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1. Project Title:  
A survey study investigating the vocal cool-down practices of undergraduate musical theatre students.

2. The context
A professional singer’s vocal practice and vocal health are integral to their career (Rubin, 2014). Vocal pedagogy aims to train these professional singers as vocal athletes to meet the demands of modern musical theatre (LeBorgne & Rosenberg, 2021). Laying the foundations of vocal habits during training that include the regular use of vocal cool-downs is believed to reduce the risk of vocal injury (Searl, et al., 2022) and potentially “lead to a faster recovery time” (Ragan, 2016, p. 764.e7). The lead researcher teaches private vocal tutorials at Sheridan College, an undergraduate institution that provides professional training for musical theatre performers in Canada (Sheridan College, n.d.). While vocal warm-ups are commonly practiced by vocal athletes (Mezzedimi, et al., 2020), the integration of vocal cool-downs with students in Sheridan's Bachelor of Musical Theatre program remains uncertain. 

3. The justification
Undergraduate musical theatre students have been reported to incorporate vocal warm-ups in their vocal practice more than vocal cool-downs (Donahue, et al., 2014). Reckers, et al., (2021) reported that a vocal student’s utilization of vocal warm-ups and cool-downs tends to increase with subsequent degree levels. Research supports the practice of vocal warm-ups to improve laryngeal muscle function in singers (Gish, et al., 2012) but less is known about the perceived benefits of vocal cool-downs. The lack of evidence has perhaps contributed to less emphasis on vocal cool-downs in the training of students in higher education. This research aims to examine the vocal practices of undergraduate musical theatre students, exploring the presence of cool-downs, their frequency, duration, contexts, potential barriers, and perceived effectiveness. As an insider-researcher, I am interested in elevating pedagogical practices within my professional work-based setting.

4. The intended impact
The intended impact of this research activity is to identify barriers to students’ adoption of vocal cool-downs. Based on research from current literature and findings from this study, this paper aims to make recommendations on areas of further research for teachers to establish best practices for training these students to maintain vocal health. This research will add knowledge to the greater field of vocal pedagogy by determining barriers to students incorporating vocal cool-downs into their vocal practice. The results of this study may also impact teachers and students’ perception on the use of cool-downs in their own studio and practice. Findings from this study may also benefit the institution of Sheridan College and similar educational institutions instructing future professional musical theatre singers (Vejdani, 2023a). 

5. The outlined intention
With this research, I intend to conduct a literature review on the current practice of vocal cool-downs and conduct a survey on the use of vocal-cool downs with undergraduate musical theatre students. This study employs a mixed methods approach (Creswell, 2009), utilizing a survey as a research strategy (Denscombe, 2010) gathering both quantitative and qualitative data. Purposive sampling (Berg, 2000) is used to select participants that are current 2022/2023 students of the Bachelor of Music Theatre Program (BMTP) at Sheridan College across all four years. The anonymous survey will be distributed to participants via the administration of the program (April 2023). Survey results will be analyzed to understand students’ current views and habits around vocal-cool downs and potentially offer insights for teachers on how to improve engagement levels. Findings will be made available through a final report and presentation (mid-July 2023) and will be shared with Sheridan’s BMTP students via the administration (August 2023).  

6. The ethics and insider research
As a faculty member at Sheridan’s BMTP, ethical concerns and potential risks arise as an insider researcher in my workplace (Denscombe, 2010). I have a direct relationship as a vocal tutorial instructor working in a 1-on-1 setting with students. This relational dynamic holds ethical concerns including the potential for undue influence in how participants engage with the survey (Vejdani, 2023b). To address this power-dynamic, disclosure of my positionality and the use of an anonymous survey allow participants a level of privacy and anonymity to participate (Scott, 2022). Informed consent, data protection, participants’ right to withdraw, law-abiding research and ethics board approval are also necessary to ensure the respect and dignity of the participants is maintained throughout the study (Cohen, et al., 2018). 

7. Personal learning outcomes
1. Further develop my pedagogical practice as a vocal instructor at Sheridan College
2. Better understand current practices on vocal cool-downs in the field of vocal pedagogy
3. Advance my skills as a professional practice researcher.
WORD COUNT: 747
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Project Title: A survey study investigating the vocal cool-down practices of undergraduate musical theatre students.

INTRODUCTION 

The training of a singer as a vocal athlete is a growing perspective in vocal pedagogy (LeBorgne & Rosenberg, 2021; Gates, et al., 2013). LeBorgne & Rosenberg (2021) define a vocal athlete as a hybrid singer capable of a multiplicity of styles with “solid vocal technique” (p. xv). Spivey & Barton (2018) describe vocal athletes as singers “who have learned to balance their voice to accommodate a wide variety of repertoire requirements” (p. 28). Musical theatre students require an extensive skill set to achieve the demands of modern musical theatre shows that include an evolving set of styles (LeBorgne & Rosenberg, 2021; Spivey & Barton, 2018). This increased demand necessitates training likened to that of an athlete – pre-workout warm-ups to condition muscles to improve blood flow, oxygen delivery, and increase flexibility (LeBorgne & Rosenberg, 2021; Milbrath & Solomon, 2003) and post-workout cool-downs for gentle stretching to reduce fatigue (Gates, et al., 2013). Injury prevention is considered an important outcome of training that utilizes warm-ups to develop skill and improve fatigue resistance in muscles (Hoch & Sandage, 2018). While warming up the voice is commonly accepted among vocal athletes(Mezzedimi, et al., 2020; Gish, et al., 2012), the practice of cool-downs is less clear.
Vocal cool-downs are exercises performed after excessive singing to aid vocal recovery (Mezzedimi, et al., 2020), and reduce a singer’s risk of vocal injury (Searl, et al., 2022). Research indicates higher vulnerability to vocal injury among undergraduate musical theatre students (D'haseleer, et al., 2022). Donahue, et al., (2014) reported that musical theatre students utilized vocal warm-ups more than cool-downs. Few studies show with what frequency this practice is engaged or why there is low engagement for cool-downs compared to warm-ups. This study will examine whether students are doing vocal cool-downs in the researcher’s professional work-based setting as a vocal instructor at Sheridan College’s Bachelor of Musical Theatre Program. This research aims to examine perceived effectiveness of vocal cool-downs, vocal habits of undergraduate musical theatre students, and possible barriers to engagement with the practice. 
To explore this concept further the following statements will also be tested against data gathered from the survey and existing literature: 
1. Undergraduate musical theatre students are more likely to engage in vocal warm-ups compared to vocal cool-downs.
2. Higher education levels have an association with a higher probability of a vocal practice that includes vocal cool-downs.
3. Students face various barriers incorporating cool-downs into their practice.
4. Students do not know enough about vocal cool-downs to incorporate them into their practice.
Recommendations on possible solutions or areas for further investigation will be made based on survey data results and literature review. Personal learning outcomes for this project include further developing my pedagogical practice, improving my understanding of current practices on vocal cool-downs, and advancing my skills as a researcher.
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Warm-ups and Cool-downs
Vocal warm-ups are a generally accepted practice in a singer’s routine  (Hoch, 2018; Ragan, 2018) despite little scientific evidence to support their use (DeFatta & Sataloff, 2012). Vocal warm-ups are perceived to be beneficial vocal exercises that prepare the larynx and respiratory muscles for heavy load, allow the singer to self-assess current vocal facilities, improve glottal function before singing, and mentally focus the singer (Gish, 2010). The parallels to exercise science literature drawn by Hoch & Sandage (2018) infer warm-ups may also prevent injury. Vocal cool-downs are taught based on anecdotal teacher experience and are reinforced by the singer’s self-perception that vocal cool-downs speed-up recovery times, refocus to baseline the speaking voice, and positively impact a singer’s sense of well-being after prolonged singing (Ragan, 2018). Little research exists on the evidence for or against vocal cool-downs despite its growing use (Mezzedimi, et al., 2020; Ragan, 2018; Onofre, et al., 2017). Research shows that voice rest alone is not sufficient to return the singing voice to a speaking baseline (Onofre, et al., 2017). A study by Rebeiro, et al., (2016) reported that vocal cool-downs aim to prevent muscle fatigue by reducing blood flow, increasing the elimination of lactic acid, and aiding the return of the speaking voice to normal muscle adjustments. It should be noted that the researcher discovered translation errors from the Rebeiro, et al., (2016) Portuguese to English article and cross-referenced between both translations for the above conclusion. The article draws upon literature not accessible to this researcher due to language differences but provides possible evidence in support of vocal cool-downs corroborated by anecdotal evidence. A more recent study by Mezzedimi, et al., (2020) goes further, confirming the beneficial effects of cool-downs for vocal recovery and reducing fatigue, and suggests teachers should encourage the use of “specific vocal cool-down techniques” with their students (p. 63).  

Muscle Fatigue and Injury Prevention
72% of singers who participated in a study about vocal warm-ups agreed strongly that vocal warm-ups are important (Gish, et al., 2012), but do singers feel the same way about vocal cool-downs? If research shows, albeit in a limited way, that cool-downs aid in preventing muscle fatigue, would it not be a potentially valuable exercise for the vocal athlete to engage in? It is possible education level may impact a singer’s engagement with vocal warm-ups and cool-downs. In a comparative study on the vocal habits of undergraduate and graduate classical singers, Reckers, et al., (2021) found that as a student’s education level increased so did their engagement with vocal warm-ups and cool-downs. Compared to professional musical theatre performers, pre-professional musical theatre students have been reported to be more prone to “developing voice disorders” (D'haseleer, et al., 2022, p. 292.e9). High vocal load, variety of vocal styles, and the demands of long days of classes and rehearsals are possible contributing factors (D'haseleer, et al., 2022; Donahue, et al., 2014). Based on the limited body of literature, vocal cool-downs may be a useful tool for maintaining vocal health and reducing voice disorders in a population of students prone to developing them. 
A look at muscle fatigue and voice therapy may provide insight and support into the growing use of vocal cool-downs in the studio. Muscles are a combination of slow twitch and/or fast twitch fibers (Titze & Abbott, 2012). Slow-twitch fibers, or Type I fibers, are considered fatigue resistant. Fast twitch fibers, or Type IIA and Type IIB, fatigue faster. In the larynx each muscle has some varying combination. For example, the thyroarytenoid muscle is composed of mostly fast twitch fibers compared to the cricothyroid muscle which is composed of mostly slow-twitch fibers (DeFatta & Sataloff, 2012). The thyroarytenoid muscle, also known as the true vocal folds, is involved in phonation, and the cricothyroid muscle is responsible for lengthening the vocal folds (Dimon, 2013). The processes and muscle combinations that involve the glottis, shortening of the vocal folds, adduction, and laryngeal posture adjustments tend to be more fatigue prone compared to processes that involve respiration and pitch change which are more fatigue resistant (Titze & Abbott, 2012). Understanding the mechanics of how different muscle groups in the larynx fatigue like that of an athlete may lead to better engagement with the practice to potentially prevent vocal injury for the undergraduate singer. 
The field of voice therapy has prescribed voice rest as the recommended approach to vocal fatigue (Fujiki, et al., 2021), but emerging research shows that minimal stretching and relaxation of the vocal folds is proven to be more significant in reducing vocal fatigue (Kang, et al., 2020). A recent study by Kang, et al., (2020) found that straw phonation after a 60-minute vocal loading task proved to be more effective than vocal rest. Straw phonation is a semi-occluded vocal tract exercise utilized in both warm-ups and cool-downs that support healthy vocal fold closure by increasing the pressure within the vocal tract (Mezzedimi, et al., 2020; Ragan, 2018). Kang’s (2020) findings are contrasted by Fujiki, et al., (2021) that found no significant difference between the use of straw phonation or vocal rest in a study that tested vocal parameters after a 10-minute vocal loading task. Fujiki, et al., (2021) states the difference in time and vocal loading tasks as possible reasons for the contrast in findings. Both studies, however, support previously stated research in favor of post-vocal loading exercises also known as cool-downs, to reduce vocal fatigue, prevent injury, and return the speaking voice back to baseline. The potential benefits of vocal cool-down exercises suggest that incorporating them into the routine of vocal athletes could be valuable training for building a solid vocal technique.

