activity but requires slightly different skills. This activity requires more team work to successfully complete than the first activity. The children must work together to act as a counterbalance for those reaching across the gap. I will be focussing on their ability to work together to solve a problem. I expect them to be able to find an appropriate method and work well as a team to execute that plan.

The physical activity levels aren’t high for this challenge as there is a greater focus on cognitive challenge and teamwork. The activity should be challenging enough that the participants have to stop and think, while not being too challenging. 

The skills learnt in teamwork should help the children for the next activity.
	Equipment: Task description card, 2 pieces of rope, 1 soft baton and 6 cones 

Done in groups of 4 
The 2 pieces of rope will already be laid out, with the soft baton on one side. 

The 2 groups of five must work together to pass the baton between them.
	I will begin this activity with the co-operative mode of facilitation (Heron, 1999)
, as they progress onto the actual activity it will move into the autonomous mode of facilitation
.
For most of the activity the divergent discovery teaching style should be used (Mosston and Ashworth, 2008).

If the participants are struggling to come up with a plan the guided discovery teaching method should be used to help them come up with a solution 
(Mosston and ashworth, 2008). 
	There will be 2 students spotting those passing the baton.
The children ae expected to engage with the activities.

If they are struggling to find a solution, ask questions such as:

•What happens when you lean really far forwards?
•How can you stop this from happening 

•How can you help each other?

•What happens when you hold onto each other.
The incentives for complementing the task may come from the story of the activity and the desire to beat the activity.
	LO3
This will be assessed using observation on how well they have been able to work together, acting as a counter balance to help each other to reach across the gap.
LO1 

This will be assessed by observing how well the children work together as a team, looking at each child’s individual involvement.

LO2
These will be assessed throughout the whole lesson based on the participants ability to complete the activities.

	25 mins
	Warm Down / Conclusion: 

The group must again elect a new leader who will read out the task description card to the rest of their team.

The final activity will be Toxic river.
The 2 groups must cross the gap between the 2 ropes using the crates and planks of wood. They must use the crates and planks like stepping stones, placing the planks between the crates and guiding the whole team across to the new plank. One member of each group will be blindfolded, their team has to guide them across. They must also transport a barrel across with them. A member of each team should walk alongside the group to act as a spotter, should any of the group look like there are going to fall off (This student could be called the head of safety), this student should also be checking each plank as it is put on top of the crates. The spotter should be the one placing the next crates.
This activity is more challenging than the first 2 and, should act as a good connection and consolidation of the 2 previous activities as it combined learning from the 2.
The skills that the children learn from all these activities should help them with working together with others as part of a team. In doing similar activities the participants will have a chance to consolidate there learning (Siedentop and Hastie and Van Der Mars, 2011 p.5).
As all the activities involve a fairly low level of physical activity there will be little need for a warm down activity.
At the end, the groups will be asked to feedback on what they have learned with the student who hasn’t had a chance to be the leader yet presenting the feedback. 
	Equipment: Task description card, 2 pieces of rope, 8 crates, 4 planks of wood, barrel and 2 blindfolds.
Done in groups of 4
Each group will complete the activity simultaneously at opposite ends of the rope. 
Depending on the class this could be done as a competition against each other. 

Everything will have been set up before the lesson.
	This will follow the same modes of facilitation as the first 2 activities. 
Convergent discovery will again be used for this activity 
(Mosston and Ashworth, 2008).  

	One member of each team should spot those who are on the creates and planks. Check how securely the planks are positioned. 
Keep an eye on the blindfolded participant.

This activity incorporates aspects of both previous activities
.  

The planks should be far enough apart that they must use the planks and crates as steppingstones. 
To guide reflection, I will ask questions such:

•How well do you think you worked as a team?

•What activity do you think you did the best at?

•What do you think you could have done better?

	LO2
This will be assessed by their ability to complete the task. 

LO2

These will be assessed throughout the whole lesson based on the participants ability to complete the activities.

	Contingency Activity (what  if?): If the children are struggling with an activity or taking longer than anticipated, they will be given longer and the other activities can be saved for another lesson. The activity can be done outside if the weather is nice but inside in a sports hall in bad weather.

	Homework: They should try and come up with a possible solution to the chicken the feed and the fox puzzle.
“you need to cross a river with a chicken some feed and a fox, you have a boat but there is only room for you and one of your items. You must get everything to the other side. Left alone the chicken will eat the feed and the fox will eat the chicken. How do you get everything to the other side?” 
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	Risk Assessment

	Hazard
	Risk
	Who will be harmed?
	Risk level (Severity and likelihood)
	Control measures
	Risk level (After controls)
	Risk controlled?

	Potentially slippy carpet squares
	Tripping leading to minor abrasions and bruises
	All
	4
	Should not allow jumping or big steps from one ‘steppingstone’ to another. Use carpet squares with grips and avoid doing on a slippery surface. 
	2
	Yes

	Poor spotting of participants 
	Falling leading to minor abrasions and bruises. Possible broken bones if unlucky. 
	Participant 
	6
	Participants should have a good awareness of how to correctly spot one another.
	3
	Yes

	Balancing at a slight height
	Falling leading to twisted ankles, breaks or abrasions and bruises
	Participant
	7
	Fellow participants should be given the role of keeping each other safe through spotting. Participants should also be fully briefed on how to position the planks.
	4
	Yes

	Participants being ignored
	Participant may not enjoy the experience and feel ignored by their peers
	Participant
	7
	Facilitator should encourage the children to include everyone and step in when they spot someone being left out.
	3
	Yes