Engagement with Cool-Downs
Emerging research, as stated above, suggests that voice therapy and vocal pedagogy intersect in support of vocal cool-downs as a beneficial strategy for vocal health. The reality is that few students engage with the practice in comparison to vocal warm-ups (Searl, et al., 2022; Searl, et al., 2021; Donahue, et al., 2014; Gish, et al., 2012). A study by Searl, et. al., (2021) focused on student actors, and a consecutive study by Searl, et. al., (2022) focused on classical student singers. Both reports looked at lifestyle and voice behaviors of the students. Each study indicated vocal cool-downs as part of the students’ practice, but the degree to which they were engaged with varied. With the classical singers, only 41% of the group self-reported doing cool-downs, and even fewer had logged doing them in the daily tracking (Searl, et al., 2022). Only 20% of acting students self-reported cooling down the voice regularly (Searl, et al., 2021). However, the daily log of activities by student actors reported a higher frequency of 40%  (Searl, et al., 2021). 
A study that primarily focused on the vocal warm-up practice of singers also collected data on cool-downs citing 22.2% of participants cooled-down their voices after singing (Gish, 2010). Ragan (2018) looked at objective and subjective data of vocal cool-downs on 20 classically trained singers. Ragan (2018) made important references to the variability in a singer’s life that would affect the ability to study the direct benefits of vocal cool-downs. Although the objective data yielded insignificant results, the subjective data from the singers found that their overall well-being of both singing and speaking voice were positively affected (Ragan, 2018). The study utilized a standardized cool-down protocol for all singers and suggested ways to adapt it for contemporary commercial music singers. 
Little research has been conducted on the vocal cool-down practice of musical theatre students. A single study by Donahue, et al., (2014) reported that musical theatre students engaged more with vocal warm-ups (96.81%) than cool-downs (15.95%), reflecting consistent trends among student actors and classical singers. Understanding the role cool-downs play in a musical theatre students’ vocal practice is one potential way educators can aid “the development of prevention programs for the musical theatre field” (D'haseleer, et al., 2022, p. 292. e9) and “instill lifelong habits to promote vocal longevity” (Donahue, et al., 2014, p. 321). This study hopes to add to that continued body of literature regarding musical theatre students and their vocal practice of cool-downs. 
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Methodology and Methods
This project employs a pragmatic fit for purpose paradigm (Cohen, et al., 2018). The practicality allows for the gathering of both quantitative and qualitative data through a mixed methods approach (Creswell, 2009). The strategy for this study initially took a New Political Arithmetic design of an initial macro stage to subsequent micro stages (Gorard, 2002). Stage one involved an anonymous survey to collect primarily wide-ranging quantitative data. Insight garnered from stage one would shape questions for stage two, focused on interviews and/or a focus group to collect more qualitative data. Findings from stage two would shape stage three with the implementation of a diary study to collect both quantitative and qualitative data. It became evident after beginning the project that the initial 3-stage design was too big for the timeframe of this specific project. Secondary ethics approval from the workplace setting, plus the time needed to analyze data at each phase in order to design subsequent stages made it impractical to achieve a 3-stage design. The fit-for-purpose model allowed for necessary adjustments to the design with a refocus on only stage one – the survey. 
The survey as the research strategy allowed for a mixed methods approach to gathering data (Denscombe, 2010). Creating a descriptive deductive survey allowed for collection of demographic information, as well as necessary data to test and investigate potential associations between variables (Davies, 2022). Purposive non-probability sampling technique was selected to identify current students of Sheridan’s Musical Theatre Program (Patton, 2015; Berg, 2000). Inclusion criteria required students to be 18 years of age or older and currently enrolled in the Winter 2023 term. Electronic consent was received by participants who volunteered to fill out the anonymous survey.

Ethics and Insider Research 
“Enquiry is part of the way new knowledge is generated in practice”
 (Costley, 2006, p. 2).
Research undertaken in one’s workplace is a wealth of pivotal practitioner-led learning (Costley, 2006). The insider-researcher is aptly suited to provide context-specific insights and understandings to the area of study (Saidin & Yaacob, 2016) and improve one’s self-knowledge and professional practice through said investigation (Scott, 2022). This type of research, however, is justifiably scrutinized for researcher bias and the potential to influence interpretation of the data (Saidin & Yaacob, 2016). The practice of reflexivity on part of the insider-researcher is one possible path to mitigate the potentiality of bias by not only reporting findings and insights but questioning “how that knowledge came to be” (Berg, 2000, p. 139).
As a faculty member and vocal tutorial instructor at Sheridan College, the possibility for undue influence on how participants respond to the survey is another valid concern (Vejdani, 2023). To mitigate this risk, designing an anonymous survey would potentially alleviate the pressure on students to a) participate and b) misrepresent or over-state their practice of vocal-cool downs. In addition, the replicability of this research to other undergraduate settings allows for this insider-research project objectivity through the possibility of future findings (Berg, 2000).
Ensuring ethical considerations are upheld are necessary to minimize potential adverse outcomes and risks. This research followed UWTSD ethical practice guidelines, workplace ethic guidelines from Sheridan College, and received ethics approval from both UWTSD and Sheridan College.

Procedures
The anonymous online survey consisted of four sections including basic demographic details, practice habits related to vocal warm-ups, practice habits related to vocal cool-downs, and a final section asking for feedback, totaling 20 questions. Questions about vocal warm-ups created a baseline of comparison in relation to students’ engagement with vocal cool-downs. The use of predominantly closed-ended questions including optional choice, multiple choice, and Likert scales made this a convenient choice for design in the allowable timeframe to gather a variety of data (Burton, 2000). Based on my practitioner-based observations and my own experiential knowledge as a student of voice (Costley, 2006), students were presented with multiple-choice questions of pre-determined barriers to doing cool-downs. Students were given room to offer qualitative responses in addition to outlined options to certain questions. The option to add “other” responses allowed students to expand the list of possible answers to include items missed by the researcher but identified as important factors or descriptors by the student, thereby allowing for qualitative responses. A final feedback question gave students the option to leave qualitative information about the overall survey.
Conditional workplace approval for the research was received from Sheridan College early-February 2023 [Appendix 1]. Ethics approval was sought in late-February 2023 from the researcher’s educational institution University of Wales Trinity Saint David (UWTSD). Approval from UWTSD Research Ethics Committee was received late-March 2023 [Appendix 2]. Additional ethics approval was then sought from the researcher’s workplace Sheridan College [Appendix 3]. Literature review was on-going through the ethics approval process as was a draft project proposal. Supporting documentation was drafted early-April 2023 including the recruitment email, information sheet, and survey [Appendix 4] designed on Microsoft Office 365 Forms. Ethics approval was received April 17th, 2023, from Sheridan Research Ethics Board [Appendix 5]. 
The recruitment email and survey were sent via the administration of Sheridan College’s Bachelor of Musical Theatre Program to 170 students registered in the 2022-2023 Winter academic term on April 18th, 2023. A reminder email was sent to the student-body on April 28th, 2023, on their last day of classes with the survey closing May 3rd, 2023, 11:59pm EST. 17 undergraduate musical theatre students attending the program completed the survey. Electronic consent was received by participants who volunteered by filling out the anonymous survey. Students were informed they could withdraw consent up until the moment of hitting the final submit button. Students from all 4 years of the program participated. UWTSD IT specialist software SPSS was implemented to analyze the data.
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FINDINGS

Survey Engagement
17 undergraduate musical theatre students attending Sheridan College’s Bachelor of Musical Theatre Program completed an anonymous survey on their vocal cool-down practice. Electronic consent was received voluntarily by participants who completed the anonymous survey online through Microsoft Office 365 Forms. Data was processed using SPSS for descriptive analysis and inferential statistics (Davies, 2022). Basic demographic information of the participants can be found in Table 1. 

	TABLE 1
	

	Demographics of 17 Musical Theatre Students
	

	
Item
	Descriptive Statistic/Response
	
Result

	
	
	Mean
	Standard Deviation

	Education Level
	All years
	2.35 
	1.057; 1-4

	
	
	
	

	
	
	# of Students
	Percent

	
	1st Year
	5
	29.4

	
	2nd Year
	3 
	17.6

	
	3rd Year
	7 
	41.2

	
	4th Year
	2 
	11.8

	Gender
	Non-binary
	4 
	23.5

	
	Man
	4 
	23.5

	
	Woman
	9 
	52.9

	Sex (assigned at birth)
	Female
	12
	70.6

	Belong to an Equity-deserving 
	Prefer not to say
	1
	5.9

	     community
	No
	5 
	29.4

	
	Yes
	11
	64.7



41.2% of survey respondents were 3rd year students, 29.4% were 1st years, 17.6% were 2nd years, and 11.8% were 4th years. The low 4th year participation could be due to students involved in their 4th year final production at the time the survey was distributed. Across all four education levels as seen in Figure 1, 3rd year students were the most represented with a 19.44% (7/36) engagement level with the survey compared to 1st years at 9.62% (5/52), 2nd years at 6.24% (3/48), and 4th years at 5% (2/40).

Figure 1: RESPONSES TO QUESTION 2

Vocal Practice Engagement and Frequency		
Students were asked to respond to the survey reflecting on their vocal practice back to a week when they were in a regular load of classes, such as the 2nd week after reading week. The survey was distributed when students were at the end of classes and into exams, thus ‘regular load of classes’ was used as the prompt versus the most ‘recent week’, as the ‘recent week’ reference may differ based on when students responded to the survey. In designing the survey, questions about vocal warm-up practices were included to give a comparison level and to help determine if students engage with cool-downs to the same frequency they do with warm-ups.  
In response to question 7, ‘Do you do daily vocal warm-ups?’ and 11, ‘Do you do daily vocal cool-downs?’, participants answered using a Likert scale to assess initial engagement with the practice. It should be noted that the word ‘daily’ impacts the analysis of subsequent data and should have been worded without ‘daily’ as succeeding questions were asked about specific daily engagement. The researcher asserts these initial questions could have been more practical (Burton, 2000), and could have gathered different data by asking respondents the questions ‘Do you do vocal warm-ups?’ and ‘Do you do vocal cool-downs?’ with a close-ended binary choice of yes or no. 


Figure 2: responses to questions 7 and 11
Results from questions 7 and 11 can be observed in comparative Figure 2. Most students said they do daily warm-ups ‘often’, with the majority saying they ‘never’ do cool-downs. A chi-square test was used to determine if there was the presence of a relationship between either variable (Table 2). The test resulted in a p-value of 0.76 showing that there is no significant association between students doing daily warm-ups and cool-downs. It should be noted that due to the small sample size of 10% of the student body population, these (and further) analytical results may not be the most accurate reflection, but the pragmatic research framework involving a statistical approach advises that “the aim is to get accuracy that is good enough for the purposes of research within the resources available for research” (Denscombe, 2014, p. 86). For the purposes of this pragmatic work-based student research project, these results are within a window of tolerance.

	Chi-Square Test of daily vocal warm-ups to cool-downs

	
	Value
	df
	Asymptotic Significance (2-sided)

	Pearson Chi-Square
	23.375a
	15
	.076

	Likelihood Ratio
	14.372
	15
	.497

	Linear-by-Linear Association
	4.515
	1
	.034

	N of Valid Cases
	17
	
	

	a. 24 cells (100.0%) have expected count less than 5. The minimum expected count is .06.


Table 2: Chi-Square Test of daily vocal warm-ups to cool-downs  
Initial results from the survey found that of the 17 students who participated, 76.5% of respondents said they spent 0 days in a week doing cool-downs with 23.5% of respondents doing cool-downs an average of 3.25 days a week (Table 3). The 23.5% of engagement with cool-downs is negligibly higher than the results from studies by Donahue, et al., (2014) and Gish (2010), where 15.95 - 22.2% engage with cool-downs. The mean ratings were an average of .76 days for cool-downs (with a standard deviation of 1.89) compared to 3.47 days (with a standard deviation of 1.66) for warm-ups (Figure 3). 
	TABLE 3 
Days per week comparison of vocal warm-ups to cool-downs

	# days per week
	Vocal Warm-ups
	Vocal Cool-downs

	
	Frequency
	Percent
	Frequency
	Percent

	0
	1
	5.9
	13
	76.5

	1
	1
	5.9
	2
	11.8

	2
	2
	11.8
	0
	0

	3
	5
	29.4
	0
	0

	4
	3
	17.6
	1
	5.9

	5
	3
	17.6
	0
	0

	6
	2
	17.6
	0
	0

	7
	0
	11.8
	1
	5.9

	TOTAL
	17
	100
	17
	100

	Average days per week
	Mean 
	Std. Dev. 
	Mean  
	Std. Dev. 

	
	3.47
	1.66
	.76
	1.89


Table 3: responses to questions 8 and 12


Figure 3: responses to questions 8 and 12

A paired-samples T Test (Table 4) between the means of warm-ups to cool-downs shows there is statistical significance with a p-value of <.001, suggesting the difference in means is important but the reason why is unclear. One may infer from this that undergraduate musical students are doing cool-downs, but that the frequency is less than that of warm-ups, and that they are more likely to engage with warm-ups than cool-downs. It should be noted that one response for cool-downs in calculating the mean seems to be an outlier, reporting 7 days of cool-downs. It is possible this outlier may distort the mean result for cool-downs as it is currently presented (Denscombe, 2014).

	Paired Samples Test

	
	Paired Differences
	t
	df
	Significance

	
	Mean
	Std. Deviation
	Std. Error Mean
	95% Confidence Interval of the Difference
	
	
	One-Sided p
	Two-Sided p

	
	
	
	
	Lower
	Upper
	
	
	
	

	Pair 1
	Days/Week VWU - Days/Week VCD
	2.706
	1.611
	.391
	1.878
	3.534
	6.925
	16
	<.001
	<.001


Table 4: Paired samples T-TesT Days per week comparision of warm-ups to cool-downs

Question 9 and 13 asked students about the amount of time they spend doing warm-ups and cool-downs. A range of options were presented in 5-minute intervals (Figure 4). 35.3% of students said they do warm-ups between 6-10 minutes and another 35.3% between 11-15 minutes. This indicates that for 70.6% of students, 6-15 minutes is a favorable range of time to warm-up the voice. The majority of responses (82.4%) for cool-downs were in the 0-5 minutes range. It should be noted the 0-5 minutes range should have isolated 0 minutes from the range of 1-5. This error on the researcher’s part may misrepresent many students that previously indicated they do not do vocal cool-downs yet picked the range of 0-5. It is possible some respondents do 0 minutes of cool-downs, and some do 1-5 minutes. Combining the ranges may have skewed the data for length of time engaged with cool-downs. General inferences can still be made that students spend more minutes warming up their voice than cooling down their voice.

Figure 4: responses to questions 9 and 13

Engagement Level on Event Days and Self-Perceived Effectiveness
The personal experience of the researcher informed the design of questions 10 and 14 on whether the student singers’ engagement with daily warm-ups or cool-downs increases when there is a singing-related event such as a performance, audition, or gig (Figure 5). 14/17 (82.4%) said “yes” to warming up more on days when they have an event. 13/17 (76.5%) said “no” to cooling down more on event days. The high percentage is likely due to participants not having a cool-down practice to begin with. If the habit is not there, it is not likely to increase, even when there is an event. 


Figure 5: responses to questions 10 and 14
In response to question 16 on the self-perceived effectiveness of warm-ups and cool-downs, 100% of respondents reported warm-ups to be ‘somewhat effective’ or ‘very effective’ while only 35.3% found cool-downs to have any effect (Figure 6). The majority chose ‘neither effective nor ineffective’ for cool-downs, followed by ‘I don’t do them’. The researcher recognizes the redundancy of having ‘I don’t do them’ as an option when the option ‘neither’ would have sufficed. Since students already have a warm-up practice, it is easier for them to perceive the effectiveness or ineffectiveness of said practice, but having no cool-down practice makes it difficult to know if there is any effect of the practice as they are not implementing them. More data is needed on students who do have a vocal cool-down practice to know whether there is a significant self-perceived effectiveness or not of doing vocal cool-downs.


Figure 6: responses to question 16

Settings of Learning and Barriers to Practice
To understand why students may or may not be engaging with cool-downs, the researcher was curious to know the settings in which students have or have not learned about them. Question 15 asked students about the various settings in which they may have learned about cool-downs. 6 multiple choice options were presented, and students were also given the ability to enter additional choices not originally identified by the researcher. Figure 7 shows the 6 researcher-presented options plus 1 added participant option of ‘speech pathologist’. The setting with 37.1% of responses was ‘vocal tech class’ followed by 28.6% for ‘private vocal tutorial’ (Table 6). These are two institution-specific settings. 8.6% indicated they ‘haven’t learned them’. From this question it becomes more evident that students are indeed receiving education on vocal cool-downs primarily from institution-specific settings of vocal tech class and private vocal tutorials. A new question arises from this discovery - if students have the knowledge, what then is the variable preventing them from incorporating vocal cool-downs into their practice?


Figure 7: responses to question 15







	Frequencies of responses for settings where students have learned about cool-downs

	
	Responses
	Percent of Cases

	
	N
	Percent
	

	Settings 
	Private vocal tutorial
	10
	28.6%
	58.8%

	
	Vocal tech class
	13
	37.1%
	76.5%

	
	Peer
	1
	2.9%
	5.9%

	
	Previous vocal instructor
	2
	5.7%
	11.8%

	
	Internet
	5
	14.3%
	29.4%

	
	Haven’t learned them
	3
	8.6%
	17.6%

	
	Other – Speech pathologist
	1
	2.9%
	5.9% 

	Total
	35
	100.0%
	205.9%

	a. Dichotomy group tabulated at value 1.



Table 6: Frequencies of responses where students have learned about cool-downs

To determine possible reasons why students do not engage with vocal cool-downs in their vocal practice, the researcher presented a list of choices sourced from anecdotal evidence, personal experience as a singer, and hypothesized obstacles. Question 17 asked ‘Are there any factors that might prevent you from cooling down your voice? (Choose all that apply)’. Students selected at least 1 variable of the close-ended question with the option to add their own qualitative response. 13/17 respondents indicated there was more than 1 reason why they do not do cool-downs, supporting the hypothesis that students face various barriers to incorporating cool-downs into their practice. Table 7 presents the 6 multiple choice options and the 4 added participant responses. The predetermined variable selected by most of the students had to do with memory. 88.2% of students reported they ‘don’t remember to do them’. Of note is also the 58.8% of participants who acknowledged not knowing enough exercises and not having enough time to do them as possible factors. These results also support the hypothesis that students do not know enough about vocal cool-downs to incorporate them into their practice, despite indicating they have learned about them.



	Barriers to engagement with vocal cool-downs

	
	Responses
	Percent of Cases

	
	N
	Percent
	

	Reasons why students don't engage with vocal cool-downsa
	Don’t know enough exercises
	10
	20.8%
	58.8%

	
	Don’t have the time
	10
	20.8%
	58.8%

	
	Don’t remember to do them
	15
	31.3%
	88.2%

	
	Haven’t learned about vocal cool-downs
	4
	8.3%
	23.5%

	
	No access to space after class, presentation, or audition in order to cool-down properly
	5
	10.4%
	29.4%

	
	Prefer not to say
	0
	0%
	0%

	
	Other 1 – “I am unsure of the necessity for cool downs, as I have not learned about them”
	1
	2.1%
	5.9%

	
	Other 2 – “I don’t know how to practice singing in general”
	1
	2.1%
	5.9%

	
	Other 3 – “Don’t notice/don’t know why they help”
	1
	2.1%
	5.9%

	
	Other 4 – “Embarrasment. If you can't do something effortlessly whats the point? Of course theres a point and thats what school is for, but i feel weird anyway” 
	1
	2.1%
	5.9%

	Total
	48
	100.0%
	282.4%

	a. Dichotomy group tabulated at value 1.


Table 7: responses to question 17
In addition, 4 students provided qualitative ‘other’ responses to the question. These responses present themes on lack of understanding the necessity of cool-downs, lack of understanding on how to sing in general, lack of self-perceived benefits, and the intersection of perfectionism and embarrassment. In general, the data indicates memory, habit, and knowledge as possible reasons why students are not engaging with cool-downs.
The barrier of time was further explored with question 18 where 11/17 (64.7%) of respondents said they found it harder to find time to cool-down their voice versus warming up their voice (Figure 8). Of the 11, 9 previously indicated they did not have a cool-down practice. It is difficult to determine from these results whether not having the practice to begin with or not having the time is the more impactful variable. The confluence of memory, habit, knowledge, and the psychology and perception of self, appear to be possible reasons why students are not engaging with cool-downs. Does more knowledge on the subject, though, have an association with higher levels of engagement?


Figure 8: Response to question 18

Education Level and Possible Association with Vocal Practice
A chi-square test was utilized to see if there is an association between education level and the frequency with which students engage with vocal warm-ups and/or cool-downs (Tables 8 and 9). A p-value of 0.009 indicates there is a statistical significance between higher educational levels and higher probability of a vocal practice that includes warm-ups based on engagement over the course of a week. For cool-downs, however, a p-value of 0.262 suggests there is no statistical significance to conclude that higher educational levels are associated with a higher probability of a practice that includes cool-downs.
This test rejects the alternate hypothesis with findings that differ from Reckers, et al., (2021) that stated an increase in education level trends with an increase in cool-downs. This does not mean there is no relationship at all between education level and cool-downs. It is possible to infer that the lack of engagement with cool-downs could be due to some education-related variable not tested for. Previous findings in this paper have revealed students are learning about cool-downs but are lacking the understanding around importance, knowledge around enough exercises, and habit-building skills to incorporate them into their practice. Educators may want to investigate how they teach about cool-downs and expand their pedagogy to include tools that support cognition, and behavioral science to see an increase in the engagement with cool-downs. 
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	Chi-Square Tests – Education level to days per week warm-ups

	
	Value
	df
	Asymptotic Significance (2-sided)

	Pearson Chi-Square
	35.174a
	18
	.009

	Likelihood Ratio
	32.032
	18
	.022

	Linear-by-Linear Association
	6.426
	1
	.011

	N of Valid Cases
	17
	
	

	a. 28 cells (100.0%) have expected count less than 5. The minimum expected count is .12.



Table 8: Education level to days per week warm-ups
	Chi-Square Tests – Education level to days per week cool-downs

	
	Value
	df
	Asymptotic Significance (2-sided)

	Pearson Chi-Square
	11.209a
	9
	.262

	Likelihood Ratio
	9.531
	9
	.390

	Linear-by-Linear Association
	.330
	1
	.566

	N of Valid Cases
	17
	
	

	a. 15 cells (93.8%) have expected count less than 5. The minimum expected count is .12.



TABLE 9:  EDUCATION LEVEL TO DAYS PER WEEK COOL-DOWNS

Student Interest and Feedback 
Readers should note the small sample size of this study may not be statistically significant to present a true representation of the current vocal cool-down practices of undergraduate musical theater students. Of interest though is the 88% response to question 19 indicating they would like to incorporate cool-downs into their practice in the future (Figure 9). 93% of the 88% were respondents who said they did 0 days of cool-downs to question 12 (Figure 10). This conveys there is a significant level of interest, especially from those with no prior practice of cool-downs. If most students have already learned about cool-downs, but perhaps do not fully understand the importance of them, then one possible question to ask is how does the aspiration and interest to incorporate cool-downs translate into actionable steps and become habit? The educator may want to explore the psychology of how to build habits and motivation to support their students in incorporating this practice.

Figure 9: Response to question 19
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Figure 10: no current practice and future interest

The feedback section of the survey yielded insight into some students’ psychology, perception, and relationship to cool-downs and their vocal practice in general. 3/17 participants left feedback to question 20.

Participant A said: ‘I would love to learn about vocal cool downs and its benefit to singers. If there is a way to learn more about the results of this study or sources to access information on cool downs, I am sure myself and my fellow classmates, would be very interested. Best of luck with your study! Thank you for the chance to participate.’ 
Participant A’s feedback aligns with 88% of students saying they would like to include cool-downs into their practice.

Participant B said: ‘Nice survey. I came to this school to sing, and now I never ever sing. I just don’t care to. If you’re keeping up with these surveys, a great question to ask would be “what does your practice actually look like?”’

Participant B’s response provides a unique insight into their personal relationship with singing and school. Understanding the reason why a student’s interest in singing has declined since beginning the program is a potential future area of research. Their suggestion of asking ‘What does your practice actually look like?’ offers space for a qualitative response on the participant’s self-perception of their own singing practice. This would be an interesting open-ended question to ask in an interview or diary study in the future. 

Participant C said: ‘Maybe insert links or resources to learn more about vocal cool-downs.’ 

The survey itself was not intended to provide resources on vocal cool-downs, however one aim of this study is to provide literature-based insight into the growing use of vocal cool-downs and understand the current practices at the school. At this moment, the data reveals that undergraduate musical theatre students are not doing vocal cool-downs to the same frequency they do vocal warm-ups. Education level seems to have an association with doing warm-ups, but less so with cool-downs. Both question 18 and 20 show that students are interested in learning more about cool-downs. The data also presents the need for more exercises and habit-forming instruction to better support the student in developing such a practice. As students learn more about the importance of cool-downs, with support from their teacher, they can develop habits that incorporate cool-downs building the solid technique necessary to becoming a vocal athlete.

[bookmark: _Toc139538679]CONCLUSION 

Conclusion
This study is a preliminary look at the vocal cool-down practices of undergraduate musical theatre students. Findings seem to infer that education level impacts engagement with vocal warm-ups, however there was little association between education level and engagement with vocal cool-downs. The latter could be due to base-line training on the topic in tutorial and class settings. Other possible reasons may be due to a lack of habit, time, and the singers’ perception of self. Educators may look to cognition, behavioral, and motivational sciences to support their students. Despite the poor engagement level, students did indicate interest in developing a practice that includes cool-downs. The result of this study supports the assumption by Donahue, et al., (2014) that vocal warm-ups are used more than vocal cool-downs, and follows similar trends in previous literature (Davies, 2022).