	Participant loss of balance
	May fall and suffer minor abrasions and bruises
	Participant
	4
	Facilitator should encourage other participants to support the participant who is risking getting out of balance. Some participants should be given the task of spotting those balancing.
	2
	Yes

	Participants landing on one another
	Being winded, bruises and possible broken bones
	Participants 
	6
	Participants should be aware of proper spotting techniques. 
	3
	Yes

	The baton 
	May be fallen on or hit participants leading to bumps and impalement
.
	Participant
	8
	The baton used will be soft, light and squishy so that participant arent landing on anything hard.
	1
	Yes

	Participants over balancing when placing the crates
	Falling from a slights height and landing awkwardly.
	Participant
	7
	Should only allow the spotter to place crates in the toxic river activity. 
	2
	Yes



Appendices

Here I have included some activity cards I have created to accompany my lesson plan.
Steppingstones

Your team must get from one side of the lava lake to the other using the steppingstones. Unfortunately, these steppingstones are only strong enough for 1 person at a time. Once in place the steppingstones stick/fuse to the lava and can’t be moved or shuffled along until they are picked up. A good team leaves no one behind you must all get to the other side. You don’t want to end up in the lava so you mustn’t jump.

Bridge the gap

Team 1

Your team has come across an Inca city you must pass messages across a growing gap. You must pass the message from one city to another and back again. Each time you manage to pass the message there and back the gap gets a little bit wider. You can only fail 3 times before the 2 Inca cities will stop passing messages to each other. 

There are magical flying people from each city who will help you team to stay safe as you are passing the messages across the ever-widening gap.

Your teams must each elect one person to keep you safe as to pass the messages to one another. They have gained the ability to fly but in doing so are now unable to touch the message without losing that ability. Thier job is to spot the people from the 2 inca cities if they fall so that they don’t get hurt. You can elect different people per pass.
If you succeed to the greatest distance a bridge shall be built between the inca cities.




Toxic river

Your team must get from one side of the river to the other without touching it as the river is toxic. Unfortunately, one of your team got splashed by the water and is now blind, you have been given a barrel full of a possible cure that you must get safely across the river to the doctor on the other side. You must make your way across on floating boxes and planks. One of your team has been given special shoes that allow them to walk on the toxic river to stop you from falling in and to keep an eye on the blind person.

Risk level out of 10 


10 Extremely likely and severe or fatal consequences 


1 Extremely unlikely with very minor consequences





Diagram








�Working well as a team on a common goal is pat of good physical education  (Siedentop and Hastie and Van Der Mars, 2011 p.7).


�The cards are an example of the planning dimension Hierarchical mode and of autocratic directive planning within that (Heron, 1999, p82). In giving it to the children to read I am making the learning more co-operative (Heron, 1999, p8).


�By allocating the role of leader I am giving them the chance to experience multiple roles (Siedentop and Hastie and Van Der Mars, 2011 p.7).


�Teamwork falls into the group dimension of facilitation. These activities are task-orientated where the group are working together to problem solve (Heron, 1999, p52)


�The hierarchical mode of facilitation involves the facilitator directing the actions of the group (Heron, 1999, p8). For introducing the task and putting the class into groups as the facilitator I will need to be telling them what to do. 


�The Autonomous mode of facilitation gives the participants the free to find their own way without intervention from the facilitator (Heron, 1999, p8). While this activity is not truly autonomous for the activity in general, it is within the meaning dimension (Heron, 1999, p16). The students in small groups trying to work out how to get across on the stepping stones are discussing ideas among themselves without suggestions from the facilitator as described by Heron (1999, p111) As within the meaning dimension autonomous mode. 


�The co-operative mode of facilitation involves the facilitator guiding the learning of the students without taking control (Heron, 1999, p8). If the children are struggling to come up with a solution to the steppingstones it may be necessary for me to step in a facilitate the discussion of ideas. 


�The command style involves the facilitator telling the student what to do with a predicted response (Mosston and Ashworth, 2008, p76). As the safety elements are non-negotiable the command style is most appropriate for introducing these.


�Convergent discovery involved the facilitator introducing a main question or problem that the participants then have to find a solution to through cognitive thinking (Mosston and Ashworth, 2008). In this scenario the question posed by the facilitator is the steppingstone activity. 


�As facilitators it is important not to be afraid of making mistakes and back tracking (Thomas, 2008, p183). To encourage this behaviour in participants the facilitator must also be willing to make mistakes Thomas, 2008).


�They can elect a different student for each pass attempt or keep the students the same depending on their preference. 


�They may need help in coming up with a plan, though this should be done through questions.


�They should be able to complete the activity with minimal intervention from the facilitator.


�The card that I have written will be guiding their activities as is part of the co-operative mode (Heron, 1999).


�When needed the facilitator can step back in and guiding moving back into co-operative mode (Heron, 1999).





�The divergent discovery style involves the participants finding multiple solutions to a sing question (Mosston and Ashworth, 2008, p247). The participants may only find one solution to the problem which would be more like the convergent teaching style (Mosston and Ashworth, 2008, p237). However, they may also find multiple solutions as the gap gets wider and more challenging.


�Guided discovery involves set questions leading the participants to a set outcome (Mosston and Ashworth, 2008, p112). As there is more than one solution this would not completely fit within guided discovery.


�The participants will use what they have learnt from their previous activities to find a solution. There is however a predicted outcome. 


�This should help with consolidation learning. 


�Unlikely