Limitations
Limitations to this study include the researcher’s developing knowledge of survey design and the recognition that the careful selection and precise wording of questions can significantly influence the obtained results. The use of the word “daily” in the question, “Do you do daily vocal cool downs?” paired with a Likert scale instead of a binary yes-no response, made using a liner regression model difficult to determine whether education level had a correlation to whether students did vocal-cool downs. The qualitative options for answers also made sorting data and finding relevancy difficult. As a first-time insider-researcher, implementing a research study at an institution posed more challenges than expected. Seeking ethics board approval at a workplace institution in addition to UWTSD consumed more time than anticipated. The initial research design, which accounted for triangulation, was reduced to one-third of its original scope to account for time constraints. This lack of triangulation may have implications for the overall reliability and validity of this study (Creswell, 2014).
The low survey participation is another limitation of this study. Of a possible 170 students enrolled in the program – 169 of which are taking vocal tutorials – only 17 students responded to the survey. That is only a 10% response rate. Students may have overestimated or underestimated their engagement level with both warm-ups and cool-downs as they relied on memory to indicate what their vocal practice looked like in a regular course load week. The two-week window to receive responses may not have been long enough for students to engage with the survey, and the release of the survey in their final two weeks of school may have overlapped with a busy period of final school shows, exams, graduation for 4th years, and was after private vocal tutorial classes ended. A longer window to collect responses, and a period that does not overlap with exams or other responsibilities, may have yielded a better response rate. Had the survey been released while students were still in vocal tutorial and vocal tech classes, they may have had better engagement with the survey. Nonetheless, insights gathered from 10% of the students provides a useful starting point for exploring this topic further.        

Recommendations
Future studies may benefit from a more quantitative survey paired with follow-up qualitative interviews or focus groups to gain more insight into students’ practice of vocal cool-downs. Conducting research with the teachers at the school may also offer insight into what is being taught about cool-downs. Asking students questions on what kind of cool-downs they are doing would also be informative. Future studies may also consider conducting diary studies to assess students’ perceived benefits of cool-downs and track the frequency to which they are done. Researchers may want to investigate the field of psychology and ways in which to support and build habits around the practice of vocal cool-downs similar to that of vocal warm-ups.

Personal Learning and Reflections 
As a student-researcher, I found it necessary to report on my reflective practice as the final summation of this work-based module. The practice of learning to design was a difficult journey. It was only after receiving the data that I truly realized the importance of word choice on the interpretation of the survey by the participants and the analysis of the findings by the researcher. I entered this project anticipating I would be taking a more mixed methods approach, using both quantitative and qualitative methods, and quickly discovered I needed to learn about statistics and quantitative methods more than I was prepared for. Through the act of doing, I learned in what areas I needed improvement - both with design but also time management and work-life balance. This process became more a trial and error in discovering what I know and did not know as a student-researcher, and reevaluating the path I thought I would take.
Through this research project I gained new skills as a professional-practice student-researcher, identified the need for further research on vocal cool-downs, and discovered the need for tools to encourage habit-forming behaviors for my students to develop their practice of vocal cool-downs in their journey to becoming vocal athletes.

WORD COUNT: 
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Survey engagement across winter 2023 term by year

Total student body per education level	
1st Year	2nd Year	3rd Year	4th Year	52	48	36	40	Total survey participants from that education level	
1st Year	2nd Year	3rd Year	4th Year	5	3	7	2	
Number of students




Comparison of daily vocal warm-ups to cool-downs

Daily Warm-ups	
Never	Seldom	Sometimes	Often	Very Often	Always	1	2	4	5	4	1	Daily Cool-downs	
Never	Seldom	Sometimes	Often	Very Often	Always	12	3	0	1	0	1	Number of respondents


How often they engage with warm-ups and cool-downs






Days per week comparison of vocal warm-ups to cool-downs

Warm-ups	0	1	2	3	4	5	6	7	1	1	2	5	3	3	2	0	Cool-downs	0	1	2	3	4	5	6	7	13	2	0	0	1	0	0	1	Warm-up Mean	[VALUE] 
days

0	1	2	3	4	5	6	7	3.47	Cool-down Mean	[VALUE]
days

0	1	2	3	4	5	6	7	0.76	Days in a Week


Number of respondents




Lenght of vocal warm-ups compared to vocal cool-downs

Vocal Warm-Ups	
Missing	0-5	6-10	11-15	16-20	21-25	26-or more	3	6	6	1	1	Vocal Cool-Downs	
Missing	0-5	6-10	11-15	16-20	21-25	26-or more	1	14	2	Minutes


Number of respondents




Engagement levels on days with events ie. performance, audition, class presentation or gig.

Vocal Warm-Ups	
No	Sometimes	Yes	0	3	14	Vocal Cool-Downs	
No	Sometimes	Yes	13	1	3	
Number of respondents




Response to the questions "I find warm-ups/cool-downs..."

Warm-ups	
I don't do them	Very ineffective	Somewhat ineffective	Neither effective nor ineffective	Somewhat effective	Very effective	6	11	Cool-downs	
I don't do them	Very ineffective	Somewhat ineffective	Neither effective nor ineffective	Somewhat effective	Very effective	4	2	5	4	2	
Number of respondents




Settings where students have learned about vocal cool-downs

Percent	
Vocal tech class	Private vocal tutorial	Internet	Haven’t learned them	Previous vocal instructor	Peer	Other – speech pathologist	13	10	5	3	2	1	1	Settings


Number of responses




Is it harder to find time to cool-down your voice versus warming up your voice? 

Sales	




Yes	No	Maybe	Other: Harder to remember	0.64700000000000002	0.11799999999999999	0.17599999999999999	5.8999999999999997E-2	

If you do not have the habit of doing vocal cool-downs right now, is it something you would like to incorporate into your vocal practice in the future?


No	Yes	Already included	0	5.8823529411764701	88.235294117647058	5.8823529411764701	

image1.png
77% people answered "0
days a week" for question 12

93% of them answered "Yes
T would like to incorporate it
into my practice.” for
question 19
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RE: Tahirih Vejdani — Research Project: “Vocal cool-downs: Are undergrad musical
theatre students doing them?”

Dear UWTSD,

I confirm that I approve, on a conditional basis, the research proposed by Tahirih Vejdani.

This project must be reviewed and approved by the Sheridan Research Ethics Board (SREB) in
advance of any work.

Best wishes,

Tania Senewiratne
Associate Dean, Visual & Performance Arts
Faculty of Animation, Arts & Design

Sheridan College
Brampton | Mississauga | Oakville “The Sheridan College Institute of T 905 845 9430
Technology and Advanced Leaming  sheridancollege.ca
1430 Trafalgar Road

Oakville, Ontario L6H 2L1
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APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted
ethically. A researcher may not be covered by the University’s insurance if ethical approval
has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work
undertaken on a systematic basis in order to increase the stock of knowledge, including
knowledge of man, culture and society, and the use of this stock of knowledge to devise new
applications”. As such this covers activities undertaken by members of staff, postgraduate
research students, and both taught postgraduate and undergraduate students working on
dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies,
testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please
see Checklist for details of process for different categories of application.

Delete the Guidance Notes at the end of the form BEFORE submitting your application

SECTION A: About You (Principal Researcher)

1 Full Name: Tahirih Vejdani
2 Tick all boxes which apply: Moinber of sttt f:(!)lgsvr_ary research
3 Taught Postgraduate Postgraduate
UieleRgtliE e Student £ Research Student
4 Institute/Academic WAPPAR
Discipline/Centre:
5 Campus: Carmarthen

E-mail address: tahirih.veidani@gmail.com ; 2133376@student.uwtsd.ac.uk

Contact Telephone Number:

1-647-406-8381

For students:
8 | student Number: 2133376
9 e CS T, MA in Professional Practice (Voice Pedagogy)
10 Nick Samuel

Director of Studies/Supervisor:

October 2020 1 Ethical Approval Form
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SECTION B: Approval for Research Activity

PG2/E1 FORM

1

Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate
approval process for different levels of research by different

categories of individual)

YES

Date

If Yes, please indicate source of
approval (and date where known):
Approval in principle must be
obtained from the relevant source
prior to seeking ethical approval

Research Degrees Committee

(u]

Institute Research Committee

Other (write in)
WAPPAR Ethics Board
Representative

SECTION C: Internal and External Ethical Guidance Materials

Please list the core ethical guidance documents that have been referred to during the completion of
this form (including any discipline-specific codes of research ethics, and also any specific ethical

guidance relating to the proposed methodology). Please tick to confirm that your research proposal
adheres to these codes and guidelines.

1 UWTSD Research Ethics & Integrity Code of Practice X
2 X
UWTSD Research Data Management Policy
3 [m]
SECTION D: External Collaborative Research Activity
1 Does the research activity involve collaborators outside of the
University? YEs R "° e
2 If Yes, please provide the name of the external organisation and name and contact details for the
main contact person and confirmation this person has consented to their personal data being
shared.as part of this collaboration.
3 Institution
4 Contact person name
5 Contact person e-mail address
6 Has this individual consented to sharing their details on this
foRnD YES [m] NO =
U Are you in receipt of a KESS scholarship? YES =] NO ]
8 Is your research externally funded YES =) NO =]
9 | Are you specifically employed to Voluntary YES (] NO O
70 undertake this research in either a Emoioved
paid or voluntary capacity? Py YES a NO a
11 | Is the research being undertaken If YES then the
within an existing UWTSD Athrofa permission question
Professional Learning Partnership below does not need YES o NO g
(APLP) to be answered.
12 | Permission to undertake the (If YES attach copy)
research has been provided by the If NO the application YES a NO o
partner organisation cannot continue
October 2020 2 Ethical Approval Form
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Where research activity is carried out in collaboration with an external organisation

13

Does this organisation have its own ethics approval system? YES O NO O

14

If Yes, please attach a copy of any final approval (or interim approval) from the organisation

SECTION E: Details of Research Activity

1

Indicative itle: Vocal Cool-Downs: Are undergraduate musical-theatre students doing

them?
2 Proposed start date: March 20™, 2023 Proposed end date: July 6™, 2023
3 Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the
three points below:
e Purpose of Research Activity
e Proposed Research Question
* Aims of Research Activity
e Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
o What the research activity will add to the body of knowledge
e How it addresses an area of importance.
4 Purpose of Research Activity
The purpose of this research is to understand whether undergraduate musical theatre students are
cooling-down their voices after singing and to design a protocol of cool-down exercises to assist
them in that practice.
(this box should expand as you type)
5 Research Question
Do post-secondary students enrolled in a musical theatre program have a vocal practice that
includes cool-downs? If yes, how often, for how long, and in what contexts? If not, what barriers
might inhibit this practice?
(this box should expand as you type)
6 Aims of Research Activity

The aims of this research activity are to:

1) discover the factors or barriers that influence whether an undergraduate musical
theatre student is or is not cooling down their voice after singing;

2) understand whether professional musical theatre performers utilize cool-downs and
for what reasons;

3) and develop a protocol to better instruct students with doing vocal-cool downs based
on literature findings, what professional singers do and specific needs from the
students.

October 2020 3 Ethical Approval Form
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(this box should expand as you type)

Objectives of Research Activity

Existing research points to the importance of vocal warm-ups for singers but few studies look at
vocal cool-downs and why they are underutilized in a vocal practice especially by undergrad
musical theatre students.

The research activity will add knowledge to the field of vocal pedagogy by determining barriers
to student participation in vocal cool-downs, learning how and why professional cool-down their
voices adding to the research of existing exercises.

lintend to:

1) Conduct a literature review on current vocal-cool down practices;

2) Investigate undergrad musical theatre students about their vocal cool-down practice
and habits;

3) Question professional musical theatre performers about their specific vocal health
practice in regards to duration, frequency and exercise design;

4) Develop a protocol of vocal cool-down exercises developed from literature review
and exercises used by professional musical theatre performers and;

5) Gather data and self-reflections from students journaling their vocal cool-down
practice based on above designed vocal cool-down protocol.

(this box should expand as you type)

Proposed methods (maximum 600 words)

Provide a brief summary of all the methods that may be used in the research activity, making it clear
what specific techniques may be used. If methods other than those listed in this section are deemed
appropriate later, additional ethical approval for those methods will be needed.

The research will employ a mixed methods approach to gather quantitative and qualitative data.
Taking a pragmatic fit-for-purpose methodology, | will utilize the New Political Arithmetic design
of an initial macro stage to subsequent micro stages to the research. The progression from

large-scale quantitative to subsequent qualitative findings will allow for triangulation of the data.

Participants:

1. Survey participants will be students attending an undergraduate musical theatre training
program.

2. Interview and/or focus group participants will be identified as professional performers in the
field of musical theatre with at least 5 years’ experience and will be approached via an open
call for volunteers over social media.

3. Diary participants will be a subset of survey student participants via random sampling.

Methods to be employed:
1. Desk based literature review of current cool-down practices and related vocal health benefits.

2. Online survey of student participants on their vocal cool-down practice.

3. Interview and/or focus groups with professional musical theatre performers about the use of
vocal cool-downs.

4. Desk based comparison of literature review with current cool-down practices of professional
musical theatre performers to develop cool-down protocol.

October 2020 4 Ethical Approval Form
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5. Diary entries from subset of survey participants following 2 weeks of daily vocal cool-down

protocol and their self-reflections on perceived affect.

Analysis:

Analysis of survey data will include simple calculations to represent the data using percentages
of respondents. Trends in the numbers will be catalogued to determine frequency of habits.
Interviews and/or focus groups and journals will use In vivo coding to assist in cataloguing and
identifying key words and trends in the data in order to parse qualitative data.

Specific exclusions to the study include: students under the age of 18; musical theatre

professionals with less than 5 years of experience; and current vocal tutorial students from the
diary entries.

(this box should expand as you type)

5 Ethical Approval Form
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Location of research activity
Identify all locations where research activity will take place.

The research will be conducted online via survey with students attending Sheridan college Bachelor
of Musical Theatre Performance program. Interviews will be conducted Zoom. Any focus groups will
be conducted in-person at Sheridan college or online via Zoom. Diaries kept by participants will
pertain to their specific warm-up locations.

(this box should expand as you type)

Research activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local ethical
considerations are complied with and that the relevant permissions are sought. Specify any local
guidelines (e.g. from local professional associations/learned societies/universities) that exist and
whether these involve any ethical stipulations beyond those usual in the UK (provide details of any
licenses or permissions required). Also specify whether there are any specific ethical issues raised
by the local context in which the research activity is taking place, for example, particular cultural
and/or legal sensitivities or vulnerabilities of participants.

1 will be conducting research in Canada at Sheridan College specifically with students attending the
Honours Bachelor of Music Theatre Performance program. | have received a conditional permission
letter. Sheridan requires that all research involving human participants must be reviewed and
approved by the Sheridan Research Ethics Board (SREB). | have met with the chair Dr. Jaime Ginter
to go over necessary steps required for application and approval. Sheridan also follows guidelines
set out by the Tri-Council Policy Statement on Ethical Conduct for Research Involving Humans. | am
required to complete TCPS2: CORE-2022 certificates course on Research Ethics. Once approval
has been obtained from UWTSD will | then be able to submit for SREB approval. Receiving SREB is
a condition of my acceptance letter from Sheridan in order to conduct research there. | will begin that
submission process once | have received approval from UWTSD.

(this box should expand as you type)

14 | Use of documentation not in the public domain: Are any documents NOT NO X
publicly available?
YES O
15 | If Yes, please provide details here of how you will gain access to specific documentation that is not

in the public domain and that this is in accordance with prevailing data protection law of the country
in question and England and Wales.

(this box should expand as you type)

SECTION F: Scope of Research Activity

1

Will the research acti

ity include:

Use of a questionnaire or similar research instrument?

Use of interviews?

Use of diaries?

Participant observation with their knowledge?

o| o & w N

olo|n|=|=|F
R(®|O/O|O|3

Participant observation without their knowledge?
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Use of video or audio recording?

8 Access to personal or confidential information without the participants’ specific
consent?

9 Administration of any questions, test stimuli, presentation that may be
experienced as physically, mentally or emotionally harmful / offensive?

10| performance of any acts which may cause embarrassment or affect self-esteem?
" Investigation of participants involved in illegal activities?
12

Use of procedures that involve deception?

13 | Administration of any substance, agent or placebo?

gj0|j0|0|0|0|0|X
XN KKK X|XK|O

14 Working with live vertebrate animals?

15 [ Other primary data collection methods, please explain in this box

For example, ‘focus groups’. Please indicate the type of data collection method(s)
in this box and tick the accompany box.

16 | Details of any other primary data collection method: x (m]
1 will be using focus groups.

(this box should expand as you type)

If NO to every question, then the research activity is (ethically) low risk and may be exempt from
some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval
has been obtained.

SECTION G: Intended Participants

1 Who are the intended participants:
YES NO
2 Students or staff at the University? a X
3 Adults (over the age of 18 and competent to give consent)? X O
4 | Vulnerable adults? [m] X
5 Children and Young People under the age of 18? (Consent from Parent, Carer or o =
Guardian will be required)
6 Prisoners? [m] X
7 Young offenders? a X
8 Those who could be considered to have a particularly dependent relationship with o =
the investigator or a gatekeeper?
9 People engaged in illegal activities? [ O
10 | Others (please identify specifically any group who may be unable to give consent)
please indicate here and tick the appropriate box.
11 | Other — please indicate here: a X
Complete this only if your participants cannot give consent. This includes animals.
(this box should expand as you type)
12 | Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and
how will they be recruited?

October 2020 7 Ethical Approval Form
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13

How many participants are
expected?

Stage 1: | expect approximately 90 participants via survey.
Stage 2: 8 to 16 participants for the interview stage.
Stage 3: 4 to 8 participants for the diary stage.

(this box should expand as you type)

14

Who will the participants be?

Stage 1 and 3: The survey and diary participants will be students
at Sheridan Colleges Honours Bachelor of Music Theatre
Performance program.

Stage 2: The interview and/or focus group participants will be
professional musical theatre performers.

(this box should expand as you type)

15

How will you identify the
participants?

Stage 1: | will identify student participants via the administrator of
the Sheridan program who will email participants. Initial recruit will
be via email that will provide all details about what the research
project entail.

Stage 2: Interview/focus group participants will be recruited and
identified via social media call for participants who are
professional working musical theatre performers.

Stage 3: Diary participants will be a subset of survey student
participants from stage 1 who have identified further interest in
participating in the research study. Alternatively, they will be
recruited from a second email sent out by Sheridan administration
about this third stage of research. Of the interested participants, a
representative sample of at least one but no more than two
students from each year will be employed with chosen
participants randomly selected from each year.

(this box should expand as you type)

16 | Information for participants:
YES NO N/A

17 | Will you describe the main research procedures to participants in = o o
advance, so that they are informed about what to expect?

18 | will you tell participants that their participation is voluntary? X m] m]

19| will you obtain written consent for participation? X m] o

20 | Will you explain to participants that refusal to participate in the = o o
research will not affect their treatment or education (if relevant)?

21 | If the research is observational, will you ask participants for their = o o
consent to being observed?

22 | Will you tell participants that they may withdraw from the research at = o o
any time and for any reason?

23 | With questionnaires, will you give participants the option of omitting = o o
questions they do not want to answer?

24 | Will you tell participants that their data will be treated with full = o o
confidentiality and that, if published, it will not be identifiable as theirs?

25 | Will you debrief participants at the end of their participation, in a way = o o
appropriate to the type of research undertaken?

26 [|fNOto any of above questions, please give an explanation

October 2020 8 Ethical Approval Form





image11.jpeg
Prifysgol Cymru
Y Drindod Dewi Sant
University of Wales PG2/E1 FORM

Trinity Saint David

27 | You should be able to tick YES for all of these questions. If not, then explain why not in this box.
(this box should expand as you type)
28 | Information for participants:
YES NO N/A
29 | win participants be paid? [m] X a
30 [s specialist electrical or other equipment to be used with participants? X o o
31 | Are there any financial or other interests to the investigator or o = o
University arising from this study?
32 | Will the research activity involve deliberately misleading participants in o = o
any way, or the partial or full concealment of the specific study aims?
33 | IfYESto any question, please provide full details
34 | I will be using my MAC laptop and external microphone to conduct the interviews and/or focus
groups. Zoom sessions will be recorded as reference for transcription purposes.
(this box should expand as you type)

SECTION H: Anticipated Risks

1

Outline any anticipated risks that may adversely affect any of the participants, the
researchers and/or the University, and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as required by a laboratory, or external
research collaborator) you may append that to this form.

2 Full risk assessment completed and appended? Yes O
No X

3 Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data,
sensitive organisational information

4 Risk to Participant: How will you mitigate the Risk to Participant
I will be conducting the research at the institution | I ill mitigate this risk by ensuring participants
where | teach. Participants who are or have know that participation is completely voluntary
been my student in vocal tutorials may feel and they can withdraw at any time. | will
obliged to participate; or fear reprisal for disclose and ensure that any participant |
revealing information pertaining to their vocal personally know or do not know will not face any
cool-down practice. reprisal for disclosing information about how

much or little they practice.
Asking questions about a student’s vocal health

and practice can sometimes cause emotional | will mitigate this risk by communicating to the

harm by recalling a time when they may have participants that they can skip over any

had vocal problems or cause shame for questions they do not feel like answering. | will

reflecting on how little they may practice or not | also communicate that they do not have to

do something. share anything they do not feel comfortable
sharing.

| will also be conducting focus groups and/or ) ,

interviews so there is the risk that personal To reduce any risk of personal data being

statements or data may be disclosed. disclosed | will ensure | use a coding system to

refer to participants and will have all data
securely stored via password protection on my
(this box should expand as you type) laptop that only | have access to.

October 2020 9 Ethical Approval Form
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(this box should expand as you type)

5 If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these issues, including any support/advice (e.g. helpline
numbers) to be offered to participants. Note that where applicable, consent procedures should
make it clear that if something potentially or actually illegal is discovered in the course of a project,
it may need to be disclosed to the proper authorities
Not applicable.

(this box should expand as you type)

6 Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of
harm/impropriety, conflict of interest
Risk to Investigator: How will you mitigate the Risk to Investigator:

There is the risk of conflict of interest by Survey participants will be anonymous. | will

conducting research in my work place and being | mitigate this risk by ensuring my current

an insider-researcher. students are omitted from the diary entries
stage so that there is no influence or bias based

There is also the risk and fear that my on working relationships that could affect my

colleagues may not support the research. interpretation of the data.

Other risks include not getting enough or getting | | will inform my colleagues of my research topic

too many participants. and ensure they know that the aim of this
research is to identify the reason’s students may
not be able to cool-down in order to then

(this box should expand as you type) collectively assist students within the program in
their vocal goals.
To mitigate the risk of not achieving planned
numbers or getting too many participants | will
temper my expectations and make necessary
adjustments such as having back up
participants and over recruiting in case of drop
out.
(this box should expand as you type)

7 University/institutional risks
For example: adverse publicity, financial loss, data protection
Risk to University; How will you mitigate the Risk to University:

Potential risk to the University includes insecure | | will mitigate this risk by ensuring all data is
data collection and protection methods. coded to ensure anonymity of participants.
Participants will be informed of their collection
(this box should expand as you type) and storage rights. Data will be securely stored,
password protected and only accessible by
myself. All data will be destroyed at the end of
the project.
(this box should expand as you type)

8 Disclosure and Barring Service

9 If the research activity involves children or vulnerable adults, a Disclosure
and Barring Service (DBS) certificate must be obtained before any YES NO N/A
contact with such participants.

10

Does your research require you to hold a current DBS Certificate? =] X [

October 2020 10 Ethical Approval Form
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SECTION I: Feedback, Consent and Confidentiality

1

Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when?

1 will provide participants with a contact email that they can contact for further details and results of
the study or to voice any concerns or questions they may have.

(this box should expand as you type)

Informed consent

Describe the arrangements to inform potential participants, before providing consent, of what is
involved in participating. Describe the arrangements for participants to provide full consent before
data collection begins. If gaining consent in this way is inappropriate, explain how consent will be
obtained and recorded in accordance with prevailing data protection legislation.

For anyone partaking of the survey | will inform participants of the what is involved in participating in
the research on the landing page of the survey. Participants will be informed that by clicking on the
NEXT button that they are providing informed consent to participate in the research.

For any participants agreeing to participate in subsequent stages of the research (interview, focus

group and/or diary), | will send an updated disclosure of what is involved in the subsequent stage of
research and send them a formal consent form via email for them to sign.

(this box should expand as you type)

Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

Do not collect names unless you really need them. Do not name participants or organisations in any
research publications without their explicit permission.

Survey participants will be anonymous unless. | will not use names for the participants in the
interview/focus group and diary entry stages. Survey participants who have voiced interest in the
diary stage and have been selected to participate in the diary stage will be anonymized via a coded
naming system and ensure that information is protected on a password protected file on my laptop.

(this box should expand as you type)

SECTION J: Data Protection and Storage

In completing this section refer to the University's Research Data Management Policy and the
extensive resources on the University's Research Data Management web pages

http://uwtsd.ac.uk/library/research-data-management/).

1

Does the research activity involve personal data (as defined by the General
Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 YES NO
“DPA")?

“Personal data” means any information relating to an identified or
identifiable natural person (‘data subject’). An identifiable natural
person is one who can be identified, directly or indirectly, in
particular by reference to an identifier such as a name, an X m]
identification number, location data, an online identifier or to one or
more factors specific to the physical, physiological, genetic, mental,
economic, cultural or social identity of that natural person.

October 2020 11 Ethical Approval Form
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If YES, provide a description of the data and explain why this data needs to be collected:

Personal data that will be collected includes email addresses, names of the participants, ages,
gender, signed consent forms, audio/visual recordings, transcriptions of the recordings,

(this box should expand as you type)

Does it involve special category data (as defined by the GDPR)? YES NO

“Special category data” means sensitive personal data consisting of
information as to the data subjects’ —
(@) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade
Union and Labour Relations (Consolidation) Act 1992), o X
(e) physical or mental health or condition,
(f) sexual life,
(9) genetics,
(h) biometric data (as used for ID purposes),

If YES, provide a description of the special category data and explain why this data needs to be
collected:

What counts as ‘sensitive’ will differ between cultures. Any information on behaviour that is not in
accordance with cultural norms would count as sensitive personal data.

(this box should expand as you type,

Will the research activity involve storing personal data and/or special category YES NO
data on one of the following:

Manual files (i.e. in paper form)?

University computers?

Private company computers?

©o| o N o

Home or other personal computers?

Laptop computers/ CDs/ Portable disk-drives/ memory sticks?

11

O X ® OO O
X O 0O X X X

“Cloud” storage or websites?

12

Other — specify: [ X

13

For all stored data, explain the measures in place to ensure the security of the data collected, data
confidentiality, including details of password protection, encryption, anonymisation and
pseudonymisation:

All data will be kept in password protected cloud storage on Office 365 system which will not be
shared. Audio/visual data will be transcribed and would be shown to participants to

check accuracy of reporting. Any USB sticks used to store or transfer data will be password
protected. All participants will be given a unique identifier to ensure confidentiality and this list will
be kept securely in the password protected folder.

(this box should expand as you type)

14

All Data Storage

15

Will the research activity involve any of the following activities: YES NO

16

Electronic transfer of data in any form? X O

October 2020 12 Ethical Approval Form
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17 Sharing of data with others at the University? X O

18 Sharing of data with other organisations? a X

19 | Export of data outside the European Union or importing of data from outside = ol
the UK?

20 Use of personal addresses, postcodes, faxes, emails or telephone numbers? X (m]

21 | Publication of data that might allow identification of individuals? ul X

22 | Use of data management system? X O

23 | pata archiving? a X

24 | If YES to any question, please provide full details, explaining how this will be conducted in
accordance with the GDPR and DPA (and/or any international equivalent):
This includes data such as drafts of your work as well as experimental or survey data. An example
of suitable text is given below.
All data will be encrypted and kept in password protected cloud storage on Office 365 system which
will not be shared. Any USB sticks used to store or transfer data will be password protected. All
data transfers will be encrypted and password protected. All participants will be given a unique
identifier to ensure confidentiality and this list will be kept securely in the password protected folder.
The data will be stored until the completion of the project and then deleted. In accordance with the
DPA2018, participants will have the right to ask to see what data is held relating to them, and this
data will be deleted immediately if the participant requests this, in which case the data will not be
used in the project.
(this box should expand as you type)

25 | List all who will have access to the data generated by the research activity:
Only myself, the principal researcher.
(this box should expand as you type)

26 | List who will have control of, and act as custodian(s) for, data generated by the research activity:
Only myself, the principal researcher.

(this box should expand as you type)

27 | Give details of data storage arrangements, including security measures in place to protect the data,
where data will be stored, how long for, and in what form. Will data be archived — if so how and if
not why not.

It is unlikely that Bachelors or Masters projects will need to be archived.

All data will be encrypted and kept in password protected cloud storage on Office 365 system which
will not be shared. Any USB sticks used to store or transfer data will be password protected, and
will be reformatted at the end of the project in order to destroy the data. The data will be stored until
the completion of the project and then deleted.

(this box should expand as you type)

28 | Please indicate if your data will be stored in the UWTSD Research Data Repository (see

https://researchdata.uwtsd.ac.uk/ ). If so please explain. (Most relevant to academic staff)
N/A
(this box should expand as you type)
29 YES =

October 2020 13 Ethical Approval Form
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Confirm that you have read the UWTSD guidance on data management (see NO
https://www.uwtsd.ac.uk/library/research-data-management/)

30 | Confirm that you are aware that you need to keep all data until after your YES

research has completed or the end of your funding NO

October 2020 14 Ethical Approval Form
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SECTION K: Declaration

31 | The information which | have provided is correct and complete to the best of my knowledge. | have
attempted to identify any risks and issues related to the research activity and acknowledge my
obligations and the rights of the participants.

In submitting this application | hereby confirm that | undertake to ensure that the above named
research activity will meet the University’'s Research Ethics and Integrity Code of Practice which is

published on the website: https://www.uwtsd.ac.uk/research/research-ethics/
Date: Feb 8, 2023
Signature of applicant: _,r . UW
T /‘

For STUDENT Submissions:

32 Director of . Date:
Studies/Supervisor: LouiseEmanuel 15.3.23
33 ) ; Louise Bmanuel
Signature:
For STAFF Submissions:
34 Academic Director/ Date:

Assistant Dean:

85 Signature:

Checklist: Please complete the checklist below to ensure that you have completed the form
according to the guidelines and attached any required documentation:

X | I have read the guidance notes supplied before completing the form.

X | I have completed ALL RELEVANT sections of the form in full.

X | I confirm that the research activity has received approval in principle

X | | have attached a copy of final/interim approval from external organisation (where appropriate)
o | have attached a full risk assessment (and have NOT completed Section H of this form) (where

appropriate) ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

= | understand that it is my responsibility to ensure that the above named research activity will meet
the University’s Research Ethics and Integrity Code of Practice.

| understand that before commencing data collection all documents aimed at respondents
K | (including information sheets, consent forms, questionnaires, interview schedules etc.) must be
confirmed by the DoS/Supervisor, module tutor or Academic Director.

| have deleted the guidance notes before submitting the PG2 for consideration

RESEARCH STUDENTS AND STAFF ONLY

All communications relating to this application during its processing must be in writing and emailed to

paresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.

You will be informed of the outcome of your claim by email; therefore it is important that you check your
University and personal email accounts regularly.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit this form

(and receive the outcome) via systems explained to you by the supervisor/module leader.

October 2020 15 Ethical Approval Form
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This form is available electronically from the Academic Office web pages:
https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/

Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the
University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk). — Staff
research directly in relation to personal study for taught undergraduate or Masters programmes should be
submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within
Institutes. Institutes will provide details of the specific processes for this. Where the Ethical issues within any
single ethical application are of particular concern the Institute will refer these to the University Research Ethics
Committee. Any student activity that involves the collection of primary data needs to undergo Ethical approval,
this includes assignment work as well as dissertations.

October 2020 16 Ethical Approval Form
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SHERIDAN RESEARCH PARTICIPANTS POLICY — APPENDIX C

Application for Ethical Review of Research
The Sheridan College Institute of Technology and Advanced Learning

Completion of the following information is important in order to provide the potential participant all information
relevant to free and informed consent.

[Notes: 1. Please Press “Enable Content” 2. Please use this form in MS Word and NOT SharePoint |

I._Applicant Information

Date: March 21, 2023))

Project Title: Vocal cool-downs: Are undergrad musical theatre students doing them?D

Name of Principal Investigator: Tahirih Vejdan'\D

Researcher Type: OtherD

If “Other,” please specify: This research project is part of my post-graduate certificate/MA in Professional Practice at the
University of Wales Trinity Saint David. D

Internal Applicants - Name of the Faculty/ Centre/Department: Click or tap here to enter text,D

External Applicants - Name of Institution: University of Wales Trinity St. Dav'\dD

Phone Number: 647-406-8381) )

Email: tahlr'\h.vejdan'\@gmal).comD

Names and contact information of other Investigator(s) and/or partner Agencies:
Kerrie Obert - Kerrie@voicestudycentre.com — Tutor

Deborah Winter Debbie@voicestudycentre.com — Director of Studies

Juliie Crossman julie.crossman@uwtsd.ac.uk - Programme Manager

1. Project Funding

Is this project currently funded? DD Yes XD No
If yes, please state period of funding:

Start Date Click or tap to enter a date‘D End Date: Click or tap to enter a date,D
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Funding Sources: Click or tap here to enter text‘D

lll. Signatures
Your signature indicates that you are familiar with and agree to abide by all policies, procedures, regulations and laws

governing ethical conduct of research at Sheridan. Furthermore, your signature attests to the fact that you believe all
the information provided in this application is true.

To sign, please right click the signature line and select “Sign”.

Principal Investigator Signature:

Date: March 22, 2023))

Academic Administrator Name: Deborah WlnterD

Academic Administrator Signature:
Deborak Winter

Date: April 24, 2023))

IV. Conflict of Interest
Will the researcher(s), member(s) of the research team and/or their partners or immediate family members:
If you have answered "Yes" to any of the questions from a) to d), please ensure you answer (e) and (f).

a)

b)

Receive any personal benefits (for example a financial benefit such as remuneration, intellectual property
rights, rights of employment, consultancies, board membership, share ownership, stock options etc. and
excluding grant stipends) as a result of or connected to this study?

DD Yes XD No DD N/A

If yes, please describe the personal benefits below (Do not include conference or travel expense coverage,

possible academic promotion): Click or tap here to enter text‘D

Are there any real, perceived or potential conflicts of interests of which you are aware (for example,
researchers who will benefit financially from the research, research which may conflict with institutional roles
and responsibilities, faculty members who may be responsible for awarding participant grades)

ED Yes DD No

If yes, please explain those conflicts of interest and how you will address them: Yes. There is the potential conflict
of interest of conducting research at my workplace with students | teach. My relationship with these students
may affect how they answer the anonymous survey or how they report their findings in their diary. | will address
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this by clearly stating this potential conflict of interest in the onboarding information before participants consent

to participating so they are fully informed of all potential conflicts of interest. D

c) Are there any restrictions regarding access to or disclosure of information (during or at the end of the study)
that the sponsor or institution has placed on the investigator(s)?

[:ID Yes &D No

If yes, please explain:

Click or tap here to enter text‘D

d) Is there a plan to commercialize the research findings from the present study?

EID Yes XD No

If yes, please explain and attached relevant documentation (for example IP Disclosure forms etc.):

Click or tap here to enter text‘D

e) If you have answered "Yes" to any of the sub-questions above (a-d), please indicate how you will be avoiding
or mitigating a conflict of interest. | will be mitigating the above-mentioned conflict of interest by informing
students beforehand. | will also ensure students know that by completing the anonymous survey or participating
in the diary stage there is no affect to their grades or marks at school. | would reiterate the class | teach is not
graded except for 4" year. | currently do not have any 4" year students and thus would not lead to any direct
impact on students grades. Nor would | know who has participated in the survey because it is anonymous.

To mitigate any perceived or potential conflict of interest, | have excluded any current tutorial student from
participating in the diary stage to ensure no conflict of interest as this part of the research is not anonymous to
ensure objectivity and integrity.

Distribution of the recruitment email will be sent by a third party on my behalf to help mitigate conflict of

interest. D

f) If you have answered "Yes" to any of the sub-questions above (a-d), please indicate how you will be managing
the conflict of interest. | will be managing the conflict of interest by ensuring participants are informed of the
scope of the research, my involvement and making sure they know full well that they can withdraw consent at

any point of the research,D

V. Level of Risk
The standard of minimal risk is defined as follows:

If potential participants can reasonably be expected to regard the probability and magnitude of possible harms
implied by participation in the research to be no greater than those encountered by the participant in those qw
aspects of the person's everyday life that relate to the research, then the research can be regarded as within the
range of minimal risk.

Please note, the designation of minimal or non-minimal risk only affects the way the application is reviewed, not the
substance of the review.

Based on this definition, do you believe your research qualifies as minimal risk research?
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D Yes DDNo

Briefly explain your answer: Stage 1 of the research ask students to reflect on their current vocal habits on the
anonymous survey. Stage 3 asks participants to incorporate vocal-cool downs into their vocal practice and report their
findings. These two stages are within the scope of what a musical theatre student/singer would do as part of their

everyday life voice usage. D

Does this study involve any form of deception?

DD Yes IZD No

If yes, briefly explain need for deception and when truth will be revealed: Click or tap here to enter text.D

Has this research been reviewed or rejected by any other ethical review board or process?

D Yes DD No

If yes, please provide details and briefly explain previous review: This research has been reviewed by and received

UWTSD University Research Ethics Committee approval on March 15%, ZOZS.D
Does the study collect personal information about an identifiable individual?

IZD Yes DD No

If yes, briefly describe personal information that will be collected: The research is in 3 stages:

1-anonymous survey —information gathered will not be identifiable. Demographic information gathered includes:
current year of enrollment, gender, sex and equity-deserving status. This information is used to determine if systematic
barriers are relevant or factor in to whether undergrad students do vocal-warmups.

2 —interview with non-Sheridan students — this part of the research does not involve students at Sheridan. It will gather
details such as name, email, gender, race and sex.

3 —diary research phase with Sheridan students — this phase will gather details such as name, email, gender, race and

sex. D

VL. Project Information

Proposed Start Date: 2023-04-03) ) Completion Date: 2023-07-06) )

1. Purpose of the research: Briefly describe the purpose of the study, the objectives, and why it is being done (e.g.
fulfillment of a credential).

The purpose of this research is to understand whether undergraduate musical theatre students are cooling-
down their voices after singing and to design a protocol of cool-down exercises to assist them in that
practice. Vocal cool-downs are perceived to have a positive impact on a singer’s vocal practice (Ragan,
2016). Research shows that a vocal student’s utilization of vocal warm-ups and cool downs tends to
increase with subsequent years of education (Recker, et al., 2021, pp. 856-857). However, a study on the
vocal habits of students at a musical theatre program showed they regularly do vocal warm-ups but do not
consistently engage in vocal cool-downs (Donahue, et al., 2014, p. 321). This research is interested in
exploring the discrepancy between the perceived importance of vocal cool-downs and the vocal habits of
undergrad musical theatre students.
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This research is being done to fulfil partial requirements of my post-graduate certificate/MA in Professional
Practice at the University of Wales Trinity Saint David.

This application is seeking approval solely for Stage 1 of the study and subsequent SREB approval will be sought for
the subsequent stages of the project. The development of the study is dependent on findings from Stage 1.

References:

Donahue, E.N. et al. (2014) ‘Reported Vocal Habits of First-Year Undergraduate Musical Theater Majors in
a Preprofessional Training Program: A 10-Year Retrospective Study’, Journal of voice, 28(3), pp. 316-323.
Available at: https://doi.org/10.1016/j.jvoice.2013.11.011.

Ragan, K. (2016) ‘The Impact of Vocal Cool-down Exercises: A Subjective Study of Singers’ and Listeners’
Perceptions’, Journal of voice, 30(6), pp. 764.e1-764.€9. Available at:
https://doi.org/10.1016/j.jvoice.2015.10.009.

Reckers, H., Donahue, E. and LeBorgne, W. (2021) ‘Comparison of Reported Vocal Habits of First-Year
Undergraduate and Graduate Vocal Performance Majors’, Journal of voice, 35(6), pp. 852-858. Available
at: https:/doi.org/10.1016/j.jvoice.2020.04.001.

D

Why is this research important?
This research is important because it aims to:

1) discover the factors or barriers that influence whether an undergraduate musical theatre student is or is
not cooling down their voice after singing;

2) understand whether professional musical theatre performers utilize cool-downs and for what reasons;

3) and develop a protocol to better instruct students with doing vocal-cool downs based on literature
findings, what professional singers do and specific needs from the students. D

Description of participants: Who will be included in this study and why were they selected for inclusion in this study?
Are there any exclusion criteria?

This study includes 3 different sets of participants.

1- Anonymous Survey: students at Sheridan Colleges Honours Bachelor of Music Theatre Performance
program across all 4 years.

2 — Interview/focus group phase - participants will be professional musical theatre performers (not current
Sheridan students). Approximately 8-16 participants for the interview stage.

3 — Diary phase — a subset of students at Sheridan Colleges Honours Bachelor of Music Theatre
Performance program. Approximately 4 — 8 participants.D

The students were chosen for this study because the research aims to understand the habits and practices of
undergrad musical theatre students relevant to my professional practice and current work environment.
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Specific exclusions to the study include: students under the age of 18; musical theatre professionals with
less than 5 years of experience; and current vocal tutorial students that | personally instruct from the diary
entries.

4. How much time will be required to participate?
Stage 1 —Survey —2 - 5 minutes
Stage 2 — Interview 10 - 15 minutes OR Focus Group 45-60 minutes

Stage 3 - Diary Study — 1-2 weeks; 10-20 minutes a day; 5-7 days a weekD
5. Research Methodology

a. What will participants be required to do? Provide copies of questionnaires, tests, interview questions etc.
&D Interview

&D Group Interview/Focus Group

DD Questionnaire

DD Test

EID Participant Observation

DD Provide access to records.

X)) Other

If “Other” is selected, please specify:
Stage 1 - Survey;

Stage 2 — Interviews/Focus Group

Stage 3- Fillouta diaryD

Please provide details on the data collection instrument being utilized, specifically if the instrument is
Accessibility for Ontarians with Disabilities Act (AODA) compliant:

Online survey data will be collected using Microsoft Forms which allows for accessible access via screen reader.

Interview/focus group data will be collected via Zoom and transcribed. The option for Live captioning will be
made available to the participants.

Diary data will be collected using Microsoft forms.

It will also be stated that requests can be made for accessible alternatives and alternate options will be provided
upon such request.

b. Do any of the methods employed involve:

&D An online component (Surveys, Questionnaires, etc.)

[:ID Audio Recordings

DD Still recordings (e.g., photographic prints, illustration)

EID Video recordings

D Digital recordings (of any form)

If any of the boxes are checked off for any of the above, please elaborate:
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The survey will be delivered online to students.
The interview/focus group will take place over Zoom and recorded for transcription purposes.

The diary phase will utilize Microsoft Forms for collection of data. D

6. Describe the research process: How will participants be recruited? Does the research study include recruitment for
involvement of any vulnerable populations? Where is the research to be conducted (e.g. in class, on campus, by
Pphone, on internet etc.)? What methods/tools will be used (e.g. planned treatments, interventions, or manipulations,
data analysis etc.)? Please attach any instruments that you will be using.

Please Describe:

This research takes place in 3 major stages that involve participants. The first stage is an anonymous
survey. | have attached all documentation pertaining to this phase with this application. Stage 2 and Stage
3 are designed based off of findings from each previous stage. Approval and supporting documents for the
subsequent stages will be sought prior to implementation.

Participant Recruitment:

Stage 1: Survey participants will be students attending an undergraduate musical theatre training program.
| will identify student participants via the administrator of the Sheridan program who will email participants.
Initial recruit will be via email that will include the email recruitment, information sheet, and link to the
anonymous survey and details about informed consent. Research to take place online.

Stage 2: Interview and/or focus group participants will be identified as professional performers in the field of
musical theatre with at least 5 years’ experience and will be approached via an open call for volunteers
over social media. Stage 2 participants will not be current Sheridan students. Research to take place over
Zoom. Interviews will be transcribed by the researcher and will use in vivo coding.

Stage 3: Diary participants will be a subset of survey student participants from stage 1. They will be
recruited from a second email sent out by Sheridan administration about this third stage of research. Of the
interested participants, a representative sample of at least one but no more than two students from each
year will be employed with chosen participants randomly selected from each year. Research to take place
by student in chosen location — data to be collected online.

Research Method:

The research will employ a mixed methods approach to gather quantitative and qualitative data. Taking a
pragmatic fit-for-purpose methodology, | will utilize the New Political Arithmetic design of an initial macro
stage to subsequent micro stages to the research. The progression from large-scale quantitative to
subsequent qualitative findings will allow for triangulation of the data.

Methods to be employed:

1 - Desk based literature review of current cool-down practices and related vocal health benefits.

2 - Online survey of student participants on their vocal cool-down practice.

3 - Interview and/or focus groups with professional musical theatre performers about the use of vocal cool-
downs.

4 - Desk based comparison of literature review with the findings from current cool-down practices of
professional musical theatre performers to develop cool-down protocol.
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5 - Diary entries from subset of survey participants following 2 weeks of daily vocal cool-down protocol and
their self-reflections on perceived affect.

Analysis:

Analysis of survey data will include simple calculations to represent the data using percentages of
respondents. Trends in the numbers will be catalogued to determine frequency of habits. Interviews and/or
focus groups and diaries will use In vivo coding to assist in cataloguing and identifying key words and
trends in the data in order to parse qualitative data.

D

Compensation to Participants: Are you providing any monetary compensation to participants? Is there any other
compensation or reimbursement for expenses being provided (e.g. reimbursement for transportation expenses or
compensation in the form of gift cards)?

DD Yes XID No

If "Yes," please describe: Click or tap here to enter text.D

Student Researchers:
a. Will you be hiring student researchers?

[:ID Yes &D No

b. If yes, please provide details of training, mentoring, and supervision provided to student researchers.
Please also provide details of their degree of involvement in the research process.

Please Describe: Click or tap here to enter text.D

Describe how you plan to deal with informed consent and voluntary participation. Attach a copy of your informed
consent form to this application. What steps will you take to ensure that the potential participants can make an
informed choice about participation; understand that they do not have to participate, and specificities regarding
withdrawal from participation, for any reason, without negative consequences.

Please Describe: Participants will be informed about the details of the research project through an information
sheet. Survey participants will receive the information sheet outlining the risks and benefits to participating in the
research study in order to make an informed choice about participating. They will also be informed that by
voluntarily participating in the survey they have confirmed they have read the information sheet and have given
their informed consent to participate by clicking on the “start survey” button before beginning the survey. They will
also be informed they have the right to withdraw from the research at any point without any consequences by
closing the browser to exit the survey. Due to the nature of the anonymous survey, once the participant hits the
final submit button, anonymous data will not be able to be withdrawn. Participants will be informed of this

limitation. D

Is there a power relationship between any of the researchers and the participants? (e.g. Are you in a teacher-
student or employer-employee relationship with the participants?)

XD Yes EID No
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Please Describe: | am a vocal tutorial instructor and work one-on-one with students in the Bachelor of Music Theatre
program. Some of my current students may fill out the survey anonymously. My current students will be excluded

from participating in the diary study to maintain objectivity and avoid any undue influence.D

11. Describe potential benefits and harms as well as how potential harms will be mitigated. Describe all foreseeable
harms to participants, including physical, psychological, emotional or social and how they will be mitigated.

Please Describe:

Potential benefits include gaining knowledge (for researcher and student) on cool-down practices and new

techniques to employ.

Potential harms include:

D

Risk to Participant:

1 will be conducting the research at the institution
where | teach. Participants who are or have been
my student in vocal tutorials may feel obliged to
participate; or fear reprisal for revealing
information pertaining to their vocal cool-down
practice.

Asking questions about a student’s vocal health
and practice can sometimes cause emotional
harm by recalling a time when they may have had
vocal problems or cause shame for reflecting on
how little they may practice or not do something.

1 will also be conducting focus groups and/or
interviews so there is the risk that personal
statements or data may be disclosed.

How | Will Mitigate Those Risks:

| will mitigate this risk by ensuring
participants know that participation is
completely voluntary and they can
withdraw at any time. | will disclose and
ensure that any participant | personally
know or do not know will not face any
reprisal for disclosing information about
how much or little they practice.

| will mitigate this risk by communicating to
the participants that they can skip over any
questions they do not feel like answering. |
will also communicate that they do not
have to share anything they do not feel
comfortable sharing.

To reduce any risk of personal data being
disclosed | will ensure | use a coding system
to refer to participants and will have all
data securely stored via password
protection on Office 365 Suite on the
UWTSD institutionally supported server
that | have access to and that can be
securely shared with supervising tutor.
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12. Describe potential risks to the Sheridan College Institute and how they will be mitigated. Describe all foreseeable
harms to Sheridan including financial, legal and negative implications for workplace culture, public perceptions etc.

How will these potential risks be mitigated?

Please Describe: Click or tap here to enter text.D

Risk to Sheridan College:

There is the risk of conflict of interest by conducting
research in my work place and being an insider-
researcher.

There is also the risk and fear that my colleagues
may not support the research or that the findings
may reflect negatively on the institution.

Potential risk to the University also includes insecure
data collection and protection methods.

How | Will Mitigate Those Risks:

Survey participants will be anonymous. | will
mitigate this risk by ensuring my current students
are omitted from the diary study stage so that
there is no influence or bias based on working
relationships that could affect my interpretation
of the data.

I will inform my colleagues of my research topic
and ensure they know that the aim of this
research is to identify the reason’s students may
not be able to cool-down in order to then
collectively assist students within the program in
their vocal goals.

1 will ensure unbiased and fair review and
analysis of the findings and ensure that Sheridan
is not mentioned by name nor do | refer to my
affiliation as faculty within the research.

| will mitigate this risk by ensuring all data is
coded to ensure anonymity of participants.
Participants will be informed of their collection
and storage rights. Data will be securely stored,
password protected and only accessible by
myself. All data will be destroyed at the end of
the project.

10
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13. Will anonymity of participants be protected? Describe any personal identifiers (directly identifiable and/or indirectly
identifiable) that will be collected (such as participant names, contact information, birthdates, ID numbers, consent
forms, etc.)

&D Yes DD No

If yes, how? And if not, why?
1. Survey participants will be anonymous ensuring protection of data and identify.

2. Interview/focus group participants will be given a pseudonym in the research findings. Names, emails and consent
forms will only be known to the researcher.

3. Diary participants will be given a pseudonym in the research findings. Names, emails and consent forms will only
be known to the researcher.

D

14. Research Data and Data Storage: Please be sure to include specifics within this section to ensure clarity.

Describe confidentiality of data: Describe how participants will know who will have access to the research
data, how confidentiality will be protected, what happens to a person's data if he/she withdraws from the
study?

Please Describe: The sole researcher, Tahirih Vejdani will have full access to the data stored on Office 365
Suite on the UWTSD institutionally supported server and can be securely shared with the supervising tutor
Kerrie Obert. This will be communicated on the information sheet. Confidentiality will be maintained by
anonymizing any identifiable data and and this list will be kept securely in the password protected folder.
Anonymous survey data, after submitted cannot be with withdrawn. Participants will be made fully aware that
they can withdraw at any point before hitting the submit button. Any data up until that point will not be
collected. For stages 2 and 3, if a participate withdraws from the study their data will be deleted and omitted

from the study. D

Describe confidentiality of data and data storage practices: Explain who will have access to the research data
and other study related participant information in each stage of the research: recruitment, consent, data
collection, data analysis, data storage, dissemination, and final disposition/archiving/destruction of research
data.

Please Describe: The sole researcher, Tahirih Vejdani will have full access to the data stored on Office 365
Suite on the UWTSD institutionally supported server in all stages of the research. All data will be encrypted
and kept in password protected cloud storage on Office 365 system which will only be securely shared with the
supervising tutor Kerrie Obert. Any USB sticks or external hard drives used to store or transfer data will be
password protected, and will be reformatted at the end of the project in order to destroy the data. No data will
be stored on the researcher’s personal laptop. The data will be stored until the completion of the project and

then deleted. Only aggregate data will remain as a part of the final paper and research presentation. D

Data storage practices: How and where it will be stored, how it will be shared, who will be responsible for data
storage and who will have access to data across the life cycle of the project?
Please Describe: The sole researcher, Tahirih Vejdani will be responsible for data storage and will have sole
access to the data in all stages of the research. All data will be encrypted and kept in password protected cloud
storage on Office 365 system which will not be shared. Any USB sticks used to store or transfer data will be

11
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password protected, and will be reformatted at the end of the project in order to destroy the data. The data
will be stored until the completion of the project and then deleted. D

d. Dissemination and future use of data: whether or not it will be published, how data will be used and shared
beyond the current project, how long the data will be maintained and when and how the data will be
destroyed?

Please Describe: There will be no future use of the data other than for the sole purposes of this research
study. Data collected will not be shared or disseminated other than interpreted and analyzed as part of
research findings. Data will be maintained until and subsequently destroyed at the end of this research study.
Only aggregate data will remain as part of the final paper and research presentation. Findings of the project
will be shared with Sheridan’s Stage 1 anonymous student participants via third party dissemination. Stage 2

and Stage 3 participants will be emailed and informed of project findings by the researcher Tahirih Vejdani.D

e. Describe confidentiality of data and data storage practices: Where is the data being collected (e.g.
Cafeteria)?
Please Describe: All data collected will be encrypted and kept in password protected cloud storage on Office
365 system which will not be shared. Any USB sticks used to store or transfer data will be password protected,
and will be reformatted at the end of the project in order to destroy the data. The data will be stored until the

completion of the project and then deleted. D

f. Describe confidentiality of data and data storage practices: In which jurisdiction(s) are the data being
collected (e.g., Ontario, California, etc.)?
Please Describe: Data will be collected in Ontario and stored in Office 365 system in the UK in accordance with

the GDPR and DPA2018.))

g. Describe confidentiality of data and data storage practices: Will the data collected be linked to external
data? Please describe the potentiality of data sharing.

Please Describe: Data collected will not be linked to external data.D

15. What is your experience with this kind of research? For example, with the proposed methods, population(s) and/or
the research topic. Include information on the experience of all researcher team member(s) involved, including
faculty advisors:

Please Describe:

| am a first-time researcher as of such my experience is new. | am familiar with the population and research topic as
those are my areas of work and expertise. | am currently pursuing my Post-graduate certificate and MA in
Professional Practice: Vocal Pedagogy at the University of Wales Trinity Saint David. This research project is part of
my module BMPF7008 — Intermediate work-based learning project.

My faculty advisor is Kerrie Obert M.A. CCC/SLP is a speech-language pathologist, a Senior Lecturer for Voice Studies
and is published in peer-reviewed journals Logopedics Phoniatrics Vocology, The Cleft Palate Craniofacial Journal,

and Journal of the Acoustical Society of America. D

16. How do you anticipate disseminating your results?
ED Directly to participants
IZD Class presentation
[:ID Published article
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17.

DD Internet

DD Conference

DD Other

If “Other” was selected, please specify: Click or tap here to enter text‘D

Since some participants are anonymous, a PDF of the research findings/results emailed to the student body of
Sheridan’s musical theatre students via third party administration. Known but codified participants from the

interview/focus group and diary study will have results emailed to them.

Is there anything else the Sheridan Research Ethics Board should know about this study?

Please Describe: NoD

18.

19.

Please attach a complete and signed Informed Consent Form and copies of any questionnaires, tests, interview
questions, etc. that will be used in the research. ** Appendix D, templates for letter of information and consent. **
Where written consent is culturally unacceptable, or where there are good reasons for not recording consent in
writing, the procedures used to seek free and informed consent shall be documented.

Attach a copy of each researcher’s TCPS2 certificate. The Sheridan Research Ethics Board requires researchers to
renew their certifications every 5 years. This free online TCPS CORE: 2022 (Course on Research Ethics) training is

available at https://tcps2core.ca/welcome.

20.

Agreements: By selecting “I understand” below, you are indicating that you understand and agree that as part of

maintaining ethics clearance and to remain compliant with the Sheridan College Human Participants Policy and
the Tri-Council Policy Statement 2 (2018):

o | will only commence research activities after obtaining ethics approval from the Sheridan College REB (SREB)

e If any changes are made to the project as proposed in this application, | will submit an addendum to the request
for study changes the SREB prior to implementing changes to an ongoing study.
| will report any adverse events to the SREB as soon as possible.
| will submit and comply with any continuing review requirements required by the SREB.

e |acknowledge that all members of the research team named on this application have read the TCSP2 (2018)
Highlights of Changes https://ethics.gc.ca/eng/policy-politique tcps2-eptc2 changes.html

ED I understand.
[ID I do not understand.
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Survey on Vocal Cool-Downs :-

This survey is intended for students of the Bachelor of Music Theatre program at Sheridan
College. Students across all four years are invited to participate in this anonymous survey.
This research forms a part of a Masters in Professional Practice in Vocal Pedagogy through the
University of Wales Trinity Saint David and with the Voice Study Centre.

Information on the research study can be found here. https://uowtsd-
my.sharepoint.com/:b:/g/personal/2133376 student uwtsd ac uk/ESvuF9aFJZRCmmY6Lx3fYXk

BBAQC 8fTyghFGhvidZSMHQ?e=p8nqtE

For more information please contact sole researcher Tahirih Vejdani at

213376@student.uwtsd.ac.uk.

* Required

Consent
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1. By clicking "START SURVEY" you acknowledge that you:
a) have read the information sheet
b) are above the age of 18

c) are a current student enrolled in Sheridan's Bachelor of Musical
Theatre program

d) are giving informed consent to participate

e) and understand you retain the right to withdraw your consent at any
point up to clicking the submit buton at the end of the survey and that
any data provided up to that point will not be included.

By clicking "START SURVEY" you will be taken to the start of the survey.

If you do not consent and do not wish to proceed, please exit

this survey by closing your browser.
*

(O START SURVEY
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General Questions

Please note: You are free to skip over any questions you do not want to answer.

2. What year are you enrolled in for the current Winter 2023 term?
O 1st Year

O 2nd Year
O 3rd Year

O 4th Year
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3. How do you describe your gender?
O Woman
O Man

Transgender
Gender Non-Binary
Two-Spirit

Prefer not to say

Don't Know

O O O O O O

Other

4. Assigned sex at birth?
O Female
O Male

O Prefer not to say
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5. Do you self-identify as a person from an equity-deserving community?

O Yes
O No

O Prefer Not To Say

6. If yes to the above, please select all that apply.

Indigenous

Racialized

Official Language Minority

LGBTQ2+

Disabled

Neuro-Divergent

Prefer Not To Say

Other
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Vocal Cool-Downs and Warm-ups

A vocal-cool down is the practice of cooling-down the voice after singing or heavy vocal use. This
section will ask a series of questions around cool downs and also warms ups to establish a baseline
of comparison. Please answer as honestly as possible thinking about your vocal habits over the
course of one week of school (For example - think back to an average week such as the second
week of classes after reading week and reflect on your vocal practice).

Please note: You are free to skip over any questions you do not want to answer.

7. Do you do daily vocal warm-ups?

O Always
O Very often

Often
Sometimes

Seldom

o O O O

Never
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8. How many days a week do you do vocal warm-ups?

O 0 days a week
O 1 day a week
O 2 days a week
O 3 days a week
O 4 days a week
O 5 days a week

O 6 days a week

O 7 days a week

9. For how long do you typically warm-up your voice?

O 0-5 minutes
O 6-10 minutes
11-15 minutes
16-20 minutes
21-25 minutes
26-30 minutes

31 minutes or longer

O O O O O
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10. Do you warm up more on days where you have a major event like: a

11,

performance, audition, class presentation or gig?

O Yes
O No

O Sometimes

Do you do daily vocal cool-downs?

O Always
O Very often
Often
Sometimes
Seldom

Never

O O O O




image40.jpeg
12. How many days a week do you do vocal cool-downs?

O 0 days a week
O 1 day a week
O 2 days a week
O 3 days a week
O 4 days a week
O 5 days a week

O 6 days a week

O 7 days a week

13. For how long do you typically cool-down your voice?

O 0-5 minutes
O 6-10 minutes
11-15 minutes
16-20 minutes
21-25 minutes
26-30 minutes

31 minutes or longer

O O O O O
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14. Do you cool down more on days where you have a major event like: a
performance, audition, or class presentation?

O Yes
O No

O Sometimes
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The Context

These questions explore the context around cool-downs in your vocal practice.

Please note: You are free to skip over any questions you do not want to answer.

15. Where have you learned about doing vocal cool-downs? Select all that
apply.

Private vocal tutorial
Vocal tech class

Peers

Previous teacher not at Sheridan

Internet

Have not learned about them

Prefer Not To Say

Other
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16. Answer the following to the best of your ability:

Neither
effective
Very Somewhat nor Somewhat Very Idon'tdo
effective effective  ineffective ineffective ineffective them

Med 5 0 O O © O
. O O O O O O

17. Are there any factors or barriers that might prevent you from cooling
down your voice? (Choose all that apply.)

Don't know enough exercises

Don't have the time

Don't remember to do them

Haven't learned about doing vocal-cool downs

No access to space after class, presentation or audition in order to cool-down properly

Prefer not to say

Other
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18. Is it harder to find time to cool-down your voice versus warming up your
voice?

O Yes
O No
O Maybe

O Prefer Not To Say

O Other

19. If you do not have the habit of doing vocal cool-downs right now, is it
something you would like to incorporate into your vocal practice in the
future?

O Yes I would like to incorporate it into my practice.
O No I do not want to incorporate it into my practice.
O Vocal cool-downs are already a part of my practice.

O Prefer Not To Say
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Wrap-up

Thank you for participating in this anonymous survey on vocal cool-downs. If you would like to leave
any anonymous feedback feel free to do so below. By clicking "submit" below you are giving your fi-
nal informed consent to participate in this anonymous survey.

RESULTS FROM STUDY:

Information on the results from the study will be shared via the administration of the Bachelor of
Musical Theatre program to the student body on behalf of the researcher Tahirih Vejdani.

20. Feel free to leave any feedback here.

This content is neither created nor endorsed by Microsoft. The data you submit will be sent to the form owner.

@8 Microsoft Forms
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Sheridan Research Ethics Board

Sheridan Research Ethics Board

Sheridan College

Institute of Technology and Advanced Learning
1430 Trafalgar Road Oakville, ON L6H 2L1

Tel: 905-845-9430 | Fax: 905-815-4086
www.sheridancollege.ca

April 17, 2023

Tahirih Vejdani
University of Wales
Trinity Saint David
College St
Lampeter, SA48 7ED
United Kingdom

Re: Sheridan Research Ethics Board — Final Delegated Approval
SREB No 2023-04-001-010

Dear Tahirih Vejdani,

The Sheridan Research Ethics Board (SREB) review process for Phase 1 (anonymous survey) of your
application “Vocal cool-downs: Are undergrad musical theatre students doing them?” is now
complete. Phase 1 of your project has received Final SREB Chair Delegated approval. An application for
subsequent Phases of your project must be submitted to the SREB for review and approval prior to
implementation.

Any additional changes to your application will require a submission of a formal amendment prior to the
changes being implemented.

Of note, a third party may access the SREB office file. Should anyone, other than yourself and members
of your research team be provided access to your files, you will be informed.

Upon conclusion of your project, you are requested to complete the “Project Conclusion Form” found
under the Submission Checklist on the SREB website. You will receive a confirmation email once this
form is received by the SREB.

Should you have any questions please do not hesitate to contact me.

‘Warmest Regards,
44«% /ﬁﬁw

Dr. Jaime Ginter, Chair
Sheridan Research Ethics Board
Faculty of Humanities and Social Sciences
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